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KAPATBUIBICTAHY T'BLJIBIMJIAPDBI, TEXHOJIOI'UA
907K 664.145.004

BUJIAM JOHIHJIET'T J)KOHE YHBIHIAFBI JIOH MAHBI3BIHBIH MOJIIIEPI
MEH CAIIACBIH AHBIKTAY 9AICTEPI
[IIepxan MypTtasa aTbiHAaFbl XalnbIKapalblK Tapa3 yHUBEPCUTETI
Maructpant bepxankpizbl A.b.
T.F.K., Capsxanosa I'.I11. https://orcid.org/0009-0005-9898-8794
T.F.K. Manmkraesa I1.M. https://orcid.org/0000-0002-1251-811X

Tyiiingeme: Xympicta Onnmail JoHIHIETI 1OH MaHBI3BIHBIH CalachlH TonTap OOMbIHINA
Oaranay, Ougail YHBIHAAFBl JOH MAaHBI3BIHBIH CalachlH TONTap OoibIHIIA Oaranay, TITIOTOMATHK
myﬁenepiH KOJITaHa OTBIPBIII, MOH MAaHBI3BIHIAFBl KaJABIK KpaxMall KYpaMblH CaJIBICTBIPY
xymbIcTapbl xypriziiai. MEMCT  54478-2011 crannmapThlHBIH TalanTapblHa CoHKec cara
KOpCGTKiIHTCpiH JKOHC aCTBIK IICH YHJArbl O9H MAaHBI3bIHBIH CallaCbl MCH MGJIHIepiH 3CPTTCY
6apLICBIHI[a «['mroToMaTuK» )KYﬁeCiH KOJIAAHBIIT I9H MAHBI3bIH KYY Ke3iHI[e OJIIICY HQTI/I)KCJ'Iepi
3epTTEIreH JOHHIH €Mec, JOH MaHbI3Bl QJICi3 JOHMIKIH KepceTedi. AWBIPMAaIIbLIIBIKTAP
KOPCETKIIITIH MOHIHIH >KOFapblIaybIMEH >KOFapbLIaiiibl.

Kinrrik ce3nep. bunait. ¥u. Cana. 3eprrey. [ moTomaruk. Yori.

AHHOTaHI/Iﬂ: B pa60Te IMpOBCACHA OILICHKA Ka4YeCTBa 3€pHA, NIICHHUIIBI IIO I'PYIIIaM,
OLICHKA Ka4ye€CTBa 3€pHAa B HIIEHUYHON MYKE 110 rpymmnam, CpaBHCHUC OCTATOYHOT'O COACPIKAHUA
KpaxMmajla B 3CPHC C HCIIOJIb30BAHUCM TIJIIOTOMATHYCCKHX CHCTCM. HpI/I HUCCIICO0OBaHUU
nokaszaresieil KadecTBa B COOTBETCTBHMH ¢ TpeboBanmsimu crangapta ['OCT 54478-2011 u
KaueCTBa U KOJIMYECCTBA 3CPHOBOTO 3HAYCHUA B 3CPHC U MYKEC PC3YyJIbTAThI H3MepeHHI>'I 3CpHOBOTO
3Hau€HUsl NpPU MPOMBIBKE C NPUMEHEHHEM CHUCTeMbl «[JII0TOMaTHK» yKa3bplBalOT Ha ciaboe
3CpHOBOC 3HAYCHUC, 4 HC HA HU3YYCHHOC 3CPHO. Paznuuus YBCINYHUBAOTCA C YBCIUYCHUCM
3HAUYCHU I10Ka3aTCJIA.

KuroueBbie cioBa. [Tmennna. Myka. Kauectso. Mccnenosanue. ['moromaruk. OGpase.

Abstract: The paper evaluates the quality of grain and wheat by groups, evaluates the
quality of grain in wheat flour by groups, and compares the residual starch content in grain using
glutomatic systems. When examining quality indicators in accordance with the requirements of
the GOST 54478-2011 standard and the quality and quantity of grain values in grain and flour, the
results of measurements of grain values during washing using the "Glutomatic™ system indicate a
weak grain value, and not the studied grain. The differences increase as the indicator value
increases.

Keywords. Wheat. Flour. Quality. Research. The glutomatic. Sample.

Enmimi3aiH SKOHOMHKAChI MEH XalKbIMBI3IBIH OJIEYMETTIK JKaFAaiibl YIIH aybll
[IapyallbUIBIFGl  CAIACBIHBIH MaHBI3Bl ©T€ 30p. bysn eniMi3fiH JaMybIHBIH CTpPaTETHSUTBIK
OarbITTapbIHbIH O1pi.

AyBUI-IIapyalIbUTBIFBl €Ki YJIKEH cajaiaH TYpajibl, ©CIMIIK MIapyallbUIbIFbl XKOHE Mal
[IapyaNIbUIBIFEL. XaJTBIKTBl a3bIK TYJIKIEH KaMTaMachl3 €TeTiH, OCHI €Ki MIapyallbUTBIKTaH
anpiHaThIH OHIMaep. Kasipri yakeitta KP YkiMmerTiHiH Herisri MIHAETTEpiHIH Oipi YITTHIK
HSKOHOMHUKAHBIH HETI3T1 ajfa Cydpeyln Kylli peTiHAe arpoeHepKacinTik kemeHHIH (AOK)
Oocekere KaOUIETTUNINH apTThipy Oonbim TaObimanbl. byrinri tapma Kazakcranma AOK
nambiTynbiH 2021-2030 sxpuigapra apHalFaH TYXKbIphIMJAMachl iCK€ achIpbUly/a, OHAA aybll
[IapyalIbUIBIFRIHIAFRl  €HOeK OHIMAUTTH 2020 KbBIIMEH calbICThIpFaHAa 3 ece apTThIpy
ocmapiaHbin oTeIp [1].

Kazakcranaarsl Ounait 1oH1 MeH OuIail YHBI YIIIH KJIACC JKacayIllbl HET13r1 KepCceTKimTep
JIOH MaHBI3BIHBIH (KJICWKOBHHA) MOJIIIEP] MEH CalachlHbIH KOPCETKIMTEpl OOJIBIN TaObLIAIbI,
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COHJIBIKTAH OJIap/ibl OOBEKTHUBTI JKOHE CEHIMAI TYpHAe aHbIKTay eTe MaHb3asl. BHUMN3 e3iHix
OYKLJ1 TapuXbIHIA OChI KOPCETKIMITEP/I aHBIKTAY SICTEPIH 931pJiey KOHE KETUIAIpYy OOMbIHIIA
3epTTeyiep Kyprizai. Kakcel naMbiran Oaranay skyieci Kypbuiasl, oHblH iminge TM] enaepinin
acranTbIK 0a3achl KOJIJIAHBUIA b, OHBIH JCHT €1 oJIEMIIK IEHT€iICH )KOFaphl. JloH MaHBI3BIH KYY
omiciH a3ipney Oi3miy ennme Oumald ecipiUieTiH TaOWFW >KarJailyapJblH allyaH TYpJIUliriHe
0alIaHbBICTHI.

Conpaii-ak cCTaHAapTTAIFaH YH MEH HAaHHBIH Carlachl JOHCTI JIOH MaHBI3BIHBIH MOJIIIepl
MEH caIachlH TyPhIC aHbIKTayFa OaiinanbicThl. Ocbiran OaimanpicThl TK 002 acThIK 1eH Ounaiiian
QIBIHFAH VHJAFbl JOH MAaHBI3BIHBIH MOJIIepi MEH CcalachlH aHBIKTay OJICTEpPiHIH >KaHA
CTaHJAPTTAPBIH Kacail OTBIPBIN, OCHI OMICTIH JQJIITIH apTThipa OTHIPHIN, JOH MAaHBI3BIH KYY
oTiepaIusUIapbIH I9J CUMNaTTayFa 0aca Ha3zap ayaapabl. bypbIiH MOMBIHAAFAH COUKECCI3MIKTED IOH
MaHbI3BIHBIH Medtiepi (2%) xone onblH canackl (MJIK-ubH 5 Oipmiri) Oipkarap karmaiinapnaa
CaThlll AIyIIbUIAp MEH JKETKI3yIIJiep apachlHAa Kemicreyminikrep TyrFbi3abl. COHIBIKTAH
MeXaHHUKaJIaHbIPBUIFaH 9IICTI OuJail JOHIHEH JIOH MaHBI3bIH XKYY O/IiCiHE KOCY JKOHE acManThIK
0a3aHbl JKAHAPTY KAWTAIAHFBIIITHIK TYPFBICBIHAH AHBIKTAYJBIH JOJIITIH KaMTaMachl3 €Tyre
apHaJIFaH J0H MaHBI3bIHBIH Meiepi - 1%, aim 7oH MaHbI3bIHBIH carackl MJIK-Hb1H 1 Gipoiri.

01.01.2015 . 6actam xaHa yaTTeIK cTanaapT MEMCT 54478-2011 «AcTsik. bunaiinarsr
JIOH MaHBI3BIHBIH MOJIIIepi MEH calachlH aHbIKTay dAicTepi». ConbiMeH Katap, 01.07.2014 xbiibl
crangapt MEMCT 27839-2013 «bunait yusl. Memiieketapajiblk MapTeOere ue 19H MaHbI3bIHbIH
MeJIIIIepi MEH calachlH aHbIKTay 9/1icTepin. Exi cTaHaapT - acThIK IIEH YHFA KATHICTHI - 9/1iCTEMETiK
JKOHE aCIaNThIK KaOJBIKTap JKaFblHAH ©3apa OaimaHbpICThl. J[oOH MaHBI3BIH OHMIIAll JOHIHECH XYY
omiciHiH xaHa YITTBIK ctaHaapTel MEMCT 13586. 1-68 «ActhIk. bumaiinarel 1oH MaHBI3BIHBIH
MOJIIIIEpi MEH canachlH aHBIKTAY 9JIICTEMECI» CTaHIaPThIHAH epeKIIeNir kenecige [2]:

JloH MaHBI3bIHBIH MOJIIIEPiH aHBIKTAY

- KOJIMEH JKacaJaThIH 9J1iCKEe KOCHIMIIIA, OFAaH MEXaHUKAaJIaHIBIPBUTFaH 9J1iC KOCBUIFaH;

- JIOH MaHbBI3bIH KOJIMEH KYY MPOLIeypPachl erKen-Ter ke paciMaenTeH,

Yy JKOHE CBIFBIIT ATy YaKbIThl HAKTHUTAHFaH;

- KaMBIP/IbI KOJIMEH HJIEY aIbIHbII TaCTaJIFaH;

- WK1 JIOH MaHBI3bIH KYY/Ibl 0aKblIay YIIiH, KYPFAaK JOH MaHBI3BIH aHBIKTAYAbl KOJJIaHY
YCBIHBLIFaH;

- OpHaThUIFaH Medepierimi 6ap Kambip wierimred, [IOK tunti kypsuireinan, MK
anektpoHabl ecenrerimred, [ICJI TunTi kenTipy MHemliHEH »oHE T.C.C. TYpPaThlH 3aMaHayH
3epTXaHAJBIK ’Ka0AbIKTap/IbIH T131M1 €HI131ITEH;

- JIOH MaHBI3bIHBIH Ke0eto karaailbiHaarsl Memmepi - 2%; Kaltananysl - 1% OolibIHIIA
pYKcaT eTITeH COMKECCI3AIK HOpMallaphl OeJT1JIeHTeH.

JloH MaHBI3BI Typalibl TYCIHIK HAKTHUIAH/bI, OUTKEHI «IOH MaHBI3BIHBIH MaCCANBIK YIIECi»
TEPMHHI OYJ1 KOPCETKIIITIH (PU3UKaAIBIK MaFbIHACHIH KaTe kepceTel. COHbIMEH Oipre «Kyprak J1oH
MaHBI3BIHBIH MOJIIIEP1» TEPMUHIMEH OipTe «KYPFaK TOH MaHBI3BIHBIH MAacCaJbIK YJIEC» TEPMUHIH
KoJgaHyra o6omazsr [3].

Kecre 1 — bupaii noHiHAET! 1o0H MaHBI3BIHBIH CalachklH ToNTap OolibiHIIA Oaranay

Carma To0OBI J1oH MaHBI3BIHBIH CUIIATTAMACKI AcnanTapJsiH KepceTyi
NJIK 6ipaikrepimMeH
- AKayJbl AHBIKTaIMaNIbI
1l KanarattaHapiabIKChI3 KYIITI 0,0men 17,0-re netiin
1 KanaraTTaHapibIK KyIITi 18,0men 42,0-re neiiin
I JKakcel 43,0nen 77,0-re neliin
1 KanaraTTanapneIk onci3 78,0men 102,0-re neiiin
11 KanaraTTaHapJbIKChI3 QJICI3 103,0 5xoHe >K0Faphl
- KybuimManThIH AHEBIKTAIIMaN IBI

J1oH MaHBI3BIHBIH CallachlH aHBIKTAY
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- WK1 IOH MaHBI3HI canackIiHbIH quana3onsl 1 6ipiik MK monnirimen kepcerinren (MK
KYpBUTFBICBIHBIH 1omiri + 0,5 MJIK 6ipairi 6omysl kepek.) (1- i kecre);

- YVOK (IT®K) TunTi KYphUTFBIIA TOH MaHBI3bIH KATBITITACTBIPYABIH KaHA dIC1 HT131IreH;

- MEMCT 54478-2011 cranmapThIH/Ia ajIFalll PeT «KATEIIK PEXKUMI», «KYBUIMANTBIH J0H
MaHBI3BD» (KaHAFaTTAaHAPJIBIKCHI3 OJICI3, OHBI OIpIKKEH Maccara aWHaIJIbIpy MYMKIH eMec),
«aKayJsbl JOH MaHBI3bD» («aKayJibl aCTHIKTAH IIBIKKAH JOH MaHBI3bI - asi3/lbl, OHICH, KENTIpyIeH
3aKpIMJIATFaH (KacaHbl HEMece TaOWFH)», ©3/IIrIHEH KbI3FaH HeMece IMiCIereH, KaTThl YTUIMeTi,
ryOka  Topi3gec,  OipikmereH, OeJIIeKTeNreH  MaccaHbl — OULMIpeTiH)  koHe  T.O.
TYKBIPBIMIaMaJIap/IbIH aHBIKTaMaJIapbl EHT131ITeH;

- JI0H MaHbI3BI PETiHAE cama OOWBIHINA >KaHA Tpajalys EHTI3UIIl JKoHe Oujaill yHBI
OoiibiHIa - 5 opHbIHA 7 Tom KyphU1sl (1-kecTe).

JloH MaHBI3BIH JIOHIIE Jie, YHa na xxyy ymin BHUU3 kypameiana JIMIL auipmeni, ETK-
IM wmnerimi, MOK-1M 1oH MaHBI3BIH KYYy KYPBUIFBICHI, 80-1111 )Kbu1aapasiH coHbiHaa. AKILI-Tars
Conryctik Jlakota yHHBepcutTeTiHAe koHe 90-kpuimapnabiH oprackiHga. Ascrpusiza ICC
KaMKop biFbIMeH. [IDK Kanbinray KypeUIFBICHIH «I JTFOTOMATHKY KYHECIMEH CallbICTBIPY Ke3iH1e
eki peT eH akchl HoTmxke kepceTtkeH MJIK-3M emmey kypoutrbichl 6ap MOK xyiiecin
KOJIAaHY/IbI YChIHAABI [4].

«['moToMaTUK» JKYHeciH KOJJaHyFa HETi3IeNTeH OAICTeME JOH MAaHBI3BIHBIH €IoYyip
JKOFapbl eKEHITTH KepceTTi: moH ymiH ox 2,5 - 10%, yu ymin - 8,6 - 10% sxorapbl 00JabL.
CoHbIMEH KaTap, KaTeliK TYpakThl OOJIMalbl - JIOH MaHbI3bl MOJIIEPIHIH >KOFapblUIaybIMEH
alBIpMAIIBUIBIK 2-/ICH 5-Ke JIeliH HeMece o/1aH J1a ke ece ocTi (3-kecte). Cebeli, «[ mroToMaTuk»
JKYHMECIH/IE IOH MaHBI3bIHBIH Maccachl YIFaliFaH CallblH KpaxMallJjaH jkoHe 0acKa 3aTTapAaH xKyy
KHUBIHBIpaK O0omansl (1-cyper).

«['mroToMaTuky XKyHect ToHA1 YHFA KapaFaH/1a HaIllap )KyFaHAbIKTaH (YHTaKTallFaH I9HHEH
QJIBIHFaH KaMbIpJia KpaxManjaan 0acka, keOekTiH ken memmiepi 6ap), MOK sxone «[ mroTomMaTuk»
KyHenepiH KolJaHyMeH allbIHFaH MAJTIMETTep eAQyip epekeneneni - 2,5 -53 UJIK 6ipmikke (yH
yuia - 1,2 - 41 UJIK 6ipmik ) (cyper 2). MOK 1oH MaHBI3BIH acThIK I€H YHHAH Oip/iel jKaKChI
KyaJbl.

Kecte 2 — bupait yHbIHIAFbI JOoH MaHBI3BIHBIH CallachblH TOMTAp OOMBIHIIIA OaFanay

Carma J1oH MaHBI3bIHBIH Hanra apHanraH yH )oHe MaxkapoH eHimepiHe
TOOBI CHUIIaTTaMachl JKaJIbl MAaKCaTTarbl YH apHaJFaH YH
DKcTpa, Maiiia Exinmn Kymcak KarTer
aK YH, )KOFapfbl copT, Ounaiinan Ounaiinan
JKoHe O1piHIIT M100-25, aJbIHFAH aJbIHFAH
copTTap, kapa | M125-20 JKCTpa, JKOFapFBI
yH, M45-23, KOFapFBI (xpynka) >koHe
MS55-23, MK55- (kpynka) >koHe OipiHmI
23, M75-23, OipiHIIi (monykpymnka),
M145-23 (monykpymka) eKiHII
copTTap copTTap
- yrinmeni AHBIKTaIMaNi g6
i KanaraTTaHapibeIkce 0-32 0-37 - -
I3 KYLITI
] KanaraTTaHapIbIk 33-52 38 -52 - -
KYIITI
I Kaxkcer 53-77 48 - 77 48 - 82
| KanaraTTaHapIbIk 48 - 102 78 - 102 83 - 107
aJci3
Il Kanararranapiabikc 103 >xoHE KOFaphI 103 >xoHe 108 >xoHe
BI3 QJICI3 JKOFaphbl JKOFaphbl
- JKyblIMalThIH AHBIKTaJIMaN bl
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Kecte 3 — MOK >xoHe «I'mroTOMaTHK XYHeJIepiH KOJIIaHa OTBIPBII, JTOH MaHbI3bIHIAFbI
KQJIJIBIK KpaxMajl KypaMblH CaIbICTBIPY

Y nrinig JloH MaHBI3bIHAAFBI KpaXMaJlJIbIH Op TYpJIi KYy SIICTEPiH KOJIaHY
Ne MaccajblK yieci,% Kyprak 3aT Ke31HJIeT1, 1oH MaHbI3bIHAAFEl KAJIIBIK
MeJepi OOMbIHIIA Kpaxmall KYPaMbIHBIH KaThIHACHI
MOK «I'TrOTOMAaTHK )
1 3,86 8,36 2,17
2 5,20 14,19 2,73
3 5,72 12,87 2,25
4 5,26 26,47 5,03

3epTTeyep KopceTKeH e, Tacnaka KaHJalachIMeH 3aKbIMJIAIFaH JIOHHIH JOH MaHBI3bIH
«['mroToMaTUK» KyHeciMeH JKyFaH Ke3[e KOChIMIIa Macenenep mnaiga 6omanel [5]. Kopsita

antkanga, MEMCT

54478-2011 cranmapThIHBIH TajanTapblHA COWKEC cama KepCeTKIITepiH

YKOHE aCTBIK TICH YHIAFbI IOH MaHBI3bIHBIH CaIllachl MEH MOJIIICPIH 3epTTey OapbIChIH/1a MbIHAH AN
OeTanbic aHBIKTAIIBI — «[ JTFOTOMATHKY JKYHECIH KOJIJIAHBIN JIOH MaHBI3BIH KYYy KE3IHJE OJIIIey
HOTHIKENEePl 3ePTTEITeH IOHHIH €MeC, TOH MaHbI3bI AJICI3 JOHIIKIH KopceTeai. AWBIPMAaIIbUIBIKTAp
KOPCETKIIITIH MOHIHIH )KOFapbUIAybIMEH KOFapPBLIaHIbI.
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Cypet 1. MOK xone «I' mroTomMaTuk» KyHeaepiH KoJIIlaHa OTBIPBII JJOH MaHbI3bIH KOJIMEH
JKYY/bI IOH MaHBI3BIHBIH MOJIIIEpi OOMBIHINA CANBICTRIPMAIIBI Oaranay
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Yarinepain HoMipi
1 - KyyFa apHaiiraH «[JlyTOMaTtuk» JKOHE JOH MAaHBI3BIHBIH CalacblH aAHBIKTANThIH

«['MIOTeHUHIEKCY» KYPBUIFBICHIH KOJIAAHY;

2- xxyyra apHasraH MOK KypBUIFBICHIH KOHE JTOH MaHBI3bIHBIH CallaChlH aHBIKTaYyFa apHAJFaH
N/IK KypbUIFBICHIH Nali1a1aHy;

3 - IoH MaHBI3BIHBIH CAIaChIH aHBIKTAY YIIIH KOJIMEH XYy skoHe M JIK KypbUIFBICHIH KOJIIaHY;

4 — nmoH MaHBI3BIHBIH CalachlH aHBIKTAay YIIiH «[ JTIOTEHUHAEKC» acnabbiH, Kyy ymin MOK
KYPBUIFBICHIH KOJIIaHY.

Cyper 2. Konmen, MOK xone «l Tr0TOMaTHKY KYyHeaepiHiH KOMETr1IMEH XKYybUIFaH J19H
MaHbI3bIHBIH CaIlaChbIH CaJIBICTBIPY

KopsbIThinabl. [[oH MeH YH/aFbl TOH MaHBI3bIHBIH MeJIIIEepl MEH canachlH aHbIKTaFaH/a,
BHMWM3 Tanceippic OepyiniHiH Tanadbl OOMBIHINA IIETENre acThIK KETKI3TeH Karjaaiija raHa
«['moTomMaTuky» KyHeciHzae )Kyy 9/1iCiH KoJIJaHyFa KeHec Oepei.

Imki HapbIKTa OYJT 9Mic OTaHABIK OMIANIBIH KAaCUETTEPIH TOJBIK OarajmayFa MYMKIHIIK
6epmeiini. MOK noH MaHBI3BIH KYyy KYpBUIFBICBIHBIH MapKachl KaHJail Ooiica /a, KOJIMEH
JKacanaThIH MpoIeaypamMeH Oip/iel HoTHKe Oepyl Kepek.
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Ko ’)KAJIbI APXUTEKTYPACBIHBIH MAIINHAJIBIK OKBITY
MOJAEJIBAEPIHIH KbIJITIAM/IbIF'bIHA 9CEPI

Bex:kanos LT ., [llepxan Myprasa atbiHgarsl XaablKapalblK Tapa3 yHUBEPCUTETI,
6B06104 «KommbroTepiik HHXeHepus» 011iM 6epy OarnapiamMachHbIH 2 Kypc CTyIEHTI
AmanbaeBa A.H., maructp., https://orcid.org/0000-0003-4404-3398/ Illepxan Myprasa
aThIHIaFbl XaJbIKapalblK Tapas YyHUBEPCUTET], « AKIApaTThIK KOMMYHHUKALIHSITBIK
TEXHOJIOTHUSIIap» KaeIpachlHbIH CEHbOP-IEKTOPHI

AnHoTanus: Makanaga ko skasl uepapxusacbiabiy (L1, L2, L3) mamunansik okeiTy (ML)
MOJIeNbIepiHiH eHIMaLTIriHe acepi 3eprreneai. Kasipri 3amanrsl ecenreyinn xxyienepaeri «Kasi
KaOBIpFacb» Mocesieci TalJaHblll, JEpeKTep JIOKaIbAUIri MEH MaTpulajiblK KeOehTyai
oHTalnmauapIpy (tiling) omicrepi Kapacteippuianpl. 3eprrey OapbickiHma CNN xone LLM
monenbaepingeri KV-kam macenenepine epekiie Hazap aynapbuirad. ConbimMeH katap, AMD 3D
V-Cache xone Intel AMX cHSKTBI )kaHa TeXHOJIOTUsUIapAbIH ML anroputMiepiH sxeaenneTyaeri
TUIMJIUTIT Oarananasl. JKyMbIC HOTHIKEC] anmapaTThIK JKoHE OaFaapiaMalblK KaMTaMachl3 eTy/Il
Oipiece OHTAMIaHIBIPYIBIH MAHbI3ABUIBIFBIH HET13ICH/T1.

Tyiiin ce3aep: Koami kanapl, MalMHANBIK OKBITY, MEpapXus, JOKAIbIUTIK, MaTPUIIAIbIK
kebOeiTy, KV-kam, AMD 3D V-Cache, Intel AMX, enimainik.

AHHoTauusi: B crathe uccnenyercs BiausiHMe uepapxuu kamr-namstu (L1, L2, L3) Ha
MIPOU3BOUTENLHOCTh MOJIeNiel MaMHHOTO 00yueHus (ML). Ananu3upyercst mpodiieMa «CTEHbI
MaMaTH» B COBPEMEHHBIX BBIYMCIUTEIBHBIX CHCTEMAaX, pPacCMaTPUBAIOTCS TPUHIIUIIBI
JIOKAJIbHOCTH JAHHBIX M METOJbl ONTHMHU3AIUA MATPUYHOTO yMHOXeHus (Taitnunr). Ocoboe
BHUMaHue yneneHo BompocaM KV-ksma B momemsx CNN um LLM. Taxxke oueHuBaercs
3 PEKTUBHOCTh MHHOBAIIMOHHBIX TeXHONOTuH, Takux kak AMD 3D V-Cache u Intel AMX, B
yckopeHuu anroputMoB ML. PesynbraThl paboThl OOOCHOBBIBAIOT 3HAYMMOCTH COBMECTHOM
ONTUMM3AIMK alllapaTHOTO W MPOrpaMMHOrO oOecreueHus: A 3aJad HCKYCCTBEHHOTO
WHTEIJIEKTA.

KualoueBble cioBa: Kbomi-maMsare, MamuHHOE OOydYeHHe, Hepapxus, JIOKaIbHOCTH,
MaTpuyHoe ymHoxeHue, KV-kam, AMD 3D V-Cache, Intel AMX, npou3BoIuTeIbHOCTD.

Annotation: The article examines the impact of cache memory hierarchy (L1, L2, L3) on
the performance of machine learning (ML) models. It analyzes the "Memory Wall" problem in
modern computing systems and discusses methods of data locality and matrix multiplication
optimization (tiling). Special attention is paid to KV-cache issues in CNN and LLM models.
Furthermore, the efficiency of emerging technologies such as AMD 3D V-Cache and Intel AMX
in accelerating ML algorithms is evaluated. The results emphasize the critical importance of
hardware-software co-design for maximizing computational efficiency in artificial intelligence
tasks.

Keywords: Cache memory, machine learning, hierarchy, locality, matrix multiplication,
KV-cache, AMD 3D V-Cache, Intel AMX, performance.

Kazipri 3amaHfbI ecenreyill TeXHUKAChl MEH aKIMapaTThIK TEXHOIOTHSIIAPIBIH €H KapKbIH/IbI
JIaMBIT KeJie KaTKaH calallapblHbIH Oipi — skacanbl nHTEIIEKT (JKI) jkoHe MaIIMHAIBIK OKBITY
(Machine Learning - ML). Tepen neiipouasik xkeninepain (Deep Neural Networks - DNN),
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KOHBOJIIOIMSUTBIK HeMpoHBIK sxeninepaid (CNN) jkoHe MuTHapATarad mapamerpiiepi 6ap yiakeH
tinaik moaenbaepain (Large Language Models - LLM) maiina 6omysl ecentey pecypcrapbiHa
JereH OyphIH-COHIBI OOJIMaFaH CYPaHBICTHI TYABIPABI . Ochl opaiiga, OpTalbiK MPOLeccopIapIbIH
(CPU) xone [I'padukaneik npormeccopiapabiy (GPU) ecenTey KyaTTBUIBIFBI, SIFHH
apuQMETHKAITBIK-TIOTHKATBIK KYpbUTFbLIapbIHbIH (ALU) onepamnusuiapapl OpbelHAAY KbUTIaMIBIFBI
JKbUI CaHam apThIl JKaTKaHbIMEH, Herisri skenen skanbiaad (DRAM) mepektepni tackiManaay
KBUIAAMIIBIFBI  JOJT COHJAM KApKBIHMEH oce anMail Kauael. KOMIBIOTEpIiK FBUIBIMAAD
apxXuTeKTypachkiHaa 0ys1 Kyosutbic «Kampl kKadbiprace» (Memory Wall) neren atnen 6enrini .

MamuHaNbIK OKBITY aJTOPUTMJICPIHIH MAaTeMAaTHUKAIBIK HETI31H CBI3BIKTHIK alreOpaHbIH
MaTpunaibik kebenTy (General Matrix Multiplication - GEMM) xoHe TEeH30pJIBIK Olepalysiapbl
Kypaiinel . Byt onepanusiinap 1epekTepIiH opacaH 30p KOJIEMiH OKY/IbI KOHE a3y bl TaJIAIl €TE/Il.
EcenTeyim siaponap aepexrepai KyTin 60c¢ Typein Kaimaysl (stall cycles) ymrin, mporieccop MeH
HET13T1 JKaIBIHBIH aPAChIH/IaFbl AMIAKTHIKTHI )KOSTHIH aca KbUIJIaM, KOJIEMIi IIaFbIH apajblK KaIbl
— xou xkajel (Cache Memory) Konnansuaasl . Komn sxaael apxutekrypachl, oHblH iminge L1, L2
xoHe L3 neHreiinepiniy CHIABIMIBUIBIFEL, Kigipici (latency) xone oTkizy Kabineri (bandwidth) ML
MOJIeTIbACPIHIH OKBITY (training) >koHe wuH(epeHc (inference) >KbUITAMIBIFBIH TiKeNeil
AHBIKTANTBIH ey GpakTopra aiHasl . [1]

Ocpl 3epTTeyniH HEeri3ri MakcaTbhl — KO3II >KaJbl HEPAPXUSCHIHBIH MAIIMHAIBIK OKBITY
MOJIENBJICPIHIH OHIMAUIITIHE TUTI3€TIH 9CEepiH ipreili TEOPUSIIBIK ISHreiiie )KOHEe MPaKTUKAIBIK
MBICAJIap AapKbUIbl eMKeU-Ter kel Tanaay. 3epTrey OapbiChIHAA KOII JACHreHIepiHiH
apXUTEKTypachl, MaTpULAIBIK KeOeWTymi kdmike Oedimzaen oHraimanaplpy (tiling Hemece
blocking), nepexrepaiH JIOKaIbAUTIK IPUHIKOTEP], cOHAal-aK 3aManayn AMD 3D V-Cache xone
Intel AMX CHSKTBI 03BIK TEXHOJIOTHSUTApABIH ML anroput™epine TUTi3eTiH HaKThI almapaTThIK
BIKIIAJIBI KAPACTHIPHLIAIbI.

Kb xaser nepapxusicelHblH apxutektypacel: L1, L2, L3 nenreitnepi

[Tpoueccop imiHaeri AepekTepi OHIeYy KbUIAAMIBIFBIH apTTHIPY MaKCAThIHIA KAIII YKaIbl
KOIJCHIelIl uepapXusiablK KypbulbiMaa (Memory Hierarchy) yiisimMpacteipeiiaasl . byn
KYPBUIBIM TPOIIECCOP SAPOCHIHA (PU3UKATBIK OpHATACY YKAKBIHABIFbIHA, CHIMBIMABUIBIFBIHA KOHE
JKYMBIC >KbUIIaMJIbIFbIHA Kapail OipHele aeHreire OesiHenl. Ko skanpl ofeTTe CTaTHKAJbBIK
Ke3/1eMCOK KOJI JKeTKi3y kalbichl (SRAM) TexHONOTUSICHIMEH Kacanabl, OyJI OFaH ©Te KOFaphbl
KBUIAAMJIIBIK Oepefll, ajaiiia OHbl OHJIpYy KYHbl KbIMOAQT opl YMIITE KOIl OpBbIH ajajbl
HepapxustHbIH HET13T1 MaKcaThl — 5KHi KOJIAaHBUIATHIH aKMapaTThl IPOIECCOPFa OaphIHIIA YKAKBIH
yCTay apKbUIbI OpTallla eCeNIeH JepeKTepre KoJl )KeTKI3y YaKbIThIH (average memory access time)
azaiity. TemeHperi 1-kecTee ®aabl IeHIeHIepiHiH caabICTRIPMaNbl CUIIaTTaManapbl OepisireH.

L1 xom (bipinmn apenreim xazael): L1 k3m — mporeccop sIpOCHIHBIH 1MIIHE TIKeleh
EHT13UIreH eH IIaFbIH 9p1 €H KbUIAaM Kajbl Typi . by neHreit onerre ['apBapaTHIK apXUTEKTypa
MIPUHIMITIHE COMKEeC €Kl Toyelnci3 Oyiokka OesiHemi: HyCcKayiblKTapra apHairaH kam (L11 -
Instruction Cache) xone pepexrepre apuanran kdm (L1d - Data Cache). Mynnait Gemy
mporieccopra 0ip TaKTUTIK UK 1IIHAC HYCKAYIBIKTBI Ja, OJ1 OHACHTIH JIEPEKTI e KaTap OKyFa
MYMKiHIIK Oepemi. L1 kdmiTiH kenemi oTe IIeKTeysi, cebell KoIeMHIH apTybl MEKEeH>Kalabl
JIEKO/TayFa >KOHE CHUTHAIIBIH OTYiHE KETETiH YaKbITThI KeOeirim, skanmbl Kimipicti (latency)
apTThIpbIN XKibepeai. MammHanbIK OKbITY Hpouectepinae L1d kamTiH pesi opacaH 30p: erep
TEH30pJIapbIlH HeMece MaTpHUIalapAblH (parMeHTTEpi OChI JIEHTeWre CBIMBIN KETCE, eCemnTey
MOJTYJTi (MBICAJTBI, TEH3OPJIBIK SIPOJIAp HEMECe BEKTOPJIBIK KYPBUIFBLIAP) ©3 MKYMBICHIH eIl
TOKTAyChI3 XKYprize anazsl. [2]

L2 xom (Exinnn nexreitni xanapl): L2 xam L1 men L3 apacbiHaaFb! ainTblH KOIip KbI3METIH
aTKapalabl. ApXUTEKTypallblK au3aiiHra OalmanplcThl L2 kom wHKIIO3UBTI (inclusive) Hemece
AKCKITIO3UBTI (exclusive) 6omybl MyMKiH . UHKITIO3UBTI apxuTekTypana L1 kamre 6ap nepekrep
MiHAeTTI Typae L2 xamite ne KaltanaHell cakraianbl. byn korepeHTTimKTi (cache coherence)
Oackapymbl OKEHUIAETedl, OlpaK JKalambl Maigadbl KeJeMIl a3zaiTaapl. AJl AKCKIIO3UBTI
apxutektypaga L1 men L2 mynagem Oemnek nepekTep/ii caKTaiIbl, OYJI KAIITIH JKAIIbl )KUBIHTHIK
CBIMBIMJIBUTBIFBIH THIM/II apTThIpabl. MamHaIbIK OKBITY asiroputMaepinae L2 kamr kebinece L1
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K3IIITE OPBIH aJIFaH «MYJIT KeTynepai» (cache misses) KYThIM, alIbIH aja 0oJpKay anroputmaepi
(hardware prefetchers) apkpLabI Keneci KaxeT 00JIybl MyMKIH JEPEKTEP/I1 aJIJIBIH ajla )KYKTEY YIIiH
Oydep peTiHae KOITAHBLIA B .

Kecte-1: 3amanayn KOMIIBIOTEPIIIK KYHeIepaeTi sKaabl HEPAPXUSACHIHBIH apXUTEKTYPAJIBIK
cHUIaTTaMaaapsl

JKane! nenreiii Oprama Kinipic yakpiTel | TakTilik HUKIAEP ApXUTEKTYpaJIbIK
CBHIMBIMIBUTBIFBI (HaHOCEKYHT) (1ramameH) OpHAJIACybl KOHE
CUTIATHI
Perucrpnep <1KB ~0.1ns <1 mukn ALU-re Tikenei
WHTETpaIUsUIaHFaH,

OoTC XKblJIJJaM

L1 Ko 16 KB-128 KB | ~1ns ~ 3 - 4 ukn Op SAApOFa KEKe;

MEH JIEpeKTepre
(L1d) 6eninren

nyckaynbikTap (L11)

L2 Ko 256 KB-4MB |3-5ns ~ 10 - 15 mukn Op SApOFa KEeKe

re KaparaHja
OastypIpak

HeMmece TonThIK; L1-

L3 Kom 8 MB - 1152 10 - 40 ns ~ 30 - 45 nukn Bapawik sigponapra
MB optak (Unified);
CBHIABIMIBUIBIFEI €H
YIJIKEH

DRAM 16 GB-2TB 50 - 150 ns 150 - 300+ nukia | AHaJBIK I71aTaaa;

nmponeccopaaH ThIC

(Heri3ri) ITMHAMHWKAIBIK JKaJlbl,

L3 xom (Ymrinmni aeHrenni xaasl): Kenteren 3amanayn ken sipoisl poueccopiapaa L3
Ka11 OapiiblK siposap yuiH optak (unified/shared) 6omnbin keneni. On yiakeH keleMal JepeKTep
MacCUBTEpiH, Mblcanbl, ML mMoaenbaepiHiH caamakTapbiH (weights), yiaken O6atdrapas! (batches)
HeMece TpanchopmaTopibik Moaebaepaeri KV-kamri (Key-Value Cache) cakrayra apHanras .
Erep ecenrtey OapbichiHna siapora KaxerTi akmapar L1 »xone L2 nenreitnepineH TaOblimaca,
cypanbic L3 kamke xibepineni. L3 kamren oKy yakbiTel L1-MeH canbicTeipranga 10-20 ece 6asty
OonraHbIMeH, on Herisri kenmen skanasimaH (DRAM) nepek TapTyFa KaparaHna onjeKaija
KBUIIAMBIpaK. JleMeK, YIIKeH TUIIIK MOAEIbAep HeMece TepeH HEHPOHIBIK )KeJiIep CHSKTHI KaJIbI
OTKi3y KaOuleTiHe KarTel Toyenai (memory-bound) tanceipmanap ymia L3 komriH
CHIMBIMJIBUTBIFBI OHIMIUTIKTIH 0aCThl KOPCETKIIITIHE aifHATa b .

Hepekrepre xyriny jgokanpainiri (Locality of Reference)

MammHabIK OKBITY alrOPUTMIEPIH KO apXUTEKTYpachlHA OHTAMIAHABIPY/IBIH ipreTachl
«aepekTepre xyriny gokanpaimiri» (Locality of reference) karumaceina cyiieneni . byn karuaa
Ke3 KeNreH OarmapiamaiblK KOATHIH JepekTepre Oelibepexer emec, Oenriimi Oip 3aHIBUIBIKIICH
KAaTBIHAUTHIHBIH Oinaipeni. KoMmbroTepimik FeUTBIMAApAA JTOKATBAUTIKTIH €Ki HeTi3Ti Typi Oeimn
KopceTiieni:

VYakpiTrelK Jokanpainik (Temporal Locality): Erep mnpomeccop Oenrimi 0ip azpl
YAIIBIFBIHAAFBI IEPEKKE Ka3ip )KYTiHCE, XKAKBIH apajia CoJl YAMIBIKKA KalTa KYT1HY BIKTHMAaJIbIFbI
ere korapel. ML anroputmaepinze Oyl MOAenb CalMakTapblH HEMece OpTalbIK
rumnepnapaMerpiepal OipHelle peT KailTa-KaiiTa oKy OapbIChlHAA aHBIK KOpiHEIl. YaKbITTBIK
JIOKaJIBALIIT XKoFapsl AepekTtep L1 Hemece L2 kamite y3arblpak cakTaiaybl THIC .

KemnicrikTik gokanpainik (Spatial Locality): Erep mporeccop Genrimi Oip skaabl YAIIBIFbIHA
KYTiHCe, aKblH apaja OfaH KeplIlijiec OpHAlTacKaH aJabl YAIIBIKTApblHA Jla KYTiHY
BIKTUMAJIIBIFEI JKOFapbl. Cebebi JKaapliaH JEpeKTep JKEKelereH OalTTrapMeH emec, OipTyrac
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«om-muHusapmen» (Cache line, onmerre 64 0aiiT) oKbUIagbl. BEKTOPNIBIK MacCUBTEP,
TEH30pJIapIbl HeMece MaTpPHIlA KOJIJAPBIH Ti30€KTeH OHIeY KeHICTIKTIK JIOKAJIbIUIIKTIH Tamaria
yJirici 60bIT TaOBLIAIBI

Komr inriHeH KakerTi aepek tadbutraH karmaapl «Koam xuti» (Cache hit) gen araiiasl, an
JepeK TaOblIMaFraH Ke3Je Mmpoleccop 0asy mepapXxus JeHTeUIepiHe KYriHyre MOKOyp Oomasl,
oy «Kamr mucci» (Cache miss) memn atamansl. ML MoaenbaepiH OKbITY oHE WH(pEpeHe xacay
KbULmamablFel  Tikenaei Cache hit kepcerkimiiHiy jkorapsl OosybiHa >xkoHe Cache miss
JKaraaiaapelHbIH OapbiHIIa a3 OonybiHa Toyenai. Cache mIsSS opbIH amFaH Ke3ze MpOoLeccop
OHJIaFaH HEMeCe XKY3/IE€TeH TAaKTLIIK LUK OOIBI elTeHe icTeMeH, Kail FaHa IepeKTEep/AiH KelyiH
KYTill Kajaabl, OyJI ecenTeyill KyHeHiH sKajbl THIMIUTINH ToMenaerei. [4]

Marpuransik kebeity: Kamn eTkizy Kabineri xone onraitnanasipy (Tiling / Blocking)

Ke3 kenren TepeH HEMPOHBIK JKEIIIHIH MaTEMaTHKAJIBIK ©3€T1 — HEeT13T'1 ChI3BIKTHIK anreopa
imki Oarmapnamanapbeiabi (BLAS) imringeri XXamner marpunansik keoeiity (General Matrix
Multiplication - GEMM) onepanusice! . bip kabaTrarsl HeHpoHIApABIH Kejleci KabaTka CUTHa
Oepyi, KOHBOJIOIUSUIBIK (DUIBTPICPIIH CypeTTeri Oenirijepai aHbkTaybl Hemece Transformer
xeninepingeri Attention Mexauusmi — OapIbIFbl TYNTEN KEJITCHE YAKEH MaTpHIaiapabl e3apa
KeOeHTyre KeJin Tipenes .

Kapanaiibim ymr kabartel mukimen (Naive matrix multiplication) »xassuiran N x N
OJIIEeM/II €Ki MaTpHUIIaHbI (C =AxB ) ke0elTy alropuTMiH KapacThipaiibik. by Tocimae

O(N?)

QITOPUTMHIH €CenTey KYpIACSITiri

A

Kypaiel. JlereHMeH, OyJ1 9J1ic KA XKajbl YIIIH OTe

tuimci3. Cebebi MaTpHIachl Xojaap OOWBIHIIA Ti30EKTel OKBUIFAaHBIMEH, B MaTpULIACHI

Oarangap OoilbiHIIA OKbUIaABl. Erep Marpuiiansly eniieMi yiakeH Oolica, B MaTpHIIACHIHBIH Oip
OaraHbIH OKBINl OITKEHIE, OHBbIH OYpbIH OKBUIFAH 3JEMEHTTEepPl KAIUTEH BIFbICTBHIPHUIBII
mbiFapbuTaze (Cache eviction). CoHbIH camapbIiHaH mpoiieccop Herisri kazapira (DRAM) y3aikcis
KYTiHYre MakOyp Oomanasl. MyHnail xaraaiiia ecenteynepaiy apupMeTUKanbIK HHTEHCUBTLIIT

(Arithmetic Intensity, ¢ = m , mynzarsI f_ $JIOIIC canbl, " — xazpiFa KaThHAY KeleMi) oTe
TOMEH 00J1aJbI .

Kbomr skafplHBIH apXUTEKTYpaNbIK HIEKTEYJIEepiH aifHANbIN OTYy YIIIH >KOHE MaTpHIIAIbIK
KeOSHTYTIH KBUTIaMIBIFBIH JKY3/I€TeH ecere apTThipy yiIiH «biokray» (Blocking nemece Tiling)
omici KONMAaHbUIaAbl . Bysl TOCUIMIH HEri3ri MAeschl — YJIKEH MaTpHUIaHbl TOJBIKTAl ©HJAEYIiH
opHbIHa, OHBI L1 Hemece L2 KAMITIH CHIABIMABUIBIFBIHA JIOJ KEJIETiH ImareiH B < B emmemui

A B

OnokTapra (mommarpuiianapra) OGemin eHuey. biokTay omici KolaHbUIFaH Ke3ae - KoHe

MaTpHuLaIapbIHbIH BxB OJIOKTaphI KAIIKE KYKTENE Al Jie, onap O01p-01piMEH TOJIBIK KOOeHTLIIN
OoJIFaHIIA COJI JKep/ie CaKTaaabl. byl yaKbITTHIK JIOKaIBAUTIKTI OapblHIIA THIM/I MaiganaHyFa
MYMKIHJIIK Oepe/.

FouteiMu  3eprTeynep KepceTKeHaeH, Kim WHTepepeHUUsIChiH (03iH-031 BIFBICTBIPY

C

Macelenepin) OoIbIpMay YIIiH OHTAHIBI OJIOK eJIIeMi IaMaMeH Bx \/C_/2 (MyHzarer ' — Ko
CHIMBIMBLIBIFG) JeHTelinae 6oysl Thic . Byl Tocin xkaabiFa KaTbiHaynap caHbiH 2V P+ N’ ran
2N?/B + N* -Ka JeWiH KypT ToMeHJeTenl . MalMHAIbIK OKBITY TMpolecTepiHae Oy
texnosorusuiap BLAS kitanmxananapsiasiH (Mbicansl, OpenBLAS, Intel MKL, cuBLAS) imriHe
TepeH eHrizinred. Kemmenreitni 6mokray omici (L1 ymrin sxeke, L2 ymrin sxeke, L3 yirin sxeke
taitnimar) ML anroputMaepiHiH anmapaTThIK JKacakTamaga MaKCUMAalIbl OTKI3y KaOileTiHe
KeTyiHe Keniiaik oepei.[5]

MarmuHanbIK OKBITY aITOPUTMEPIHE KA1 apXUTEKTYPACHIHBIH BIKITABI

Kouomorusuibik HepoHbIK xkerinep (CNN)

Kommerotepnik kepy (Computer Vision) rtanceipmanapbiHaa 0acThl pej aTKapaTbiH
KOHBOJIIOLIMSUTBIK HEUPOHJIBIK JKEJIIep opacaH 30p ecentey kenemiH Kaxker eremi. CNN
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KabaTTapbIH/IaFbl KOHBOJIOLUS ONEPAIMACH HET131HEH €Ki TYpJi TOCUIMEH XKY3€re achIpbLIajbl:
Direct Convolution (tikeneit kouBosoius) Hemece IM2Col Tpanchopmanmschl apKbUIBI J9CTYPIT
GEMM-re aitnangpsipy . Exi xkarmaiiga na ko sxaasiabig pedi ete 30p. CNN apxurektypacbiiia
nepekrep arsiabl (Dataflow) 6ipuere Typre 6emineni. Meicasnsr, Weight Stationary (WS) oaicinzae
canmakTap (dunprpiep) kaur xazpiaa (L1 Hemece peructpiiep/ie) CraTHKAIBIK TYPAE YCTalabl,
aj Kipic JepeKTepi MEH IIBIFBIC JEPEKTepl ONapIblH YCTIHEH OTKi3inedi. bys cammakrapis
XKaJblIaH KalTa-KaiiTa OKyFa KeTeTiH yakbITThl YHempeiai. An Output Stationary (OS) onicinne
IIBIFBIC TTUKCEIBICPIHIH MOHI TOJIBIK €CETTEeNII OITKEHIIe KAmTe cakTanaasl. COHFBI 3epTTEYIIep
CNN wundepencin sxemenaery YIIiH ITWHAMHKAIBIK OargapiaMainay alroOpUTMAEPIH KOJIaHy
apKbUIBl KOII CHIABIMJBUIBIFBIHA COHKEC KEJNETIH €H OHTAaiabl OJIOK ermemiaepiH Tadyra
0O0JIATBIHBIH JQJIEI IS/, OYJI CHIPTKBI XKaJlbl OTKI3y KaOuieTiHiH mekTeyaepin (memory bottleneck)
50%-ra meifiH TOMEHIeTyre MYMKIHIIK Oepei .

Yken tisnik moaenbaep (LLM) sxone KV-kamn maceneci

Transformer apxutekTypacbiHa HeTi3[eareH YJIKEH TUIIIK MOJICIbIACPIE €CenTey Mporeci
exi Herisri ¢asara Oemineni: Prefill (amramker enrizy) sxone Decode (nmexoaray Hemece
reneparusiay) . Prefill dasaceinaa kosnmaHyisl eHri3reH MOTiH TOJBIKTall Karap (mapasuiesp)
eHueneni. byn ¢asza mpomeccopasiH Hemece GPU-mpIH ecenTey KyaTTBUIBIFBIHA TOYEJII
(Compute-bound). Amnaiina, kemeci Decode da3saceiHma MoOaeNb MOTIHAI TOKCH-TOKEHMEH
Ti30eKTel TeHepaIUsITalIbl.

Ocbl reneparusiiay 6apsichinaa Oypein ecenrenren Tokenaepain Key (Kinr) sxone Value
(MoH) TeH30piapblH KaiiTa ecernrteMey YIIiH ojlap apHaibl jkaibl KypbuUibiMbiHA — KV-K31ike
(Key-Value Cache) cakramaapl . OkiHilnke opaii, opOip ’KaHa TOKEH/I TeHepalusiay YIIiH
KypbUTFbl OYKiT KV-K3IIITI J)KaIplaH KalTa OKbII HIbIFysI THiC. by Decode da3achiH ToIbIFRIMEH
Xaapl ©TKI3y KaOimerine Toyenni (Memory-bound) ereni. Mynaa ecentey KypbUIFbLIAPBIHBIH
(ALU) mnaiigananeiry koddduimenti (utilization) 1%-nman na TemMeH IeHreire Tycim Keryi
MYMKiH. Ocbl MocelleHl MIemy YIIiH 3aMaHayd 3epTreyiiep OipHelle OHTailaHAbIpy
CTpaTeTUsUIapbIH YCHIHA/IBI

Group-Query Attention (GQA): Kemnteren cypanbic 0acTuektepine oprak Oip raHa Key
xoHe Value Oactuerin maimanany apkbuibl KV-K3IITIH KeNleMiH ecenen a3aTy ofici. by
MOJIENIB/IIH JAQJJIITIHE alfTapiIbIKTall HyKcaH KenTipMeiai, Oipak >kapl ©TKi3y KaOlleTiHe TyCeTiH
CaJIMaKThI )KEHUIAETE I .

KV-kamrri kBantray (Quantization): KV-kamreri aepexrepai aactypni FP16 (16-6utrik
KankbiMasbl HykTe) dpopmateiHan NVFP4 nemece INT8 dopmartapsina neitin cohiry. Mbicaibl,
NVFP4 dopmatel KV-komtiH kenemin 50%-Fa a3aiThIN, >Kaabl CHIMBIMABUIBIFEI MEH OTKI3y
KaOlIeTiH TUIMIIPEK MaijananyFa *oJjl alajsl .

L3 kamrtin yirarobl: [pomeccopapiy o3 immminzgeri (On-die) L3 kamrinin keiaeMiH GapbiHiia
yikeiity — KV-kamiri Herisri 6asty kaapira (DRAM) mibirapmait, Tikeneil uum imnHie oHICyre
MYMKiHAIK Oepeni, Oyi1 nHdpepeHc xpuinamasirbe (Throughput) Kypt apTThIpaas! .

3amaHayu mporeccopiiapIarbl K3II apXUTEKTYpachl: TEeXHOIOTHSITBIK HHHOBALIUSIIAP

Byrinri TaHga ecenTteyilll TEXHHKAchl HApBIFBIHAAFBI JKETEKIN eHAipymrisep ML
QITOPUTMEPIHIH OHIMIUIINH apTTBIPy MakcaTblHJIa Kd3II apXHUTEKTypachblHa TyOereii
e3repicTep eHrizyje.

AMD 3D V-Cache texnonoruscsl: JlacTypii nmpoueccopiapaa L3 KaImTiH KexeMiH YIKeHTy
YUNTIH (PU3UKaIBIK ayJaHBIHBIH LIEKTEYJIepiHe Kein Tipeneai. by mekTeyal allHaibI eTy YIliH
AMD xommnanusicel 3D V-Cache texHonoruscein oitnan tantsl . byn texHonorus SRAM ko
YUNTEPIH eCenTeyill AapoiapAblH yYcTine Tikeneit 3D-kabarray (3D die stacking) sgicimMeH, MbIc-
MbIC OailylaHBICBl apKbUIBI OpHATYyAbl Ounnipeni. OchlHIal MHHOBALMSAHBIH apKackiHaa AMD
EPYC «Genoa-X» cepustiibl porieccopiapbinaa (Mpicansl, AMD EPYC 9684X) sxannst L3 ko
ceiiibiMabUTbFel 1152 MbB  (1.15 I'B) nedreiiine »xerti . JlocTypnai mpolieccopiapMeH
CalBICTBIpFaHa OyJI YII ece YJKEH CHIUBIMABUIBIK. MyHmail opacan 3op L3 xom ML
TaTlChIpMaNapbIHia, acipece YIKEH TUINIK MoJenblepAl WHEpeHC xkacay Ke3iHIe, JepeKTep
MAaCCHBIH TOJIBIKTal TPOIECCOp IMIIHAE YCTayFa MYMKIHIIK Oepemi. TecTiney HOTHXemepi
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kepceTkeHel, 3D V-Cache Kocbuiran mpoieccopiiap MalliHAIBIK OKBITY 1A dKOHE MaTPHUILIAIBIK
amaaapaa (Mmeicaisl, libxsmm kitanmxanackiHaa) ctaHaapTThl L3 kamii Gap mporeccopiapiaaH
nramamMeH 1.8 ece xKpUigaM eHIMAUTIK KepceTeni. [6]

Intel AMX (Advanced Matrix Extensions) apxurekrypacsel: Intel xommanuscer 4-mii
oyeinmarel  Xeon Scalable mnpoueccopnapeinga (Sapphire Rapids) wmamuHambIK — OKBITY
onepanusapein keaenaery yura Intel AMX aphaiiel MaTpunanblK KeOCHTKIIITEp OJIOTBIH
earizai . AMX — Oyn mpoueccop sapockiHa kipikripinren (built-in accelerator) teH3opibik
ecenTeyyepre apHaiaraH )aoaplk. AMX apXUTeKTypachlHbIH HETI3T1 €peKIIeNiri — oJI apHaibl
yiken emremai 2D-peructpiiep (Tile registers) xyiiecin koinanaasl . [Iporieccop K31 xaapiian
(L1/L2) marpumanslk aepeKkTep/ai TiKelaeld 0Chl TallI-perucTpIiiepre KyKTeI, oJap/asl Oip TaKTiTiK
uK imningae keoedteni. AMX HeriziHeH Temen mamaikti ¢opmarrapra (INT8 sxone BF16)
OarpITTaliFal . 3eprreyiaep MEH TaxipuOemik camblcThIpyiaap Kepcerkenaei, Intel AMX
texnonorusicel BERT cusikter Taburu tinmi enaey (NLP) monenbaepinae nnpepeHc xoHe OKBITY
OHIMJIUIITIH alJbIHFBl OYbIH MpoIleccOpiiapbIMEH calbICThipFaHga 3 eceneH 10 ecere neilin
apTThipa anmFaH . By JKeTiCTIK TikeneW KA JIOKAIBJIUTITIH KOHE NEpeKTepIi TachIMaliay
MapLIPyTTapbIH TOMEHT1 JEeHIel/1e OHTANIaHIBIPYIbIH aPKAChIHIA MYMKIH OOJI/IBI.

«Komr xazpl apXUTEKTYpPachIHBIH MAIIMHAIBIK OKBITY MOJIEIBACPIHIH IKbUIIAMIBIFEIHA
ocepi»  TakbpIPBIOBIHIAFBl  KEIIEHAI TalAay KOPBITBIHIBUIAPHl TOMEHJEriied  Herisri
TYKBIPBIMAAP/IBI J)KacayFa MYMKIHJIIK Oepei:

bipinmriieH, MalIMHAIBIK OKBITY MOJIEIBAEPIHIH OKBITY JKoHE MH(pepeHe (azamapbl jkajbl
OTKi3y KabismeriHe CchlHU Typae Toyenmi. [Ipomeccopiapasie ecentey siaposapsl (ALU/FPU)
KAHIIAJIBIKTHI JKbUIaM OOJFaHBIMEH, erep oJiap AepeKTepPMEH YaKThUIbI KaMTaMachl3 €TiIMece,
KBl KYHEHIH eHiMIuTiri Temenneimi. L1, L2 sxone L3 kdmr geHreisiepi ochl allIaKThIKTHI
(«Memory Wall») xorwablH eH THIMAI Kypaibsl 00ibll TaObuiafbl. EKiHIIIIEH, MaTpUIIAIbIK
kebeiity amroputmaepi (GEMM) MeH KOHBOMIOUMSIBIK HEeWpoHABIK kemiepain (CNN)
OHIMJIUIITIH apTThIpyAa ACPEKTepAiH KEHICTIKTIK >KOHE YaKbITTBIK JIOKAJIbAUIIrT 0acTel pei
atkapansl. brokray (Tiling/Blocking) omictepi apKpuUibl YIKEH MaTpulagap bl KA1 KaJIbIHBIH
CBIMBIMIBUIBIFBIHA colikecTeHipin Oenmiekrey — Cache hit kepceTkinniH MakcuMuU3alusian,
Heri3ri 0asy *aJablFa KaTblHAYy/1bl MUHUMU3ALUSIIAN b

YuriHmrigeH, yakeH Tingik wMoxaensaepAid (LLM) keH Tapamybl apXHTEKTYPalbIK
HIEKTeYJep/iH *kaHa KbIpblH — KV-Ka11 MacesneciH alTel. ABTOPErpecCHsUIbIK IEKOATAY Ke31HAET1
opacaH 30p kaJbl Tpaduri K3 CHIABIMIBUIBIFBIHA TikeJel OalmaHblcThl. By mMoceneHi mienry
yurid 6arnapnamansik aeHreine GQA jxoHe KBaHTTAy 9JICTEpl, al anmapaTThIK aeHreiine AMD
3D V-Cache xone Intel AMX cHsKTHI MHHOBanusiap COTTI KOJJaHBUIyJa. byn anmmaparThiK
MHHOBaIMsIap HH(EPEHC KbUITaMAbIFbIH OlpHEIlIe ecere apTThIPbIIN, ECENTeY TUIMIUTITIHIH )KaHa
KOK)KUET1H allThl.

KopbiTa Kenrenae, KIII Kaabl apXUTEKTypachl TEK MACCHBTI JIEPEKTEp KOWMAChl eMec, OJI
MAaIIMHAJBIK OKBITY JITOPUTMACPIHIH OHIMIUTITIH, SHEPTHSUIBIK TUIMIUTITIH )KOHE YKOHOMHUKAIBIK
MaKCaTKa COMKECTINH AaHBIKTAWThIH OeNceHAl opl KPUTHKAJIBIK HHOPaKYpbUIBIM  OOJIBII
TaObLIaAbl. ANMapaTThIK KaMTaMachkl3 €Ty MEH OarjapiaMalblK KaMTaMachkl3 €Tyl Oipiece
oHrainanabipy (Co-design) FBUIBIMH-3€PTTEY KYMBICTAPBIHBIH €H ©3€KTi OaFbIThl OOJBIN Kasa
OepMexk.
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AJAMU KAIIUTAJLABI CTPATEI'UAJIBIK BACKAPY MEH AJIAM
PECYPCTAPBIH CTPATEI'USAJIBIK BACKAPYIbIH UHTEI'PHUACHI

TemipOex XKacyjian AMaHTeAiyJIbI
«MeHeKMeHT: AlaM pecypcTapbiH Oackapy» OiTiM OarmapiaMachIHbIH 2 Kypce MarucTpi
[II.MypTa3a aTelHAarbl XaablKapaiblK Tapa3 yHUBEPCUTETI,
Kazakcran Pecyonukacel, Tapa3s k.
FroueiMu sxerekurici, 3.F.K., mpodeccop — A.E.CapcenoBa

AHHOTauMsl: AjamMu KanmuTan - Oyl ICHXOJIOTHSIAaFbl MHUKPOIKOHOMMKAJaH Oacrtan
HPKOHOMHMKA/IaFbl MAKPOAIKOHOMHUKAFa JIEUIHT1 SPTYPJIl cajlanapAarbl MaHbI3Abl TYKbIpbIMIaMa. Op
TYpJIi TOPTINTIK Toclaaep meHOepiHe 3epTTeynep yibIMaapAarbl alaMu KaluTalablH OipHelle
TYpJl acleKTuiepl MEH JeHreisiepiHe OarbITTanFaH, Oyl MHTerpalusfa MYMKIHAIKTED allybl
MYMKIH.

byn makanmaHblH MakcaThl-aJjaMd KalUTalIAbl TIKEJIeW 3epTTeTiH, Oipak OHBI JPTYpJl
aCIEeKTUIEp/IeH KapacThIpaTblH €Ki 3epTTey OarbIThIH OIpiKTIpYy apKblIbl YHbIMIApJarbl aJjamMu
KanuTtaja Typajbl OUTIMII KEHEWTY: CTpaTerusulblK ajJjaMH KaluTal >KOHE aJjaM pPecypcTapbiH
cTpaTerusulblK Oackapy. bi3 3epTTeyaiH eki OaFbIThIH Ja CHMATTalMbI3 CTPATErHsUIBIK >KOHE
MHTETpaIUs callalapblH, COHAal-aK YWbIMIApJarbl aJaMH KamuTajabl OoJlaliak 3epTTeyre
apHaiFaH OarbITTap/bl YChIHAMBI3.

TyiiiH ce3aep: afaMu KamuTal, ajJiaM PecypcTapblH CTPAaTErHsUIbIK 0acKapy, CTpaTerusuIbIK
HR-MeHeKMeHT, KaApJbIK CTpaTerws, YUBIMABIK THIMAUIIK, €HOeK OHIMILIiri, Odcekemik
APTHIKIIBUIBIK, TAJTAHTTApIbl 0acKapy, MHHOBANMSIBIK JAaMy, TIEPCOHAIIBI JaMBITY, YHBIMHBIH
TYpPaKkThl JaMybl, aJaMu pecypcrap, OuTiM SKOHOMHKACH, KOpHopaTHBTIK Oackapy, HR
CTpaTETHSICHI.

AHHoTauusi: YenoBeyeckwii KamMuTald-BaKHAas KOHLEMIMS B pa3IMYHBIX 0OJACTIX
TICHXOJIOTHH, OT MHKPOIKOHOMHUKHU JI0 MaKpOISKOHOMHKH B SKOHOMHKE. B pamkax pa3nmnyHbpIX
JUCLHUIUIMHAPHBIX TOJAXO/M0B HCCIEIOBAaHUA COCPEIOTOUYEHBl HA HECKOJBKUX pa3IMYHBIX
aCTieKTax M YPOBHSAX YEJIOBEUECKOTO KamuTajla B OpraHU3allUsAX, YTO MOXET OTKPHITh
BO3MOXHOCTH JJIsl UHTErpaluu. Llens 3Toi cTaThbU-paciIupUTh 3HAHUS O YEJIOBEYECKOM KarluTasie
B OpraHm3anusx, OOBCIUHHWB JBa HAIPABICHUS HCCIEIOBAaHUI, KOTOPHIE HEIOCPEACTBEHHO
UCCIIEIYIOT YEJIOBEUECKHI KaluTall, HO pPaCCMaTPUBAIOT €r0 C pa3HbIX CTOPOH: CTPATErMYeCKHi
YeJIOBEUECKHUI KalTUTall U CTPATErHYecKoe YIPaBICHNE YEIIOBEUECKUMH pecypcamMu. MBI omHIeM
o0a HampaBJIeHUS UCCIENIOBAaHMM M TMPeJUIOKUM 00JacTH CTpAaTerud M MHTErpalllM, a TaKxkKe
HarnpaBJIeHus A7 Oy IylIIuX UCCIeI0BaHUH 4eJI0BEYECKOT0 KaluTana B OpraHu3alusx.

KiroueBble cJI0Ba: 4eTOBEUSCKUI KalHTal, CTPATETHYECKOE YIPABICHHE YEIIOBEUECKUMHU
pecypcamu, ctparermyeckuii HR-MeHemkMeHT, KaJapoBas CTpaTerusi, OpraHu3alMOHHAs
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3 PEKTUBHOCTD, MPOU3BOAUTEILHOCTh TPYJa, KOHKYPEHTHOE NpPEUMYIIECTBO, YIPABICHUE
TaJlaHTaMH, HHHOBAIIMOHHOC pPa3BUTHC, pa3sBUTHC IICpCOHAJIA, YCTOIZHHBOC pa3BUTHUE
OpraHu3aly, YeI0BEUYECKUE PEeCypChl, JKOHOMMKA 3HAHUW, KOpIOpaTUBHOE yrpasieHue, HR-
CTpaTerus.

Annotation: Human capital is an important concept in various fields, from microeconomics
in psychology to macroeconomics in economics. Within the different disciplinary approaches,
research focuses on several different aspects and levels of human capital in organizations, which
can open up opportunities for integration. The purpose of this article is to expand knowledge about
human capital in organizations by combining two areas of study that directly study human capital,
but consider it from different aspects: strategic human capital and Strategic Human Resource
Management. We describe both areas of research, presenting the areas of Strategic and integration,
as well as areas for future research of human capital in organizations.

Keywords: human capital, strategic human resource management, strategic HR management,
HR strategy, organizational effectiveness, labor productivity, competitive advantage, talent
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Anmamu KamuTan - Oy TYKbIppIMJIaMa OacTankblga JaMbIFaH MaKpO3KOHOMHUKAIBIK
3epTTeyyiepJeH Oactam op TYpii MOHAEPAETi €H MaHbBI3Ibl KYPBUIBIM IICUXOJIOTHUSIAFEl MUKPO
JEHT eIl 3epTTeyepre, oap OUTIMHIH, JaFbLIapIbIH, KaOUIETTEP/IiH koHe 0acKa TallaHTTap IbIH
JKEeKe albIpMalIbUIBIKTApbIHA Hazap ayaapabl. Ctparerus oneOueTiHAE /e, aJaM pecypcTapbiH
Oackapy oxmeOuerinae [ne (GuUpMaHbIH THIMIUINIH apTTBIpy VIUIIH aJaMHd  KalUTaJlJblH
MaHBI3IbUIBIFBl TaHBLIABL. OPTYPIl TOPTINTIK NEPCHEKTHBAIAPIBI €CKEPE OTBHIPBIN, OPTYpIIi
3epTTey OarbpITTapbl YHBIMIApJAarbl aJaMy KamWTaNAblH OipHelle TypJi acmekTiiepi MeH
JIeHTreiyiepine Ha3ap ayAapaThbIHbl TAHKAJIAPIIBIK eMeC.

[Mamamen 10 >xpu1 OypbiH FajmbiMaap TOOBI - CTpaTErHsIBIK MEHEIKMEHT KOFaMbIHAA
"CrpaTerusiblK alaMu KanuTain'" aTThl 3epTTey TOOBIH KypyFa KeMeKkTecTi. by Ton yiibiMaapaarbt
"amamu KamuTanra' Hazap ayaapaibl, Oipak agamMH KamuTalbIH KYHIBI pecypc peTiHAe Kanaii
KbI3MET €T€ aJaThIHJBIFBIH TYCIHY YIIH CTPATErHsUIbIK HEMECe HSKOHOMMKAJIBIK TOCUIII
KOJJIaHaJbl JKOHE KYHIBUIBIKTBI aly MEH KypyFa, COHJai-ak OigiM MeH JaFabUIapiblH
YTKBIPJIBIFBIHA KATBICTHI MOCEIIeNIep/Ii KapacThIpaIbl.

CoHbIMEH KaTap, afaM PEeCypCTapbhlH CTPATETHSUIBIK OacKapy cajlachlHIAFbl 3epTTEyIIiIep
yiBIMIapIarel  agamaapabl  OacKapyablH MaHbBI3Ibl  YUBIMIACTHIPYIIBUIBIK —JKOHE IKEKe
HOTWKEJIepMEH Kanail OaiyaHbICThl O0Jybl MYMKIH €KEHIH TYCiHYy YLIH "ajgaMu KanmuTanabl"
3epTTeiiil. ATaM pecypcTapblH CTPATErHsUIbIK OacKapyMeH alHalbICAaThIH FaJbIMIAp HET131HEH
YIBIMHBIH aJaMH KalHWTallblH JaMbITyFa >KOHE Oackapyra OafFbpITTalnFaH Kyienep MeH
ToXipuOenepal KojjaHa OThIPbIN, (UpMaHBIH THIMAUIIH apTThIPY YLIIH aJaMy KamuTallIbl
WHBECTHUIMsIayFa OarbITTanFaH [1].

byn exi OarbIT Tikenedl "amamu kanurtaira' OaFbITTaIFaHbIMEH, O13 OJaplblH Kenoip
niKipTajgacTapbl colikec KeJIMei1i HeMece mapaieslb eMec el KOPKaMbI3.

Ocspl Makanagarsl MaKCaThIMBI3 - AJIaM pecypcTapblH CTPATETHSUIBIK 0acKapy CalachIHAarbl
3epTTeyNiepAl A€, alaM PeCcypcTapblH CTPATETUSIIBIK OacKapy CalachlHIAFbl 3epTTEYIEpl e
CUMATTay JKOHE €Ki 9/IeOMETTiH Jie MHTEeTpalus cajalapblH YChIHY. byl peTTe 013 KbI3BIFYIIBIIBIK
TYJIBIPATHIH HET13T1 KOHCTPYKIIUSITIAPIbI, MeXaHU3MIEP MeH KYOBUTBICTAPTBI
TYKBIpbIMIaMalayFa, COHIai-aK 3epTTeyaep/ii SpTypJii Ke3KapacTap/aH WHTErpausiay Ke3inue
MaHBI3/IbI JIeTI CAaHAJIAThIH 9/IICTEMETIK OaFbITTapFa epeKIle Ha3ap ayaapamsis [2,3,4].

Hakrteipak aiitcak, 6i3 "amamu kamurtan" YFBIMBIH, aJaMH KalHUTaJAbIH KO3FalbIChl MEH
OacKapbUIybIH JKOHE 3€pTTeyIiH €Kl OaFbITBIHAAFbl 3€pTTey OMAICTEepiH TalKbLIaiimMbI3. by
MaKaJaHbIH KAkl MakcaThl - Oackapy JKOHE aJaMH KalHUTaJAblH YHABIMIAPIBIH THIMIIIITIHE
acepi Typasibl OUTIMHIH KEHEIOIHE BIKITaJl €Ty YIIIiH OChI €Kl ©3apa 0alIaHBICTHI O1TIM CaJlaChIHBIH
KYILTI )KaKTapbl MEH dPTYPIIi TOCLIZIepi MEeH OaFbITTapbIH MaiiJalaHaThIH 3epTTeY OaFjapiaaMachiH
oeinriney.
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Crparerusiblk pecypc peTiHAe aJaMH KalmuTajfa JEereH KbI3bIFYIIBUIBIK CTPATETHsUIBIK
MEHEUKMEHTTe (DUPMaHbIH pEeCypCThIK TEOPUACHIH JAMBITY IIEeHOepiHae naiina Ooussl.
Crparerus 3epTTeylIUIepi HETI3r1 KpUTEpHilJiepiHe Coiikec KeneTiH (UPMaHbIH pecypcTapbiH
aHbIKTall OacTaraHza, ajaMu Kanurtan (Gupmanapra 09CEeKeNecTIK apThIKIIBUIBIKKA XKOHE cailbl
KenreHae GupMa JeHreHiHaeri )Korapbl KOPCETKIMITEpPre KOJI KETKi3yre KOMEKTECETiH pecypc
petinae 6eminmi [5].

Heri3ri unes: anamu kanuTasl 69CeKeNeCTiK apTHIKIIBUTBIKTHIH K631 00Tybl MYMKiH, OUTKEHI:

1. pupmaHbIH afaMy KamuTal KOPbl ©HIMHIH CanachlH JKOHE OIepaIysyIapablH THIMIUTITH
AHBIKTANTHIH HET13r1 (hakTop O60IIyBl MYMKIH (SIFHH, aaM PeCypcTapbl KYH/IbI);

2. amaM pecypcrapbl pupmanap apacbiHia Oipkenki OenmiHOeWl (SFHH, agaM pecypcTapbl
CHpeK O0ITybl MYMKiH);

3. epeKmienik, oJIeyMETTIK KYPACIiIiK KoHe ceOenTiK Oenrici3ik CUSIKTHI (pakTopiap amxam
pecypCTapbIHbIH aFbIHBI MEH KOOCI0iHEe KeAepri KeNTipyl MYMKiH.

bactankel 3eprreynep (upMaHbIH agamMM KamuTal KOpbl MEH (QUpPMaHbIH Kap>KbLIbIK
KOPCETKIIITEepl apachlHOarbl OH OalIaHbICTBl KepceTKeH. CTpaTervsuiblK MEHEIKMEHT
CaJlaCchIH/IaFbl FANBIMAAP ©3/IEPIHIH 3epPTTEY KYII->KIrepiH OapraH CalbIH IIOFbIpIaHAbIpa OacTa bl
aJlaMH KaruTaj Oiperel CTpaTerusuiblK pecype periame [ 6,7,8].

DKOHOMUKA CTPATETHsUIbIK aaMH KalmUTal bl 3epTTEYIiH Kom Oeiri yiliH TEOPHUsIIBbIK HETi3
Oombin  TaObuIanbl. ATanm  alTKaHIa, AKOHOMMKANBIK KYHIBUIBIK, MYAJENi TapanTapIblH
KeJicce3Zep Kyl JKOHE OKIIayjgay MEXaHHM3MJIEepl CHUAKTbl YFbIMIAp ajaM KaluTalbIHbIH
CTPATETUSUIBIK MaHBI3IBUIBIFBI TYPAJIbl 3€PTTEYICPAIH MaHBI3AbI OOJITiH aHBIKTAWTBIH OPTAJIBIK
TEOPHSUIBIK Heri3 Oousbin TaObutaabl. bi3 onapablH opKaiichichlHA Makajasla KbICKalla IOy
JKacanMsbl3.

1.OKOHOMHUKANBIK KYHIBUIBIK - AJlaMM KamnuTall, erep oi Qupmara OacekenecTepiHe
KaparaH/ia Ta3a SKOHOMHUKAJIBIK ai/1a oKesle ayca, 09CeKeNIeCTiK apTHIKIIBLUIBIKTEI KaMTaMachl3
erenl Jen OospkaHyna. Ta3a SKOHOMHMKAIBIK Maifa YFBIMBI aJlaMM  KallUTall pecypcrapbl
TYIBIPATBIH AKOHOMHKAIBIK KYHABUIBIK (MBICAJIBI, TYTBIHYIIBUIAPJABIH ©OHIM YIIIH ToJeyre
JAMbIHBIFBI) MEH OCBhl aJaMM KallUTal PEeCcCypCTapbIHbIH KYHbBI (MbICAJIbl, KbI3METKEpJIEpAiH
JKAJIaKbIChI, JKEHUIIIKTEp JKoHE 0acKa Jja KeMEKIIl KypbUIbIMAAp MEH TaXipuOenep) apachIHIarbl
allblpMalIbUIBIKIEH  OallaHbBICTBI.  AJlaMU  PECypCTapiAblH  HEFYpJIbIM — MaHbI3Jbl  Taza
HSKOHOMUKAJIBIK Maiiiacel prpmasiapra 6ara Oenriieyae MKeMAUTIKTI KaMTaMachl3 eTelll JKoHe Oy
UKEeMUTIK OocekenecTepre KaparaHja keOipek maiiia taly yiniH keOipek MyMKiHAIKTep Oepe
amazasl [ 9.10].

2. Keniccesnep kyui - AgaMu Kanurain - OyJ1 pecypCThIH epeKIle TYpi, ©TKeH1 OyJ1 pecypCThl
KYpaThIH agamjap e3AepiHiH (upMackl YIIIH KYpFaH KYHJBUIBIKTBIH Oip OeJiriH aimy YIIiH
Kemiccesaep Kyprizy kKadinerine ue [11]. Meicansl, erep agaMaap e3AepiHiH agaMH KalluTalblH
¢upmanapra TYTBIHYIIBUIAPJbIH ©3 OHIMIEPIHIH KYHJBUIBIFBIH apTThIpyFa KOMEKTeCY YIIiH
naiiananca, onap »aJaKbIHbI >KOoHEe Oacka Ja >KEHUIIIKTepl apTThIpy Typaibl Kejicce3zep
KYpri3e anajabl.

MyHpail xofapbl Chliakbl (UpMa ajmaTblH KYHABUIBIK YJIECIH a3alThIN, ajaMy KaruTail
pecypcTapblHaH QJIbIHATBIH Ta3a HSKOHOMHUKAJIBIK TMaigaHbl TeMeHaeTyl MyMkiH. Pupma
’KaJlaKbIHBI KeTepyZeH 0ac TapTybl MyYMKiH OoJica Jja, KbI3METKEPIIEPIIH Kelicco3aep KYpri3eTiH
YCTaHBIMBI Oap,0HTKEH1 o1ap KYII — XKirepiiH ToMeHieyiMeH HeMece (hupMaaH KeTyiMeH jkayarl
Oepe anmazsl - ekl ¢pakTop Aa GupMaHBIH SKOHOMHUKAIBIK KYHIBUIBIK Kacay KaOlIeTiHe Tepic acep
€Tyl MYMKIH.

Ocpinaiiia, agamMy KamuTal apKbUIbI O9CEKENEeCTIK apTHIKIIBUIBIKTEI KYPYJbIH OPTAJIbIK
acleKTicl JKeKe aJaMJapMeH J>KoHe TONTAapMEH KeJicceslep IUHAMUKAChIH OacKapyMeH
0aliTIaHbICTHI, OChIIANINA (hUpMa aJaMH KaTUTaJIaH TYBIHIaHThIH SKOHOMUKAIBIK KYHIBUTBIKTHIH
Ke3 KeJITeH oCyiHiH Oip OeiriH ana anajsl.

3. Okmaynay mMexaHuzMzaepl - AfaMu pecypcrap apKblibl O9CEKeNIECTIK apThIKIIBIIBIKTEI
cakTay YIIiH KOMIIAHHs OyJI pecypcTap/ibl TapaTyAaH jKOHE eNIKTeyleH Kopraybl kepek. Tapary
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KEKe TYJIFanapabl OocekenecTepre KbUDKBITY apKbUIbl alaMU PECypcTap KOHTEKCTiHIE OO0yl
MYMKiH.

CoHbIMEH KaTap, KOMIIAHHS OChl PEeCcypCTapblH HETi3IHJe J>XKaTKaH MaHbI3Ibl OlmiMi,
JaFabpUIapibl, KaOlIeTTep Il KoHe Oacka cumaTTaMaliap/bl aHbIKTAy jKOHE OJap/bl OKBITY >KOHE
Oacka [lamy Oarmapiamanapbl apKbUIbl TaMBITY apKbLIbl OaceKelec agaM pecypcTapbiHa enikTei
anaapl. KOMITaHUSIHBIH aJlaM pecypcTapbiH 09CEKeNecTep/IiH eMIKTeYIHeH KopFayna yi GhakTop
MaHBI3/Ibl POJI aTKAPATHIHBI KU1 alThIIA(bl: KOMIIAHUSHBIH €PEeKIIENIri, J€yMETTIK KypaeIiiiri
JKoHE ceOelTiK Oenrici3aik.

DupMaHbIH epeKIIeNiri - aJaM KaluTalblHBIH Oenrim Oip dupmama raHa KONIaHBUTYBIHIA-
YTKBIPJIBIK ~MYMKIHAIKTEpIH IIeKTeHi, eWTKkeHl Oacka QupMmanapaarbl ©TEeMakKbhl —ajam
KaluTajabIMEeH OaMIaHBICTHI "Maianbl KYHIBUIBIKTHIH" a3bIFbIHA OalIaHBICTBI TOMEH OOJaIbI
[12].

OJIeyMETTIK ~ KYpAeliIik QupmMa KbI3METKEpJIEpiHIH opinTecTepiMeH koHE Oacka
MaTepUaIbIK €MEC JXKOHE MAaTepPHANIBIK PECypcTapMeH KypJeni KapbIM-KaTblHACKAa KAaTbICY
nopexxeciMeH  OaimanbicThl. KubBIHIOBIK —OocekenecTepre ajgaMm pecypcTapblH  KeOeiTymi
KUBIHJIATaIbl JKoHE (DMPMaHBIH epeKIIeIiriHig Oip Typi OoJjia anmajbl, OWTKEHI JKEKe agamjaap
Oenrini Oip eHIMALTIK AeHTeHiHe JKEeTY YIIiH XKYHere Toyenai 00Tybl MyMKiH.

CebGen-canmap Oenricizairi 6enrini 6ip pecypcrap MeH YHBIMHBIH THUIMJILIITT apacbiHaa ceber
- canyap OaiiIaHBICBIH OpHATY KMBIH OOJIFaH Ke3JIe naiiga 6onaapl. MyHmaid Oenrici3aik keOiHece
O11iM MEH JIaFIbUIapIbIH JKaChIPBIH CUIIAThIHA OANIaHBICTHI a/1aM pecypcTapblHa KaThICTI OOTYbI
MYMKIH JKOHE JKEKe aJaM KalWTAIbIHBIH OIpJiK JCHreHiHAe OHIPICTIK pecypcTapisl
KAJIBIITACTBIPY aPKBLIBI TOJBIKTHIPATHIH XKOHE 63apa SPEKETTECETIH KYPAe TICIII.

Kasipri yakpITTa aaMy KanuTaJIbl CTPATEerHsUIBIK PECYPCTHIH Ka3ipri *Karaaibl d&oHEe HeTi3r1
MepCIeKTUBANIAPBIH 3ePTTEUTIH 3ePTTEYJIepP CAaHBIHBIH KAPKbIHABI 6cyi Oalikanasl. Onap:

- ajaM pecypcTapbl GupMa KbI3METiHIH THIMIUTITIMEH OH OaiJIaHbICTHI;

- (hupma KbI3METIHIH THIMIUIITIHE dcepl OKIIAyJIaFblll 3aTTap OONFaH Ke3/le alKbIHBIpaK
00Ja Il IeTeH KOPBITHIHIBIFA KEJIi;

- (hupMaHBIH epeKIIeNiri CusKTbl Mexanuzmaep [13].

Ochbunaiiia, KOJJAAHBICTAFBl 3€PTTEYJIEP alaMi KamuTal OJCEKENEeCTIK apThIKIIBUIBIKTHIH
MaHBI3/1bI K31 OOJBIN TaOBLIAAbI JETEH UACsFa KaThICThI HET13r1 OomKaMaap MEeH TEOpHUsTapAbIH
KOIIITITIH KOJITANIbI.

Anam pecypcTapbiHbIH CTPaTErHsUIbIK MaHBI3ABUIBIFBIHA OCBI HETI3r KoJijayabl Oenrinei
OTBIPBII, 3EPTTEYLIUIEP 63 KYIITEPIH €Kl KeH MepCreKTUBara OarbITTa lbl.

bipinini ke3kapac agamMu KanmuTallFa HeTi3/1eNTeH 09CeKeNeCTiK apThIKIIBIIBIKKA dCEp €TeTiH
KOl JeHrein  Qakropiapasl TaljgayMeH OalnaHbICcThl. byn Oacrama  OoceKesecTik
apTHIKIIBIIBIKTHIH, MUKPO HET13/I€piH 3epTTeyre OarbITTalIFaH KoHe Maia 001y CUAKTHI JOCTYPIIi
KOl ICHI eIl TaKbIpbINTapAbl KapacThIpyAbl KaMTUIBI [ 14].

Byn keskapac amamu KamurtaiablH Oenrimi Oip KOpPBIHAH aNbIHATBIH KYHJBUIBIKTHI
apTTBIPATBIH CHHEPTETHKAIBIK (aKTOpiapra— JKOHE MEHEDKEPIIepIiH agaMy  KaluTal
pecypcTapeiH 0elly MeH YHBIMAACTHIpYAaFbl pelliHe. AJamMu pecypcTapMeH OalIaHbICTBI KOl
JEHT eIl TMHAMUKAHBI 3€pTTeyre AeTeH KhI3BIFYIIBUIBIK a/1aM KaluTalbliHa MUKPO OaFraapiaHFaH
TOCUIIEp MEH NCUXOJOTHSUIBIK OarfapiaHfaH OacKapy TOCUIAEpIHIH YJIKEH HHTerpamusichiHa
okeni [15].

Exinmn ke3kapac ajgaMu KamuTaFa HETI3IENTeH OJCEKeNEeCTIK apTHIKIIBUIBIKTBI KOpFail
aIaThIH OKIIAyJIay MEeXaHU3MIEpiH TyCiHyMeH OainanpIcThl. Onap:

- )KYMbIC (hUpMaHBIH OKILIayJiay MEXaHU3M1 peTIHAET] epeKienirine 0ailIaHbICTbl TEOPHUSUIBIK
HeTi37ep/i KaifTa Kapayabl KaMThIJIbI,

- TIEPCIIEKTHBA COHBIMEH Karap ajamJapJblH VTKBIPJIBIFBIH IIEKTEHTIH CYpPaHBIC ITeH
YCBIHBICKA OaiinaHbICThI Oacka (hakTopiapra KeOipek Hazap ayjaapalibl )KOHE OChUIAIIa aJaMu
KaluTaJIFa HET13/Ie]TeH 09CEKENeCTIK apThIKIIBUIBIKTHI CaKTayFa BIKIMAJ €Tyl MYMKIH.

JXanmel anam pecypcTapblH CTpaTETUsIbIK OacKapynbl "yibIMFa €3 MakcaTTapblHa JKETyre
MYMKIHAIK O€peTiH jKOoCMapiaHFaH Ic-Iapajap MEH ajaM pecypcTapblH Oackapy ic-
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[IapajapelHBIH cxemachl" Aen aHbIKTayFa O0onanbl. [lepcoHanasl Gackapy MpPaKkTHUKACHI KYMBIC
KYIIHIH OUTIKTUIINT MEH MOTHBAIUSACHIH apTTHIPATBIH JKUBIHTBIK HEMEce KYhe peTiHe
KapacThIPBLIAIBL.

Kanpnsik pezepB nepcoHaiibl 6ackapyablH SpTYpIIi SAICTEpl apKbUIbl KYpbUIabl, CaKTalaIbl
YKOHE BIHTAJIAH/ABIPBLIA/IBI, Oy MepCOHAAbI OacKapy KYHWECIHIH JKalIbl THIMAUITIH apTTHIPYBI
MyMKiH. Kanpmapaer ipikTey, yMITKEpJepAl IpiKTey, OKBITY, IaMBITy, KYMBIC THIMIUIITT MEH
CBhIAKBIHBI OaFaiay CHSKTHI IEPCOHAIABI OacKapy/IbIH HAKTHI TOKiprOenepine OarbITTalFaH agaM
pecypcTapblH 0acKapyibl YUPEHYIIH AICTYpIl TOCUTIHEH albIpMAaIlbUIBIFbI, aJaM PecypcTapbiH
CTpaTeTHsUIbIK OacKapy NepcoHa bl 6acKapy MPaKTHKACHI KYHenepl YibIMIapra CTpaTeTUsIIbIK
MakcaTTapFa EeTyre »oHe OJIap/bl apTThIpyFa KOMEKTECeTiHIHE JKOHE Kajlall KOMEKTeCeTiHIHe
Ha3ap ayAapajabl. KOMITAHUSIHBIH THIMJILTITI.

By oHBI aiaM pecypcTapblH OacKapyIbIH I9CTYPJIi TOCUTIHEH epeKIIeNeHIIpeTiH OipkaTap
epeKIIeTiKTepIi KAMTH/IBI, OJIap TOMEH e TYCiHaipieni [16].

Anam pecypcTapelH OacKapyAarbl CTPAaTETMsUIBIK 3€pTTeyNep YHBIMHBIH THIMALUTIITIHE
0aliJaHbBICTBI HOTHIKENepre JKajmbl acep ereTiH Kaapieik Toxipube xyiienepine OarpITTalFaH.
Heri3sri uaes MpiHaaa:

- CHHEpTHsl TIEpCOHAIB OacKapyIbIH HAKThI TOXKipHOeepi apackiHa maiaa 00Iybl MYMKIiH
OOoNFaHIBIKTaH, JKEKEe ToKIipuOenepai emec,epcoHanapl OackapylnblH OYKil  KyieciH
KapacThIPFaH JKOH.

- aJjaM pecypcTapblH CTPATETUSIIBIK OacKapy cajachlHAArbl 3epTTEyIEp aJaM pecypcTapbiH
Oackapy MeH ¢upMma KbI3METIHIH THIMIUII apacblHIa OaillaHBIC OpHATY AapKbUIBI agam
pecypcTapbiH OacKapyablH KOChIMILIA KYHbIHA OaFbITTAIFaH

byn xepnme mepconammbl Oackapy Kywhenepi maiimanel Oosca, Oyl (GupMaHBIH KaJIIbI
TUIMJIUTITIHE OH dcep €Tyl Kepek Jemn OosrkaHabl. bacTankel 3epTreynep Heri3iHeH (upMaHbIH
Kap)KbUIBIK JKOHE ONepaIMsUIbIK KOPCETKIIITepiHe OarbITTalFaH. COHBIMEH Karap Y KBIMIBIK
JICHrei1eri HOTHKeNepIiH KeH CIIEeKTPiH KapacThIP/bI.

Tapuxu TypFblIaH ajfaHia, NMepcoHaNibl OacKapy ’Kyienepl MEH eHIMIUIK apachIHIarbl
KapbIM-KAaThIHACTBIH HETi31HAEe €Ki OachlM TEOPHSUIBIK OaFbIT KAThIP: O3BIK TIKIPUOE KOHE
OHTaWbl colkecTiK. O3BIK TIXKIPUOEHIH MEpCIEeKTUBAChl IMEpPCOHANbl OacKapyablH Keibip
ozicTepi HeMece kyienepi omOeban THIMAL Jen caHalabl — OyJ 9JicTep >KUBIHTBIFBIH €HI13Y
KOHTEKCTKE KapaMacTaH dpKalllaH KaKChl HOTHKeIIepre dKeJe Il e KYTUTye.

Kanmama >kpUIABIK €HOEKTepJe ajIbIHFbl 3epTTeyjepre CyHeHe OTBIPBIN, aJlJbIHFbI
3epTTeyJiepre HET13/IeNIreH MepcoHaN bl 6acKapy cajachIHIAFbl "y3/1K TOKipuOenep" sKUbIHTBIFBI
YCBIHBUIJIBI, COHBIH 1MIIHAE caiiaybl jKanjaay, ayKbIMIbl OKBITY, )KYMbIC KEMJIAIKTepl, 631H-631
OackapaTblH KOMaHJajlap, >XYMbIC HOTI)KENepiHe OalllaHBICTBI JKOFapbl >Kajakbl, MopTeOe
allpIpMAaIIbUIBIKTAPBIH a3aiTy kKoHe akmapaT anMacy [17].

Byn 03bIK Toxipubere HETI3[eNreH ToCUT 3epTTeyIIUIepre MEepPCOHANIb OacKapyabliH
apTHIKIIBIIBIKTAPBIH OapIIbIK KOHTEKCTTEP/IC Ky)KaTTayra KOMEKTece i

KakpiHga 3epTTeyuIiiep OpTYpil KOHTEKCTTEpHE >KOHE OpTYpJll COMKec HITHXKelepre
OalaHbICTBl JKOFapbl TUIMAI €HOEKTI YHBIMAACTBIPY XKYHeNepiHiH Naijaibel ocepiHe Hazap
ayJap/bl.

Kepicinmie, eH Xakchl COMKECTIK MPHUHIMIIHE HETI3JENTreH TICLT KaapJIbIK TIKIPUOCHIH
TUIMJIUTITT YABIMIBIK KOHTEKCTKE OalIaHBICTBl €KeHIH aiTaabl. bysl Tociin mepcoHan sl 6ackapy
Kyheci MeH YUBIMHBIH KOHTEKCTI apachlHIAFbl COMKECTIKTIH MAaHBI3IBUIBIFBIH KOPCETE/Il.
Ty KbIppIMIAMaNbIK TYPFBIIAH 3€pTTEYIIUIEp, MBICATbBI, MIBIFBIHAAPABI a3alTy CTPATETHSICHIH
KY3ere achIpaThlH (UpManapra WHHOBAIMS CTPATETHSCHIH JKY3€re achIpaThlH YHBIMAApFa
Kaparanna Kanpibik ToxxipruOeHiH 6acka KUBIHTBIFBI KaXeT Aern 0omkalael. backamaper Kagpibik
TOXKIpUOEH1 3aHHaMaMeH KoHE CHIPTKBI MY/1J1€J11 TapanTap/IblH TajJlanTapbIMeH OaliIaHbICThIPATHIH
MHCTUTYLUMOHAIJIBIK YHJIECIMAUTIK QJeyMETTIK 3aHJBUIBIKTBI aly KoHe Oenenre HYKCaH
KENTIPETIH SKOHOMUKAJIBIK IIBIFBIHAAPABIH aJIZIbIH Iy YIIIH KaXeT JeH CAaHANIbI.

OupMaHbIH MIENTYII TEOPUSICHI aJIlaM PeCypCTapblH CTPATETUSIIBIK OacKapy cajlachlHIAFbl €H
OaceiM TeopusiapaAbIiH Oipi O0obin TabbuTanbl. CTpaTerusIbIK MEHEDKMEHT 9/1eO0MeTIHeH OacTay
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aylajibl XKOHE TMepCoHaANIbl OacKapy *Kyhenepi 0aceKkenecTiK apTHIKIIBUIBIKTBIH KaifHap ke3i O6ona
aJaTBIHJIBIFBIH TYCIHAIPY YIIIH KoJAaHbUIa b6l Herisri qonen MpiHaaa:

- mepcoHanapl  OacKapyAblH  JKEKeNereH Taxipubenepi  TypakTbl — 0oceKenecTik
apTHIKUIBUIBIKTBIH K631 00Ja anMaca J1a, oJlap/ibl aHBIKTay >KOHE eIKTey OHall OOJFaHABIKTaH,
nepCOHANIBI OacKapy TOKIpUOECIHIH Kylhenepl ceOen-canaapiablK TYCIHIKCI3IIK TIEH QJIEYMETTIK
KYPACIUIIKTI KaMTHIbI, OYJI OJ1ap bl O9ceKesiecTepre eMiKTey i KUbIHI1aTa Ibl.

- (pupmaHBIH pecypCTHIK TEOPHUACHIHAH 0acKa, aJjaM pecypcTapblH CTPATETUSIIBIK OacKapyIbl
3epTTeyIIIep MiHE3-KYJIBIK ITePCIIEKTHBACKIH MMai1aaaHaabpl OyJ1 IepcoHal Ikl OacKapy Kyuenepi
YUBIMHBIH THICTI KOHTEKCTIK KQKETTUIIKTEPIH €CKepe OTBIPHIIN, KbI3METKEPIIEPIiH THICTI POIIIK
MiHE3-KYJIKbIH bIHTAJIAHABIPY MaKCaThIH/A 931pJICHII )KaTKaHbIH KOpCeTel.

- OChl TEpPCHEKTHBAHbI KEHEHTE OTBIPBIN, IMEPCOHANAbI Oackapy Kyienepi YHWBIMHBIH
THIMJIUIITIH apTThIpyFa KaOIIeTTI aJaMy KaluTalAbIH KYHJBI PECYPCTapblH KYPY KoHE KoJaay
YILIiH KOJAAHBLIA/IbI.

byn ke3kapacTap KakeTTi OLTiM MeH AaFblaapra ue 00JyMeH KaTap, IepcoHal sl 0acKapy
KyHeci KbI3METKEpIICPMIiH KalaraH MiHE3-KYJIKBIH BIHTAJIAHIBIPYBl KEPEeK EKEHIH KOpCeTell,
OUTKEH1 KhI3METKEPIIEP 63/ICPiHIH MiHE3-KYJIKbIHA KATBICTBI OPEKET €Ty epKIHJIITIHE He.

Anam pecypcTapblH CTPaTeTrHsUIBIK OacKapy CaachIHBIH Ka3ipri Kargailbl KoHE HETI3Ti
MEePCIeKTUBANIAPbl  ©31HIH CaJBICTBIPMAbl TYpPAE KbICKA TapUXbIHAA JaMynablH OipHelie
"noyipaepiHeH" eoTTi. Anmam pecypcrapblH Oackapy MeH (UpPMaHBIH THIMIUITT apacklHIa
OaiilaHbIC OPHATKAHHAH KEH1H 3epTTeyIIUIep 63/1epiHiH Ha3apbhIH OChl OallIaHbICKa OaillaHbICThI
JENTANBIK MEXaHU3MJIEp MEH mporectepre aynapnabl (srHm "Kapa xomnik"). Ochkl cananarsl
3epTTeynepie eki Heri3ri Tocii 6aceim [18].

bipiHmigen, 3eprreyuriiep agamMu KamuTal, Ke3Kapactap MeEH MiHe3-KYJIbIK —ajnam
pecypcTapelH Oackapy Kyikecl MEH KbI3MET THIMIUIIrT apachlHIarbl OailllaHbICTa >KEKe >KOHE
YKBIMJIBIK JICHTeHIepie MaHbI3Ibl ACTAANIBK (akropiaap Oobin TaOBLIATHIH KON JIEHreii
MOJIENBIEPAL 31pIiey KoHe 3epTTey OOMBIHIIA HKYMBIC Kacabl.

TanmayaslH TOMEHI1 [IeHTEIJIepIHE KOIly TMepCOHANIbl Oackapy KyHenepi MeH
KbI3METKepJIep/AiH KO3Kapachl MEH MiHE3-KYJIKbI apachlHAaFbl OalIaHbICTHI HET13/Iey YIIIH ajaM
pecypcTapblH CTPATETHSUIBIK 0acKapyaa MCUXOJIOTHSUIBIK TEOpUsIapAbl KOJIJaHYAbIH KEeHEeroiHe
oKeni. ¥HbIMAACTBIPYIIBUIBIK KIUMAT, 9JIEYMETTIK aMacy TEOpHsChl, CEHIM, COMKECTIK jKoHe
KOpIIaFaH OpTa TypaJbl 91€0NETTEP/ICH AJIBIHFAH TEOPHSIIBIK IEPCIIEKTHBAJIAP JKOHE CUTHAI Oepy
nepcoHan bl Oackapy >KyhesnepiHiH KbI3METKepiepaiH KaObUlaaybl MEH peakiusulapblHa Kayai
ocep €TeTIHIH TYCIHAIpY YIIIH ajJaM pecypcTapblH CTpaTervsulblK Oackapy 3eprreyliepiHe
OipikTipingi. OchlFaH coiikec, 3epTTeylep MNepcoHANbl Oackapy »KyHenepi MeH OHIMILIIK
apacbIH/arbel OailllaHpIcTa MIHJETTEME, MXKYMBIC KYIIi, »XYMBICKA KAaHaraTTaHy, CEHIM J>XOHE
MICUXOJIOTHSUIBIK KJIIMMATTBIH JEAAIABIK POJIiH KOpPCETTI.

Exinmrinen, »xakpiHga OipkaTap 3eprreyuiiep "KaOlaeT-MOTHBAIUA-MYMKIHIIK" MoeiH
KoyijaHa OacTtaael. AJaM pecypeTapblH Oackapy KaXeTTi HOTHXKeJepre Kajlall oKeJeTiHiH
TYCIHAIpY YIIIH HEri3 peTiHAe NaiJalaHblIaJbl JKOHE ocipece JKOFaphl THIMII JKYMBIC
KYHeNepiHiH ocepiH TYCIHAIpY YIIiH kui KoijaHbuiaabl. AMO Mozeni Jkeke KoHe
YUBIMIACTBIPYIIBUIBIK OHIMAUTIK KBI3METKEPIEP/IIH YJIeC KOCY KaOlIeTiHIH, MOTHBALIUSCHIHBIH
KOHE MYMKIHAIKTEPiHIH QYHKIUACH eKeHiH aiTaabl. [lepconannel 6ackapy xyienepi Kagpnsix
TOKIpUOEH1 KbI3METKEpIepAiH OUTiMiH, AaFAbUIapbl MEH KaOUIeTTepiH, OJapAblH MOTHBAIMACHIH
apTTHIPYyFa )KOHE KbI3METKEPJIepre YIUBIMIIBIK MaKcaTTapFa KeTy YIIIiH 03epiHiH KadiaeTTepi MeH
MOTHUBAIMIAPbIH MaiilananyFra MyMKIHAIK Oepy apKbliIbl YHBIMHBIH THIMJIUTITIH apTThIpa ajabl.

Ochbl MexaHU3MEP/Il IEpCOHAIBI OacKapy aTpuOyTTapbiHa ayJaapa OTBIPHIIN, 3ePTTEYIILIED
nepcoHan bl Oackapy »Kyieci meHOepiHIe, acipece >KOFapbl THIMII KYMBIC XYyHenepiHiue
JaFapUIapabl  apTTBIPYFa,MOTHBALMSHBI ~ apTTBHIPyFa JKOHE  MYMKIHMIKTEpAI  KEHeHTyre
OarbpITTaFaH.

[lepconanael Gackapy *oHE aJaM pPECypCTapblH CTPAaTETUSUIBIK OacKapy WHTETparuschl
3epTTeylliH OChbl €Ki cajachblHa KbICKaIlla IIOJIy jKacaFaHHaH KeHiH, agaM pecypcTapbiH
CTpaTeTUsIIBIK Oackapy ome0ueTi MEH ajaM pecypCTapblH CTpaTeTHsUIBIK OacKapy apachlHIa
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YKCACTBIKTap MEH albIpMaIIbLIBIKTap O0ap exeHi 6enrini 6onapl. HoTmkeciHae aqaMu KamuTal bl
3epPTTEY/iH OCHI ipreyiec OarbITTaAPBIHBIH KUBUIBICHIHA BIKTUMAJ KBI3BIKTBI 3€PTTEY CYpaKTaphbl
MEH MYMKIHIIKTepi maiaa 601asl.

WHTerpanusiHpIH OapIibIK BIKTUMAaJ OaFbITTAPbIH KapacThIPY KOHE TAJIKbLIAY OChl MaKaJIaHBIH
nieHOEpiHeH ThIC OONFaHBIMEH, 013 3epTTeylepli OpTYpial Ke3KapacTtapiaH OipiKTIpy KoHE
OipikTipy OOMBIHIIIA KOJIAAHBICTAFbI HYCKAYJIapIbl OPBIHAAIBIK KOHE KbI3BIFYIIBUIBIK TYIbIPATHIH
HET13T1 KYpBUIBIMAAP/IbI, MEXaHU3M/IEP MEH KYOBUIBICTAP/IbI, COHIAN-AK 9ICTEMEIIK TOCUIaep i
TYKBIpBIMIAMalayFa Ha3ap ayJaapibIK.
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[epxan MypTasa aTeIHIaFbl XaJIBIKAPAIBIK YHUBEPCUTET1, MATUCTPAHT
YmMmup3zakoa Hypryis TiaeykysioBHa ara OKbITYLIBI
[lepxan MypTasa aTeIHIaFbl XaJIBIKAPAIBIK YHUBEPCUTETI

AnHoTanus: Makanaga yAbIMIApAbIH )KOFaphl OKY OPBIHIApBIMEH oHE O0acka ja Oiimim
Oepy MekeMmelepiMeH KOCIMOpbIHAA KaJpiapAbl Jaspiiay KoHE OUIIKTUIIH apTThIpY
CaJIaChIH/IaFbl ©3apa 1C-KUMbLI MICeJIeNiepl 3epTTeNeIl .

OKOHOMUKaHBl JaMBITYAbIH Ka3ipri okaFAalblHOAa aJaMHM KamuTtan yibsIMaap MeH
alimakTap/blH Oacekere KaOUIETTUIITNHIH HET13r1 GakTopiaapblHbIH OipiHe aitHanyzaa [1]. XKymbic
Oepyurisiep MeH OiuniM Oepy MeKeMenepiHiH THIMJII e3apa iC-KUMBUIBI €HOEK HapbIFbIHBIH
TajanTapblHa COMKEC KEeJEeTIH KociOM KY3BIPETTEepAl KaJbINTACThIpyFa, OUIIKTI KaapiapblH
TaMIIBUIBIFBIH TOMEHIETYTE KOHE MaMaHAap/Ibl Jaspiay carnachlH apTThIpyFa bIKmai ereai [1].

3eprreyaiy makcatsl "Tapaz OKK" AK-HblH kagpnapiael jnaspiay >koHE OUIIKTUIIIH
apTTHIPY CaJachIHJAFbI )KOFapbl OKY OpBIHJAphIMEH koHEe Oacka Ja OiniM Oepy MekeMmelepiMeH
e3apa 1C-KMMBUIBIH KETUIAIPY KOHIHJE YCHIHBICTAp a3ipiiey Oonbln TaObUIalbl. 3epTTey
OapbIChIHIA Tajjay >KOHE CHHTE3, CaJbICTBIpMaibl Talfay, JKOHOMMKAJBIK-CTaTUCTUKAJIBIK
Tajjaay, cayajlHaMma JKoHEe capanTaMalblK Oaranay oJicTepl KOJIIaHbUIIb.

3epTTey HOTIDKENEpl e3apa iCc-KMMBULABI JKETULNIPYAIH HEri3ri OarbITTaphbl TaXipuoere
OarpITTaJFaH OKBITYIbl JaMbITy, OHIIPICTIK TXipuOenep MEH TaFbUIbIMAAMasap >KyHeciH
KEHEHTY, TONMMIepilikTi eHri3y, OipieckeH O611iM Oepy OaFaapiamanapbiH Kypy *KoHE epcoHaIbl
OKBITYZIa IU(PIBIK TEXHOJIOTUSIIAPABI Maiiianany OOJbIN Ta0BUIATHIHBIH KOPCETTi. ¥ CHIHBLIFAaH
ic-apanapipl icke achlpy YHBIMABI KaJpJIbIK KaMTaMachl3 €Ty camachlH apTThIpyFa, Kac
MaMaHJapAbIH KOCIOM JaspIIbIFbIH JKaKCapTyFa JKOHE KaJpJIbIK OJICYeTTI TYPAaKThl JaMBITYIbI
KaMTaMachl3 eTyre MyMKiHJIK Oepe/ti.

Tyiiinai ce3nep: kaapibIK a5eyeT, afaMu KaruTal, Kajpiap Jaspiaay, OUTIKTUIIKTI apTThIpY,
TOJIIMI€PIIIK, QJIEYMETTIK OpPINTECTIK, KOPIOPATUBTIK OKbITY, "Tapa3z OKK"AK.

AHHOTanus: B cTaThe nccnenyroTcss BONPOCHl B3aMMOICUCTBUS OPTraHU3alUi C BBICIIMMU
y4eOHBIMH 3aBEJICHUSIMH U JJPYTUMH 00pa30BaTeIbHBIMU YUPEXKICHUSIMHU B c(hepe MOJTOTOBKH U
MOBBIIIEHUS KBAIM(UKAIIMH KaJpOB HA IPEIANPHUITHH.

B coBpeMeHHBIX YCIOBUAX Pa3BUTUS SKOHOMHUKHM YEJIOBEUECKMM KamuTaa CTaHOBUTCA
OIHUM U3 KIIOYEBBIX (DAKTOPOB KOHKYPEHTOCIIOCOOHOCTH OpraHU3alMii M PErHOHOB.
DddekTuBHOE B3aUMOIeHCTBHE paboToaaTesiel 1 00pa3oBaTebHBIX YUPEKICHUN CITOCOOCTBYET
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(bOpMUPOBAHUIO TPOPECCHOHATBHBIX KOMIIETEHITNI, COOTBETCTBYIOIIMX TPEOOBAHHSIM PBHIHKA
Tpyda, CHUXKCHUIO ,I[e(i)I/II_II/ITa KBaJ'II/I(l)I/IHI/IpOBaHHBIX KaapOB U MOBBINICHUIO KAY€CTBA ITIOATOTOBKHU
CIICIIUAaJIMCTOB.

HCJ'IBI-O HUCCIICAOBAHUS SABJISICTCS pa3pa60T1<a npennomeHHﬁ 10 COBCPUICHCTBOBAHUIO
B3aumogeiicteus AO «CIIK Tapa3» ¢ BeICHIMMH Y4E€OHBIMH 3aBEJCHUSMU U JPYTUMHU
06pa?>OBaTeJ'IBHBIMI/I YUYpCKACHUAMU B o0iacTu IIOATOTOBKHM W IIOBBIILICHUA KBaJ'II/I(bI/IKaI_II/II/I
KaIpoB. B X04€ HCCJICHOBaHHA HCIIOJIB30BaHbl MCTOJbI aHalin3da MU CHUHTC3ad, CPABHUTCIIBHOI'O
aHajIn3a, DKOHOMHKO-CTaTUCTUYCCKOI'0 aHalIn3a, aHKETUPOBAHUSA U SKCHepTHOﬁ OLICHKH.

P€3yJIBTaTBI HUCCIICO0BaHUA II0Kasajiu, qTo OCHOBHBIMHU HaIllpaBJICHHUAMU
COBCPUICHCTBOBAHUA B3aHMOﬂeﬁCTBHﬂ SABJIIAIOTCA  PA3BUTHUC TMPAKTHKO-OPHCHTUPOBAHHOI'O
06yquI/ISI, pacimpCHUC CHUHCTCMbI MPOU3BOACTBCHHBLIX IIPAKTUK H CTAXXKUPOBOK, BHCAPCHUC
HaCTaBHHYCCTBaA, CO3JaHHUEC COBMCCTHBIX O6pa3OBaTeJ'IBHLIX mporpaMmM M HCIIOJB30BAaHUC
IU(POBBIX TEXHOJOTUH B OOy4YeHWH TNepcoHana. Peanmmzamusi MpenioKEeHHBIX MEpONPHITHI
II0O3BOJIUT IIOBBICUTDH KadyeCTBO KaJapoOBOIo oOecrieueHus OopraHu3aluu, YIIY4lIUTh
PO ECCHOHAIBHYIO TTOATOTOBKY MOJIO/BIX CIICIIHAIIMCTOB U 00ECIIEUUTh YCTOMYMBOE PA3BUTHE
KaJApOBOI'o IOTCHIMAJIA.

KuroueBblie cjioBa: KaJpoBblii NOTEHIHAI, YEJIOBEUECKUM KamuTaj, IMOJrOTOBKA KaJpOB,
IIOBBIIIICHUEC KBaJII/ICI)I/IKaLII/II/I, HAaCTaBHUYCCTBO, COHOHUAJIbHOC IIAPpTHCPCTBO, KOPIIOPATHBHOC
oo6yuenue, AO “CIIK Tapas».

Abstract: The article examines the issues of interaction of organizations with higher
education institutions and other educational institutions in the field of training and advanced
training of personnel at the enterprise.

In modern conditions of economic development, human capital is becoming one of the key
factors for the competitiveness of organizations and regions. Effective cooperation between
employers and educational institutions contributes to the formation of professional competencies
that meet the requirements of the labor market, reduce the shortage of qualified personnel and
improve the quality of specialist training.

The purpose of the study is to develop proposals for improving the interaction of JSC SEC
Taraz with higher education institutions and other educational institutions in the field of personnel
training and advanced training. The research uses methods of analysis and synthesis, comparative
analysis, economic and statistical analysis, questionnaires and expert assessment.

The results of the study showed that the main areas for improving cooperation are the
development of practice-oriented training, the expansion of the system of production practices and
internships, the introduction of mentoring, the creation of joint educational programs and the use
of digital technologies in staff training. The implementation of the proposed measures will improve
the quality of the organization's human resources, improve the professional training of young
professionals and ensure the sustainable development of human resources.

Keywords: human resources, human capital, personnel training, advanced training,
mentoring, social partnership, corporate training, JSC SEC Taraz.

OKOHOMUKAHBIH HUQPIBIK TpaHC(HOPMAHUACH], MHHOBAIUSUIBIK TEXHOJIOTUSTIApABIH 1aMybl
KoHE 09CEKeNeCTIKTIH KYILEeol )KaFaalbIHAa OUTIKTI Kaapiapabl Jaspiay Maceseci epeKie 03eKTl
6ombin otelp. Kasipri 3amanfbl yiibiMaapra ipremi Oi1iMi Oap MaMaHAap FaHa eMec, COHbIMEH
KaTap CHIPTKBI OPTaHBIH ©3TepyiHe Te3 OeilimMene aaaThiH, 3aMaHayd TeXHOJIOTHSIIAPIbI THIMII
KOJIJJTaHa aJIaThIH jkKoHE 0acCKapyIIbUIBIK HIenimMaep KaObliaai anaThlH KbI3METKEpIIep KaxeT.

YiibimaapabiH 6ocekere KaOUIeTTUIINH apTThIPYIbIH HEri3ri (hakTopiapblHbIH O1p1 )KYMBIC
OepymIiyep/ iy KOFapbl OKY OpBIHAAPBIMEH jkKoHE Oacka da OiniM Oepy MekeMmenepiMeH THiM/Il
e3apa 1c-KUMbUIbI OoJbin TaObLIanbl. MyHail e3apa ic-KuMbl1 OiiM Oepy OarmapiamanapbiH
eHOeK HapBIFbIHBIH KaXETTUNIKTepIMEH YHIIECTIpyal KamTaMachl3 ereil, OuTiM amylibuIap/iblH
MPaKTUKANBIK KY3bIPETTEPIH JaMBITYFa JKOHE KOCINOpBIHAAP YIIH KaJpJbIK PE3epBTI
KaJIBIITACTBIPYFa BIKIAJ €TE].
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Kazakcran PecnyOnmkacbiHna KajapiapAbl aaspiiay Mocelesepi MEMJIEKETTIK CasCaTThIH
MaHBI3/IbI OaFrbITHl peTiHEe KapacTelpbuiaabl. KazakcTan Pecnybnukaceiabiy JKorapsl OU1IM MEH
FRUIBIMIBL  JaMbITyAblH 2024-2029 sxpuigapra apHasiFaH TYKBIPpBIMAAMachlHIA ToXipuoere
OarnapiiaHFaH OKBITYIbI JaMbITyFa, OuTiM Oepyai, FBUIBIM MEH OHW3HECTI WHTEerpalusiiayra,
COHJIali-aK a/laMH KallTaJIIbIH CallachlH apTThIpYyFa epeKIle Ha3ap ayaapbuiaas [1].

byn npouecrep OHipaiK AaMy callachIHIAFbl KbI3METTI KYy3€re achlpaThblH YHUbIMAAp YIIiH
epekie MaHbI3ra ue Oomanel. OceiHAai yibiMaapabiH Oipi "Tapas "OneymeTTik-KocimKepiik
kopropanusicel’” AK 60:bIn TaOblIaabl, OHBIH KbI3METI MHBECTULIMSUIAPbI TAPTYFa, KOCIIKEPIIIKTI
KoJIjayFa, OJNECYyMETTIK JKOHE WHBECTHLHMSIIBIK jK0Oajmapabl icKe achlpyFa, coHaan-ak YKamObL1
0OJIBICBIHBIH 9KOHOMUKACHIH JIAMBITYFa OarbITTaJIFaH.

By miazeTTep/i icke achIpy/IbIH TUIMIUTITT KOOIHECE KbI3METKEPIIePIiH KOCION NalbIH IBIK
JeHreline, KaJipiapMeH KaMTaMachl3 €Ty carachlHa )KOHE YIBIMHBIH €HOEK HapbIFbIHBIH 3aMaHay!
TanantapbiHa Oedimaeny Kadinerine OainanpicTel. Ochiran OaitanbicThl "Tapaz OKK" AK-HbIH
OutiMm Oepy MekemelnepiMeH e3apa I1C-KUMBUIbIH JKETUIAIPY YHBIM KbI3METIHIH THIMIUTITIH
apTTBHIPYABIH JKOHE OHIPAIH aJaMy KalTUTaJIbIH JaMBITY/IBIH MaHBI3/bI IAPTHI OOJIBI TaOBLIAIBL.

3eprreynin makcatel "Tapaz OKK" AK-HbIH Kagpinapiabl naspiay >KoHE OUTIKTUTITIH
apTTHIPY CaJaChIHJAFHI JKOFAphl OKY OphIHIAphIMEH jkoHe Oacka na OinimM Oepy MekeMenepiMeH
©3apa 1C-KUMBUIBIH JKeTU111py OOMBIHINA YCHIHBIMAP 31piiey OObIN TaObLIa b

3eprreynin Teopusutbik Heriznepi [.bexkep xome 1. Ilymell kacaraH agamMu KaruTall
TYKBIpbIMAaMacbiHa Heri3genred. Ocbhl TYXbIppIMIamMara coiikec OinmiM Oepyre, KoCINTIK
JasipiIayFa xoHe OUTIKTUIIKTI apTThIpyFa MHBECTUIIUSUIAp €HOSK OHIMALTITIHIH 6CyiHEe BIKIAT eTel
JKOHE Y3aK MEP3iMIli dJICyMETTIK-9KOHOMHKAJIBIK IaMy/Ibl KaMTaMachi3 erefi [2; 3].

AJntlaMm pecypcTapblH 0acKapy TEOpUSCHIHBIH AaMmybiHa M.ApMmcTtpodr, T. Jleccnep xone I1.
Hpykep alTapibIKTail yiec KOCThl. 3epTTeylIiyiep YIBIMHBIH Oocekere KaOileTTilir Heri3iHeH
aJlaMy  KalHWTaJIblH CalmachlMEH >KOHE TMepCOHANABl Oackapy JKYWeCiHIH THIMIUTITIMEH
aHBIKTAIATBIHBIH aTarn oTTi [4; 5; 6].

binim Gepy Mekemenepi MEH KYMbIC OepyIIUIep/IiH 63apa 1C-KUMBLUT Macelenepl OTaHAbIK
JKOHE MIETENIIK FaabIMIapIbIH *KyMbIcTapbiHaa Kapanaasl. K. XK. KoskaxmeToBaHbIH MiKipiHIIE,
yitbiMaap meH Ounim 6epy mekemenepi apacsinfarbl OJIEYMETTIK OPIHITECTIK okbITybIH
MPAKTUKAIBIK OaFbITHIH apTTHIPYFa JKOHE KOCINTIK JaspIbIKTHIH €HOCK HapPBIFBIHBIH TaJanTapblHa
COWKECTIrH KaMTaMachl3 eTyre MyMKiHiK Oepemi [7].

OECD 3eprreynepi Y3AIKCI3 OKBITY >KYHECIH IaMBITy >KOHE >KYMbIC OepyuriiepaiH OiutiM
Oepy yibIMIapbIMEH 03apa OPEKETTECYi KYMBICIIBUIAP/IBIH AaFIbUIAPBIHBIH CallachlH )KaKCapTyFa
BIKIIAJT CTETIHIH JKOHE YKOHOMHKAHBIH TYPaKThl JaMyblH KaMTaMachl3 eTeTiHiH kepcereni [8].
OECD Skills Strategy Kazakhstan OassHmamaceinna MamaHzmap Jaspiiay MEH IKYMBIC
OepyuIiiepiH KaKEeTTITIKTepl apachbIHIAFbl COMKECCI3MIKTI KO0 YIIiH OM3Hec meH OiniM Oepy
MEKEeMeJIePiHiH BIHTBIMAKTACThIFBIH KEHEHTY KaXeTTiri aran etiii [9].

Conrpl xbulgapsl Kazakcranga Tikened KOCIHOpBIHAApAA TEOPHUSUIBIK JAaWbIHIBIK MEH
[TpakTUKaNBIK OKBITYIBIH YHJIECIMIH KO3JEHTIH IyaibIbl OKBITY MPAKTUKACHI OCJICEH Il TaMblIl
keneni. Kazakcran Pecny6nnkacel FruibiM skoHe skoFapbl OLTiM MUHHUCTPIIITIHIH 3epTTeyliepiHe
coiikec, OYJI TOCII TYJIEKTEP/AiH )KYMbICKa OpHajacy ACHIeiH apTThIpyFa )KoHE *Kac MaMaH1ap IbIH
Oeitimzeny Ke3eHiH KpicKapTyFra biknan ereni [10].

Ocbl canmazmarbl 3epTTEYNEPHAIH €19ylp CaHbIHa KapamacTaH, YHWBIMIApIbIH OHIPIIK
neHrenaeri outiM Oepy MekemenepiMeH e3apa 1C-KMMbBUIBIH JKETUIAIPY Macenenepi oJaH opi
3epaeseyl Tajamn erefi. by acipece aneyMeTTiK-KoCIKepIiK Kopropaiusiiap/sl Koca ajlFaH/a,
OHIPJIEPAIH OJIEYMETTIK-DKOHOMHUKAJIBIK JaMybl CalachlHIAFbl KBI3SMETTI KYy3€re achlpaThIH
yiibIMIapra KaThICTHI.

3eprrey OapbichiHAa Tapa3 "OneyMeTTiK-Kocimkepiik —koprnopamuscel’  AK-HBIH
KaJpJapAbl faspiay *oHe OUTIKTUIINH apTThIpy CalachlHIaFbl )KOFaphl OKY OPbIHIAPBIMEH JKOHE
Oacka na 611iM Oepy MekeMesepiMeH e3apa iC-KUMBUTbIHA TaJIay KYPri3uiil.

"Tapa3z OKK" AK KaMOb11 00IBICEIHBIH OHIPITIK JaMy HHCTUTYTHI OOJIBII Ta0BLIaIbI, OHBIH
KBI3METIHIH HETi3rl OaFbITTapbl WHBECTULMSUIAPABI TapTy, WHBECTHIMSIBIK >KOOAIAPIbI
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cydiemenzey, KOCIKEpJIKTI KOJJayAblH MEMJICKETTIK OafjapiamalapblH ICKEe — achIpy,
arpOOHEPKACINITIK KEHIEH Il JaMbITy JKOHE OHIPAIH aKTUBTEPIH OacKapy OOJBINT TaObLIAIbI.
Koproparust KbI3METIHIH CTpaTervsuIblK OarbITTapbl MHBECTOPIAPAbI TapTy, jKaHA OHIIpicTep
Kypy, AOK cyOBeKTiIepiH KapKbUIaHIBIPYABIH KOJDKETIMIUIITIH apTTHIPY KoHE aKTHBTEPII
0ackapy THIMILUIITIH apTTBIPY OOJIBII TaOBLIA B

Tanmay KepceTKeHHEH, COHFBI KbUIIAPhl KOPIOPAIMSHBIH KbI3METI  KapKbUIBIK-
OKOHOMHUKAIIBIK ~KOPCETKIIITepAiH OH JWHAMUKAachiIMeH cunartanaabl. 2025  KbUIIbIH
KOpBITBIHABICH OotbIHIIa "Tapa3z OKK" AK 2020 xbuigan Oepi ayFain peT KapxKbl KbUTbIH 183
MJIH TEHI'€ MOJIIIEepiH/ie Ta3za maiijaMmeH askraabl. bip mesrinne yibIMHBIH akTHBTepi 13 mupa
TEHrere YJIFaibin, 0ip *bu1 OypbIHFEI 48 MIp/T TeHrere Kaparanaa 61 Miapa TeHrere xetTti. Ocy i
HET13r1 (pakTopiIapel ATPOOHEPKICINTIK KeMIEHACTI MHBECTHIIMSUIBIK K00aIap bl KapKbUIAHABIPY
JKOHE IIaFbIH OHEPKACINTIK aitMaKTapabl JaMbITy 601sl [16].

1-Kecre - "Tapa3z OKK" AK KpI3MeTiHIH HET13r1 KopceTKilTepi

Ne | Kepcerkim 2024 x. 2025 x. Osrepry
1 | AkTuBTEp, MIPJ TCHIE 48 61 13

2 | Ta3a maiiga, MJIH TeHTe TEPIC HOTHXKE 183 KaKCapTy
3 "Aybl1 amaHaTsl" xobackl | 2,4 3,4 1,0

OOWBIHINIA KapXKBIIAHIBIPY
KeJIeMi, MJIp] TeHre

4 | KapxpliaHABIPbLUIFaH 300 450 150
»o0anap caHbl
Eckepry: aBTOp MarepuanaapaH Kypactelprat [16].

AJBIHFAH HOTIDKENEp YHMBIM KbI3METIHIH ayKbIMbIH KEHeHTyal Kepcerenl. MyHnail
Karaaimapaa YHBIMABI OKOHOMHKA, Kap)Kbl, WHBECTHLMSUIBIK Taljay, >KOOambIK Oackapy,
KYKBIKTaHYy oHE MEMJICKETTIK Oackapy canachlHIArbl OUTIKTI MamMaHIapMEH KaMTaMachi3 €Ty
epeKIle MaHbI3Fa He.

3epTTey KopceTKeHAEH, aliMaKTarbl KyMbIC Oepyuiiiep MeH OuliM Oepy MeKkeMmenepiHiH
e3apa OpeKeTTeCy Kyiecl OipKaTap MoceleepMeH CUTaTTala bl

- TYJIeKTepAl MPAKTUKAIBIK JaspiayablH >KeTKUTIKCI3 IeHTeili;

- TYPAKThI TOJIIMI€pIIIK )KYHECiHIH O0IMaybl;

- ®KyMBbIC Oepyuriniepaiy OutiM Oepy OaraapiiaManapblH 93ipieyre MeKTeyi KaTbICYBI;

- IyaJIbJIbl OKBITYJIBIH KE€TKUTIKCI3 TaMYHI;

- TYJEKTEpiH JKEKeJereH KY3bIpeTTEpiHIH >KYMbIC OepyLIiiep[iH TalanTapblHa CoHKec
KeJIMeYl.

Kanpnapas! naspiay/sly Heri3ri npoOieManapblH aHbIKTay YLIIH YIbIM KbI3METKepIJIEpiHiH
MiKipJIepiHe Tanaay Kypri3iiii.

2-Kecre-xac MaMaHAap bl Jaspiaay/IblH HET13T1 Moceseepi

Ne Mbacee Cayaanamara KATBICKaH
KbI3MeTKepJIepain yJeci, %o

1 [TpakTHKaIBIK JaF IbUTAP IBIH JKETICISYITUIIr 84

2 Kymebic ToxipubeciHiyg 6oamays 76

3 Kyxat alfHanbIMBbl Typasbl )KeTKiTiKCI3 bimim 64

4 [{uprbIK Ky3bIPETTUTIKTIH JKETKUIIKCI3 AeHreil 56

5 Ickepik KapbIM-KaTbIHACTHIH KUBIHIBIKTAPbI 44

Eckepty: aBTOp MaTepuaniapial Kypacteiprad [16].

Hotmxenep TyJIeKTepAiH MPaKTHKAIBIK TAHBIHABIFBIHBIH OOJIMaybl €H MaHBI3Ibl MIceie
ekeHiH kepcereni. Pecionnentrepnin 80% - nan actamsl biniM Oepy npoueciHiH MpaKTUKAIBIK
Kypamzac OeiriH KyIIeHTy KaKeTTIT1H aTarl oTTi.
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CoHbIMEH KaTap, 3epTTey HOTIKENepl YHbIM KbI3METKepIIepiHiH Oi1iM Oepy MekemenepiMeH
BIHTBIMAKTACTHIKTHI JAMBITYFa KOFAPhI KbI3bIFYIIBUIBIFBIH KOPCETTI.
3-KecTe-yibIMHBIH OKY OPBIHJIapPbIMEH ©3apa 1c-KMMBUIBIHBIH KOJIAHIbl HBICAHIAphl

Ne | O3apa opekerrecy ¢popmacsl PecnionaenTrepain yJeci, %
1 OHJIIPICTIK MPAKTHKA 80

2 TynekTepiH TaFbUIbIMIaMaIaph 12

3 bipnecken 6inim 6epy OarnapiaMmanapsl 64

4 Tonimreprik 60

5 Toxipubenni MaMaHIAPABIH JopicTepi 52

6 Jlyanbibl OKBITY 48

Eckepty: aBTOp MaTepuangapaan Kypactoiprat [16].

Tanmay kepceTKeHIel, e3apa dPEKETTEeCYAIH €H THIMII Kypajagapbl OHAIPICTIK TOXKIpUOE,
TarbUIBIMIAMa JKOHE OipieckeH OiumiMm  Oepy Oarmapiiamanapbl  OoJibIl  TaObUIAABL. by
BIHTBIMAKTACTBIK ~ HBICAHAApPHl OimiM  Oepy MPOIECiH IKYMbIC OepylIUIepIiH  HAaKThI
KOKETTUTIKTepiHe OaphIHINA KaKBIHIATYFa MYMKIHJIIK Oepe/ti.

3eprTey OapeichiHAa " aybll amaHaThl '»KoOachlHA epekie Hazap ayaapbuiabl. 2025
KBULABIH KbIpKylerineH Oacran” Tapa3z OKK " AK apkpuibl XanbIKTBIH KOOAJIapblH KaWTapy
KapakaTbl ece0iHeH Kap KbUIaHIBIPY JKy3ere achipbuiafbl. barmapiamanblH OeciHIIi OarbIThI
OoiipiHIIa (03 iciH amry) 3,4 mupa TeHre comachiHa 450 jx00a KapKbUIaHIBIPHULIBL. MyHman
Oarnapnamanapabl icke acelpy Kpeautrey, KapKbpUIBIK Talaay >KOHE xkoOamapibl cyheMmenaey
CaJIachIH/Ia YKOFapbl OLTIKTI MaMaHAap bl TApTYABI Tayan erexi [16].

Kyprizinren 3eprrey HOTHXKECIHAE YHBIMHBIH OuliM Oepy MekemenepiMeH e3apa ic-
KHMBUTBIH JKETUIIPY )KOHIHJIET] ic-mapaap KemeHi d3ipJIeH/I.

4-Kecrte-kaapnap/ibl Jaspiiayibl KeTiaaipy OOMbIHIIA YCHIHBUIATHIH IC-TIapaiap

Ne | Ic-mapa Kyrisietin HoTHIKE

1 | Bipaecken O11iM oepy | Kymbpic OepymriHiH KaXeTTUIIKTEpIH eckepe
OarmapiiaMallapbH Kypy OTBHIPHII MaMaHJI1ap Jaspiay

2 | OHpmipicTik  mpakTHKa  OKyHeciH | CTyneHTTepIiH  NPaKTUKAJIBIK  JaFabUIapbiH
JTAMBITY apTTBIPY

3 | TonmimrepmikTi eHrizy Kac mamannapabiH OeliMaeny Ke3eHIH KbICKapTy

4 | Kaap pe3epBiH Kypy OJeyeTTi KbI3MeTKepIiep 0a3achlH KaJIBITACThIPY

5 | KopnopaTuBTiK OKBITY/IbI 1aMBITY Kp13meTkepriepiy OUTIKTUIITH apTThIpY

6 | Lludpabk OKbITY TexHONOTUsIapslH | bimim oepy OarapiamanapbIHbIH
nananaHy KOJDKETIMIUIITIHIH 6cyl

Eckepry: aBTOp MaTepuaniapaas Kypacteiprad [16].

TuiMaimikti 6omkamapl Oaraiiay arajfaH ic-mIapajapibl 1CKe achlpy OKBITYJIaH OTKEH
KbI3METKepIIepAiH ylecin 55% - Fa neiiin yrraiTyra, )kac MaMaHaap sl oeiimaey keseHid 30-35%
- Fa KBICKApPTyFa JKOHE YHUBIMJBI KaJPJIBIK KaMTaMachl3 €Ty camachlH apTThIpyFa MYMKIHJIIK
OepeTiHIH KOpCeTe .

3epTTey HOTHKETepi OOMBIHINA KeNeCl TYXKBIPBIMIAP KACAIIJIbI:

1. ¥#isIMIapaelH SKOFaphl OKY OpPBIHIAPBIMEH ©3apa iC-KUMBUIBI aJaMH  KalluTaJIJIbI
KaJIBIITACTBIPY/IBIH JKOHE YHBIMIAPIBIH O9ceKere KaOiMeTTUIIriH apTThIPYAIH MaHbI3/Ibl AJIEMEHTI
00BN TaOBIIAIE.

2. "Tapa3z OKK" AK YKamObu1 00IBICEIHBIH OHIPIIK JaMYBIHBIH HET13T1 HHCTUTYTTAPBIHBIH
01pi1 6oJIbIN TaObLIA/IbI )KOHE KAAPIBIK 9JI€YETT] YHEMI KaHAPTHIN OTHIPYAbI KAXKET €TeIl.

3. Kagpnapapl  paspnaynelH — Herisri  mpoOjeManapbsl  TYJNEKTEpIiH  MPaKTUKAJIBIK
JaFIbUTIapbIHBIH 00JIMaybl, KYMBIC TOKIPUOECIHIH O0IMaybl KoHE HUQPPIBIK KY3bIPETTLIIKTIH
JKETKIJIIKCI3 IeHT el OOJIbII TaObLIa b
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4. binim Oepy MekemernepiMeH e3apa ic-KMMBULABIH Ka3ipri *yiheci oaH opi JaMBITYIbI
YKOHE WHCTUTYIIMOHAIJIBIK OCKITY/I1 TaJIal eTe/l.

XKyprizinren Tangay Heri3iHae KeJeci ic-mapanap YChIHbUIAIbI:

- OHIP/I1H JKOFapbl OKY OPbIHIapbIMEH KoHE KOJUIEIKIEPIMEH bIHTBIMAKTACTHIK Typaibl Y3aK
Mep3iMIl KemiciMaep xKacacy;

- OHIPICTIK TOKIpUOEIIep MEH TaFbUIbIMIAMaJIap KYHECIH KYPY;

- TOJIIMI'€PJIIK UHCTUTYTBIH EHT13Y;

- Oip;eckeH OiimM Oepy OaraapiaManapbiH d3ipiey;

- KbI3METKEPJIepAl KOPIOPATUBTIK OKBITY/bI YIHBIMAACTHIPY;

- JKOFapbl KypcC CTYJEHTTEp1 KaTapblHaH KaJp PEe3epBiH KAJIBINTACTHIPY;

- OKBITY/IBIH JKOHE KY3BIPETTUIIKTI OaranayiblH HUQPIBIK U1aThOopMalIapblH €HT13Y.

AtanraH ic-mmapaiapAbpl ICKE€ achlpy KaApjapabl Jaspiay THIMIUITIH apTThIpYyFa,
TYJIEKTepl KociOu jaspay canachiH xkakcapryra xone "Tapaz OKK"AK-HbBIH KapIbIK oJIeyeTiH
HBIFAliTyFa MyMKIHJIIK Oepe/ii.

XKyprizinren 3eprrey yibIMIapasiH Oi1iM Oepy MeKeMenepiMeH THIM/I e3apa iC-KUMBLIBI
KaJIpJIbIK 9JICYeTTI TYPAKThl JaMBITYAbIH MaHbI3bI (haKTOPIAPBIHEIH Oipi OOJBIN TaOBUIATHIHBIH
pacrtafpl.

"Tapa3" OneyMeTTiK-Kacinmkepiik kKopropanuscel " AK MbicanbiHga Kaapiaapabl Aaspiay
KOHE OUTIKTINITIH apTTBIPYy JKYHWECIH HaMBITy YHBIM KbBI3METIHIH THIMIUITIH apTTHIpYFa,
WHBECTHUIMSUIIBIK JKOHE OJIEYMETTIK KoOallap/bl iCKe achIpy camachlH JKaKcapTyFa, COHJaii-ak
OHIP/IIH a/IaM1 KalTUTAJIBIH TAMBITYFa BIKIAJ] €TETiHI aHBIKTAJIIBL.

3eprTey OapbichiHIa >KyMbIc Oepymriiep MeH OiumiM Oepy MekemenepiHiH e3apa ic-
KUMBUIBIHBIH TEOPHSUIBIK Herizzaepi 3epaenenni, "Tapaz OKK" AK kanpiblk KamMTamachl3 €Ty
epeKIIeTiKTepl TalgaH/bl, Kac MaMaHIap[bl JaspiayAblH HEri3ri mpolieManapbl aHbIKTaJIbl
JKOHE KOFapbl OKY OPBIHAAPHl MEH KOJUISKACPMEH BIHTBIMAKTACTBIKTBI KETLIAIpy OOibIHIIA
YCBIHBICTAp 931pIACHII.

3epTTeyaiH NpakTUKaNbIK MaHb3AbUIBIFB "Tapas OKK"AK-HbIH, conmaii-ak kaapmapabl
Jasipiiay camachlH apTTHIPYFa JKOHE KaJpIbIK 9JIEYeTTi JaMbITyFa MyAeni 0acka 1a YibIMAapabIH
KbI3METIH/IE YCHIHBUIFAH YCBIHBIMAAPABI NaiiiagaHy MYMKIHIIT1H]IE )KaThIp.
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PA3BBUTHUSA BAHKOBCKOI'O HAI3OPA U KOHTPOJISI B PECITYBJIMKE
KA3AXCTAH
C.J.TaxxubaeB
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Mexnynaponnsiii Tapazckuil yausecpuret uMmenu [llepxana Myprassl
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Mexnynaponnsiii Tapazckuil yausecpuret nMmenu [llepxana Myprassl
Taxxubaena XK.C.
CEHBbOP-JIEKTOP Kadeaprl «DUHAHCHI U yueT»
MexnyHnaponnsiii Tapazckuil yausecpureT uMmenu [llepxana Myprasel
AHHOTanus. B cTaTbu pacMOTpEHBI BOIIPOCHI pa3BUTHsI OAHKOBCKOTO HAJ30pa U KOTPOJIS B
KomMMepueckux 6ankax Kazaxcrana. PackpbIThl HaripaBieHHs pa3BUTHUS HA/I30PHOM 1€ TEIbHOCTH
HB PK u ArentctBa PK mo perunupoBanHuio u pa3BUTHIO (MHAHCOBOI'O phIHKAa HaJ OaHKaMu
BTOpOro ypoBHsA. CoBpeMeHHas OpraHu3alsl CHUCTEMbl BHYTPEHHETrOo KOHTpOJs OaHKOB, U
YIIPABJICHUS PUCKAMU BKJIFOYAET OLICHKY M M3MEPEHUE PUCKA, KOHTPOJIb U MOHUTOPUHT PHUCKA, BCE
3TO TO3BOJIAET COBEPIICHCTBOBAHMIO HA/30pa M KOHTpOJs OaHKOBCKOW cuctembl KazaxcraHa.
Taxke yaeneno BHuManus Hambankom PecmyOmmkm Kazaxcran Mol akTHBHON paOOTHI MO
pPa3BUTHIO CHCTEMbl HEOAHKOBCKMX (DMHAHCOBBIX HHCTUTYTOB, YbS TaKKe MOoJJIekana

JIMIIEH3UPOBAHUIO.

KuoueBsble cioB. bank, Hag30p, KOHTPOJIb, 0AHKOBCKAs AEATEILHOCTh, PUCKH, (PUHAHCHI.

AnHotanusi. byn wmakanmaga KazakcraHgarbl KOMMEPUMSUIBIK OaHKTEpaeri OaHKTIK
Kajaraiay MeH KaJarajayablH IaMmybl KapacTeipbutansl. On Kazakcran PecmyOnmkachiHBIH
¥Yarrelk banki men Kapbl HapbIFbIH PETTEy OHE aMbITY AreHTTITIHIH EeKIHII JeHreii
OaHKTepre KaTbICTbl Kajaranay KbI3METIH JaMbITy OaFbITTapblH 3epTTeiil. bankTepaiH 1miki
OakpuIay J)KOHE ToyeKeNepAl 6ackapy KyhesepiH 3aManayn YHbIMAACTBIPY ToyeKemniepi Oaranay
MEH OJIIIeY/dl, TOyeKeNn i OakpLIayJbl >KOHE TOyeKenaepal Oakplaayabl KaMTHIbBI, OJapIblH
OapIbIFbl Ka3aKCTAaHABIK OAaHK KYHECIH KaJlarajgay MEH KaJaraiay/bl )KaKcapTyFa BIKIAI eTell.
Conpaii-ak makanaga Kazakcran PecryOmukacel ¥JITTHIK baHKiHIH KbI3METI JUIIECH3USIaHYFa
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KaTaThlH OAHKTIK eMeC Kap>Kbl MHCTUTYTTaphl JKYHECIH NaMbITy OOMbIHIIA OEJICEH/l >KYMBICHI
aTamn eTUIreH.
Herisri ce3nep: bank, kamaranay, 0akpuiay, 0aHK KbI3METI, TOyeKeIIep, KapKbl.

Abstract. This article examines the development of banking supervision and oversight in
commercial banks in Kazakhstan. It explores areas for developing supervisory activities by the
National Bank of the Republic of Kazakhstan and the Agency for Regulation and Development of
the Financial Market over second-tier banks. The modern organization of banks' internal control
and risk management systems includes risk assessment and measurement, risk control, and risk
monitoring, all of which contribute to improving supervision and oversight of Kazakhstan's
banking system. The article also highlights the National Bank of the Republic of Kazakhstan's
active work to develop the system of non-bank financial institutions, whose activities are also
subject to licensing.

Key words: Bank, supervision, control, banking activities, risks, finance.

bankoBckuit Haa30p U KOHTPOJb B Pecyonuku Kazaxcran umeeT J0CTaTOYHO KOPOTKYIO
HCTOPUIO, €CJIM CPABHHUTH €€ C Pa3BUTHEM JIaHHOTO MexaHu3Mma B crpaHax EBpombsr u CIIA.
Onnaxo, 3a U 3/1eCh MOYKHO OTMETHTb, YTO OH 3apOAMIICS B IIepruoa (GOopMHUpPOBaHUS COOCTBEHHOMN
OankoBckoii cucrembl Kazaxcrana. M ¢pyHKunn Hai30pa U KOHTPOIIS BRIMONHAI HanmonamsHbIiH
6ank PK (Hb PK). Haumonansusiii bank Kazaxcrana B cBoeil JesT€NbHOCTH PYKOBOJCTBYSCH:
Koucturymnueit, 3akonom «O Hb PK», 3akonom, «O 6aHkax u OaHKOBCKOH AECSATEIHHOCTH B
PecnyOnuke Kazaxcran», ApyruMu 3aKOHOJATENbHBIMU aKTaMU pecnyONiHKH, aKTaMu
[Ipesunenta PecnyOnmku Kazaxcran u MexXAyHapOJHBIMU JIOTOBOpaMHU (COTJIALICHUSIMHU),
3axioueHHbIMH Pecrybnukoii Kazaxcran ¢ v3MeHeHUsIMHU U TOTIOJTHEHUsIMUA ¢ MoMeHTa 1993 rona
MIPEJICTABISUT COOOW Hapsy ¢ APYrUMH (QYHKIUSIMU OPTaH HAI30pa U KOHTPOJIS 3a OAHKOBCKOM
cucreMoii Pecyonuku Kazaxcran.

Han6ankom PK Obl10 3akpermsieHO mpaBo, CaMOCTOSITENIBHO MPUHUMATh pELICHHE
(moctanoBnenueM [lpaBienus) o mpekpalieHH: AesITeNbHOCTH OaHKOB BTOPOTo YpoBHs. [lo3xe
3akoH Pecnyonmuku Kazaxcran ot 11 urons 1998 roma Ne 154-1 «O BHeceHMHM H3MEHEHHM U
JOTIONTHEHUH B HEKOTOpbIE 3aKoHOJaTelbHbIe akThl PecmyOnukm Kaszaxctan mo Bompocam
0aHKOBCKOM JesATeNbHOCTH» omnpeaenwi, 4ro HanbaHk mociie aHHYJIMpOBaHUS JIMLEH3UHM Ha
npoBeJeHNEe OAaHKOBCKUX OMNEpaluid ¢ 3asiBICHHEM O TMPUHYIUTEIBHOM MPEKpalleHuu
JeATeTLHOCTH (JIMKBUAAIMN) OaHKa o0paiaercs B Cy/I.

Hb PK mnpenocraBieHO NpaBO OCYIIECTBICHUS WHCIEKTUPOBAHUS JI€ATEIbHOCTH
adGrIMpPOBaHHBIX JIUI] B LIETSAX OMPEACIICHUs CTENEHN M XapakTepa UX BJIMSUI Ha JIEATeIbHOCTh
0aHKOB, MPEAYCMOTPEHO MPUMEHEHUE M OTPAHUYCHHBIX MEp BO3JCHCTBUS U CaHKIUH, Kak K
OaHkam, Tak U K ux adppunupoBaHHbIM Juam. [Ipu 3ToM, 3aKOHOM onpe/eeHbl TpeOoBaHus s
IOPUMYECKUX JIUI — Hepe3uaeHToB PecmyOnuku Kaszaxcran, BKIo4as OaHKHU, MO BIIAJCHUIO
omnepanusmMu OaHka - pe3uaeHTa Pecriyonuku KazaxcraHh.

[locreneHHOe  BHEOpPEHHE  KOHCONWAMPOBAHHOTO  Haa3opa 3a  OaHKOBCKOM
JESITEIbHOCTHIO TIO3BOJISIET MOBBICUTH YCTOWYMBOCTh OAaHKOBCKOTO CEKTOpa, U COOTBETCTBEHHO,
peiituarn  Ka3zaxcrana OaHKOB BTOPOTO YPOBHS, YTO CYIIECTBEHHO MPHOJM3UT HX
MEXIYHAPOJAHBIM CTaHapTaM.

Crnenyer OTMETHTH, YTO B COOTBETCTBHH C M3JAaHHBIX B HACTOSIINA MOMEHT 3aKOHOM
VYkassl [Ipesunenta Pecyonuku Kazaxcran, umerorniue cuiny 3akoHoB, «O Hanmonansnom banke
Pecniyonmku Kazaxcrany, «O 6aHKax ¥ OaHKOBCKOW JESITEIILHOCTHY» IPHOOPENIH CTaTyC 3aKOHOB
Pecniyonmuku Kazaxcran. Takum o0Opa3om, OaHKOBCKOE 3aKOHOJATENbCTBO PecmyOnuku
Kazaxcran nocrostHHO pa3BuBaeTcs U coBepuieHcTByeTcs. Handankom Pecnybnuku Kasaxcran B
nensix peanuzanuu  HopM 3akoHOB Pecnyonukm Kaszaxcram «O HammonanbHoMm banke
Pecnyommkn Kazaxcran» n «O 6ankax m 0aHKOBCKOH jaesTenbHOCTH B PecnyOnuke Kazaxcrany
pa3paboTaH U yTBEPHKICH IENbIN sl HOPMATUBHO-TIPABOBBIX aKTOB, 3aTPAardBAIONINX BOMPOCHI
0aHKOBCKOM ACATENBHOCTH, MOPSIOK CO3MaHUsA U (YHKIIMOHUPOBAHHUS OaHKOB WX (DUIIHAJIOB,
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NPEJCTaBUTEIILCTB M PAaCUYETHO-KACCOBBIX OTIENIOB (cOeperaTesbHbIX Kacc), OpraHu3alui,
OCYILECTBIIIOUIMX OT/AEIbHbIE BHUJbl OAHKOBCKOW JEATEIIBHOCTH, KPEAUTHBIX TOBAPHILECTB,
J0MOAp/I0B, MOPAIOK pacueTa U yCTAaHOBJICHHUS MPYIECHIIMAIbHBIX HOPMATHBOB.

Taxke nas noxpepkaHWsl JUKBUAHOCTH OaHKOBCKOM CHCTEMbl ObUIM MPEANPHHSATHI
nocjenoBaTeNbHble maru no npubmokennto ¢ynkuuii Hambanka Kazaxcrana xk (yHKIHSM
LEHTPaJIbHBIX 0AHKOB C Pa3BUTOM PHIHOYHON SKOHOMUKOH B 00JaCTH KPEIUTOBAHUSL.

B 1994 rony, BnepBbie cTaBka peUHAHCHPOBAHUS CTaIa MOJOKUTEIHHON B PEaTbHOM
BbIp@)KEHUU. JIOXOJHOCTh OT KpEIUTHBIX OIepaluii OaHKOB cTaja BbIMIE JOXOAHOCTH OT
BAIIOTHO-CIIEKYJSTUBHBIX ONEpanuii. DTO MPUBEIO K OTHOCUTEIHHON CTAaOMIIM3AIMK CIIpOca Ha
MHOCTPaHHYIO BAJIIOTY U IT03BOJINIIO OCYILIECTBUTH [1€PBOE CHIYKEHUE CTAaBKU pe(hUHAHCUPOBAHMUSL.
MunumManbHble pe3epBHble TpeboBanus B 1994 roay 6sutu nossimensl ¢ 20 qo 30 mporentos. C
1 aBrycra o0s3aTenbHbIe pe3epBbl coCTaBUIM 30 MPOLIEHTOB OT AENO3UTHBIX 0053aTEILCTB B TEHI€
u 15 mpoueHnToB B MHOCTpaHHOH Bamiore. Ha BamoTHOM pbhiHke Har®ank BHEIpHI MPakTHKY
o0s3arenbHOM npoaaxu 50% BBIPYUYKH OT 3KCIOpTa TOBAPOB (paboT, yCiIyr) NpeanpUsTHIA.

B 1995 rony Obula mpekpaiieHa BblJadya JUPEKTUBHBIX KpeauToB. Pa3merienue
LEHTPAJIN30BaHHbIX KPEOUTHBIX PECYPC COB IMPOMCXOAMIIO, B OCHOBHOM, IIOCPEACTBOM
IIPOBOAMMBIX KPEIUTHBIX ayKIIMOHOB. AYKIIMOHHbBIE KPEAUTHI IPEIOCTABIISIUCH CPOKOM OT 1 110
3 Mecs1eB, IPU 3TOM, OCHOBHAs 7107151 (0K0J10 73%) nmpuxoquiiach Ha A0 TPEXMECAYHbIX Kpeau-
TOB. B 3TOM k€ rojly, cTajiv NpeoCTaBIAThCA KPEAUTHI Ha JOMOapIHOM OCHOBE.

[IpenocraBnenne kpenutoB IlpaBuTenbcTBY Ha mnokpbiTHe Jledunura OGromxera
IIPOBOAMIIOCH CTPOTO B paMKax OOJKETHOM MOJIUTUKH, CTaBSIIEH LEIbI0 OTKa3 OT KPEAUTOBAHUS
Haunbankom nedunura pecnyOimkaHckoro Owojpkera. VM3MeHeHa MpakTHKa BBIAAYM JIBIOTHBIX
KpPEAUTOB.

B 1998 rona IlpaButensctBo M HanbaHk omyOJMKOBaJM COBMECTHOE 3asiBIEHUE O
TEKYIIEeH CUTyaluu Ha (MHAHCOBBIX PhIHKaX. B HeM ObLIN Ompe/esieHbl OCHOBHBIE HAITPABICHHS
NeMCTBUH 110 CHUKEHUIO HETaTUBHOT'O BIUSHUSI MUPOBBIX (DMHAHCOBBIX KPU3HCOB, B TOM UHUCIIE U
poccuiickoro, Ha 3koHOMHUKY Ka3zaxcrana, mo crabmin3anuu (UHAHCOBOTO PBIHKA B YCIIOBHUSX
000CTpEeHNUsI KPU3HUCHBIX SIBIECHUIH 3a PyOEeKOM.

B 2002 rony B nensx npeaorspaiieHus pa3Butus B Kazaxcrane «royuanickoi 00ge3Hn»
Y CTEPWIN3ALNHN U3JIMIIHEN JINKBUAHOCTH B S KOHOMMKE Ha4aJl OCYLIECTBIIATH CBOIO I€ATEIbHOCTD
Hanuonaneneiii ¢onn Pecnybnuku Kaszaxcran. lLlensto ¢onnma sBuserca ¢opMupoBaHue
HaKoOIJIeHUH rocynapctBa (cOeperarenbHas (QYHKLUSA), a TakKe CHIDKEHHE 3aBUCHMOCTHU
pecnyOIMKaHCKOTO U MECTHBIX OIOJIKETOB OT KOHBIOHKTYPBI MUPOBBIX LI€H (CTaOMIM3alOHHAs
bynkuus). [JesrenpHocts Hantmonansaoro ®onna Pecnyonuku Kazaxcran perynupyercst AByMs
Vkazamu Ilpesunenta PecnyOnuku Kazaxcran: «O HaumonansHoM ¢onne Pecnyomuku Ka-
3axctan» oT 23 asrycta 2001 roma m «O HekoTopwlx Bompocax HanmonambHOro ¢oHaa
Pecniyonuku Kazaxcran» ot 29 suBaps 2002 rona. Axtusbl Hantnonansnoro ®onga PecriyOnuku
Kazaxcran Ha Hayano centsaops 2002 rona cocraBmusuik okoso 1140 miH. go.

C 1.05.1997 rona bank PecnyOmuke KazaxcTraH u3MEHHJ CHUCTEMY YCTAaHOBJICHHS
o(UIMaNnbHOrO Kypca MHOCTPAaHHBIX BamOT K TeHre PecrmyOnmku KazaxcraH, 0TKa3aBIIMCH OT
NPUBSA3KH O(PUIMAIBHOTO Kypca TeHre K (UKCHUHTY AJIMAaTHHCKOM MeKOaHKOBCKOM BaOTHOM
6upxu. B 10 yvacoB AnnMaTuHCKOro BpeMeHu Kaxaoro padouero nusa bank Pecriyonuke Kazaxcran
OOBSIBIAET Kypchbl TMOKYNKM U mpojaxku jouiapoB CHIA mno cBouM omepaunusiM Ha
MeKX0aHKOBCKOM BaJIOTHOM PBIHKE.

Hanmonaneneni bank Kazaxcrana sBisiIcs HA TOT MOMEHT €JUHCTBEHHBIM OPIaHOM,
UMEIOUIUM TPaBO OCYUIECTBIISTH MPOBEPKY BCeM (PUHAHCOBO-XO3SNUCTBEHHOW MAESITEIHLHOCTU
6ankoB Pecryonmuku Kazaxcran u ux ¢uimnasnos.

Hammonaneuenii bank Kaszaxcrana coTpyaHuuyan ¢ LEHTpaJbHBIMH OaHKaMU U
HAa/J30pHBIMM OpraHamMM JpyruX TOCYAapCTB W BIpaBe OOMEHUBaTbcid HHPOpMaLUEi,
HEOO0XOMMOM AJIs1 OCYLIECTBICHUS UMU KOHTPOJIBHBIX (PYHKIUI.
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OnnoBpemenHo ¢ 3TuM, Hanbank Pecniyonuku KazaxcTan mpoBoani akTUBHYIO paboTy
[0 Pa3BUTHIO CUCTEMbl HEOAHKOBCKHUX (DMHAHCOBBIX HHCTHUTYTOB, Ubs JEATEIHHOCTH TaKKe
HoJiIesKasa JUIEH3UPOBAHHUIO.

[TpunsaTteie HanlbankoM Mepbl O YCKOPEHHOMY Pa3BUTHIO PhIHKA OaHKOBCKUX YCIIYT,
AKTUBU3UPOBAIN TPOLIECCH 03/I0POBJICHUS M KOHCOJIMIANNU OaHKOBCKOTO cekropa. Ha koHen
1997 rona B Pecnybnuke Kazaxcran neiictBoBast 101 6aHK BTOpOTO YpPOBHS, B TOM YHCIIC OJIUH
MEXXTOCYJapCTBEHHBIH; MATh -rOCY1apCTBEHHBIX; BOCEMb - C HHOCTPAHHBIM Y4aCTHEM.

C despane 1997 rona pyHKIMM pacueTHO-KacCOBBIX IeHTpoB Hartbanka ObLH iepe1anbl
BHOBB CO3JITaHHOMY [ 0ocynapcTBeHHOMY mpearnpusTuio - Pecnybnmkanckomy bromkxetHomMy GaHKy
. KomndecTBo npeacTaBuTEILCTB MHOCTPAHHBIX 0aHKOB Ha KoHel 1997 roga cocrtaBmiio 10, B Tom
gyrcie B Kasax-cranc Obutn oTKpbITHI npesctaButenibeTBa National Bank of Pakistan u Credit
Commercial de France.

B xonue 1997 rona HB PK npunsta [Iporpamma nepexoma 6aHKOB BTOPOTO YPOBHS K
MEXIYHApOJHBIM CTaHAApTaM, B paMKax KOTOPOH MpeaycMaTpuBajIoCh MOITATHOE TOCTHKEHUE
0aHKaMU MEXIyHAapOJHBIX CTaHIApPTOB, B IEPBYIO O4YEpeab, HO BOIPOCAM JOCTATOYHOCTU
KanuTasna, KaueCcTBa aKTUBOB, YPOBHS MEHEIKMEHTA, BEJICHUSI OYXTraliTepcKoro ydyera, BBOJA U
nepenaun napopmanuu. Llemsio [TporpamMmer sBISII0CHE GOPMUPOBAHUE YCTOWUNBON OaHKOBCKOM
CUCTEMBI O BBICOKO KalUTaTU3UPOBAHHBIMU OaHKaMU, OCYIIECTBISIOMIUMU CBOIO JESITEIbHOCTD
Ha YPOBHE MEXAYHApOAHbBIX CTaHapTOB.

Peanuzanus sToil mporpammel OyneT 3aBepineHa mo uroram 2002 rona, koraa GaHKU
npenctaBaT B HandaHk ayquToOpcKOe 3aKTIOYCHHE C OIICHKOW (ITOITBEPIKICHUEM) BBITTOJIHEHUS
MU YCTaHOBIIEHHBIX TPeOOBaHMIA.

Ha ¢one xoncomumanuu OaHKOBCKOTO KalWTala, MPOBOIMUMBIX MEPONPHUATHHA 10
MPUBATU3AIMH TOCYAAPCTBEHHOM JOTU B 0AHKOBCKOM CEKTOPE M CHIKEHHUIO OOIIET0 KOJIMYeCTBa
0aHKOB 3HAYUTEIHLHO MOBBICUJICS OOLIMN YPOBEHb KaHUTAIU3AIMU OAHKOB, YBEITUUYUIICS pa3zMep
UX COBOKYITHBIX aKTHBOB.

B pe3ynbraTe npuBaTu3anuy rocyJapcTBEHHOM J10J11 B psiJl OAHKOB, KOJIMYECTBO OaHKOB
C MOJIHBIM y4acTHEM roCylapcTB YMEHBIIWIOCHh ¢ 5 10 1, eme B 2-X GaHKax J10Jis1 TOCYAapCcTBa
yCTaBHOM Kamuraje coctasisiia MmeHee 100 nporeHTos.

B nensax oznoposneHus v GUHAHCOBOTO YKperieHus: 0aHKOBCKoOro cextopa B 1999 rony
Han6ankom Obin oTo3BaHbl auieH3un 10 0aHKOB, M OJHO pa3pelleHHe Ha OTKphITHE OaHKa (B
CBSI3U C 3a/IEP’KKOI Hayaia JIeATeIbHOCTH), BBIJIAHBI Pa3pelleHus] Ha peopraHu3anuio 9 0aHKOB,
OTKPBITHI J0YepHUE OAHKU U3BECTHBIX MHOCTpaHHBIX 0aHKOB - 3A0 «bank Cocbkerd XKenepaib
Kazaxcran», 3A0 «Cutnbank Kazaxcran» u JIb 3A0 «HSBC bank Kazaxcrany.

[IpucyrcTBHE Ha Ka3aXCTaHCKOM (PMHAHCOBOM PBIHKE JI0UEPHUX MHOCTPAHHBIX OaHKOB
CBU/IETEJILCTBOBAJIO O JIOCTATOYHO OJIArONpPUATHOM MHBECTHIIMOHHOM Kiumare B Kazax-ctaHc u
MPO3pAaYHOCTH €ro OaHKOBCcKOW cucteMbl. Kpome Toro, psn OaHKOB pecnyOaMKd MOTYUHII
JIOCTaTOYHO BBITOJHBIA JOCTYN HAa MHUPOBBIE DPBIHKH KamuTala, CIOCOOCTBYS WHTETpaIiH
HSKOHOMHUKH PECIYOJIMKHN B MEKYHAPOIHbIE X035 HCTBEHHBIE CBSA3H.

B 2000 roay mpoiiecc KOHCOTUAALMN U 030POBIEHUSI 0AHKOBCKOTO CEKTOpa 00YCIOBUIT
COKpallleHHe 0011Iero KoJauyecTBa OaHKOB BTOPOTI'O YPOBHS A0 55.

3aKkOoH yCTaHaBIMBAJI OINpeeNieHHble TpeOOBaHUs, NpeabsBiIsieMble K pabOTHHUKaM
6aHkoBckoro Hamg3opa HanwmonansHoro banka Kaszaxcrana. Tak, mnumo, sBisomnieecs
PYKOBOJMTENEM OJHOIO U3 CTPYKTYPHBIX MO/Ipa3/iesieHnii 0aHKOBCKOro Haa3opa HanmonansHoro
banka Kazaxcrana nubo mpereHiyroliee Ha 3aHATHE TAaKOl JOJDKHOCTH, JOJDKHO MMETh OIBIT
pabotsl B 6anke ninu HarmmonanpHoM banke Kazaxcrana He menee tpex jet [1].

Bbbutn npennpuHATH Mephl AJIs pelieH!s] OCHOBHON Mpo0sieMbl 6aHKOBCKOTO CEKTOpa -
HEJ0CTAaTOYHOTO YPOBHS JOBEpHs K HEMY CO CTOpPOHBI HaceneHus. B Hos0pe 2000 roga co3nana
cucTteMa 0053aTeNIbHOTO KOJJISKTUBHOTO TapaHTUPOBAHMs (CTpaXOBaHMs) BKIIAI0B (JIEMO3UTOB)
¢usndeckux i 1 B Havanme 2001 roga ydyacTHUKaMH 3TOW cucTeMbl ObuTo 16 OGaHKOB. DTO
MIO3BOJIMJIO MIPUBIICYb COEpEeKEHMsI HaceJeHUs! B OaHKU, M B KOHEYHOM HTOTE MPHUBEIIO K POCTY
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00BEMOB MTPOBOIUMBIX OAHKAMHU aKTUBHBIX ONEPALUH, TOBBIIIEHHIO KOHKYPEHTOCTIOCOOHOCTH U
CHIKEHHIO ce0eCTOMMOCTH OAaHKOBCKUX YCIIYT.

K xonmy 2000 roma B pecnybnuke ((GyHKIIMOHUpPOBAIO 18 mpeacTaBUTENLCTB
nHocTpaHHbIX 0aHKOB. B 2001 roay Ob11u oTo3BaHbI uIleH3nK y 8 6ankoB. Ha 1 uromnst 2003 roma
B peciyOmmKe JeicTBYIOT 35 6GaHKOB BTOpOro ypoBHA. I[Ipoucxoaut poct ypoBHsS (PMHAHCOBOTO
nocpeaHuyYecTBa. B yactHoctu, chopmMupoBaHa 3aKOHOAATENbHAs 0a3a Ul pa3BUTUS OTHOILIECHUH
B 00jacTu ()MHAHCOBOTO JIM3UHTA U B HACTOSIEE BPEMS HICT MPOLECC CO3IaHUs JTU3UHTOBBIX
KOMIIaHUH.

B stoit cBs3u 4 mrons 2003 roma Obut mpunAT 3akon PecmyOmukm Kazaxcran «O
rOCyJapCTBEHHOM pEryjJupoBaHMM U Haa30pe (UHAHCOBOTO pbIHKA U (UHAHCOBBIX
OpraHu3zaiuii», Ha OCHoBaHHH KoToporo B PK cran ¢pyHKIMOHMPOBATH HOBBIM OpraH HaJI30pa U
KOHTpoJs1 — ADH.

C 2003 rona mesnsiMu rocyJapCTBEHHOTO PETYJIMPOBAHUS U Ha30pa (PUHAHCOBOTO PhIHKA
U (MHAHCOBBIX OPraHU3alUI ABIAIOTCS: obecneyeHne GUHaHCOBON cTaOUIBLHOCTH (PUHAHCOBOTO
pBIHKA U (PMHAHCOBBIX OpraHU3alUi U MOAJIEpKaHue JoBepus K (PUHAHCOBOM CHCTEME B IIEJIOM,;
o0ecrieyeHne HaJJIeKallero YpOBHS 3aIllUThl MHTEPECOB MOTpeOHuTened (PUHAHCOBBIX YCIYT;
CO3/1aHME PAaBHOIIPABHBIX YCIIOBHI IS ACATEIBHOCTH (PMHAHCOBBIX OpraHU3alni, HATPABICHHBIX
Ha MojJepkKaHue 100pOCOBECTHON KOHKYPEHLIMU Ha ((MHAHCOBOM PBIHKE.

[IpuHIIMIaMKU TOCYAapCTBEHHOTO PEryJIMpOBaHUS W Haa3opa (PMHAHCOBOTO pPHIHKA U
(GUHAHCOBBIX OpraHM3alui sABIAOTCA: 1) 3(h(deKTuBHOE HCHOIB30BAHUE PECYpPCOB U
MHCTPYMEHTOB PEryJIMpOBaHUs; 2) MPO3pavyHOCTh AEATEIBLHOCTH (PMHAHCOBBIX OpTaHHM3alUN H
¢uHaHCOBOrO HaA30pa; 3) CTUMYJHMpPOBAHUE YHpPaBICHHMS (UHAHCOBBIX OpraHU3alMi,
OCHOBAaHHOT'O Ha OLICHKE PUCKOB; 4) KOMILJIEKCHOCTb MEp MO 00ECNEUYEHUIO 3aIlUThl UHTEPECOB
norpeduTeneil (UHAHCOBBIX YCIYr IyTeM MOAJCPKKH Pa3BUTHS HOBBIX (DUHAHCOBBIX
UHCTPYMEHTOB U YCIYT, a TAKXKe BHEJPEHUSI COBPEMEHHBIX TEXHOJIOTHI Ha (PUHAHCOBOM PBIHKE;
5) OTBETCTBEHHOCTh OPraHOB (PMHAHCOBOW OpraHU3aIUH.

3ajagyaMi TOCyJapCTBEHHOTO pEryjIHpoOBaHUS M Haja30pa (UHAHCOBOTO pbIHKA U
(MHAHCOBBIX OpraHU3alUil SBIAIOTCS: YCTAaHOBJIEHHE CTaHAAPTOB JEATENBHOCTH (PMHAHCOBBIX
OpraHu3alyii, Co3JaHNe CTUMYJIOB Ul yIy4YlIeHHs] KOPIOPATUBHOTO YIpPaBiIeHUS (PUHAHCOBBIX
OpraHu3aliii; MOHUTOPUHI (UHAHCOBOI'O pHIHKA M (DMHAHCOBBIX OpraHU3alMi B IENAX
COXpaHEHMsI YCTOMYMBOCTU (DMHAHCOBOW CHUCTEMBI; COCPEJOTOUYEHHE PECYPCOB HaJa30pa Ha
o0nacTsaXx (PUHAHCOBOTO pbIHKA, HauOoJee MOJBEPKEHHBIX PHCKaM, C LENbI0 MOJIEpKaHUS
(¢uHaHCOBOM CTAaOMJIBHOCTHM;, CTHUMYJIMpPOBAaHHUE BHEIPEHHS COBPEMEHHBIX TEXHOJIOTHH,
o0ecrieyeHne MOJHOTHI M JOCTYNHOCTH HHGOpMalUMU Ui MOTpeduTeneil o JesTeabHOCTH
(MHAHCOBBIX OpraHU3AIMI M OKa3bIBAEMbIX MMH (PUHAHCOBBIX yciyrax [16].

CoBpeMeHHas OpraHu3alisl CUCTEMbl BHYTPEHHETO KOHTpOJS OAaHKOB, W YIPaBICHUS
pUCKaMU BKJIIOYAET OLICHKY M U3MEpPEHUE pUCKA, KOHTPOJIb U MOHUTOPHUHT pucka. [loctaHoBie-
HueMm I[IpaBnenus Haubanka ot 20 ampens 2002 roma Ne 116 yrBepxaeHsl Meroauyeckue
PEKOMEHIallMy TI0 OpraHU3al[ii CUCTEM KOPIIOPAaTUBHOIO YIPABJICHUS U YIPaBIECHUS pPUCKAMHU B
0aHKax BTOPOTO YpOBHS.

Wtak, 1BUrasch 3a ppIHKOM U 3a CIPOCOM, Ka3aXCTaHCKUE OaHKU MPOIOIHKAIOT pacTH. A
oOpaTHasi CTOpOHa 3TOr0 IMpoliecca TPEBOKUT KaKk OAHKUPOB, TaK U MpaBUTENbCTBO. [lepBas u3
npobjieM — poCcT BHEWIHEro [Jojra CTpaHbl 3a CYET MPOrPEecCCHpPOBAaHUS COBOKYITHOU
3aI0JKEHHOCTH KOMMepueckoro cektopa. Ha 1 urons coBokynHbii BHemHUM qoiar Kazaxcrana
cocraBisn 34 mapa. 641,3 muaH. gosut., npotus 25 mupa. 814,9 MiH. Ha Ty e JaTy MpOLUIOro
rojia; Ha JIeKa0pb, MO MpeABAPUTENbHBIM JaHHBIM, CTPAHOBOM BHEIIHUM J0NT yke npeBbicui 40
wipa.  jaoii.  JIbBHHYIO J1oNI0  BHEIIHUX —oOs3atenscTB  Kazaxcrana cocraBiseT He
rapaHTHUPOBAHHBIN PABUTEIBCTBOM JIOJIT YACTHOTO CEKTOPA, KOTOPBIN TOCTUTAN HA HIOJIb 31 MpA
. 681,4 maH. nomt., mpotus 22 miapa. 224,4 maH. B 2004 rogy. XapakTepHo, 4TO 00s3aTeIbCTBA
0aHKOBCKOTO CEKTOpa B CTPYKType BHEIIHEro JOJIra 3a JTOT K€ Mepuoi (C WIONS MO HIOJb)
BBIPOCJIM ITOYTH BABOE — ¢ 4 Mip. 631,6 muH. 10 8 mupa. 805 muH. nomn. Ha ceronns, ¢ yuetom
psaAa CHENOK TOCHEIHHUX MECSLEB, JTOT IIOKasaTenb Yyxke mpesbicwil 10 mipa.  poii.
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BrICTpBIii poCcT BHEUIHMX 3aMMCTBOBAHUN OAHKOB OOYCIOBMJI MHHUIIMATUBBI MPABUTENIHCTBA IO
OrPaHUYEHUIO 3TOro Ipouecca. B Havyane roxa ObUl YCTaHOBJIEH JIMMUT, COIJIACHO KOTOPOMY
npelenbHBId pa3Mep BHEIIHMX 3aWMCTBOBAaHUI OaHKa OBLT KECTKO MPHBSI3aH K 00bEMy €ro
cobcTBeHHoro kamnurana [2,6,7,9].

B xonue ¢epans 2004 roma mo 3ampocy IlpaBurensctBa u Hb PK B Kazaxcrane
nobeiBania coBMmecTHass wmuccuss MB® u BceemupHoro 6aHka 1o mnporpamMmaM OLIEHKH
(uHAHCOBOTO CEKTOpa, OOPHOBI C OTMBIBAHMEM JICHET U NMPOTUBOACHCTBHS (HPMHAHCHPOBAHUIO
TeppopusMa. Muccus IpoBOIUTCA Pa3 B YETHIPE ToJa.

Tak, cnenaHo 3akialO4YeHME, YTO MATH Kiro4eBbIM npuHuunam «basens» Kazaxcran
COOTBETCTBYET IOJIHOCThIO. BaxkHelne mo3uuuu U3 3TOH NATEpKU: 3aKOHOJATeNbHas 0asa,
paspelIeHHbIe BUIbI ACATEIbHOCTH, CPEACTBA HE3aBUCHMOMN OIICHKH HaI30pHOM MH(OpMAaLUU.
Eme 16 npunnunos (B 2000 roay 3TOT mokasareib ObUT BJBOE HUXKE) COOTBETCTBYIOT «bazeiroy
B 3HAYUTEJILHOW CTENEHU. B 2TOM Irpynie — KPUTEPUM JIMLCH3UPOBAHUS U MHBECTULIMOHHBIN,
KpeIuTHasl OJIMTHKA, OLIEHKA CCYJHOT0 NOpTdes, KpeAUTOBaHUE CTOPOH, CBA3aHHBIX C OAHKOM
0COOBIMU OTHOILIEHUSIMU, CTAaHOBOW PHUCK, BHYTPEHHUH KOHTPOJb W ayAMUT, OyXrairepckue
CTaHJApThl U Mepbl BO3AeHCTBUSA. MIHBIMU clioBaMu, OOJIBLION OJIOK MPAaKTUYECKOH Hal30pHOM
JeSITEIIbHOCTH.

CambIM BaXXHBIM B 3TOM ILJIaHE IPEJCTABIsETCS BOIpPOC, Bee M OaHku B Kazaxcrane
TOTOBBI K Y’)KECTOUEHHIO KOHKYPEHIIUU U K TOMY, YTO BpeMsI OOBIUHOTO KOJIMYECTBEHHOTO POCTa
3akaHyuBaeTcs. B aTom cMeiciie nmokazatenbHo, 4To 2005 rox penbedHo "ouepTri" Ha pHIHOYHOM
1ojie JIB€ TpymIbl OaHKOB: OJHM M3 HUX CKJIOHHBI pPa3BHBAThCS 0oJjiee KOHCEPBATHBHO H
OCTOpPOKHO, JApPYTH€ K€ HNPEIANOYUTAIOT MaKCHUMajbHO HCIOJIb30BaTh BO3MOXHOCTH pOCTa,
KOTOpBIE JaeT KpeauTHbIH Oym. KoHeuHo, y Kaxmoil (MHAHCOBOI T'pyNIIBI CYIIECTBYET CBOS
cTpaterusi pocra. M TolbKO Bpemsl MOKaKeT, Kakas JuHUA Oyner Ooinee >dpdextuBHoi. Ho
KJIMEHTaM Pa3HbIX 0AHKOB CETOJIHS TOXKE M0JIE3HO ObUIO Obl CMOTPETH HA CUTYAILUIO C HEKOTOPBIM
YIIPEXJCHUEM U OLIEHUBATh, I71e OOJIbIIEe PUCKA, TJIE BbIIIE MPUOBLIL U KaKON OaHK, C UX TOYKH
3peHus1, 0osee rapMOHHUYEH.

Bonpoc 0 KOHKYpEeHTHOH yrpo3e 3[eCh HaJl0 BOCIIPUHUMATh KaK JaHHOCTb. bosee Toro,
3TO HYXXHO IMpPHUBETCTBOBATH, TaK KaK IOBBICUTCS KAYE€CTBEHHBIN ypOBEHb Bcell O0aHKOBCKOM
cucteMbl. Becem Oankam mpuzercs (OKycHpOBaThbCs, YeTue ONPEAEsATh CBOM KOHKYPEHTHBIE
no3uuu. Ho 51 He pazfensito onaceHuid, 4To IpUxXo/l 3araHbIX UTPOKOB CIIOCOOEH "MepeBepHyTh"
Halll ppIHOK. B KpaTKOCpOYHOI NEPCIEKTUBE, 1a, CHIBHO BCKOJIBIXHET, 3aCTaBUT €TI0 YYaCTHUKOB
IPUHUMATH OBICTpBIE cTpareruueckue pemeHus. Ho, ¢ apyroil ctoponsl, Ham OaHK HE BUAMUT
3/1eCh 00JIBIION KOHKYPEHTHON YTpO3bl — HAIIPOTUB, MbI BUAMM LIEJIBIN Psii HOBBIX BO3MOKHOCTEH
. Hago nmoHumMate 1 TO, 4TO BXOKIEHHE JIFOOOT0 3aragHoro 0aHKa Ha PbIHOK HE OYyAET TaKuM
nerkuM. IloTpebyercs, Kak MUHUMYM, U3y4UTh U y3HaTh PBIHOK, a 3TO Ipolecc HempocToi. K
TOMY € y HallUX M 3alaJHbIX (PUHAHCHCTOB TPAJUIMOHHO aOCOJIIOTHO Pa3HOE BOCIPUSITHE
pHCKa.

Mpbl ceronHs BHAMM, KaK Ka3aXCTaHCKHME (DUHHUHCTUTYTHl BBOJAST HOBbIE HIJsl ceOs
(UHUHCTPYMEHTBI: HAuyMHAIOT paboTaTh C JEpUBATUBAMHU, KPEAUTHBIMH KapTOUYKAMH.
[ToTeHIMATBHO 3TO MOXET OBITh KaK MpeAeIbHO HHTEPECHBIM, TaK U (IIPU OTCYTCTBUH OIIBITA)
MpEeJIebHO OMAaCHBIM.

B nienom npo6iema pUCKOB CTaHOBUTCS Bce OoJiee aKTyallbHOM M3-3a OBICTPOTO pocTa
¢unaHcoBoi cuctembl. [loaToMy A Kaxaoro OaHKa KPUTHYECKH BaXHO CTPOUTEIHCTBO
""camooOyuarorielics" cucTeMbl YIPaBJICHUS U KOHTPOJIS, KOTOPast IIOCTOSTHHO 3a1aeT cebe BOIpoc
00 3¢ dekTuBHOCTH, 0 cO0SIX, O TOM, HACKOJIBKO OHA TOTOBA K JAJIbHEHUIIIEMY POCTY.

Ecnu mocMoTpeTh 0TpaciieByo CTPYKTYpY CCYAHOTO MopTdeis 6aHKOB BTOPOTO YPOBHS
, TO 37IeCb BUJICH BBICOKHH yJIebHBIA BEC TOPTOBIIH, TO €CTh CEPHI YCIYT U CTPOUTENHCTBA, TO
€CTb HEe TOPTyeMOTr0 CEKTOpa ’KOHOMUKH — MH(pacTpykTypsl. Haunnas ¢ 2001 roga, Hamm 6aHku
OTKPBUIN AJs ce0s po3HUIly, KpenuToBanue ¢usndeckux auu. banku B Kaszaxcrane, nmo cyru,
BBIPAILIMBAIOT CBOETO 3a€MIIHKA, CIOCOOCTBYIOT Pa3BUTHIO MaJIoro OM3Heca B CPEIHUH U Jajiee B
KpPYITHBIM.
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s nroboro 6aHKa BaKHO WMETh COaJaHCHPOBAHHBIA TIO OTPACIEBOM CTPYKTYpe
KpEAUTHBIN mnopTdens, HO, ¢ APYroil CTOpOHBI, HAll KPeAUTHBIM moprdens Bcerga Oyner
OTPAXCHHEM CTPYKTYPbl JKOHOMHKH CTpaHbl. [loaTOMy OaHKy HYKHBI BO BCEX CEKTOpax
SKOHOMMKH KaueCTBEHHBIC 3aeMIIMKH, MPOQEecCHOHANbl M JUAepbl B cBoed orpaciu. OHu
OPUXOAAT K HaM, M MbI pPa3BUBAcMCsl BMECTE. BBICTpBI MPUPOCT aKTUBOB OaHKOB ceidac
00yCIIOBJIEH OOJBIIMMUA MOTPEOHOCTSAMHM MPENNPHUITHH B HMHBECTULHMAX. B CBA3M ¢ 3TUM
MEHE/DKMEHT OaHKOB JIOJDKCH YIEATh OOJIBIIOC BHHMAaHHE KadeCTBEHHOMY YIIPABICHUIO
pUCKaMHU, U OCOOEHHO YINPABICHHUIO KPEAUTHBIMH PHUCKaMU. MBI MpuIaeM 3TOMY OTPOMHOE
3HaueHue. Takke BHMMATEIHHO OTCIICKUBAIOTCS OTPACIIEBBIC PUCKH SKOHOMHKH, B YaCTHOCTHU
PUCKM B HEABM)KUMOCTH, YUUTHIBasi BBICOKUN ypOBEHb HHBECTHIIMI HACEICHHEM B JaHHYIO
oTpacib. B cBor ouepens, ATEHTCTBO IO PETYJIMPOBAHHUIO U HAI30PY (UHAHCOBOTO PBIHKA U
¢unaHcoBbXx opranmzanuii PecnyOmuku Kaszaxcran Toxke yxaenser OoJblIoe BHHUMaHUE
KaYeCTBEHHOMY IIOCTPOCHHIO CHCTEMBl YIpPABICHUS pUCKaMH B OaHKaX ¥ TPOBOJUT
IJJAHOMEPHBIE MEpPONPHATHS I Tepexoda K oOmeeBponeiickum HopMmam "bazens-2" Bcex
0aHkoB BTOpOro ypoBHs k Hayaity 2007 roaa.

Janee, He0OX0IMMO CKa3aTh, YTO HHOCTPaHHbIE OaHKU paboTaroT Ha priHke Kazaxcrana
naBHO. Ha ka3axcTaHCKOM phIHKE (PMHAHCOBBIX YCIYT (DYHKIIMOHUPYIOT TAKHE MUPOBBIC OP3HIBI,
kak Citibank, HSBC u ABN AMRO, u3 poccuiickux 6ankoB — 310 Anbpa-bank.

B cpennecpounoil mepcnektuBe (DAKTOpP MPUCYTCTBHS HMHOCTPAHHBIX OaHKOB Ha
(buHAHCOBOM PBIHKE CTPaHbI HE OYJET UTPaTh CEPHEIHYIO POJIb.
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INATBIH ’)KOHE OPTABU3HEC BU3HEC: TAMY IIPOBJIEMAJIAPBI MEH
TEHAEHIUAJIAPBI

Hcaxon F. K. skoH. FeutbiM Kau. 11 Myprasa aTbIHIaFrbl
XanbikapanblK Tapa3 yHUBEpCUTETIHIH TPO(ECCOpPHI.
Tapas k., Kenrokcan kemeci 69 «b». 1Gali57@mail.ru
Tokrap6aii C. 7M04110—«MemiekeTTik COHbIMEH Oipre >kepriiikTi 6ackapy» bbb
MarucTpaHThI

AHHOTaHI/Iﬂ: B MNOCIICAHUEC T'OAbl AMHAMHKaA pOCTa YUClla HpeI[l'IpI/ISITI/Iﬁ 1 YHUCJICHHOCTH
HaeMHbIX paboTHUKOB B Kaszaxcrane xapakrepusyercss HECTaOMIBHOCTBIO. YIpaBlieHUE
q)OpMI/IpOBaHI/IeM U PA3BUTUCM IPCANPUHUMATCIIBCTBA YaCTO HOCHT BHHSOZ[H‘{CCKHI;’I 501050
HeHay4yHbIl XapakTep. CucreMa JIeHeHOM! 3aIUThl IPEeIIPUHUMATENS U €T0 UMYLIECTBA Pa3BUTA
cnabo. [IpuunHamMu 3TOTO SBJISIFOTCS HE TOJBKO ClIa00€ Pa3BUTUE PHIHOYHOW MHPPACTPYKTYPHI,
OrpaHUYCHHBIC (1)I/IH8,HCOBI>I€ PECYPCHI, BBIACTIACMBIC Ha IHOAACPIKKY HpGI{HpHHHMaTeHBCKOfI
ACATCIIbHOCTH, HO 1 HCCBOCBPCMCHHOC (1)OpMI/Ip0BaHI/I€ FOCY,HapCTBeHHOﬁ CTpAaTCruu NOoAACPIKKH
npeanpruHuMaTCiIbCTBA. I[aHHafl Hay4dHasA CTaTbsA CTPEMUTCA HAWTH OTBETHI HA OTU BOITPOCHI.

Tyitingeme: Conrbl )burmapsl Kazakcranaa KocimopbIlHAAp CaHbBl MEH OHJA KaMTHLIFaH
JKYMBICKEPJIEP CAHBIHBIH OCY IWHAMHKACHI TYPAKCBI3ABIKIIEH CHUIIATTaIa/bl. KecinKepJIiKTiH
KaJIBIIITAaCybl MCH IOaMYbIH 6acKapy, Ko0iHece SIIN30ATBIK HEMECC FBIJIBIMU €MECC CHIIATTa
6omanpl. Kocinkep MEH OHBIH MEHUIITIH aKllanail Kopray >kyieci aypbic a3ipyienOeren MyHbIH
cebenTepi — HAPBIKTHIK HMH(QPAKYPBUIBIMHBIH 9JICi3 JaMybl, KOCIKEpJIK KbI3METTI KOJAayFa
OOJIIHETIH KapXKbUIBIK Kapa)xaTTapJIblH MIEKTSYITITIHAE FaHa €MeC, COHJaN-aK KOCIMKEPIiKTI
KOJIJaybIH MEMJIEKETTIK CTPAaTeruschl aep Ke3iHae o3ipiaeHOereHairiMex ne OainanbicTl. by
FBUTBIMHU MaKaJiaJia OChl CypaKTapFa skayarl 13716y KapacThIpbUIFaH

Summary: In recent years, the dynamics of growth in the number of enterprises and the
number of employees in Kazakhstan have been characterized by instability. Management of the
formation and development of entrepreneurship is often episodic or unscientific. The system of
monetary protection of the entrepreneur and his property is poorly developed. The reasons for this
are not only the weak development of market infrastructure, the limited financial resources
allocated to support entrepreneurial activity, but also the untimely development of a state strategy
for supporting entrepreneurship. This scientific article seeks to find answers to these questions.
Kurouesble ciioBa: Manblii 1 cpeiHuii Ousnec, 3arpatsl Ha HUOKP, nontoc ”HTEHCUBHOTO pocTa,
X03scTBYIONINE CYOBEKThI, OM3HEC-COOOIECTBO.

Heri3ri ce3nep: marbiH )oHE opTa OM3HEC, FRUIBIMH-3EPTTEY MEH KOHCTPYKTOPJIBIK KYMBICTAp
HIBIFBIHAPbI, UHTEHCUBTI 6CIM M0JII0C, OM3HEC cyObeKTinepi, OM3HeC-KOFaMJacThIK.

Keywords: small and medium-sized businesses, research and development costs, intensive growth
pole, business entities, business community.

Kaszip 613111 enimMizae OU3HECTIH JaMyIbIH OYPBIH — COHIBI OOJIMaFraH KOJIAHUIIBI ax yallbl TYBITT
oThIp. byFaH aTanMelmn canara alpbIKiIa KOHUT 06N OTBIPYBI COJI apKbUIBI PECITyOIMKaIaFbl
OaHKTEpIiH OHBI Kap KbLIAHABIPYIBI JKAKChI YKOJIFA KOIOBI TiKeJIeH MYPBIHABIK Oonyna. beimait
0onaThIHBl, MeMIIeKeT OaCIIBICHI MIAFBIH KOHE OpTa OM3HECTIH Ke3 KeJIreH eNJIIH YKOHOMUKAIIBIK
JKarbIHaH 6Cyl MEH OpKEH/ICYIHIH HeT131 €KeHIH oTe kaKchl Oine/ai. An Oy TeKTec KocimopbIHAap
©3 pETiHJEe OpacaH 30p aklla aifHaJbIMBl MEH JKYMBIC OPBIHAAPBIH JKacan KaHa KOHMaiibl,
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COHBIMEH KaTap eHJAIpiCKe jKaHa TEXHOJOTHSIHBI OIpIHIII €HTi3il, OM3HECT] JKYPri3yaiH COHFBI
ToCIepiHe 0aThUT KOJI CO3/IBIPAIBI.

«Ka3zipri ke3meri aneMIik 5JKOHOMUKAHBIH OJaH dpi JaMy KaFaalbIHAa, ipl KOMIIaHsIIapIbIiH
allObIHBIHBIH apTybl FBUIBIMM TEXHHUKAJBIK PEBOJIOLMSIHBIH OOJYbIMEH, IIAFbIH JXKOHE OpTa
dbupmanapIblH CaKTATybIMEH JKOHE JaMybIMEH Koca JXypeni. JKaHa eHIMAEpAiH KemnTereH
TYOJIEpiHIH OHJIpiCl aTam aWTKaHJa, IIAaFbIH XOHE OpTa KOMITAHHMSUIAPBIH KOCIMOPBIHIAPBIHIA
Oacranazpl, ceb6edi oy1ap «KYH» aCTBIHAFbI OPbIH YIIiH, TYTHIHBICTBIH ©3repyiHe UKEeM/Ii ce3iMTal
OoJryFa, OHMIPICTIICH oJli KaHAraTTaH/ABIPbIIMAraH d>kKaHA KaXETTUIIKTEpAl 13/eyre MoxKOyp.
CoHnbIKTaH marbH (pupmanapabiy Oip KYMBIC iICTEYIIIre eCenTereH/eri, FhUIBIMU-3EPTTEY MEH
KOHCTPYKTOPJIBIK >KYMBICTapFfa IIbIFBIHAAPbIHAH JKM1 achlll Tycyl ke3aeicok emec. Kasipri
yaKbITTa IIAFbIH OWM3HECTIH peil HapbhlKKa EHAIPUITeH jKaHa OHIMIEpPJiH OpTaK CaHbIH/AA
aiftapipikTaii Moi. OpTayblK OOPKET apKblibl IIAFbIH JKOHE OpTa OW3HECKE >KYMBICIICH
KaMTyJa Ja KapKbUIaHAbIpaabl. SIFHM eHOEK 9JeyMETTIK MIBIFbIHAAp OOWBIHIIA JKEHIIIIKTEP
Oepineni.@paHnKsIIa )KYMBICHI3AP 63 KICITOPHBIH ally YIIiH MEMJICKET KOETiIMEeH CYHeHe anabl.
ABHATBIK Kap KbUIBIK KPU3HC KOPCETKEH/ICH IIAFbIH KOHE OpTa KOCIMOPBIHIADP CHIPTKBI (haKTOpFa
a3 Toyendl. YKIMETTIH HIaFblH jKOHE OpTa KOCIPBIHAAPAbIH KOJIJayFa OaFbITTaJIFaH casicaTThl 6T
aJTyaH TYpJIi OOJBIN KeJei ’oHe OyJI casicaT KOCIMOPBIHAPABIH apbl Kapail TaMybIH Kanauas| 1].

[larpiH koHE OopTa OWM3HEC TYCIHITIHIH MOHIH ammac OYpblH, ajJbIMEH OHBIH KaJbIITAcy
Ke37epiH aHbIKTan any kepek. «Kaszakcran PecnyOnmmkaceiHoa Kasipri TaHZa KOCIIKEpPIIiK
KbI3METTI YHBIMIACTBIPY *KOHE IaMBITYyFa, 9CIpece, [IaFbIH KOHE OpTa KACIIKEPIIIKTIH AaMybl MEH
THIM/I KBI3MET eTyiHe epeKine KeHUT OemiHim oTeip. Ke3-keiareH enmiH 3KOHOMHKACHI
KaHaraTTaHapJIbIK JAEHIeH/Ie 1aMblll OThIpCa Ja,IIaFbIH KACIOPhIHAAP/bIH JaMyblHa Oaca Ha3ap
aynapateiabl Oenrini. Kazakcran PecnyOnmkaceiasie [Ipesunenti  Kocinkepnep Konrpecinge
MEMJIEKETTIK MEHIIIKTI caThUIaIl )KeKEIEICH I PY HOTHXKECIHIE OHEPKACIM oHAIpici KeJeMiHiH 85
NaibI3bl KEKe CEKTOpAa OHIIPUICTIHIITIH, eNIH KaJmbl 1IIKI ©HIMIHAET] IIaFbIH KOHE OpTa
OM3HECTIH yieci IamMaMeH 25 maifbl3bl KYpaWThIHABIFBIH, S)KOHOMHMKAHBIH JKEK€ CEKTOpPbIHJIA
E€HOEKITeH KaMTBUIFaH XaJIbIKThIH 60 MaipI3/1aH acTaMbl €HOET1 €TETIHIITIH alThIl oTTi». bipak,
OyJ1 MoJIIMETTEp JaMblfaH eNJepMEH CalbICThIPFaH/AA, dJIeKala a3 IaMaHbl KYpPalTbIHIbIFbI
6enruti. COHABIKTaH, ajaFbl yaKbITTa MIAFbIH KOCIMOPBIHAAPABIH J1aMybl MEH THIM1 KbI3MET €TY
MoceJIeCiHE epeKIIe MOH 9cep €TeTIH HeTi3ri akTopiap aHbIKTANbIIN, OH HICHIIMIH TaOybl THIC.

Conrsl xpumapsl Kazakcranma KocimopbIHIAp CaHbl MEH OHJA KaMTBUIFAH >KYMBICKEpPIIEp
CaHbIHBIH 6CY JUHAMUKACHI TYPAKCHI3/IBIKIIEH CUIIATTANa Ibl. ARMAKTBIK JKOHE CalalbIK KYPbhLIbIM
panuoHanabl emec. KocinmkepiikTiH KaJlblITacybl MEH JAaMybIH Oackapy, KeOiHece SMU30ITHIK
HeMmece FhUIBIMH eMmec cunarta 0oiajapl. COHBIMEH KaTap, KOCIMKEpJiK KYpBUIBIMMEH Kepi
OailTaHBICHI 12 HAIIAP TaMBIJIbI.

«Kazakcran Pecriy0nmkachIH1a KOCIKEPIIKTIH JaMybIHa 9Cep €TeTiH Keneci pakTopiaapas! Oein
KepceTyre 001abl:

o CanplKk cascaThIHBIH KETUIMETeHIr HEeMece IIaFblH KOCIMOPBIHAAp YIUIH CAJBIKTHIK
aybIpTIAJIBIKTapAbIH KOFaphl 00s1ybl. MyHaal skaFaail KociKepiaepAiH 3aH bl Oy3yFa Ko
OepyiHe KoHE OJlapIbl «KOJIEHKEN» CEKTOpFa eTyre MaxOypieilai. HerizineH, casiblk
casicaThl HIaFbIH OW3HECT] JaMBITYBIH BIHTAJAHBIPYIIBI (PAKTOPHI 00JIa OTHIPHIN, OHBIH
OMIPIICH T MEH TaOBICTHI KBI3MET €TYiH KaMTaMachI3 €Tyl KaXKeT.

e OB3iHIH >XeKe iCiH OacTaraH KOCINKepJep *OHE IIAFbIH KOCIMphIHAAp OaclIblIapbIHbIH
OacTamkbl KamUTaIIbl KAJTBIITACTBIPY, KAPKBUIBIK KOJAay KO3JepiHiH 0oJMaybl HEMece
KapKbUIBIK Mpobiemanap. baHk ceKTOpbIHBIH  OepeTiH HecuellepiH KeOiHece >KOFaphl
MarbI3IBIK CTaBKaJTap MEH KbICKAa Mep3iMJIe KaTapy KaKeTTiriHe OaiylaHbICTBI MIAFbIH
O6usHec cyObeTiIepiHiH OapibiFbl Oipael ofaH KoJi JkeTkize anMaiinbl. Kocinmkepuik
KBI3METTI YHBIMIACTBHIPYA JKOHE OHBI XKY3€Tre achlpyia IIaMajaH ThIC PETTEYIiH, TipKey-
TUIEH3USUIBIK TOPTINTIH jkyHeci3airi. Ocbiran 0aiIaHbICThI KOCITTKEPIIK KBI3METTI Ky3ere
acelpyza, ocipece, OacTamkbl Ke3iHAE Op TYpil OKIMIIUIIK KeACPTIIEpIiH apTybl
Oaiikananpl. COHABIKTaH, OYJ1 Macelere MEMJIEKEeT TapalblHaH PETTEY MEH KOJAAyJIbIH
HaKThI )KOJIJAPbIH KapacThIPY/IbIH MAHBI3AbUIBIFbI XKOFAPBI.



XTY xapLibIChl 37 No2(65); 2026

o Kocinkepnikti Kongay MHQPaKYpPBUIBIMBIHBIH JKETKUTIKTI JHreie JamMbIMayhbl.
XaJbIKThIH [aFbIH Ou3HeCTI Kojaay OOWBIHIIA KYPri3inm OTHIPFaH IIapajiap MEH
3aHHAMaNapJarel e3repicrepAeH a3 xabapmap Oonybel. IllareiH Ou3HECTI Kojipay
OpPTaJILIKTAphl MEH MH(PPAKYPBUIBIMIAPIBIH KBI3METTEPIH KOCIKEpJEpaiH  OapiibIFbl
Oipieli TONBIK KeJIeMiHIE KoijaHa OepMeyi, CoHai-ak  Ou3Hec-mHKyOaTopiap,
TEXHOJIOTUSUIBIK OW3HEC-MHKYOATOpIIap, TEXHOMAPKTEP MEH TEXHOMOJIUCTEP KBhI3METIHIH
JKOFapbI JICHTeHIe OH HOTHXKECIH OepMell OTHIPFaHIBIFBI J1a MAFBIH KOCIMTOPBIHAAPBIHBIH
JaMybl MEH THIMJI1 KbI3MET €Ty JKOJIBIHIAFBI Keepriiep/Iin O0ipi aen aityra 6omanb [2].

Kazakcranma mmiarelH JKOHE OpTa OW3HECKe OipHENIe WHBECTOPIAPMEH KYPBUIATHIH,U
reorpadusUIbIK MIEKTEITCH 30Hajapja KbI3MET €TETIH >KOHE HAPBIKTBHIH IIEKTEYJl yieciHe He,
Oackapyabl KYpPYIIBUIAPKY3€Te achIpaThiH, OapibIK HETI3T1 CTPATETHUSIIBIK MISHIMIEpal e37epi
KaOBUIIAWTBIH KOCIMOPBIHAAD KaTaabl. backapy cuIarel WKEMAUITIMEH, (HOpMaIuUTIKTIH
JKOKTBIFBIMEH IIENIMIH KaObuimay OapbICBIHAA, OHIIpIC JKoHe Oackapy calachlHAa Ja
YKYMBICIIBUTAP/IBIH ©3apa alIMaCYbIHBIH KOFAPbUIBIFBIMCH €PEKIICIICHEII.

«OKOHOMUKAJBIK TEOPHSIa KOCIKEPIIH alFallKbl aHBIKTaMachlHA KATHICTHI KAWIIBUIBIKTAP
Oap. Kemnreren TeopeTHKTep KOCIMKEPIIKTIH IIBIFYbIH (paHily3 sKkoHoMuci P.Kontumabuon
eciMiMeH OaiyIaHBICTBIPAJIBbl, OJ KOCIIKEPIIKTI CHHATTAHTHIH (YHKIMOHAIIBIK HETi31 peTiHe
TOYEKENUTIKTI YChIHAJbI, SFHU KOCIMKEPIIK — TOYENIUTIKIEeH OaiIaHbICThl OOJBIN KENeTiH
aJlaMaapAbIH KbI3MeETi. Bipak, COHFBI yakpITTa KeiOip TeopukrTep ourini apad oitmbuiel MOH-
KanpayHHBIH KOCIKEPIiK TEOPUSACHIH YCTaHAHI [3].

Facineep Somy

Cyper 1. Kacinkepiiik KbI3METTIH CUIIAThI

XanbIKapaiblK eHOeK OHOpOCHIHBIH OastHIaMachIH/la IIAFbIH KOHE OpTa KOCIMOPBIHIAP/IBIH
Oipkarap 09CEeKeNeCTiK apTHIKIIBUIBIKTAPHI aTalFaH. bip KpI3MeTTepre makKaHIarbl KaKETTi KOp
MeJIILIEPiHiH a3 00JTybl, IAFbIH KOCIMOPBIHIAP KEPriliKTI eHOCK KOHE MaTepHAaIAbIK pecypcTapabl
1p1 KoCIOpBIHIapFa KaparaHaa KeHIHEH KOJ1aHa/Ibl.

Ka3zakcranaa marblH JkoHE oOpTa Owu3Hecke OipHelle HMHBECTOPJIAPDMEH KYpPbUIATBIH,U
reorpaUsUIbIK MIEKTEJNreH 30HajapJa KbI3MET €TETIH YKOHE HAPBIKTBIH IIEKTEYNl YJIECiHE He,
OackapyIbl KYpYyUIBUIAP)KY3€re achbIpaThlH, OapiblK HETI3rl CTpaTerwsuIblK HIelimMaepal e3aepi
KaOBUIMAWTHIH KOCIMOPBIHAAD KaTaabl. backapy cumarbl WKEMAUIITIMEH, (HOpMaIUTIKTIH
KOKTBIFBIMEH IIeIIiMiH KaObUinay OapbIChlHAA, ©HAIpIC *XkoHe Oackapy cajacelHIa Ja
YKYMBICIITBUTAP/IBIH ©3apa alIMaCYbIHBIH KOFAPBUIBIFBIMEH €PEKIICIICHET].

«JarpiH koHE opTa OM3HECTI Kojaday MeH JaMbiTy — Ka3akCTaHHBIH 3KOHOMHUKAJIBIK
CasiCaThIHBIH CTPATETUSJIBIK MIHACTTEPIHIH KaTapblHaH caHamaabl. COHFBI  KbUIIAPIAFHI
KOCIIKEPIIKTI KoJijay >KeHIHJIe KaObulgaraH 3aHjap MeH OarnapiamaiapiblH —JKOFapbl
pecriybnvka YKIMETIHIH Oyl cajara IIbIHAMBI Ha3zap ayaapraHblH anFakraiabl. Kazakctan
6acbichiHbIH «Kazakctan-2030»  y3ak gaMy Mep3imji CTpaTervsuiblK eHOETiHIe QJIeyMeTTIiK-
SKOHOMMKAJIBIK 1IaMy/IbIH 0achIM OaHBITTApBIHBIH O1pi peTiH/Ie KSCIMKEPIIKTI KOJIAay aTam eTiUIl.
OKOHOMUKAJIBIK TEOpHsIa KOCIKEP/IiH alFalllKbl aHBIKTaMachlHA KAaThICThI KaHIIBUIBIKTAap Oap.
KenTeren TeopukTep KoCIMKEPIIKTIH LIBIFYbIH (QpaHily3 5skoHoMmuci P.KoHTHIBEMOH eciMiMeH
OallTaHBICTBIPANbI, OJ KOCITIKEPJIKTI CHUMATTAUTHIH  (YHKIMOHAIABIK HEri3l  peTiHIe
TOYEKEJIUTIKTI YCBIHAIbI, SFHU KOCIIKEPIiK — TOYENAUIIKIIEH OaillaHBICTBI OOJBIN KeNeTiH
azamMaapbIH KbI3METi. bipak, COHFBI yaKbITTa KeWOip TEOpUKTEp ourii apad oumbuisl MOH-
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KanbIyHHBIH KOCINKEPIiK TEOPHICHIH KCTaHAJbl, «KacO» TYCIHIr1 HEri3ri Kypaylibl KaTeropus
JIeHTeiiHe ACHiH KOTePUIreH»

[arbIH KaCinOpBIHAAP OacHIbUIAPBIHA )KYPTi31LIreH cypayiap HOTHKECT KOPCETKEeH e, IaFbIH
KOCIOpBIHAApIaFhl OHIPIC OCIMIH IIEKTEHTIH (haKTOPJIAPBIH IMIiH/E OIpIHIII OPBIHFA CAJIBIK
cally JeHIediHiH >KOFapbUIbUIBIFBI IIBIKCA, €KIHII OpPBIHJAA TalChIphIC OEpyIIUIEpAiH TejieM
Kabimercizairi 0oJica, colaH KEWiH FaHAa HApPBIKTaFbl OTAHABIK KOCIMOPBIHAAD apachIHIAFbI
JKOFaphl 0oCeKe, OHIIPIITeH OHIMI€ CYPAHBICTHIH KETKUTIKTI JeHren e 00IMayhl KaTKbI3bLIFaH.
[larpiH KOCINOPBIHAAPD TaOBICTBUIBIFBIHBIH TOMEH JI€HIeliHe IIMKi3aTTap, Marepuaiiap,
Kypalgap-kaOApIKTapra OaFaHbIH, COHAAN-aK, JJIEKTP JHEPTUSChIHA, KONIKTIK KBI3METTEpre
TapuTepaiH )KOFaPbUIBIFbI 9CEP ETKEH.

«EniMizneri KocimKepiiK KbI3MET JaMybIHBIH OYTiHTI TaHAaFbl KBl MoceJelepiHe
TOKTAJIAThIH 00JICaK, OJIap/bl KEJIECIHIeH ETill TONTacThIpyFa OOJIabl:

o KocinkepnikTi Kongay HHQpaKyphUIBIMBIHBIH KETKUTIKCI3IIT;

o Konmanpuiblm sKypreH 3aHAapbl JKEepPrilikTi IeHrel/1e OpbIHAAY TOPTiIOiHIH QJICI3AIr;

o CanplK caily JoHE CAIBIKTBIK TEKCEepY KYHEIEpiHiH ThIM KYPALIIIri;

o Heri3ri kapaxkaTTbl ajgyra *oHE ailHaJIbIM Kapa)XXaTblH MOJIBIKTBIPY YIIIH —KEMIEHIIK

pecypcTapra Kol )KeTKI31iH MeKTeYIILIiri;
o Kagpnapasl naspnay >koHE KOCIIKEPINIKTI akKMapaTThIK KOJNJIAyIbIH TYTac >KYHECiHIH
KOKTBIFBIH;

o KocinkepnikTiH JaMy *OJBIH/IA OKIMIILUTIK TOCKAYBUIAAPABIH OPBIH ATYBI;

o KocinkepnikTi WHHOBaUMSIIBIK TYPFBIOAH, OapiblK JKaFrblHAH KOJNJAYABIH ol Je
KaJIBIITACKIN 0OJIMaYBbI;

e PHIHOKTBIK KaTBIHACTAPJBIH, KOCIKEPIIKTIH, ocipece IarblH OW3HEC OOKeIecTiK
KaThIHACTBIH JJaMyblHa MOHOTOIUSIAPAbIH Kesepri 00myb» [6].

«KocimkepmikTiH AaMybl YIIIH KOJAMJIBI OpTa KaJdbINTACTBIPY OarbITTapbIHBIH Oipi OOJIBIIL,
KOCIIKEPIIK KBI3METTI  YHBIMIACTBIPY MEH KY3€re  achIpylarbl MEMJIEKeTTIK  YKIMeT
OpBIHJIAPBIHBIH AKTIIEpPIH, I1C-KUMBUIAAPBIH KOHE  OPEKEeTCI3JAIrIHEH TYBIHJAFaH OKIMIILUIIK
TOCKAYBUIIAp peTiHJe OeNriieHeTiH Kexepriiepai ko Ooibin Talblmanel. Ochl Keaeprijiep
KeO1Hece KEePriuTiKTi )KepAeri aTKapyIbl OpraHIap/iblH dpeKeTiHe OalIaHbICThD [S].

Kenreren ennepe marblH KoCINKepIiK CyObEKTUIEPIH KOJAay YILiH «Oip Tepe3e» KaFuaaThl
OolibIHIIIA TIPKEY MEH KailiTa TipKeyre »karjail »kacaiaraH. Mpicaibl, IIaFbIH JKOHE OopTa OM3HEC
cyobekTinepl 6ap ®PpaHnusaaa Tipkey ypAicl caraTTbl Kypailbl, KalfaH 3aHJbl TyJFanap «oip
Tepese» KaruaaThl OOMBIHINIA KYH imniHae Tipkeneai. byrinae Kazakcranga OusHec-KoraMaacThIK
KYNTaFaH OCbIHJAM JKyie eHri311l.

CoHbIMEH, Ka3ipri ypraK TEOPUKTEPiHE KOCIMKEPIIKTIH aFallkbl Mmaiaa 001y TOHIperiHaeri
CypakTapblH OipHelle peT KapacThlpyjapblHa Tya Keneai, Oyn Oip KaTap 3KOHOMHUCTEp MEH
CTYACHTTEPAl TYPBIC eMec OaFbITTa TAIKBUIAYIaH KOPFanIbl.

«Kazipri yakpITTa HapbIKTBHIK KaTbIHACTap >XYHECIHJIE KOCIMOphIHAAp KeJecigel alpbIKIiia
epeKIIeTIKTepIMEeH CUIaTTaa abl, MOJIIIepl, dKYMBIC ICTEYIIIep CaHbl, Kall canara »aTaTbIH/bIFbI,
HET13T1 )KoHE alfHaJIbIM KOPJIapbIHbIH KYHBI, IIBIFAPbUIATHIH OHIM KeJIeMi.

Bbys perTte KocimOpBIHAAPABIH YUI TYpiH Oeim kKepceTyre Oonaabl: ipi, OpTa OHE IIAFbIH.
OmnapabiH kemieHi 0ipiH-0ipl TOJBIKTBIPA OTBIPHII, SKOHOMUKAHBIH TYTAC aF3aChlH KYpauibl.

[aFbIH KOCIMOPBIHAAPABIH KalUTAIBIMEH TOYEKel, ipire KaparaHaa KOFaMfa aa3 LIBIFbIHAAD
aJbIN KeJle/l, COHJIBIKTaH MEMJIEKET HIaFbIH KOCIMOPBIHAAPBl KYPY *KiHE JaMBITY YIIIH apHaWbl
KEHUIIIKTEep TOPTIOiH TarailbIHIay KEepeK.

Conpaii-ak 1marblH OM3HEC cdepachlHa ©3/EpiHIH TAOyelci3 MEHIIIri Oap, IIapyamblUIbIK
epKiHJIIKKEe M€ KOHE ©3 KbI3METi cdepablHaa YCTeMIIK eTNelTiH gupmanap xaraasl. Kenreren
HIETENAIK 3epTTeyiep WarbiH KacinopbiHaapra 500 anaMHaH acrailThIH KYMBICHIBLIAPHI Oap KoHE
cary kesiemi 20 MITH. 10JUTap/iaH acalThIH (pupMamapabl XKaTKbI3aabl. bipak, 0y kepceTkimTep
IapTTHI OOJIBIN TaObUTAIEI [2].

Ka3zakcranaa mmarblH JKoHE oOpTa Ou3Hecke OipHelle MHBECTOpJIAapMEH KYpbUIATBIH,H
reorpadUsIIBIK MIEKTEJITEH 30Hajap/a KbI3MET €TETIH KoHE HAPBIKTBIH IIEKTEYJl YJECIHE He,
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OackapyIbl KYpYyHIBUIAP)KY3€re achIpaThiH, OapiblK HETi3ri CTpaTerwsuIblK IIeHIiMIepai e3xaepi
KaOBUIIAWTBIH KOCIMOPBIHAAD KaTaabl. backapy cuIarbl WKEMAUITIMEH, (HOpMaIUTIKTIH
JKOKTBIFBIMEH IIENIMIH KaObuigay OapbICBIHAA, OHIIpIC JKoHEe Oackapy cajachlHAa Ja
YKYMBICHIBUIAP/IbIH ©3apa aJIMaCybIHbIH KOFAPbUIBIFBIMEH €PEKILICIICHEI].

Kocinkepmik KbI3MET SKOHOMHKAIBIK MYAJE€ MEH IIapT KaThbIHACTAphl OOMBIHINIA e3apa

OallTaHBICTHI TYJIFAJap TOOBI aApKBUIBI JKy3ere achlpbuiajibl. COHBIMEH Oipre, KOCIMKEPIIK
CyOBEKTICI aKIMOHEPIIK KOFaMmjap, KOOIEepaTHBTEp, JKEKEIEreH jKaraaiinapiaa MeMIICKETTiH
colikec opranapsl Aa 60Iybl MYMKIH.
Kocinkep TyThiHymIbIFa O€iMoiM jKaHAa WTUTIKTEPAl JalbIHIAy MAaKCaThIMEH pecypcTapibl
yisectipeni; ©TKi3y HapbIFbIHBIH jkaHacblH urepeli. COHBIMEH KaTap, HApBIKTarbl KaFaaiira,
CYpaHbIC TI€H YCHIHBIC IWHAMHKAcblHA, Oara JEHreWiHe, Kbl Tayap-aklla KaTbIHACTAPhI
JKYHECIHIeT1 KalbIlITaCKaH J>Karmaiyapra Toyemal Oousbinm kenemi. OcChl TyCcTa KOCIIKEPIIiK
KBI3METTIH TYpPaKThl Cepiri — TOyeKeNAUTiK, Kayin-Karep OeMamiMIUTIKICH jKoHE KYPTri3ilireH
00JKaMMEH €CEeNTIH 031 KYTIEeTeH KaFJaiIbIH aJIJbIH ajia alMaibl.

OKOHOMUKAJIBIK OMJIay IBIH €PEKIIIe THITI PETIHAE KOCIMKEPIIK MPAKTHKAIBIK KbI3METTE KY3€ere

achIpbUIATHIH HICIIIMIEPAl KaObuimayFa KakeT Ke3KapacTap MEH HiKipaepAiH >KUbIHTHIFbIH
cumatTauas» [4].
KekenereH rFpUTBIMH 9/1e0UETTEPAE KOCIKEPIIKTI MIAPyalIbUIBIK OHEPl, TAOBIC Ta0y OapbIChIHIA
Toyekenre 6en Oyy, OHIIpiCTI YBIMIACTRIPY MEH Oackapy mebepiiri perinae kepcereni. Jemek,
KOCIIKEPIIIKTI )KYMBIC TYypl PETiHAEC FaHa eMec, TYJIFaHbIH aKbUIbl MEH KAaCHETiHIH KOpBI, €piK-
Kirepi, )KEeHICKe JKeTyre JIeTeH bIHTACHI, CHOSKTIH €pEeKIle MIBIFapMAIIbLUIBIK CUIIATHI TYPFBICHIHAH
Jla KaparaH a03al.

«OKOHOMUKAJIBIK FBUIBIMJIA OHIIPICTIH 4 (aKTOpbl KapacThIPBUIFaH: €HOEK, KaruTall, JKep,
KOCIIIKEPIIiK.

Byt )xepae kocinkepikTi 4 ¢pakTop peTiHe FaHa emec, eHOeK, KaluTal, )Kep Topi3al 3 Herisri
eHJIpic (pakTopIapblH OITIKTIPIM, *KY3€re achIpyAbIH V3K 9JICTEPIH 13eCTIipi, )KYMBUIIBIPHLY
YpAici peTiHae e KypacTeipyra 0omaapl. AJl, eximizie KOCIMKEPIiKKe Ka3iprijie KoHUT OemiHII
OTBIPFaH TYCTa, 63 iCiH amryra 6en OyraH opOip a3amar maiifa Taly >KOJIBIH FaHa eMec, OHIIpic
(akTopaapbIHBIH YHJIECIMAL )KYMBIC jKacayblHa, OHBIH 1MIIHJE KOCIIKEPIIKTIH eHAIpic (haKTOpbI
PETIHJEeTi MaHbI3AbUIbIFbIHA peKIIIe KOHUI OOIreHi XKOH.

HapbIKThIK S5KOHOMUKaHBIH CyOBEKTICI pETIH/AE IIaFbIH OM3HECTIH apTHIKIIBUIBIKTAPhl MEH
kemuritiktepi 6ap. lllerennik *oHE OTaHABIK IIAFBIH OW3HECTIH  APTHIKIIBUIBIKTAPHl MEH
kemuIutikTepi O6ap. Illerenaik jkoHe OTaHABIK IIaFbIH OM3HECTIH CUIIATBIH 3€pTTEH Kele, Keyecl
apTHIIBUIBIKTAP/IbI aTaIl ©TKEH JKOH:

e JKeprumikri kepJie MapyamblUIbIKThI )KYPri3y KaFJaiibiHa Te3 OeriMIeny;

o IIarbH Ou3HEC CYOBEKTUIEPIHIH IC-OpPEKET KacayAarbl TOYEICI3ir;

o Illemimpaep KaObuIIay 1A )KOHE OHBI ICKE achlpy/a OeHIMILIIK IIEH ONEPATUBTIK;

o CanpICTBIpMabI TYPJET1 a3 MIBIFBIHAAP, dcipece OacKapyFa *KyMCaJlaThIH;

e JKeke TysiFaHbIH 63 HAESTIAPbIH ICKE achIpyJarbl MYMKIHIIUTIKTEP1, KOCIIKEPIIKTIH JaMy;

o Kopra neren a3 cypanbic, eHIMIe XoHE OHJIIpICKEe ©3repicTep/i Te3 eHri3y MYMKiHIrI,

KaItuTaJl aifHaJIbIMBIHBIH JKOFapbl OOJTYBbI.

[larbiH oHE opTa OM3HECTIH Kejecl Oip THIMII epeKIIeNiri YKbIMIBIK €HOEKKEe YMTHUIYHI,
YKYMBIC OPHBIH CaKTaIl KaJlyFa THIPBICY JKOHE Mal/jaFa KaThICYFa HEeT13/1e1reH KYMBbIC HOTH)KECIHIH
MakcUMaiabl OoNyblHA MYAJETIK TaHbITaAbl. Ipi KomMmaHusuiap KociOu MeHemKepiepIl
KANJANABI, al ollap aKIHOHEPIEpIiH OapiblK TAIMBIHBICTAPBIHBIH €PEKIISTIKTEPiH OlTMe i,
HOTHOKECIHIe OacKkapy mpoOliemManapbiHa ajblll KeJe/l, al MIaFblH KOCIMOPBIHIapia KYPYIIBIHBIH
©31 MeHe/pkep, Oip TyiFa, COHABIKTAH OyJl Kepjae eIIKaHJIail TyCiHICHeymIUniK  Maceseci
TyBIHIAaMalIb» [3].

HapbIKTBIK 3KOHOMMKA XKaFAalbIHIa, OyXranTepiik ecentiH 0ackapy KyieciHe aJaTbiH OpHBI
epekmie. On eHIpic YaAepiCiH, ailHAIBIM, 06Ty MEH TYTBIHY JKOHE KOCIMMOPBIH Kap Kbl JKaFIalblH
allKbIH KepceTil, 6acKapyIIbUIBIK MMM KaObuIIayAblH HeTi31 O0IbIN TaObUIaIbI.
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byn e3 keserinzae yiFanMainbl yaailbl eHAIPIC YpIICIH jKOCHapiiayFa jKOHE HKOHOMHMKAHBIH
OaceIM OarbITTApPBIH KAapKbUIAHIBIpyFa MyMKIHAIK Oepesi. COHbBIMEH KaTap CyOBEKTHBTI JKEKE
HIenIiM KaObUTAaFaH jKaF1aiiia Kap >KbUIaHABIPY THIMC13 001ybl MyMKiH. COHJIBIKTaH /12 HAPBIKTHIK
SKOHOMMKA KarJaiiblHa Kap>KbIHBIH aTKapaThlH POJIIHIH apTa TYCKEHIH aliTa KeTkeH keH. O
TOMEHJICT1 JKaFailiapra OaillaHBICTBI OPBIH AJIIbI:

Bipinmiaen, 1ocTypiti KOCIOPhIH TONTAPBIMEH KaTap MapyalibUIbIK CYObBEKTIEP KaIbINTaCKaH
JKarJaiaa Kap KbUIBIK KaThIHACTAP/IBIH KaHAa TONTaphl KaubinTacaabl. OCHl YakKbITTa ONapibIH
apachbIH/IAFbI OaiiylaHbIC LIMeseHice TYCei.

ExinmmineH, KapkpUiap akmia KaThIHACTAPBIHBIH JKEKEe asichl  OONbIN  TaObUIAIbI.
KaxeTTumikTep/ii KaMTaMachl3 €T€ OTHIPHIN aKIIajap Kap>KbIHBIH MaTEPHANIBIK HEri31 OOJbIII,
allHaIBIC  Kypalibl  (QYHKIUSCBIH  aTKapajabl  SFHU KaluTaaFa  aifHaIabl.

Y uriHmiieH, MUKpO JeHrelie KapKbUIapablH ol TOMEHEI, MaKpOACHIeilie onapAblH MoH1
apraabl. «EmiMi3ziH jkaHa YKOHOMHKAIIBIK KAaThIHACTApPFa KOIlyl eHAIPICTI el1dyip TOMEHJETIll,
JKYMBICCBI3IBIKTBIH ~ KAJBIITaCyblHA KON  Oepim, oJeyMEeTTIK KOHE  SKOHOMMKAIBIK
TYPAKCHI3IBIKTBIH XKoHE WHQISAIUSHBIH KAIBINITACYBIH TYBIHAATTEL. OCHI KE3€HIE MEMIICKETTIH
Kap>Kbl casicaThl TYPAKCHI3 OOJIBIIL, kUi o3repei. CoHbIMEH KaTap colKec Kesec )KaFaaiiiap OpbiH
ayajpl:

o Kapxpuiblk pecypcTap TeK MEMIIEKETTIK OIOJDKeTTe FaHa eMmec, Oackaja KopJiapjaa-
3CHETAaKBI, eHOCKIIeH KaMTy KOHE MEIUITTHATBIK CaKTaHABIPY
KOpJIapblHAa UIOFBIPJIaHAIbL;

e bBromxker, Heri3iHeH CAIBIKTHIK TYCIMJIEP apKBUTBI TOJIBIKTHIPBLIAAEI. CaNBIKTHI KOOSHTyTe
OarpITTay OHIIPICTIH KYIAbIpaybiHa okeseni. Coi ceOenTeH CalbIK KYHeCiH KeTUAIpyY
KOKETTUIIT TYbIHIAHIBL;

e DKOHOMHKAara MEMJICKETTTIH apaiaclayblHbIH HOTHXKECIHIE XaJblK I[apyallbUIbIFbIH
Oro/pKeTTeH KapKbUiaHaplpy kenemi —60% -12%-ra nefiin TemenaenTiniri.Ocburaima
Kap KbIHBIH HAPBIKTHIK SKOHOMHKA >KaFIalbIHAAFel POJIl MEH MaHbI3bl OJIaH CallblH apTa
Tyceni.

KenTeren ennepaiH SKOHOMHKAIBIK TOXKIpHOECT SKOHOMHKAHBI MEMIIEKETTIK PEeTTEYIiH
0OCEKEeNEeCTIKTIH HApPBIKTHIK TETIKTEPl MEH KEKe KOCIMKEpIiK OacTamaHbl MakKcaTKa cail Karap
KOJIJIaHy IIapallapblHbIH apTHIKIIBUIBIFBIH pacTan OThIp. OcChbiFaH OailaHBICTBI YKOHOMUKAHBI
IIOFBIPJIAHBIPBIIFAH HETi3/I6¢ MEMJICKETTIK JKOCTapiay MEH BIHTAJAHIBIPYABIH pelli apTabl.
CoHbIMEH KaTap, epKiH HApBIKTBIH OQCEKENECTIK, JKeKe MEHIIIKKE KOJI CYKIAay >KOHE 1CKepIiK
OacTaMaHbI KOJIJIAy CUSKTHI 0a3aJIbIK KaFUIATTaPbl TYPAKTHI OOJIBIT KATa Ibl, ajl )KeKe CEKTOPIBIH
TUIMJII KbI3MET1 bIHTATAHBIPBLIA/IbI.
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«®OPMUPOBAHUE D®PEKTUBHON CUCTEMBbBI MECTHOI'O
YIIPABJIEHUSA HA OCHOBE HU®POBBIX TPAHC®OPMAIIUU B PECIIYBJIMKE
KA3AXCTAH: CPABHUTEJbHBIA AHAJIN3 IIO PETUOHAM)»

CordexoB /lapxan
Maructpant Mexaynapoanoro Tapa3zckoro YHuUBepcuTeTa
nMenu [llepxana myprassl

AHHOTaNus

Craths mocBsilleHa uccienaoBaHuio (GopMmupoBanus 3G(HEKTUBHONH CHCTEMbI MECTHOTO
yrnpaeneHuss B PecmyOnuke Kazaxcran Ha ocHOBe mporieccoB mudpoBoil Tpanchopmamwmu u
CPaBHHUTEIFHOMY aHaJHM3y IoKa3aTeleld Mo peruoHaM crpaHbl. B paborte paccmarpuBaeTcs
BIIUSHUE ITUPPOBBIX TEXHOJIOTHH — JIIEKTPOHHOTO IPABUTEIILCTBA, CUCTEM aBTOMATH3AIUU
OIOKETHBIX MPOIECCOB MU MiaTgopMm st OOIIECTBEHHOTO Yy4YacTHsl — Ha MPO3PavyHOCTb,
CKOPOCTb NMPUHATHSI PEIICHUH U JOCTYITHOCTh TOCYIapCTBEHHBIX yCiayr. Ha ocHoBe MeTomonoruu
MHOTOCTYIIEHYAaTOr0 0TOOpa peleBaHTHBIX MyOIMKAMi MPOBEIEH aHaIN3 TeKYIIEro COCTOSHUS
(POBHU3AINH, KOTOPBIA BEISIBHIJI CYIIECTBEHHYIO PETHOHATBHYIO AUCIPOTIOPINIO («ITHPPOBOI
pa3pbIB»): KpymnHeilmue meramnonuchl (ActaHa, AIMaThl) U MPOMBIIUIEHHO Pa3BUTHIE LIEHTPHI
BBICTYIIAIOT «IIOJIOCAMH POCTa», TOT/Ia KaK OTJAJICHHBIE U CEJIbCKHE PETHOHBI CTAJIKUBAIOTCA C
HepoctatkoM UKT-undpactpyktypsl u nedpunutom KBanu(UIHUPOBAHHBIX KaapoB. B crarbe
OTpeieNIEHbl KIIIOUEBbIe MHCTUTYIIMOHAIBHBIE, KAaJIpOBBIE U HOPMATUBHBIE Oaphephl, a TaKkKe
MPEAJIOKEHbl KOMIUIEKCHBIE PEKOMEHAAIMU [0 WX MPEOJOJICHHIO, BKIIOYAs PACIIUPEHUE
(MHAHCOBOW aBTOHOMUU PETHOHOB U Q/IANTAINIO TIEPEIOBOTO MEXIYHAPOIHOTO OIIBITA.

KuloueBble cioBa: mudpoBas TpaHchopMaiusi, MECTHOE YIpaBiICHHE, JIEKTPOHHOE
MpPaBUTEILCTBO, PETHOHAIBbHBIM aHanmu3, Kazaxcran, 1udpoBoil paspeiB, 3¢hdeKTUBHOE
rOCyJapCTBEHHOE YIIpaBJICHUE.

AHaaTna

Makana mudpasik Tpanchopmarus yaepictepi Herizigae Kazakcran PecryOnukachiHIaFbI
KEpruTikTi OackapyJIblH THIMII KYHECIH KaJIbINITACTBHIpyFa »OHE €1 eHipiepl OoiibIHIIA
KOPCETKIIITEPIi CATBICTBIPMAITBI TalIayFa apHaiFaH. JKyMbicTa UG PIBIK TEXHOIOTHSIIAPIBIH —
AIIEKTPOH/IBIK YKIMETTIH, OFO/IKETTIK YAepiCTep/il aBTOMATTaH/AbIPY KYHeIepiHiH kKoHE KOFaM/IbIK
KaThICy IMaTdopMalapblHbIH — MEMIIEKETTIK KbI3METTEpP/IIH allbIKThIFbIHA, HIEMIIM Kadbliaay
JKBUTAAM/JIBIFBIHA JKOHE KOJDKETIMIIUTITIHE TUTI3ETIH dcepi KapacThIpbuiaabl. MaHbI3Abl FHUIBIMU
KapusIaHbIMIApIbl KOIcaTbUIbl IpIKTEy dAicTeMecl Heri3iHAe HUQpIaHAbIPYAbIH Ka3ipri >kai-
KYHiHE Taniay »Kypri3iiin, alTapablKTaid OHIpIiK alIIaKTHK («IH(PIBbIK TEHCI31K») aHBIKTAIIbI:
ipi Meranonucrep (Acrtana, AnMaTbhl) MEH OHEPKICINTIK OPTANBIKTap ©Cy MOJIICTEPl OOIBIIT
Tabbuica, IIainFail >koHe aybulablK aiimakTap AKT-uHOGpPaKypbUIBIMBIHBIH >KETiCIIEYUIUIIrIMEH
KoHE  OUTIKTI  Kaapiap  TambUIBIFBIMEH — Oerme-0eT  kemyme.  Makamama — HeTIsri
UHCTUTYLMOHANJIBIK, KaJpJiblK JKOHE HOPMATHUBTIK KeIeprijiep alKbIHIANbIN, OHIpPJIEpIiH
KAp>KbUTBIK aBTOHOMUSICBIH KEHEHTY/Il KOHE O3BIK XaIBIKApaJbIK TOKIpHOEH1 OeriMaeyi Koca
aJIFaHjia, oJlappl eHcepy OOMBIHIIA KEIIeH I YChIHBICTap YChIHBUIFaH.

Tyiiin ce3nep: ntudpiabK TpaHchopmanus, *KEprumkTi O0ackapy, IMEKTPOHABIK YKIMET,
eHIipiik Tangay, Kasakctan, nndpiblK anmakThIK, THIMII MEMJIEKETTIK OacKapy.

Abstract
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The article investigates the formation of an effective local governance system in the Republic
of Kazakhstan based on digital transformation processes and presents a comparative regional
analysis across the country. The study examines the impact of digital technologies—such as e-
government tools, budget process automation, and public participation platforms—on governance
transparency, decision-making speed, and public service accessibility. Utilizing a multi-stage
selection methodology of relevant literature, the current state of digitalization was analyzed,
revealing a significant regional imbalance (a "digital divide"): major metropolitan areas (Astana,
Almaty) and industrial centers act as growth poles, whereas remote and rural regions face ICT
infrastructure shortages and a deficit of qualified personnel. The paper identifies key institutional,
staffing, and regulatory barriers and proposes comprehensive recommendations to address them,
including expanding regional financial autonomy and adapting leading international practices.

Keywords: digital transformation, local governance, e-government, regional analysis,
Kazakhstan, digital divide, public administration efficiency.

1. BBenenue

[MudpoBast TpaHchopMalusi CTAHOBHUTCS KIIOUEBBHIM (DAaKTOPOM pPAa3BUTHUSL 3aIragHOTO
ynpasineHuss B Kazaxcrane, cnocoOCTBYSl NELEHTPAIU3alUH, I[OBBIILIEHUIO MPO3PAYHOCTH U
BoBJIeueHHOCTH Tpakaad.1234+1 EIE. McciaenoBanus moka3bpIBaloT, 4YTO BHEAPESHHUE ITU(DPOBBIX
TEXHOJIOTUH (AIEKTPOHHOE MPABUTEIBCTBO, TUIaTopMa ISl YIaCTUs TPaKIaH, aBTOMAaTH3AIH
YCIIyT) MPUBOJIUT K pocTy 3P(HEKTUBHOCTH U JOCTYIHOCTH T'OCYJAPCTBEHHBIX YCIIYT, CHUKEHHUIO
KOPPYIIIMM © Pa3BUTHIO dYelloBeueckoro kamutana.6789 [1]. OpHako 3HAYMTENIBHBIC
MEXIYHApOJHbIE H3MEHEHUS Ha ypoBHEe UudpoBHU3alUKM, HHPPACTPYKTYpbl U IHUPPOBOI
rpamotHocTH HaceneHus10511. HaumbGonee pasBuThie permoHsl — ropoja AcrtaHa, AJMarThl,
Kaparanna u AkT0o0€ — CTaHOBATCS «IIOJIOCAMU POCTa» HU(POBONW 3KOHOMHUKH, TOTJA Kak
OTJAJEHHBIE PErHMOHBbI CTAJIKUBAIOTCS C Mmpobiemamu c OapbepaMu JOCTyla M HEXBAaTKON
kaapoB.511. JIns pa3BuUTHS HEOOXOIMMBI KOMIUIEKCHBIE PeQOpPMBI: paciipeHue (GUHAHCOBOMH
aBTOHOMUU pernoHoB, pa3Butue UKT-undpacTpykTypsl, NOBbIIIEHHE HUPPOBBIX KOMIETEHIIUN
U aJIanTanus nepeaoBbIX MUPOBBIX MpakTuk.11213 [2].

2. MeToabl

s o630pa ObuM MpoaHanu3upoBaHbl Oonee 170 MUIUIMOHOB HAYYHBIX MyONHMKAIUil Ha
6a3e Koncencyca (Semantic Scholar, PubMed u np.), ¢ akiieHTOM Ha CpaBHUTEIHHBIA aHAIH3
peruonoB Kazaxcrana. Bcero Opuo wunentuduuupoano 1 888 866 pabor; mocne
MHOTOCTYIIEHUATOro 0TOOpa BKI0YeHO 50 Hamboee peieBaHTHBIX cTaTei [3].

C'rpa'rerlm novcKa
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Pucynok 2. Dranbl otbopa u otbopa oOpas3noB ans aHanu3a.B xonme mowucka ObLIO
BBINTOJIHEHO MIECTh (POPMAaTBHBIX TTOMCKOBBIX TPYIIIT: MEKIYHAPOIHBIE OCHOBBI, MEXKTYHAPOTHBIE
CpaBHEHMsI, aJbTEPHATUBHAS TEPMHUHOJIOIHUS, MEKIYHAPOIHBIH OMNBIT, KpalfHUE MEPCIEeKTUBbI U
CEKTOpaJIbHBIA aHAIIN3.

3. Pe3yabTarbl
3.1 OcHoBHbIe HanpaBJeHus: M (poBoii TpaHcHOPMALMH MECTHOTO YIIPABJICHHUS


https://consensus.app/papers/modernization-of-the-local-government-system-development-abdullayev-kadyrova/51fa519581495289aaf5f189a4129a14/
https://consensus.app/papers/modernization-of-the-local-government-system-development-abdullayev-kadyrova/51fa519581495289aaf5f189a4129a14/
https://consensus.app/papers/effectiveness-of-public-administration-of-the-digital-yeraliyeva-dauliyeva/6ca0eaca46da5f4e81b1a20c3cfcfa12/
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https://consensus.app/papers/analysis-of-the-digital-readiness-and-the-level-of-the-ict-kireyeva-satpayeva/db1f1df6770f525a94d4bc99a56569b0/
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BHenpenue yrpaBieHus! IPaBUTEIBCTBOM (3JIEKTPOHHOE MPABUTENILCTBO), aBTOMATH3AIHA
OIOM)KETHBIX IPOLIECCOB, KCIOJB30BAHUE DJIEKTPOHHBIX TEXHOJOTHMH M IuardopMm s
OOIIECTBEHHOTO y4yacTusi CTalu 3(PQPEKTUBHBIMH HHCTPYMEHTAMH MOBBIIECHUS 3()(HEKTUBHOCTH
MyHHUITUTIATBLHOTO yrnpaBieHusn16144. Ilporpammer «IludpoBoit Kazaxcran» OCYIIECTBISIIOT
nepexo K CEpBUCHON MOJICNHN rocanapara ¢ aKIeHTOM Ha JOCTYITHOCTh YCIYT M 00paTHYIO CBSI3b
¢ rpaxxaanamu.1516. [4]

3.2 PeruoHajibHbIe Pa3/in4yus HA YPOBHe U (PPOBU3ALMHI

AHanu3 noka3bIBaeT paznuuus Mexay peruoHamu B otHomieHuu MKT-undpactpykTypsl,
MHTEPHET-IPOHUKHOBEHUS U U poBOii rpaMmoTHOCTH Hacenenus.105. 'opoga Acrana u Anmarsl
JUAUPYIOT MO BHEPEHUIO AIEKTPOHHBIX YCIYT ([0JIs1 2JIEKTPOHHBIX Iu1aTexeit — 10 74%), Toraa
KaK CEBEpHbIC M 3amajHble PErHoHBbI OTCTalOT (65% u Huxke)l0. B pesynbprare mpoMCXOmUT
CHU)KEHHE JIOJTH MOJIb30BaTeNei 3JIEKTPOHHBIX YCIYT U3-3a OTpaHUYEHUN HHPPACTPYKTYPHI.65.

3.3 Ouenka nupposusanum 3QpGpeKTHBHOCTH yIIPaBJIeHUSs

[{udpoBuzanys Mo3BOJIMIA COKPATUTh BpeMs pa3paboTku monmutuku (-47%), yBEIUYUTH
MaciTad MeXBeIOMCTBEHHOro ooMmeHa naHHbIMU (+508%) U yBeNMUUTH yJOBJIETBOPEHHOCTh
rpaxaan (+20%)173. Buenpenue 31eKTpOHHOM MIaT(GOPMBI CHHKAET YPOBEHb KOPPYMNIHH (B
ropoaax — 10 -18% ciy4yaeB) u yBenuuuBaeT HasoroBsie nmocryrienus (+15% B Hyp-Cynrane)
[4].

3.4 bapbepbl U BbI30BbI

OcHOBHBIE TIPENATCTBUS: TPEOOBAaHUE OT LIEHTPAIM30BAHHOTO (DMHAHCUPOBAHUS, HEXBATKa
KBAJTM(UIIMPOBAHHBIX KaJI[PpOB HA MECTaX, HU3KUH YPOBEHb HU(POBHIX HABBHIKOB y PaOOTHHUKOB
(0co0eHHO Mpu Pe3KUX U3MEHEHUSX), a TAK)KE HOPMATUBHbBIC OTPAHUYEHUS IS PA3BUTHS HOBBIX
TexHojoruii.178. Coxpansiercst «uuppoBoe 0003HAYCHUE» MEXKIYy pernoHamu [5].

Pe3yabTarsl 1o BpemMeHu

pe3yabTaThl_BpEeMEHHas IIKaia

Pucynok 3. JIlunamuka myOImKanuii mo TeMe 3a mocieanue roasl. boiee KpynHble MapKepsl
— Oosee UTHPYEMBbIE paObOTHI.
TON-BKJIATYHUKH

Tun 12058 JIOKyMEHTBI
ABTOpBI A. AGnynnaes 11144 3 craTbu
C. Unpipbic 11144 3 crateun
A. ImanOekoBa 226 2 crathu
DKypHansl Statistika,ucet i audit 1144 2 cratbu
\bronnemens Kapaeanounckoeo 71326 3 ctatbu
VHUsepcumema, cepusi « IKOHOMUKA»
[Ipobnembl u nepcnekmugsl 8 YynpasieHuu 1925 2 crateu

Pucynok 4. ABTOpPBI 1 XKYypHAJIbl C HAUOOJIBIINM YHCIIOM ITYOJIUKAIUii 110 TeMe.

4. O0cy:xkaeHue

CoBpeMeHHbIE HCCIEIOBaHUS TOATBEPKAAIOT: CUCTEMHAas LU(PPOBU3AIMS TOBBIIIAET
MPO3PAYHOCTh YINPABIEHUS, MPUHUMAET PEHICHUS M CIHOCOOCTBYET Pa3BUTHIO UYEJIOBEUECKOTO
kanuTana.16173. OgHako 3¢ ¢GeKxT OUyTHM: PEerHOHBI-TUAEPH! JOOUBAIOTCS OBICTPOTO Mporpecca
Oyrarogapsi MHBECTHIMAM B HHPPACTPYKTYPY M KaJpbl; OTCTAIOIINE 00JacTH, HEOOXOJAMMBIC B


https://consensus.app/papers/modernization-of-the-local-government-system-development-abdullayev-kadyrova/51fa519581495289aaf5f189a4129a14/
https://consensus.app/papers/modernization-of-the-local-government-system-development-abdullayev-kadyrova/51fa519581495289aaf5f189a4129a14/
https://consensus.app/papers/evolution-of-egovernment-in-kazakhstan-from-formation-to-sabdenov-abdrakhmanova/85632f98a9e65dd5b4a94378831510d2/
https://consensus.app/papers/evolution-of-egovernment-in-kazakhstan-from-formation-to-sabdenov-abdrakhmanova/85632f98a9e65dd5b4a94378831510d2/
https://consensus.app/papers/accessibility-of-services-as-an-element-of-the-service-samarkhanov-karsembayeva/d98be15d601d56e6a817054b02d0e142/
https://consensus.app/papers/accessibility-of-services-as-an-element-of-the-service-samarkhanov-karsembayeva/d98be15d601d56e6a817054b02d0e142/
https://consensus.app/papers/smart-cities-and-regional-development-in-kazakhstan-nurbatsin/6281a214ab125346a1723d40c4bfd23a/
https://consensus.app/papers/smart-cities-and-regional-development-in-kazakhstan-nurbatsin/6281a214ab125346a1723d40c4bfd23a/
https://consensus.app/papers/smart-cities-and-regional-development-in-kazakhstan-nurbatsin/6281a214ab125346a1723d40c4bfd23a/
https://consensus.app/papers/advancing-citizencentered-public-services-in-kazakhstan-amirova/144f0160c7b054f2a606dbde0d05c2ff/
https://consensus.app/papers/advancing-citizencentered-public-services-in-kazakhstan-amirova/144f0160c7b054f2a606dbde0d05c2ff/
https://consensus.app/papers/digital-transformation-impact-on-strategic-planning-kanabekova-issaeva/de1b9035237455e2993f8af30a8476d5/
https://consensus.app/papers/digital-transformation-impact-on-strategic-planning-kanabekova-issaeva/de1b9035237455e2993f8af30a8476d5/
https://consensus.app/papers/modernization-of-the-local-government-system-development-abdullayev-kadyrova/51fa519581495289aaf5f189a4129a14/
https://consensus.app/papers/modernization-of-the-local-government-system-development-abdullayev-kadyrova/51fa519581495289aaf5f189a4129a14/
https://consensus.app/papers/impact-of-digitalization-and-egovernment-on-good-sheryazdanova/7fb58e0a70a55f2fb5dee34a552133a3/
https://consensus.app/papers/modernization-of-the-local-government-system-development-abdullayev-kadyrova/51fa519581495289aaf5f189a4129a14/
https://consensus.app/papers/modernization-of-the-local-government-system-development-abdullayev-kadyrova/51fa519581495289aaf5f189a4129a14/
https://consensus.app/papers/concept-of-local-government-development-during-digital-lipchanskaya-shindina/32173ce85c8e51db8ccbed3d7ad0561d/
https://consensus.app/papers/modernization-of-the-local-government-system-development-abdullayev-kadyrova/51fa519581495289aaf5f189a4129a14/
https://consensus.app/papers/modernization-of-the-local-government-system-development-abdullayev-kadyrova/51fa519581495289aaf5f189a4129a14/
https://consensus.app/papers/concept-of-local-government-development-during-digital-lipchanskaya-shindina/32173ce85c8e51db8ccbed3d7ad0561d/
https://consensus.app/papers/elevating-citizen-engagement-in-the-process-of-alisharipov-kussainov/f3fb427990a05f79adb38722c7a9a4bf/
https://consensus.app/papers/elevating-citizen-engagement-in-the-process-of-alisharipov-kussainov/f3fb427990a05f79adb38722c7a9a4bf/
https://consensus.app/papers/tailoring-digital-transformation-a-customized-desi-tsakalerou-batyrbek/a490a073f51e54f89d157527d2f3e1a3/
https://consensus.app/papers/tailoring-digital-transformation-a-customized-desi-tsakalerou-batyrbek/a490a073f51e54f89d157527d2f3e1a3/
https://consensus.app/papers/comparative-analysis-of-international-experience-and-kuanaliyev/974c47f8275a5933a8d850ef4d0bb887/
https://consensus.app/papers/comparative-analysis-of-international-experience-and-kuanaliyev/974c47f8275a5933a8d850ef4d0bb887/
https://consensus.app/papers/digital-transformation-and-localizing-the-sustainable-elmassah-mohieldin/4f65b05920a5563794addce12fa25a6a/
https://consensus.app/papers/analysis-of-instruments-of-state-management-of-regions-of-imanbekova-stavbunik/d407d333418355229a9e723497714c77/
https://consensus.app/papers/analysis-of-instruments-of-state-management-of-regions-of-imanbekova-stavbunik/d407d333418355229a9e723497714c77/
https://consensus.app/papers/modernization-of-the-local-government-system-development-abdullayev-kadyrova/51fa519581495289aaf5f189a4129a14/
https://consensus.app/papers/modernization-of-the-local-government-system-development-abdullayev-kadyrova/51fa519581495289aaf5f189a4129a14/
https://consensus.app/papers/digital-transformation-impact-on-strategic-planning-kanabekova-issaeva/de1b9035237455e2993f8af30a8476d5/
https://consensus.app/papers/digital-transformation-impact-on-strategic-planning-kanabekova-issaeva/de1b9035237455e2993f8af30a8476d5/

XTY xapLibIChl 44 No2(65); 2026

nojepkke 1eneBbix nporpaMml105. Kputnueckn BakHOE 3HaYCHHE UMEIOT MEpPhI IO PA3BUTHIO
1M(POBBIX HABBIKOB CPEIM HACENCHHs — 0€3 3TOro Jake JIydlIne TEXHOJOTHH HE IayT
OXHJIAaeMOT0 pe3yibTara [5].

CpaBHEHHE C MEKIYyHApPOAHBIM ONbITOM (DcToHHs, 'epMaH¥s) MOKa3bIBACT yCIEX MpU
O0BEIMHEHUN TEXHOJIOTUYECKON MpPOTPecCMd C WHCTUTYLHOHAJIBHBIMH pedopmMamMu —
pacumpenne (DHHAHCOBOM CaMOCTOSTEIBHOCTH PETHOHOB © 00paboTka rpaxkaaH uepes
3MEKTPOHHYIO 1atdopmy.113. Bmecte ¢ Tem HaOMOMaeTCS PUCK «AM(DPOBOrO aBTOPUTAPU3MAY,
KOT]a HHCTPYMEHTBI AJICKTPOHHOTO MPABUTENIBCTBA HCIIOIB3YIOTCS HE TOJBKO [UIs 00CTy)KUBAHHS
rpaXk/iaH, HO U JUISl YCUJICHHSI KOHTPOJISL CO CTOPOHBI rOCyaapcTaa.18.

Tabnuia: OCHOBHbIE TOJIOKCHUSI M YPOBEHD JIOKA3aTEIIbCTB

Xopoumii 3kpan Cuna CTOM MecHaJl Crarbu
J0Ka3aTe1bCTBA

[{udposast CUIIbHBIN MHoroneTHue sMmrupuyeckue (16173
TpaHcpopmanus NTAHHBIE 0 pocte
[OBBILIACT PO3PAYHOCTH/CKOPOCTH/Y1OBIETBOP
A (HEKTUBHOCTH E€HHOCTH
MECTHOI'O yIPaBICHUS
Pernonanpuble paznuuus (CUIbHBINA MHexcsl 105
BIUSAIOT HA pPE3yJbTaThl NKT/rpaMOoTHOCTH/MHPPACTPYKTYPHI
111 (hPOBH3AIIH [pa3IMYAIOTCSI MEXKTy 001acTsIMU
DIIEKTPOHHOE 'Y MepeHHBII JlaHHbIE O COKpAalIeHHH CIIy4aeB |/
[IPABUTEIBCTBO CHHXKAET KOPPYINLIUKA  TIOCJIE€  3JIEKTPOHHOIO
YPOBEHBb KOPPYILUU MpaBUTENIbCTBA
Henocrarok 'YMepeHHBbIN IAHaIu3 6apbepoB pa3BuTus [/8
KaJIpOB/HABBIKOB PIEKTPOHHOTO MTPABUTEILCTBA
orpannuuBaet 3hdexr ot
MH(}OpPMaLMOHHBIX
TEXHOJIOTUH
[{udpoBuzamuss  MOXET |YMepeHHbIN OTtnenbHbIE uccnenoBanus |18
YCHIIUTh (uKCUpyroT JBOMHYIO poib
roCy1apCTBEHHBIN PIIEKTPOHHOTO MTPaBUTEIbCTBA
KOHTpPOJb  («udpoBOi
ABTOPUTAPHU3M»)
Busyannszanus OpuUBOAXT [Y MEPEHHBIN JlanHbIE 0 HU3KOM ypoBHE [0
K MUHUMaJIBHOMY MCIIOJIb30BAHUS DJIEKTPOHHBIX YCIYT
bhdexTy n3-3a 3a mpejenaMu TOpoJIoB
TPaHCIIOPTHBIX
OrpaHUYECHU I

Pucynok 5 KirroueBsie 1mosiokeHUs HCCIIEIOBAHUHN 10 TEME.

5. 3akiiouenue

[Mudpoast Tpancopmarys crajga JTUASPOM MOBBIMICHUS d(PPEKTUBHOCTH YIPABICHHS B
Kazaxcrane — ocoOeHHO TaMm, TJe COBMELIAIOTCS MHBECTULMU B HHPPACTPYKTYpY C
UHCTUTYLIMOHAIBHBIME pedopmamMu. OJHAKO COXPAHSIOTCS 3HAYUTEIbHBIE MEXITYHApPOTHBIC
JUCIIPOITOPIIMH; O3 apeCHOM MOIAEPKKH OTCTAIOIINX PErnoHOB 3(pdekT Oymer orpanuueH [6].
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HccnenoBarenbckue npodesibl

TI'opoack Ceabck Hudpacrt
ue ue PYKTypa Kanpbi/na
Tema/Pe3yabTat PeruoHbI paiioHbI HUKT BbIKH

DddexTuBHOCTD 12 A 10 6
DIIEKTPOHHOTO

MPaBUTEIILCTBA

Yyactue rpaxaaHuHa 8 2 A 2

Boprba ¢ koppyrmiuei 7 - 6 2

Pa3BuTHe arpocexropa 2 6 3 2

PucyHok Matpuia HCClIeI0BaTEIbCKUX MPOOETOB: PACHPEACIAIOTCS TeM IO THIIaM
peruoHOB/aTpUOyTaM.

OTKpBITHIE HCCTET0BATEIBCKHE BOMPOCHI

JlanbHeWIMe WCCNe0BaHUsl JOJDKHBI OBITh HANpPaBICHBI HA PEIICHHWE BOIPOCOB
yperyMpoBaHus «IU(BPOBOr0 paspbiBa», HAOIIOJCHUE 3a JOJTOCPOYHBIM COTPYAHHYECTBOM
3JIEKTPOHHOT'O MIPABUTEIILCTBA C MPOIECCAMU JCMOKPATH3AINH, IIPUHITHEM PEIICHUN Ha MecTax
Y IOMCKOM ONTHMAJIbHBIX MOJICJICH, IIPOBOIUMBIX MEXKITYHAPOIHBIM OIBITOM.

Bonpoc Ioka3aTe 10CTYIIHO

Kakune mexaHu3Mbl Hanbosnee 3pPeKTUBHBI JOTO  TO3BOJUT  MOBBICUTH  YPOBEHBb
115 TpeoOpa30BaHUs pErMOHAIBHBIX MapOK? [pa3BUTHs CTpaHbl 3a CYET aJpPECHOU
MOJIEPKKH CIIa0bIX TEPPUTOPUH.

HeobOxonuMo obecriednTh OalaHC MEXKIY
CEPBUCHOCTHIO TOCYAapCTBA M PHUCKAMH,
YCHIIUTh KOHTPOJTb.

Kak BiuseT Ha MaccoBO€ BHEIPEHHE
AIIEKTPOHHOI'O IPaBUTEIbCTBA B IIPOLECC
MPUHATHS PELIeHNH B 006J1aCTH 1eMOKpaTuu?

KanpoBblil 1epUUIUT NpU3HAH OJHUM M3
[JIaBHBIX ~ OappepoB; MOUCK  JIYYLIHX
[IPAKTUK IIOBBICUT OTAAYy OT MHBECTULIUI

Kakue Mojenu  THOArOTOBKM  KaapoB
HauOosee  yclneumiHbl s YCKOPEHHUS
U(GPOBU3ALMY PYKOBOAUTEIEH?

Pucynok OTKpbITBIE BOIPOCHI JUTst OYAYIIMX HCCIETOBAHUM.

B eJIOM COBPEMEHHBIE JTaHHbIE MOJITBEPKIAIOT: nudposas
Tparcopmalys AeCTBUTEIHHO MOBKIMAET 2G(HEeKTUBHOCTH MECTHOTO ypaBiieHus B Kazaxcrane
MpU peau3aliy PEIIaroIel KOMIUIEKCHON pedopMbl — HO TpeOyeT ydeTa PermoHaIbHOTO

(axTopa I JOCTHKEHHUSI MAKCUMAJILHOTO pe3yibraTa [6].
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AJIAMHU KATIUTAJIBIH TAMYBIHBIH KOHLEINTYAJ bl HETT3IEPI

Ncakos I'.)K. 3xoH. reutbimM kana. I Mypraza aTeIHIaFbI
XanblkapanbIK Tapa3 yHUBEpCUTETIHIH PO(dECCOpHI.
Tapa3 k., Kenrokcan kemeci 69 «by. 1Gali57@mail.ru
Mowmsiakyt H.H. 7M04110—«MemnekeTTik >xaHe Oipre kepriaikti backapy» bbb MaructpanTsl

AHHOTanus: Ponp d4enoBedyeckux 3HAHMM, MNPEIIPUHUMATEIBCTBA W  HAaBBIKOB,
3 PEKTUBHOCTH TPyZla B SKOHOMHUYECKOM U COI[MAIbHOM Pa3BUTUU BCEr/la MpHUBJIEKaja 0coboe
BHUMaHHE HYKOHOMHYECKOW HayKd. BoIpoc TOBBIMIEHHWS POJHM YEIOBEUECKOTO KaruTalia B
NOBBIIIEHUH 3PPEKTUBHOCTH SKOHOMHUYECKOTO POCTa CTal OCOOEHHO aKTyaJbHBbIM B MOCIIEAHNE
rogsl XX Beka, Korga cpopMHpOBaIOCh MHEHHE, YTO «KamuTall — 3TO JIO00H akTHB —
¢u3nueckuil WM YelIOBEeYeCKUH — CIOCOOHBIN co3JaBaTh OyAyIMe MOTOKH JI0XOJIOBY.
Brinenenune Qaxrtopa «4enoBedecKMil KamuTadl» KaKk SKOHOMMYECKON KaTeropuu B JaHHOU
Hay4YHOH cTaThe MO3BOJSIET HaM OIPENEeNUTh TakoW (yHIaMEHTaIbHO BaXKHBIM HCTOYHUK
HKOHOMHYECKOTO POCTA, KaK «3HAHUS M KOMIIETCHITUI.

Tyiinaeme: AnamMHbBIH OUTIMIHIH, ICKepIIIri MEH OUTIKTUIITIHIH pOJli, S)KOHOMHUKAIIBIK JKOHE
QJIIEYMETTIK JlaMy/arbl €eHOEeK THUIMIUII Typajibl CypakTap SpKallaH KOHOMHUKAJBIK FRIIBIMIA
epeKIle Ha3ap ayAaapAbl. DKOHOMHUKAIBIK OCYAIH THIMAUIITIH apTThIPY YIIiH aJJaMU KalmuTaJIbIH
pediH apTThIpy Maceneci XX FachIp/IbIH COHFBI KbIJIAPBIH/IA €PEKIIIEe ©3EKTUTIKKE e 001abl, Oy
Ke3JIe «KaIluTaJl Ke3 - KeJIT'eH aKTUB JIeN TaHbLIaAbI-00JalaK KipicTep aFbIHBIH KYPY MYMKIHAIT1
0ap (u3HKaIBIK HEMeCe alaM»-JeTeH MiKip KaTbINTacKaH. byJT FRUTBIME MaKaliaga SKOHOMUKAJIBIK
KaTeropusi peTiHjae «agaMy KamuTam» (aKTOPBIH 06N KepceTy S3KOHOMHKAIIBIK OCYAiH «OiTimM
MeH KY3bIPETTUIIK» CUSKTBI TYOeTeiIl MaHbI3Ibl KO31H aHbIKTayFa MYMKIHJIIK Oepe/i.

Abstract: The role of human knowledge, entrepreneurship and skills, labor efficiency in
economic and social development have always attracted special attention in economic science.
The issue of increasing the role of human capital in increasing the efficiency of economic growth


mailto:IGali57@mail.ru

XTY xapLibIChl 47 No2(65); 2026

has become particularly relevant in the last years of the twentieth century, when the opinion was
formed that "capital is any asset - physical or human - that has the ability to create future income
streams." The allocation of the factor "human capital™ as an economic category in this scientific
article allows us to identify such a fundamentally important source of economic growth as
"knowledge and competence".

KuaroueBble ciaoBa: KiroueBble ciIoBa: delOBEUECKHH KaruTal, SKOHOMUYECKHUH POCT,
9KOHOMHYCCKAasA KaTeropusd, 3HAHUA W KOMIICTCHIIMU, KOHKypeHTOCHOCO6HOCTL, «BBICOKAaA
CTONUMOCTDB».

Herisri ce3aep: agamMu KamuTai, S5KOHOMUKAIBIK 6CYy, YJKOHOMHUKAIIBIK KaTeropus, 0i1iM
MEH KY3BIPETTLIIK, OoceKere KaOlIeTTUTIK, «KOFapbl KYHIBUIBIKY.

Key words: human capital, economic growth, economic category, knowledge and
competence, competitiveness, "high value™.

XKahannany KapKbIHBIHBIH ©CYyl KOHE aKMNapaTThIK-TEXHOJOTHSUIBIK TPOTPECTiH JAaMybl
QJIEYMETTIK OHJIPIC KYPBUIBIMBIHAAFBI TYOereilsi e3repicrepiai, WHHOBAIMIAD MEH aJaMu
KaIluTajIFa Heri31eNreH SKOHOMHUKAJIBIK YIUBIMHBIH KaHa MOJIEIIIH KAJbINTACTHIPY Il AHBIKTANIBI.
Byrinri Tagna epkeHueT xahaHIBIK ©3repicTep IiH alblHIa TYPFaH/a XKoHE aJlaMHBIH OiiMi MeH
Kalijnerrepi MEMIIEKETTIH 5SKOHOMHKAJIBIK ©CyiH, SKOHOMHKAIBIK CYOBEKTiHIH Oacekere
KaOUIeTTUTir MEH MHHOBAIMSUIBIK OSJICEHILTITIH apTThIPY/IbIH KaifHap Ke3iHe alHaIFaH/a, alaMu
KaIluTajIblH HTHHOBALMSJIBIK IaMybIH apTThIPY MIiHAETI Ka3ipri KOFaMHbBIH 0acThl mpobiaemMachiHa
aliHaIIyza.

AnamHbIH OUTIMIHIH, ICKepiri MeH OUTIKTUIITIHIH peji, SKOHOMHUKAJBIK KOHE OQJIEYMETTIK
JaMyJarbl eHOCK THIMJIUTITT Typallbl CypaKTap dpKallaH 3KOHOMUKAJIBIK FRUTBIMIIA €PEKIIIe Ha3ap
aynap/ibl. DKOHOMUKAIBIK ©CYIIH THIMAUIITIH apTTHIPY YIIIH aaMH KalUTaJAbIH POJIiH apTThIpy
mocernieci XX FachIpIbIH COHFBI JKbUIZApPBIHAA €PEKIIe ©3eKTUTIKKe ue Oomamel, Oy Kesne
«KaluTall Ke3 - KeJIreH akTHB JIeN TaHbLIaAbl-00JamaK KipicTep aFblHBIH KYpY MYMKIHZIr O6ap
busuKaneiKk Hemece agam» [1].

AnamMy KamuTanabl TNaifamaHyAblH SKOHOMHKAIBIK THIMALUITIH HETi3AEYAIH TEOPUSLTBIK
tocimaepi XVII-XVIII raceipmapna kanbinitaca OacTaraHbIMEH, FACBIPIBIK TEOPHUSIIBIK >KOHE
OMiCHAMambIK TaMbIpbl Oap agaMM KamuTalnl TeopHusickl XX FachpiblH opTackiHaa 50-60
JKBUIIAPABIH OaChIH/1a YKOHOMUKAJIBIK FRUTBIMHBIH JIepOec 0eliMi peTiHjie mnanaa 00obl.

Anamu  KamuTal TEOPHSCHIHBIH KAlbIMITacybl O€NTili AKOHOMHCTEPHAIH eciMIepiMeH
Gaitmansictel, onap: T. Hlynem, I'. bekkep, . Munuep, JI. Typoy, JI. Xancen xone 6ackanap. M.
®umep, U. ben-Tlopar, ®. Vamu, c. Boync, M. Brayr, b. Un3Buk, P. Jlaitapy sxoHe GacKanapsL.

AJlaMy KarnmuTaj TeOPHSIChIH aJiFa KbUDKBITY eHOeri HoOenb ChIAIBIFBIHBIH JlaypeaTTapsl T.
Hlynbike (1902-1998) xone I'. bexkepre (1930) Tuecini, onap «agamaapsiH 011iMiI MeH Kocion
JIaFIbLIApbI dKUHAKTAIIBIN, TA0BIC TaOyFa KabineTTi» neren gakrini Herizaedi [2]. T. Llynsir anamu
KaluTajl TePMHUHIHE €H KeH aHbIKTaMa Oep/i: «Oyi1 KanmuTanabiy Oip Typi, ©dTKeHi o1 Ooiamak
TaOBICTHIH HEMece OoJaliaK KaHaraTTaHYIbIH HEMece €KeYiHIH e Ke31 0ol Tadbuiaabl. O
aj1aMu, eiTKeHl 0J1 alaMHBIH Kypamzaac Oemiri» [3].

barbic casici 2KOHOMUSICHIHBIH HEOKJIACCUKAJBIK OAaFbITHIHBIH IICHOEPIHAE JaMBINl Kele
KaTKaH aJlaMi KaluTall TCOPHACH IKOHOMUKAJIBIK J1aMyjia ajaMu (HaKTOPIbIH pejli MCH OPHBIH
3aMaHayH TYCiHY YIIIiH YJIKeH MaHbI3Fa e, )KOHEe aJlaMH KalmuTal HHHOBAIUSITBIK Y9KOHOMUKAHBIH
JAMYbIHBIH ©3€T1 PEeTiHJIe IIBIFAThIH OYTIHT1 KYHJIEpl epelle ©3eKTi, J1eMEK, YIATTHIK 1 ayKaTThl
JKOFApBUTATY/IBIH JKOHE DKOHOMUKAJBIK OCY/IH Ke3iHEe aifHanajabl, aJjamMFa Kap)Kbl KypanJapblH
CaTy/IblH Tai1aIblIbIFbIH TYCIHIIPEL.

AnaMu KamuTanabl 3epeniey xKoHe Oackapy MpoOIeMachIHBIH OCIM Keje KaTKaH ©3eKTiMiri
YUIHII  MBIHKBUIIBIKTEIH OachblHAa SKOHOMHUKAJIBIK JaMyIbl aJaMH eJIIeyre eaep/liH
ykimertepi, BYY xanbikapanbik yibIMIapsl skoHe bykinonemaix bank yiiiMaapsl TapanbiHaH
KoOIpeKk KeHin OesiHe OacTaraHABIFBIHBIH (DaKkTICIH Heri3zedi. byriHri TaHga agamMu KamuTa
HSKOHOMHKAJIBIK KaTeropusi peTiHAE aJaMHBIH MYAJENepl MEH iC-OpeKeTTepiHiH OOBEKTHBI
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apKbUIbl 3KOHOMHUKAJIBIK TPOLECTePAl TYCIHIAIpyre MYMKIHIIK OepeTiH Heri3ri >KajIbl
SKOHOMHUKAJIBIK YFBIMJIAPABIH OipiHe aifHamy/a.

DOKOHOMHKAJBIK KaTeropus peTiHJAE «aJaMd KamuTaim» (GaKTOpbIH Oeminm  Kepcery
SKOHOMHUKAJIBIK ©CYIIH «O1711M MEH KY3BIPETTIIIK» CUSAKTHI TyOereii MaHbI3 bl KO31H aHBIKTayFa
MYMKIHJIK Oepesi, SFHH OChl YaKbITKa JCHIH TYTBIHYIIBI JKOHE OHIMCI3 Jien CaHalFaH OiiMm,
FBUIBIM JKOHE JICHCAYJIBIK CAKTay IbIH POJIiH AYPBIC aHBIKTayFa MYMKIHIIK Oepei [4].

A. H. lo6peiann MeH C. A. JIATIOBTBIH a1aMU KalTUTAJIBIHBIH KAIIBUTAHFAH aHBIKTAMAaChI €H
ceHIMIi OOJIbIN TaOBLTAMIBI: «aJlaMHi KamuTan OyJI HHBECTHIIMS HOTHI)KECIH/IEC KAJIBINITACKAH JKOHE
aj1aM XMHAKTaraH 7 § JeHcaynbIK, OUTiM, JaFabplUIap, KadiierTep, MOTUBALMSUIAP.IBIH Oenrii Oip
KOPBI, 0JIap €HOEK MPOIIECiH/Ie THIM/II Ak TalaHbLIa Ibl, OHBIH OHIMITITT MEH TaOBICHIHBIH OCYiHE
BIKIIAN €TEI1.

AJlaMy KanuTajdl TEOPHSCBIHBIH Ka3aKCTaHIBIK d3ipJieMeNepiH KapacThIpa OTBIPBIN, OCHI
TYKBIPBIMAAMaHbl 3€pTTEYre TiKeJled Karbichl Oap OipKarap SKOHOMHUKAIBIK FBUIBIMH
JKYMBICTap/pl Oemin kepceryre Oonaabl. Atam aiiTkanaa, o. CabneHHIH FbUIBIM MEH OUTIMHIH
JTAMYBI, )KYMBIC KYIIIi HAapbIFbI, )KYMBICIIEH KaMTy Macenenepi Typaisl Mmarimaemeci. O. Cabzen,
aiiTa KenreHje, 1o Ochl cananap Oi3/1iH KOFaM[Ibl MICHIYI TYP/E alifa KbUDKBITYFa MYMKIHIIK
Oepeni Aen caHAWIBI: «...KaJbl MEMJICKETTIH JaMy JCHIeil Ke3-KeNreH eNJIiH a3aMaTTapbIHbIH
OimiM JeHreiiMeH Tikenew OailmaHbICThL... AlaM, OciHeNen aiTKaHaa, MEMJICKSTTIH €H KYHJIbI
MIMKi3aThl OOJBIN TaObLIAAbI, OHBIH KOMETIMeH OiiM Oepy Kyiieci KoFaM MYIIECIHIH TYHKUTIKTI
OHIMIH JaWbIHAANABI, OHBIH OUTIMIH Y3MIKCI3 KETULIIpEl XKoHe OLTIM MEH MOJICHHMET JICHIeHiH
aptThipansl...». O. CabxeH, cailbill KeJITeH Ie, 19T OChI cajaiap Oi3/iH KOFaMbl Ty Type
aJFa >KbUDKBITYFa MYMKIHIK Oepeal en CaHaIbl: «...Kallbl MEMJIEKETTIH JaMy JEHreill ke3-
KENTeH eNJIIH a3aMaTTapbhIHBIH OiTiM JEHreliMeH Tikenel OairaHbpICThL... Amam, OeciHenmen
aliTKaHJa, MEMJIEKETTIH €H KYHJbI IIHKi3aThl OOJBIN TaObLIaAbl, OHBIH KOMeTriMeH OutiM Oepy
JKyiHeci KoFaM MYIIECIHIH TYNKUIIKTI ©HIMIH JadbIHAANIbI, OHBIH OUTIMIH Y3IKCi3 JKeTUIaipe/Ii
MKoHE O1J1IM MEH MOJIEHHUET JICHIeiiH apTThIpaibl...».

FrimpiMu-TeXHUKANBIK KOFaM J1a, OHIIPICTIH OapJIbIK callajapblH MHAYCTPHSUTAHABIPY JEHT el
Jie, CalbIll KeNreHae, KOFAMHBIH JKOHE TyTacTal MEMIJIEKETTiH opOip MYyIIeCiHIH eMip cypy
JIEHTei1, OHBIH OJIEMIIK KOFaMJIaCTHIKTAaFbl OPHBI J1a OCHI JCHreWre OailaHbICTHI €KEeHIH O9pi
6ineni. binxim OYKiT KOFaMHBIH Ke3 KeJITeH OHJIIpici MEH JJaMYbIHBIH HeTi31 OO0JIbII TaObLIa bl

Conpaii-ak, OHBIH >KYMBICHIH/Ia HAPBIKTBIK KAThIHACTAPFA KOINy >KaFIalbIHAA XaJbIKTHI
QNIEYMETTIK KOpFaylbl KOJJayFa J>KOHE HBIFAUTyFa OaFbITTallFaH MEMIIEKETTIK ic-Iapasiap
KYMECIHIH KaKeTTUIN Typajbl MIcele Ul KO3FalJbl: « Oyl QJIeyMETTIK KOpFrayJblH
KOJIJIaHBICTAaFbl TETIKTEPIMEH CaNBICTBIPFaHIa TYOereusi e3reie XoHE XaJblKKa OJIEYMETTIK
KEeMUIIKTEP Oepy Typasbi».

OJIeyMETTIK IIUENIEHICTIH MaHbI3/bl OIIAFbl )KYMBICCHI3/IBIK 00JIybl MYMKIH €KeHiH Oaca aiTa
oteipein, O. CabneH HapBIKTHIK SKOHOMHUKAFra KOIIy Ke3iHJE Tayapjap HapbIFbIH FaHa eMec,
COHBIMEH KaTap HAPBIKTHIK SKOHOMHUKAHBIH 10 KaKeTTi 371eMEeHTI O0JIBIT Ta0BLIATHIH KYMBIC KYIII1
HapbIFBIH J1a eckepy KaxkeT ekeHiH aram oTTi. O. CabneHHIH MiKipiHIIE, >KYMBICIIEH KaMTy
Moceliecl TEK JKYMBIC OpBIHIAPBIH Kypy Mocelleci FaHa eMec, COHBIMEH KaTap eHOeK
YCBHIHBICTAPBIHBIH asICHIH CaHAIIbI TYPJIe TaHAAY, )KYMBIC KYIIIH THIM/I Maliaiany koHe KoOeuTy
YILIH )aFai jkacay Maceseci 00JIbIN TaOblIabl.

Kazakcran PecnybOnukaceiHIa agamMu KamuTalAbl KalbIITACTBIPY MeH JaMbITyFa A.l.
MyxaMmemkaHoBanblH —~ «Ka3akCTaHHBIH ~ aJlaMM  KaluTajbl: KaJIBINTACybl,  JKal-KYHi,
naiianaHbplIyb» aTThl eHOeriHae yikeH koHin Oeminai. Herizinge Kamurtan anbikTamachl K.
Mapkc, o1 agamMu KanmuTaJiFa Kejecl aHbIkTaMa Oepei: OipiHIIieH, afaMu KanuTai-0yi1 agamaa
Oacramkpia anjablH ana OOJDKaHFaHHAH Tepi YIKeH KYHIBUIBIK jKacayFa MYMKIHJIK OepeTiH
aJlaMHBIH KaOleTTepiHiH 631H-631 ecipyi. ExiHiIigeH, anaMu Kanutan-0yi1 UKk Gopmackl 6ap
QNIEYMETTIK KOOCH KaTeropuschl. YIIHIIJIEH, aJlaMd KamuTal — KOFaMHBIH SKOHOMMKAIIBIK
KaThIHACTAP JKYHECIH/IE OPTAJIBIK OPBIH aJIaThIH, FEUIBIMU-TEXHUKAJIBIK TIPOTPECTIH KAPKbIHBI MEH
OaFpITTapblHA, OHAIPICTIK JKOHE KOOCro NMPOLECIHIH THIMAUIITiIHE acep eTeTiH OyJ 0ObeKTUBTI
SKOHOMUKAJIBIK KaTIHAC SKOHOMUKAJIBIK OCYI1H JKETEKII (PaKkToOpsl OOJIBIN TaObLIA IbI.
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Axkanemuk A. K. KomanoB agamu Kanmutanabl 3epTTEYIiH €Ki TOCUTIH aHBIKTAUIIbl: «OHBIH
MOHIH KapakaT IIBIFBIHIAPBI, OHBIH IMIIHJAE >Kalakpl, agamMu 11 KamuTanra WHBECTHIUSIAD
peTiHJe Tap TYCIHY JKOHE KONTereH SKOHOMHUKAIBIK, JICYMETTIK acleKTiIep/al eCKepe OTBIPHIIL,
ocbl TYXKbIppIMJIaMaHBIH KEHIPEK aHbIKTaMachl. byl alblpMamibUIBIKTAp «aJaMu  KaruTam)
KaTEerOPHUACHIHBIH MOHIH aHBIKTayFa TEH €MeC KO3KapacleH OalIaHBICTBI, OJ KYPBLUIBIMBI
OoiipIHIIIA OUTIM Oepy, 3UATKEPIIIK, FRUIBIMH, KOCIIKEPIIIK dJIeyeT OOJbIN TaObuIaIbl, OV eH Oai
Ma3MYH/IbI CHITATTalIbD».

«AJlaMH KalmuTa» YFBIMBIHBIH KEHEUTIITeH TyciHaipmecid mpodeccop M. K. MenpnaxanoBa
YCBIHAABl — «EIIH WHIYCTPHAIIbI-UHHOBAIMSIIBIK JaMybl JKaFJdalblHAa €HOCK OHIMIUTIriH
apTThIpyFa JKOHE aJlaM IIbIFbIHAAPhl MEH WHBECTULUSIIAPbIHAH KaWTapbIM ajyfa, agamIapiablH
JKOFapBl OMIp CYpy carachlHa KOJI JKETKI3y YIIH YITTHIK YdKOHOMUKAHBIH 0dceKere KaOileTTiiri
MEH TYPaKThUIBIFBIH KaMTaMachl3 €Tyre MyYMKIH/IIK OepeTiH aJiaM pecypCcTapbIHbIH KUHAKTAIFaH
OumiMi, OLTIMI MEH KOCIOWJITIHIH >KUBIHTBIFB». OChUIalIIa, SKOHOMHUKAIBIK LTIMACPAIH OYKia
TapHUXbIH/IA KOIITETeH MIETENIIK )KOHE OTaH IBIK FAJIbIMAP alaMU KaluTal TEOPUSCHIH 3epPTTEyMEH
alHAIBICTBI. AJlaMU KalUTaJl YFBIMBIHA TEOPUSIIBIK JKOHE TAPUXH IOy KOPCETKEHICH, Oy
TEepMHH OapFraH caliblH aliKbIH QJICYMETTIK-DKOHOMUKAJIBIK OaiilaHbICKa e 001 OTHIPHIN JAMU/IBL.
TepMHUHIII HEFYPJIBIM TOJBIK TYCIHY YIIIH OHBIH MOHIH, KYPBUIBIMABIK Ma3MYHBIH, Ka3ipri
SKOHOMHMKAJIBIK KaThIHACTAP KYHUECIHET] KAJIBINTACY KOHE IaMy (paKTOpIIapbIH erKei-Terxeini
KapacThIPy KaxeT.

AnamMH KanuTajJblH MOHIH aHBIKTAyJbIH OpPTYPJi TOCUIAEpl OHBIH TYpPIEPIHIH KONTereH
KJIaCCU(UKAIMSIIAPBIHBIH OOJYBIH aHBIKTAWIIBI, OJap OTAHJBIK JKOHE IICTEIIIK daeduerrepiue
KEHIHEH YCBIHBUIFaH.

Komnnany camackl OOMBIHIIIA KAl )KOHE apHAWBI aJlaMy KaIUTAJIbl aKbIpaTaabl. Kamsl
ajaMHl KamuTal MEKTenTepe, KOJUIeMKAEpAe, YHHUBEpCUTETTepAe OimiM aiy Ke3iHae
KaJIBIITacaThIH aMOeOarn Ky3bIpeTTepli KaMTUIBI. ApHaiibl KarmuTas KociOn MiHIETTEp i OpbIHIAY
Ke3iHJe eHOeK KbI3METIH JKy3ere achIpy Mpolecinae Kaiblnracaabl. KocimophIHHBIH KbI3METiHE
JIETeH aJalAbIKThl KOPCeTy Ke31He apHailbl TOKIpUOEH1 )KUHAKTAy MaHbI3/Ibl.

XKeke amam kanuTanb-OyJ1 alaMHBIH JK€KEe KaCUETTePiH KAMTUTBIH KaluTal, SFHU Oenrii O6ip
amamza Oap sxoHe 0acka agamaapaH epeKIIeIeHe/l
- (hUBMKANBIK KOHE TICUXUKAIIBIK JICHCAYIBIK, aJbIHFaH KY3bIPETTEP, IBIFAPMAIIBbUIBIK JaFblIap,
epiK->Kirep MeH KeII0acIIbUIbIK KaCUETTEP, EHOEKKOPJIIBIK, aJaMI€pIILIIK.

Bapnbik aranran KacueTTep SpTYpIii YMBIMAApFa, COHAAN-aK aJaMHBIH JKEeKe eMipiHe opTypii
Jopexe e manaansl 00Jybl MYMKIH aJaMHBIH QJIEYETIH KaTbIITaCTHIPA/IbI.

AnaMHBIH anFfaH JaFibUIaphlH  JaMyFa MHBECTHIIMSI Cally apKbUIbl allyFa OoJajbl.
WuBecTuiusiap OHIMIUIIKTI apTThIpy JKoHE KeOipek akma Taly MYMKIHIIN —apKbUIbl
HSKOHOMUKAIIBIK Maijia anyra OarpITTanFaH. JKeke aiaMu KanuTal OiuTiM anyFa )KoHe IEHCAYTBIKTHI
CaKTayFa >KYMCAJIaThIH MIBIFBIHAAD MEH WHBECTHUIUSIIAPABl KaMTHIBI, OyJ1 OepuireH amamu
KaluTalabl TAChIMAJIayIIBIHBIH OHIMJIITITIHIH apTybIHA 9Kene . by skepie narapuiapapl YHEM,
COHBIH 1NIHIE ©31H-031 TOpOHeNey apKbUIbl KETUIAIPY KaKET €KeHIH aTan ©TKEH >XeH. bimimui
Oepy ajaMM KaluTajIbl apTThIpyFa bIKHas eTesli. biimai 6epy CUSKThl KOMIOHEHTTEP 11 KAMTH/IbI
6imiM ke3i (kiOepymi), OiiM amymisl, OUTIM K31 MEH alyllbl apachlHAarbl OaiinaHbic, Oepy
apHAacCkl, J)KOHE Kbl KOHTEKCT. bimimai Oepy keke IeHreiae, MUKpOJeHTeiIe, Me30AeHT el e,
MaKpoOJIeHTeii/Ie koHE »KahaHIBIK JAeHreine xkys3ere acwlpbuiaabl. Ocbliaiiilia, >KeKe agaMu
Kanuraira 6u1iM Oepy KaruTaibl, IEHCAYJBIK )KOHE calayaTThl OMIp CalThl KalUTalbl, MOIEHUET
KaIluTalbl, YUBIM/IBIK-KICITKEPIIIK KOHE 3UATKEPIIK KaluTal Kipei.

AJlaMy KaIruTajl MAKPO JICHTeH/Ie KOCITTOPBIH aKTUBTEpiHE aifHamaabl. KocimopbIHHBIH agamMu
KalUTaIbl-OyJ1 KOCIMOPBIHHBIH OaplibIK KbI3METKEPJICPiHIH >KUBIHTBIK OLTIKTLIINT MEH KociOu
KaOlmeTTepi, JIEHCAYNBIFbI, QJICYMETTIK Kayimnci3miri xoHe T.0. ¥HBIMHBIH aJaMu KalWuTajIbl
CTAaTHKANBIK €MeC JKOHE OHBbl MaiJanaHy THIMAUICIHE HOTIKENUIIKTI BIHTAIAHIBIPY,
KBI3METKEPJIEP/Il OKBITY apKBUIBI IPIKTEY KOHE JKaJjjay Ke3eHIHIE acep eTyre 00aIbl.

AJlaMu KanuTan aiMaKThIH QJIeYMETTIK-9)KOHOMHUKAIBIK AAMYBIHBIH HETi3T1 (akTopbl OOJBIT
TaObUIabl. AWMAKTBIH 3KOHOMMKAJIBIK KETICTIT OChl ayMaKTa TYpPAaThIH XaJbIKKa, alMaKThIK
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aJlaMH KamuTalAblH MYMKIHIIKTEPiHE, ®KYMBICCBI3IIBIK JCHreiiHe OaimaHbICThl. JKYMBICCHI3IBIK
JIEHT€i1 KOFaphl aiiMaKTapAa >KYMBIC KYIIIHIH KeTyl OaiiKaiaapl, HOTHXKECIH/Ie alMaKThIK aJaMu
KalmuTa b ToMeHeyl Oaiikanansl. COHBIMEH KaTap KapKbIHIBI JaMbIIl Kelle KaTKaH OHipiep
eHOEK pecypcTapblHIa TalIIbUIBIKKA YINbIpaylda. AJaMu KalUTAIIbIH YTKBIPJIBIK KacHeTi
aliMaKTHIK €HOEK HAPBIKTAPBIH/IA a/IaMU KA Tl AMAaKINIUTIK )KBUDKBITY YIIH KOJIaHBUIA b
OHipJep/ieri XaJIbIKTBIH YTKBIPIIBIFB SKOHOMHKAJIBIK JKOHE QJICYMETTIK cebenrepre 0aiaHbICTHI.
KenTeren orOaceimapia alMakTHIK JCHIEHAeri YH IMIapyallbUIBIKTaphl ©CIM KeJe KaTKaH
OayaapbIHBIH OKYFa, YKOFaphl JKAJIAKbl aJaThIH JKYMBIC 137e€yre, €HOCK YTKBIPJIbIFbIHA YJIKEH
KaJlaJiapra KelryiH KOJIaiIbl.

AJlaMy KanmuTaJablH OHIPIIIUTIK KOIli-KOHBI OYKiJ 0TOACHIHBIH KOITyiHE IIBIFBIHIAPIbI Tajam
eTNei/Ii, JaMbIMaFraH XKoHE JIEPEeCCUsFa YIIbIparaH ayMaKTapablH, OHIPAiH MOHOKAJIATaPbIHBIH
eHOEK HapbIKTapbIHIAFBI IIKEJICHICT] a3aiiTaapl. OOJBIC 1MIIHAET] aaMH KalUTaIAbIH OKY YKOHE
eHOCK KOIli-KOHBI OHIPIiK €HOEK HaphIFBIHIAFhl KBICKIMIBI TeMmeHaereni. Kasipri skarmaiiga
JKOFapbl OLTIKTI KYMBICIIBUIAPABIH €HOCK KOIi-KOHbI aliMaKTarbl 9-ayKaT MeH SKOHOMHKAJBIK
eCy/ll KaMTaMachl3 €TETiH aJlaMU KalWTaJbl )KHHAKTAYIbIH MaHBI3IbI K631 OOJBIT TaObLIAIbI.
XaJbIKTBIH ~ YTKBIPJIBIFBI  OHIPIIH AKOHOMHUKAJIBIK KEHICTITIH JKaHFBIPTAbl. XaJIbIKTBIH
YTKBIPJIBIFBIHBIH ~ APTYBIMEH JKYMBICCHI3JIBIK JICHICHI TOMEHICHII >koHe Oyl alMaKThIH
JIeMOTrpadUsIIbIK KYPbUIBIMBIHBIH ©3TepyiHe OKeNe/Il.

AnamMy  KanmWTanAblH alMaKTBIK JCHIeHaeri ocepi SKOHOMHKAIBIK KOPCETKIlTepre
0alJIaHbBICTHI:

- OHIP/IIH KYMBICTICH KAMTY CaJIaCBIHBIH OHIMILUTITIHE ocepi;
- JKeKe aJaMd KamuTalAblH Oenriini Olp HeHreiliHe e axaMIapibl >KYMBICKA OpPHAIACTBIPY
MYMKIHJIIKTEPiH KEHEHTY.

OHIpIiK aaMM KamuTAJIJIbIH 9cepi eHipleri »alakbl JeHrediHe, KOFapbl OKY OpBIHIAPHI
TYJEKTEPiHIH SKOHOMHUKAIBIK JaMyIIbl OHIpJepre KellyiHe, CTYACHTTEpiH Kelli-KOHBIHA,
KEpPruTikTi JaMyIibl arjoMepauusuiap KypyFa, OHIpAIH MHQPaKYpbUIBIMBIH JaMBITyFa
OalnaHbICTEL. KaOineTTl

VHHOBalMANBIK ~ OHIpIEpP  HAPBIKTBI  KAJBINTACTHIPATHIH  JUHAMUKAIBIK  Oocekere
9KOHOMHUKAJIBIK OPTaHBI KypaJibl. JKeprijikTi YHUBEPCUTETTEP, FEUIBIMU-3€PTTEY HHCTUTYTTAPHI
apKBUIBl OHIPIIK O11IM aKTUBTEPiHIH OONYbl OHIPAIH WHHOBAIMSUIBUIBIFBIH KAaMTaMachl3 €Te/ll.
Keprinikrti 3epTTeynep alMakThIK OM3HEC KYPBUIBIMIAPBIH 1aMbITA/Ibl XKOHE KEPTUTIKTI )KYMBIC
KYIIIH KaJIbIITACThIPAIbI.

¥ATTHIK ajaMu KamuTal-eAiH YJITTHIK OalJIBIFBIHBIH Kypamaac O0eiiri OobIl TaObUIaThIH
aJaMH KamuTajibl. AJlaMU KamUTalbl )KWHAKTAyAbIH IIapThI-OMIPAIH KOFaphl camachkl. AnaMu
KaIATaJIBl JTAMBITY KOHE OMIp CYpy CamachlH apTTBIPY VITTBIK jKOOalaplbl iCKe achIpyFra
aliTapipikTail cydeHemi. 15 AmamMu KanuTan-Oyi SKOHOMHKAIBIK ©CYJl KaMTaMachl3 eTEeTiH
XaIBIKTBIH Ka0ileTi.

YATTHIK aJaMu KaluTal OHBIH KYHBIMEH OJIIICHEl, op TYpJi OJICTepMEH ecemnTeneal —
WNuBectumusiinap, AUCKOHTTAY OIIiCi koHE Oackamap. ¥YJITTHIK aJaMd KalUTAJIIbIH MeJIIepl
OapibIK amamMaapAblH alaMU KalmUTaJIbIHBIH KOCBIHJIBICHI PETIHE €CeTeNe/Il.

Kazipri 5KoHOMUKaHBIH MaHbI3/bl Kypamiac 0eJIiri «3usaTKepIIiK KarnuTamny OoJIbI TaOblIabl.
3UATKEPIIK KamuTall 3UATKEPJIiK (MaTepuasbIK eMec) aKTUBTEple: MaTEeHTTEepIe, aBTOPJIBIK
KYKBIKTap/a, OafFmapiaMaiblK KamMTaMachl3 eTyie, AU3ailH KYKBIKTapbhIHIA JKOHE OHIIPICTIK
Kynusiiapia (TeXHoJoTusiap, HOy-xay, cayda Oenriiepi, KbI3MET KepceTy Oeinrinepi)
OcifHeNeHTeH KeKe aJlaMHBIH HeMece afamiap YKbIMBIHBIH 3USATKEPIIIK KbI3METiHIH OHIM1 OOJIBIT
TaOBUIAIBI.

OHipic mpoleciHe KaThICy Jopekeci OOMBIHINA ajaM KamuTalbl YHBIMFA THECLTI KalUTaIFa
JKoHe Oenriii Oip ajaMra THECUTI KanuTaara OemHe ],

YHBIMHBIH MEHIIIKTI KaluTalblHA YHBIMHBIH 1ITKi JKOHE CBIPTKBI ©3apa 9pEKeTTecy Kyieci,
YUBIMHBIH MOIIIMETTep 0a3achl, COHJaW-aK OChl KOCIMOPHIHHBIH KIMEHTTEp 0Oa3achiMeH
BIHTBIMAKTACTBIK APKBUIBI aJIbIHFAH O17T1M Kipei.
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Benrini Gip KbI3METKEp/IiH KalmuTalblHa OHBIH TAOUFH JKOHE aJIbIHFaH 3UATKEPIIIK KadineTrepi,
Oi1iM Oepy KammuTalibl, ICHCAYJIBIK KaluTaIbl, MOJCHUET KAMTAIbI KoOHE OMOJOTUSIIBIK (TAaOUFH )
KaIATaJIbl )KATaIbI.

Keitbip 3eprreymiijiep agaMyd KamWTaIAbl OHIIPICTIK, TYTHIHYIIBUIBIK JXOHE 3UATKEPIIIK
KanuTanra oeneni.

[Herenaik ToxipuOeae afaMu KamuTal HHTSIIEKTYaIbl KaUTaIBIH KypaM/iac 6e1iri 00l
caHanaabl (MHTEJUICKTYalAbl KamuTald: KYPBUIBIMABIK KaluTall, aJaMi KaluTal >KOHE TYTHIHY
Kanuraibl), OyJl agamMH KaluTaJMEH CallbICTBIpFaHAa aHaFypJibIM MaTepUaNJIbIK. 3UATKEPIiK
KanuTajl eHIMAepl MaTepHaiblK TachIMaJJaFbliTapa TipKelyi, 3USATKEpIiK MEHIIK peTiHae
peciMenyi )KoHe MaTepHAIJIBIK €MEC aKTUBTEP PETIH/IE MapyaIIbUIbIK ONepalusapra eHrizinyi
MYMKIH.

3UATKEPIIK KalUTaJAbl 3epTTey KapKbIHIbI JaMbIll KeJedi *oHe OHbl THUIMJI MaiiianaHy
ozicTepiHe JKeTKi3lieai, Oy omapapl alaMu KamuTaiIbl Oackapy oAiCTEpiH 3epTTey YIIiH HEri3
peTiHzae KadbuUigayra MyMKIHJIIK Oepe/ti.

HleTenmik SKOHOMUKAIBIK 9/IcOMETTEpAC alaMy KaIMTalIbl MHBECTUIUS Typiepi OoibIHIIA
KIKTey KEeH TapalfaH. AJaMM KamuTajl TEOPHUSCHIHBIH Heri3iH Kamaymiel T. Llynbn mynpmai
WHBECTUIMSUIAPABL: «MEKTenTe OuTiM Oepy, )KYMBIC OPHBIHIA OKBITY, JCHCAYJBIKTHI HBIFAUTY,
SKOHOMHKAaFa KaThICThI aKIaPaTThIH OCIM KeJe )KaTKaH KOpbl» jaen Oeie/i. FanbIMHBIH MiKipiHIIe,
MHBECTULUSUIAPIBIH OYJI TYypIiepi Kyp/eini OaranayFa ve )KkoHe alaMH KaluTall pETiH/Ie KOJIJaHbUIa
aNaThIH HAKTHI a1aMU KaO1IeTTep 1l KaJIbINTACThIPYFa )KOHE JaMbITyFa OarbITTaJIFaH.

Kazipri 3amaHfbl aBTOpJap aJamMH KamuTalAbl HENIKTeH IIBIFaphUIaThIH  (QJIEYMETTIK,
KIUEHTTIK, KYPBUIBIMIBIK  JKOHE  YUBIMIACTBIPYUIBUIBIK  KalHWTal)  KOHE  HENTIKTEH
MIBIFAPBUIMANTBIH  (IEHCAYNBIK KaluTalbl - OMO(M3HMKAIBIK, MOICHH-aTaMIepIIIiK, €HOEK,
3USTKEPIIK JKOHE YHBIMIACTBIPYLIBUIBIK —KOCIMKEPIiK KamuTan) Jen  OeneTiH — Oacka
KiaccupukanusHbl YebiHaabl. COHBIMEH Oipre, aJaMu KaluTallIbl )KIKTEYIIH opTYpIIi ToCUIaepiH
O1piKTIpy HETi31H/e 3epTTeyIlijep OHbIH TYPJEPiHiH KYPbUIBIMBIH MEHIIIK JeHreinepi OoibIHIIa
KAJIBIIITACTRIPAIBL: JKEKE ajjaM KalMTAaJIbl, KOMITAHUSIHBIH aJIaMU KaITUTATbI KOHE YIITTHIK aJaMu
kanutaia. byn yctaHeiM eTe ceHIMII OONbIN KOpiHeIl >KOHE aJaMH KalHMTalAbl JKeKe ajam,
KOCIMIOPBIH JKOHE MEMJICKET JICHTeHiH/Ie KapacThIpyFa jkoHe Oarayiayra MyMKIHIIK Oepeni. JKeke
memiiekeT 17 meHOepinae OapiblK yII jAeHre Oip-OipiMeH ThIFbI3 OalIaHBICTBI, COHJIBIKTAH
olapAbiH  OipeyiHe OacKapylIbUIBIK ocep aJaMu KalmuTaJIbIH JaMmMy JCHTEUiHIH KaJlbl
KOPCETKIIIIHE CHHEPTeTHKAJIBIK dcep eTeIl.

Ken marpiHaza ajaMu MOTEHLMAT «QJIEYyMETTIK-3KOHOMHKAIBIK JKYHEHIH KYMBIC 1CTEYIH
KaMTaMachl3 €Ty YIIiH HaiJalaHblIybl MYMKIH KYH/bI )KOHE PyXaHU-alaMIepIIUTIK aclleKTiIepal
Koca ajFaHja, OUTIMHIH, TOXIPUOEHIH, aKMmapaTTblH, MOTHUBAIMSHBIH, CEHIMHIH >XWHAKTaJIFaH
KOPBIMEH» YCHIHBLIFaH.

AnamMy KanuTasAblH HHHOBAIMSUIBIK 1aMybl IIapyallbUIbIK KYPri3ylli CyObeKTIHIH Oacekere
KaOlIeTTUTIIT MEH WHHOBAIVUIBIK OENCEHAUIITIHIH 6CyiH KamMTaMachl3 eTy[iH Kemijai OobIn
TaOBUIATBIHBIH €CKEPE OTHIPHII, alaMU KalUTAJIBIH JaMybIH CTPATETHSUIBIK OacKapy Macenenepi
0oceKeNecTiK apThHIKIIBUIBIKTapFa KOJ JKETKI3yre YMTBUIATHIH KOMITAHUSIIAP,IBIH KOPIIOPATUBTIK
CTpaTETUACHIHBIH Kypamac 0eiri 601ysl THIC.

Kazakcranma Oyi1 OaFbITTBIH JaMybl, 9Cipece SKOHOMUKAHBIH HETI13T1 CEKTOPJIAphI YIIIiH, 6T
03eKkTi. IHHOBaIUSsIIBIK SKOHOMUKAHBIH KbUIJIaM TapallaThIH KaPKbIHIAPBIHBIH, 09CEKEIeCTIKTIH
KaHa KaFIaiJIapbIHBIH TYBIHJIAYBIHBIH JKOHE MEMJICKET TaparblHaH KOPCETUICTIH KhICHBIMHBIH
oCepiMEH KOMIaHUsIap O9CEeKENiK apTHIKIIBUIBIKTAPFa KOJ JKETKi3y, HaphIK YJIECIH YCTal Kaly
KOHE KCHEWTY JKOHE WHHOBAIMSIBIK TapTHIMABUIBIKTEI JKOFApBLIATy KypeciHIe Jamy
MOTEHIIMAJBIH, OHBIH IIITHAE alaMU KaluTal bl TaMBITYAbI 0acKapy eceOiHeH, YIFauTyFa MOXOyp
OoJIaIbl.
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AMMAKTBIK IIAPY AIIBLIBIK CYSBEKTLIEPTHIH, JAMYBIHA
PETTEYIII UHCTUTYTTAP/bIH 9CEPI

[Hepxan MypTta3a aTbiHAarsl XajdblKapaiblK Tapa3 yHUBEPCUTETI
9011 M.M., maructpant

Tyiingeme. Makanana aiMakTBIK IIAPyalIbUIBIK CYOBEKTIICPiHIH JaMyblHA PETTEYII
UHCTUTYTTapAbIH ocepl JEpeKTep SKOHOMHUKAChl TYPFBICBIHAH KapacThlpblIFaH. JlepekTep
OKOHOMHKACHIHBIH MOHI, OHBIH aWMaKTBIK JEHIeHIeri SKOHOMHUKAJIBIK MKOHE OJICyMETTIK
KaTbIHACTAp/Abl JaMBITYyaFbl peJli, COHAAN-aK KOCIMOPBIHAAPABIH 0ocekere KaOileTTUTiriH
apTTBIPYAAFbl MAHBI3BI 3epTTENTEH. [lepeKTep SKOHOMUKACHIHA KOJIJAHBUIATBIH HET13T1 apabIK
TeXHoJIorusuIap cunarrainslin, Kazakcran PecnyOnukacbiHarbl JepeKTep/ai )KUHay, caKkTay, OHIey
JKOHE KOpFay cajachlHIarbl HOPMAaTUBTIK-KYKBIKTBHIK Oa3aHbIH €peKIIETIKTepl TajlaHFaH.
CoHbIMEH KaTap AakMapaTThIK KayilCI3[iK Mocenenepi, TpaH3aKUUSUIBIK IIBIFBIHIAPIbIH
KaJIBINTACybl JKOHE aHMAaKTBIK JCHIelIe IepeKTep HKOHOMHKACHIHBIH JaMybIH TEXEHUTiH
MHCTUTYLMOHAJIBIK, YHBIMIACTBIPYIIBUIBIK JKOHE TEXHUKAJIBIK KeJIeprijiep aHbIKTaIFaH. 3epTTey
HOTHDKEJIEpl JAepeKTep SKOHOMHUKACHIH JAMBITY YIIIH LUQPIBIK IIaTgopmaiapabl XKeTulaipy,
OM3Hec-TpoLecTep/ll CTaHJApTTAy JKOHE PETTeYIIl HWHCTUTYTTapAblH THIMIUIIIH apTThIPY
KQKeTTUIITH KepCeTel.

Tyiiinai ce3aep: nepekTep 5SKOHOMHUKACHL, LUGPIAHIBIPY, PETTEeYIll HHCTUTYTTap,
allMaKTBIK DKOHOMHKA, aKMapaTThIK KayiNCI3AIK, YIKEH Jepektep, MUpIbIK miatdopmanap,
TPaH3aKIMAJIBIK HIBIFBIHIAP, HMHCTUTYLIMOHAIJBIK PETTEY, MIApyalIblIbIK CyObEKTIIepI.

AHHoTauus. B craThe uccnemyercs BIMSHUE PETYIHPYIOIINX WHCTUTYTOB HA pPa3BUTHE
PETHOHANBHBIX XO3SHCTBYIOUIMX CYOBEKTOB B YCJIOBHUSX (HDOPMUPOBAHHUS SKOHOMHUKH JAHHBIX.
PaccMoTpeHB CYIIHOCTP SKOHOMHKH JIaHHBIX, €€ pOJb B PAa3BUTUU DSKOHOMHYECKHX U
COLMAIBHBIX OTHOLICHWH Ha PErvOHaJbHOM YpOBHE, a TakXKe 3HAueHHe JUIs IOBBIIICHUS
KOHKYPEHTOCIIOCOOHOCTH TpeAnpusTuii. [IpoBeneH aHalM3 OCHOBHBIX CKBO3HBIX TEXHOJOTHN
HSKOHOMHKH JIaHHBIX W JIEHCTBYIOIIEH HOpMaTHBHO-TpaBoBOil 0a3bl PecnyOmuku Kaszaxctan B
oOnactu cOopa, XpaHeHus, 00pabOTKH U 3aIUTHI JaHHBIX. Oc000e BHUMaHUE yIeI€HO BOIPOCcaM
MHQPOPMAIIMOHHON 0€301aCHOCTH, TPAH3AKIIMOHHBIM HM3JIEpPKKaM M (pakTopam, CIepKUBAIOIIIM
pa3sBUTHE SKOHOMHUKM JaHHBIX HA PETHOHAIBHOM YpOBHE. BBISBICHBI MHCTUTYIMOHAJIBHBIEC,
OpraHU3aIlMOHHBIC U TEXHUYECKHE Oaphephl, MPEMATCTBYIONHE () (HEKTHBHOMY HCIIOJIE30BaHUIO
JAHHBIX B JESATEIbHOCTH XO3SHUCTBYIOIIMX CyOBEKTOB. CrienaH BBIBOJ O HEOOXOIMMOCTH
COBEPIIIEHCTBOBAHUS MU(PPOBBIX IIATGOPM, CTaHAAPTH3AMNN OW3HEC-TIPOIIECCOB U MTOBBIIICHUS
3P PEKTUBHOCTH PETYIUPYIOIUX HHCTUTYTOB I JaTbHEHIIIEr0 pa3BUTHsI SKOHOMHUKH JTAHHBIX.

KiroueBble €/10Ba: SKOHOMHKA [aHHBIX, LHU(PPOBHU3ALMS, PETyIUPYIOIINE HHCTUTYTHI,
perHoHaNbHAs AKOHOMHKA, WH(pOpMAIMOHHAs O0e30MacHOCTb, OOJbIIME JaHHBIE, LU(POBBIC
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1aThopMBl, TpaH3aKLHOHHEIE HU3JIEPIKKH, HHCTUTYLHMOHAJIBLHOE peryjiupoBaHue,
XO3UCTBYIOIINE CYOBEKTHI.

Abstract. The article examines the impact of regulatory institutions on the development of
regional economic entities within the framework of the data economy. The study analyzes the
essence of the data economy, its role in the development of economic and social relations at the
regional level, and its importance for improving the competitiveness of enterprises. The main
cross-cutting technologies of the data economy are characterized, and the current regulatory and
legal framework of the Republic of Kazakhstan governing data collection, storage, processing, and
protection is reviewed. Particular attention is paid to information security issues, transaction costs,
and factors constraining the development of the data economy in the regions. The research
identifies institutional, organizational, and technical barriers that hinder the effective use of data
by economic entities. The findings emphasize the need to improve digital platforms, standardize
business processes, and enhance the effectiveness of regulatory institutions to ensure the
sustainable development of the data economy.

Keywords: data economy, digitalization, regulatory institutions, regional economy,
information security, big data, digital platforms, transaction costs, institutional regulation,
economic entities.

3epTTeyiH HeTi3r1 OaFbIThl — aliMaKTaFbl SKOHOMUKAJIBIK CYObEKTLUIEPAIH SKOHOMHKA KOHE
QIIEYMETTIK cajlaiapa KaTblHACKa TYCy OapbhIChIHIA EPEKTeP IKOHOMUKACHIH JaMBITYhl OOJIBITT
TaObLIabl. J[epekTep SKOHOMHUKACHIHBIH CYObEKTLIepiHe KeleTiH Ooscak — Oyl aliMak JAeHreilinae
ACPCKTCP 3KOHOMUKACBIHBIH YJIFiCiH aHI)IKTaf/'ITI)IH KOMMCPUUAJIBIK XKOHE KOMMCEPLUAIBIK €MEC
MCKCMCJICD  JKUBIHTBITBI. AﬁMaKTaF bl Cy6’LeKTiH€p o03apa SKOHOMMUKAJIBIK 6aﬁHaHbICTap
KYPBUIBIMBIH KYpai/bl, KaTbIHACTAp KOpIIAaFaH OPTAaHBIH OHTAMIBI JKoHE Kepi ocep OeperiH
(bakTopIapIbIH 9cep apKbUIbI JaMHIbI.

JlepekTep KOHOMMKACBIHBIH KaThICYLIBLIAPHI 63 KBI3METIHE Typni ¥3aK JKOHE KBICKA
Mep3iMIi Macenenepl LIely YIIiH YIKeH JIepeKTep KOPbIMEH KYMbIC jkacailnel. Jlepexktep
SKOHOMHUKACHIHBIH OMOEOANThIFBl — KE3-KEJITeH KOCIMOPBIH YINH KOJuKeTiMauTiri. Jlepektep
3KOHOMMHMKAChI KQCiHOpHHHLIH MBIFBIHAAPBIH KBICKAPTY KOHC Cayla KOJIEMIH AYKbIMJIBI €TYTC
OarpiTTananpl. llbiFeIHgapapl  a3alTy >KOJJApbl: OHJIIPICTE LIBIFBIHAAPAbI WHHOBAIUSIIAPAbI
€HT13Y apKbLJIbl a3aiTy, HIBIFBIHAAP/IBI YHEMI OaKblIay, MAPKETHHIKE KYMCAIAaThIH HIBIFIHIAP/IbI
petimeH xymcay. Ocbliap apKbliIbl KOCITOPBIHAP JaMy/IbIH jkaHa OarbITTapblHA KON, Oacekere
KaOUIeTTUTIKTEPiH apTThIPaIbL.

Jlepektep SKOHOMHKAChl MHCTUTYTTapbIHbIH aliMaK JIEHreiiH/1e 5KOHOMUKA caJlalapbIHbIH
KaThICYLIBUIAPBIHBIH JaMyblHa icepiH Oaranay Kelleci sKaFaaiapapl peTTey apKbUIbl ICKE acajibl:

- apajbIK JEPEKTep SIKOHOMHUKACHI TEXHOJIOTUSIIAPBIH JKIKTEY;

- eJ'IiMiS,I[eFi ACPEKTCP SKOHOMHKACBIH HHCTUTYTHUOHAJABIK peTTey):[iH KOJIAaHBICTArbl
TETIKTEPIiH aHbIKTAY;

- aliMaK JeHreliH/Ie MHCTUTYIIMOHANJIBIK PETTEY/IiH €PeKIIeTIKTepiH aHbIKTaY.

Konpaneicta Gap AepekTep AKOHOMHUKACHI TEXHOJIOTHSJIAPBIH €Ki TOMKA O6JreH >KOH:
apalbIK XKOHE calallblK. ApalIbIK TEXHOJIOTUsIIAp OapIbIK cananapaa Oipei KoIIaHbLTybl MyMKiH
(KCCTC 1) An CAJIAJIBIK TCXHOJIOTUAJIAp CPCKIIC KCJ'IC,Z[i JKOHE TCK COJI cajlaga KbI3ZMCT ’KacauThIH
KOCIMOpBIHAAP YIIH KbI3BIKTHI Oomaapl. Ka3ipri TaHaa apaiblK TEXHOJIOTHSIIApFa KaTaThIHAAP:
MOGHJ’IBZ{i TCXHOJIOTUAIAP, JKAaCaHAbl HWHTCIIJICKT, HWHTCPHCT, 6¥J’ITTLI CCCIITCYJICD HACPCKTCP
Oazamapsl KoHE T.0.

Byriari tapga aliMak OeHTeWIHIETT PETTeyIli XOHE SKOHOMHKAIBIK WHCTUTYTTap OpTa
OarpITTa KOPHOPATUBTIK JIEPEKTEP DSKOHOMHUKACHI CEKTOPBIHBIH OHTAWIBl KBI3METI YILiH
mafﬂaﬁﬂap JKacall, 1aMyblHa YJIKCH BIKIIaJI eTe;[i. PeTTCy MaKCaTTapbl GHlp OKOHOMUKACBIHBIH
JamMy 6aCBIMJII)IKTapI)IMeH KOHEC JCPCKTEP SKOHOMHUKACBIHA KATBICYIIbIIAP apaCblHIAAFbl ©3apa
OpEeKeTTepiHIH peTTeylll MapTTapbl MEH epexenepiH Oenriiey KaXeTTLTriMeH aHBIKTajaJlbl.
PecnyOnmkanblK JeHTeiaiH MakcaThl — OHIpJIEp e3apa Olpirim KbpI3MET »acay YIIH OpTaK
XKarmainap skacay. byn OarpiTTa mienrimMiH TabaThIH JKargaiyiap: eHipiep apachlHAa UQPPIBIK
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OpTaHbIH JaMYBIH TSKEHTIH PETTEYI dKoHE SKOHOMHUKAIBIK KEACPTiepAl KOk KIHE 3UATKEPIIK
MEHIIIKTEP/Il KOpFay.

Kecrte 1— Jlepekrep SKOHOMHUKACHIHIA apaJIbIK TEXHOJOTHUSIIAPABIH MiHE3eMeCi

Ne Texuonorus Mine3neme

1 | Mobunbai xemninep JKoFrapsl KbUIaAMIBIKTHL AepekTep xeniiepi (4G xoHe
5G). Anram gepekTepai ainy jKOHE CepBepre KeTKi3y
Kypajigapbl

2 | XKacaHJpl HHTEIIEKT TexHonorus apkpUIbl MallMHANAP apKbUIbI OKBITY

ke3neneni. COHBIMEH KaTap aJaMHBIH KaTBICYBICHI3
JKOFaJIFaH JCPEKTEeplll KallblHA KENTIpy, MIeHIiM
KaObL1/1ay ’KOHE T.C.C.

3 | OHepKoCINTIK HHTEPHET Bbyn  eHepkocinTiK  KOCIMOpbIHAApFa  apHalFaH
JepeKTepl JKWHAY KYpPBUIFBUIAPbIHA HETi3/1e]reH
3arTap MHTEPHETI TEXHOJOTHSCBHIHBIH IIIKI JKYHeci.
byn xKepae OHEPKACINTIK JKaOJIbIKTapFra
MaMaHJaH IBIPBIUIFaH CeHCOpIiap opHaThUIaabl. Herisri
MakcaT — JEpeKTepi JKWHAY, CaKTay >KOHE apHaibl
cepepre xkidoepy

4 | PoOoTOTEXHUKA OJICYMETTIK XKOHE SKOHOMHKAIBIK KbI3METTIH OapJbIK
cajajiapbIHIa poboTTap MEH Oacka na
ABTOMATTAHBIPBUIFAH JKaOABIKTApAbl  >K0OaIay/bl,
KYpacThIpY/Ibl, MalJananyabl KaMTUIbI

5 | byaTTeIK ecenteynep bynrTeik ecenTeynepAi KaTamachl3 €TETIH HETi3Ti
TEXHOJIOTUSI — BUPTyaJJaHAblpy. byn  apKbUIbI
(u3MKaIbIK ecell KYpPbUIFBICBIH OipHele TonKa OeJrir,
OHail 6ackapyra 0oaabl

6 | YukeH nepexrep by, 6ipiHmn Ke3ekTe, ajgaMiap >KoHE TEXHOJIOrussap
»KacaraH MarbI3/Ibl JIEPEKTep KUBIHTHIFEL. by akmapar
KUBIHTBIFBl MHQPAKYPbUIBIMIBl OpHAJacKaH >KoHE
JKeJll apKbLIbl TapaThUIFaH 0oy kepek. Kemin Ttycerin
aKnmapaT MHTEJUIEKT apKbUIbl OHJENIN, CHIaTTalybl
TUIC. YJIKEH MOJIIMETTep TYpJil O0IyblHa OaliIaHbICThI
HapbIKTBIH KOINTEereH KOJAAHYIIbIIaphlHA KaXeTTi
Oonanpl. Aknapar Typiai ¢opmarra OOIybl MYMKIH:
MOTIH, JaybIC apKbUIbI, BUAEOTYCipiMIep, rpaduka.
JlepexTep JETiHIH O KBULAAMIBIFBI KOJIMEH OHJIEY
MYMKIHJIIKTEpIHEH aca yJIKEH.

7 | AKnapatrThIK Kayinci3aik byn akmapaTThlk ToyekenaepAl TOMEHIETY apKbLIbl
aKmapaTThl KoOprayra OaFbITTaJfaH TEXHOJIOTHUsIAP
TOObI. OJeTTe MyHJall TEXHOJIOTUAIAp, AEepeKTepil
3aHCHI3 KojjaHy (amry, Oy3y, IO XoHEe T.0.)
BIKTUMAJIIBIFBIH ~ OOJIIBIpMayFa HEMece asalTyra
apHayapl.

8 | XKexke xeikrep Byt Torm aBTOHOMIBI JKYPTi3y KoHE KOpIIaFaH OpTaHbI
KaObU1lay YIIH 9pTYpJIl XKyHenep MeH ceHcopiapiabl
Kypaiael. KonganaTslH TEXHOJIOTHSIIAP: pajap, Iuaap,
coHap xoHe T.0. COHbIMEH Oipre MHEPUUSIIBIK OISy
OipmikTepi. 3amaHayn Oackapy KyHelepl KOJIalIbl
KYpY Koimapasl, Oererrepii, Oenriiepai aHbIKTay
YIIIiH CEHCOPJIBIK aKIMapaTThl OHICH/I.




XTYVY >xapuibIchl

55

9

AKBUIIBI )KE€KE Kypajijaap

Bbyn texHonorusmap TOObI KHIJIETIH KYpBUIFbLIANa
KOJIZTaHBLIIA b (buTtHEC-TpEKEpIIED,
KapAUOCTUMYJISTOPIAp, MPOTE3Ep KOHE T.C.C.). byn
KYPBUIFBIJIAD apKbLIbI aJbIHFAH akKmapar Oenriiai Oip
MOJIeNIbJICYTe, JCHCAyJIBIKTHl ~ OaKbuiayFa, TYpJi
TEXHOJIOTHSUIAP]IBI 3ePTTEY/IE KOJIaHbLIa IbI
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JKahauneix
Kyihenepi

O3ULUsIIAY

GPS JKOHE TJIOHACC
HABUTAIMSUIBIK KYHenep

CIIYTHUK APKbLIbI

PecrryOnukambI3ia KanbINTachlll JKaTKaH IEPEKTOp KOPBIMEH JKYMBIC jKacay TOpTiOiH
perreyre OarbITTanFaH Oip KaTap Ky)KaTTap KaObUITaHFaH.

Kecte 2 — Kazakcranmarbl JIepeKkTep SKOHOMUKACBIH PETTEHTIH HEri3ri HOPMAaTUBTI-
KYKBIKTBIK aKTiJIep

Kyxar Perreiini MaHpI3bI KoHE acepi
«AKNapaTTaHabIpy MemiekeTTiK JKoHE JKeKe axKmaparTelk | Jlepekrepain
Typais» KP 3anbt KyHenepi SKOHOMUKAJIBIK
Hudpnbik miardopmanapab alfHaJIBIMBIH
JlepexTepai JKMHAY, CaKTay OHE OHJIEY | KaJbIITaCThIPaIbl
YAepicTepiH
«DJIEKTPOHIBIK YKIMET»
MH(PaKypbUIBIMBIH
Jlepextep omnepaTopiapblHbIH  KYKBIKTBIK
MopTeOeciH
«epbec  nmepexrep | Hepbec nepexrepai xuHay, oHIey >xoHe | Data-Omznec YIIiH
KOHE OJapbl KOpFay | cakray MaHbI3AbI. ATanFraH 3aH
Typais» KP 3anbt Jlepextep cyObEKTICIHIH KeniciMi nepoec NEPEKTEPAIH
TpaHnciiekapasiblK IepeKTep anMacy KOJIJIaHYbIH KaKeTTi
Kommanusimap eIy skayankepiiri JKaFIaisiapaa meKkTen i
«DNEKTPOHJIBIK DNEKTPOHIBIK IEePEKTePAiH 3aHIbI KYIIIi Hudpabik
KyoKar KOoHE | DIEeKTPOHABIK KeJliciMIIapTTap MoMUIeNepIiH
uuppnelk  kontaxOa | [lalipananymbuiapabt UQPIBIK | KYKBIKTBIK HET131.
Typais» KP 3anbt colikecTeHIpy Jepexrepai
9KOHOMHKAIIBIK ~ aKTHB
peTiHne  maiganaHyra
MYMKIHIIK Oepeni
«baitnanpic Typanel» | TeleKOMMYHUKAIUSIBIK JKeTiIep WNHdpakypbUIbIMABIK
KP 3anst HNuTepHeTKe KOMMKETIMIUTIK 3aH. Hepextep
Hepexrepai 6epy SKOHOMHUKACHIHBIH
TEXHUKAJIBIK HET131H
KAMTH/TBI
«AKNapaTTaHabIpy AKmapaTThIK XKyienepi Kopray Bapnbik JepeK
Typasib» KP 3ansl IT-undpaxypbuibivFa KOWBLIATBIH | KOMIIaHUsJIap YIIiH
TajanTap MIHACTTI  TalanTap/bl
Kubepkarmaitnapra Kapchl ipeKeT eTy oenrinei i

KP

Kozeci

Kacinkepik

HapeixTars! ycTem xarnai
Jlepektepre KOJDKETIMILTIK
Hudpabik 6acekenecTik

KocinmkepmikmneH THIFbI3
OailIaHBICTHI
riaTdopmanapabl
0aKpUIay: MapKeTILIEHC,
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Bacekenectik Kopray dunTEX, U PITBIK
OpraHJapbIHBIH IKOXKYHenep
aKkTiiepi
«AKnapaTrTaHaspy AIIIBIK MEMJIEKETTIK JIepeKTep Crapranrap,
Typanb» KP 3anpl busnec yuriH nepexrepre KOLDKETIMILTIK aHAJINTHKA, HICTIM
GovTech miardopmanapsr KaObuIIayAa  JaMylIbl
cebernkep

JlepexTep 5KOHOMHKAChIHA KQXKETTI aKmapar ’xoHe eHAipic pakTopbl — OyJ1 HETi3ri akmapar,
al aibIH ©HIM peTiHze Oy eHJeNreH aknapar. OHJIeNreH aknapaT YJKOHOMUKAIIBIK, QJI€YMETTIK
TYPFBIIaH SKOHOMUKA CyOBEKTICI YIIIIH HEMece MeMJIEKET YIIIiH Ol JeHTel/Ie TTai1amblIbIFbI
Oap MoJiMeT.

JKvnakranran JepekTep HETi3iHAe KaKeTTI akKmapar KypacTeIpbuiagel. byn akmapar
YUBIMIACTHIPYIIBUIK MakcaTTap YIIH Oelriii KYHAbUIBIFBI 00Jaabl. YIIKEH JepeKTepre aiHamy
YIIIH aKmapar KeyieMi yJKeH Ooxysl Tuic. JKMHaKTanFaH JAepeK akmaparka aiHaibll, He
SKOHOMHMKA, HE JICYMETTIK KaFJail yIIiH memiM KaObuiaay/aa naiansl 001ybl MiHIETTI.

Heri3i gepekrepai eki Ton KOJIJaHa bl — MEMJICKET JKOHE JKEKE CEKTOPIaFbl KOCITOPBIHIAP.

Omap yurin OipiHII Ke3eKTe aiFall, OYphIH KOJJaHbIcTa OOJIMaraH AepeK KYHIbI. AJFall
JepeKTep KeJeci TonTapra OeliHe:

- Knnacrepney. benrini ykcacTbIKTap HeTi3iHIe AepEKTep/ii TONTACTHIPY;

- Kikrey. benrini 6ip epexe apKbUIbI IepeKTi Oenrisi Oip KiKKe KaTKbI3Y;

- Acconmanus. bip yakbITTa OpbIH aifaH OKWFallap apachlHAA TYPAKThl 3aHJIBUIBIKTApIbI
AHBIKTAY.

- Ti36ektey. benrini yakpIT apanbirbiHga Oip OipiMeH OalIaHBICTBI OKUFajap apachblHAa
0aliJIaHbICTHI AHBIKTAY.

- bomxampaay. Tapuxu nepek Heri3iHze KeJeneKTeri KopceTKIITepAl aHbIKTay.

- AyBITKynap/bl aHbIKTaY. bapiblK 1epekTep apacblHaH CUNaThl OesIeKTepiH Taly.
- baranay. benrini 6ip 00bekT HemMece CyOBEKTTIH Oip CHIAThIH Y3/IKCi3 OomKay.
- BaitnansicTapapl Tasigay. Jepextepain apackiHaa TOyeIAUTIKTEP Al aHBIKTAY.

- Buzyanuzanus. [lepexrepai eHzen, rpaduka apKbUlbl KOPCETY.

- KopsITeiHabIIAY. JlepekTep )KUBIHTBIFbIHAH KAQXKETTIC1 OOMBIHILIA CUIIATTAY.

ConbIMeH Oipre anfail MaJTiMETTep/l )KMHAKTay OapbIChIHAA OipTe OipTe eKiHII Ke3eKTeri
nepekTep 06a3achl KYpbUIaJIbl.

AnFamn gepexTepi KMHAKTay YIIIH TYpJl TeXHMKaJbIK Kypaujgap KongaHbuiagsl. Onap
JIepeKTepAl OHIETIMETEeH TYPJIe cepBepIapra xioepe/i.

Kazipri ke3ne Oykin onemze AepeKkTepAl KUHAKTAy, OHJAEY >KOHE TYTBIHYIIbIFa KETKi3y
OapbIChIHIA OJIAapABl KOPFAay MOCENeCiHE YJKEH KOHUI OesiHenl. Ocipece Oyl Mocene Kemeci
XKaraaiaapaa eTe e3eKTi: Keke 0acThbl )KOHE KOMMEPUHUSIIBIK KYIHUS PeTiHJIe )KYPEeTiH IepeKTepi
Kopray. COHZIBIKTaHJa COHFBI KbULIAphl IepeKTep OOMbIHIIA Oip KaTap KyXaTTap KaObUIlaHbII,
KOJIJaHBICKA €HTI31III1.

Kecte 3 — KP akmaparThlk Kayinci3mik OoMbIHIIA Typiai mpoOiemManapra Tam OoJiFaH
TYPFBIHJAP/IBIH YJIecl

[MavimananymeutapaeiH | 3ustHABI KOHTEHT Oap | JKeke mepexrepaiy
aKmnaparTapbliHa aKIapaTThIH Kelyl PYKCaTChI3 Tapallybl
PYKCaTChI3 €HY
PecrybGnmka 1,3 19,5 0,4
OOMBIHIIIA
Opranbik 1,9 29,2 0,3
Conrycrik 0,9 16,5 0,5
OHTYCTIK 0,8 19,9 0,1
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Barwic 2,3 26,5 0,3
IeireIC 0,6 17 0,4

Kectenen kepimn OTBhIpFaHBIMBI3AN OipKaTap TYPFBIHAAPIBIH JKEKEe JepeKTepine malybul
JKacaJlFaH.

Kasipri ke3ne jxeke nepexrepre madybul Kacajblll, OJIAPJBIH PYKCATChI3 Tapajlybl dJIeM
OOMBIHIIIA YIIKEH YPAICKE koHE mpobiiemMara aifHamabl. EniMiz e jkeke gepekTepre KeaeTiH 00caK
— QJIEYMETTIK KAaMCBI3IAHABIPY Typalbl akmapaT, TOJIKYXKaT IepeKTepi, TeaedoH HoMepiepi
3USIHKECTEp YIIIH KbI3BIKTHI akmapaTka xarajabl. Erep Oyi nepekTtepie akTUBTI Ou3HeC
TYPFBICBIHAH Kapacak, OyJ1 JepekTep KbI3BIKThI emec. Ce0edi omap TYTHIHYIIBIHBIH OeNCeHILTIr
Typalibl 6i3re akmapat oepmeiini. CoHbIMEH KaTap OChl JepeKTep Al Nai aIaHblIl, ajdaskKrap Typii
cXeMaJiap apKbUIbl TYPFBIHIAP/BIH JIEPEKTEPiH 63 MaKcaTTapblHa KojgaHa anaasl. COHFBI Ke3Jie
OpBIH aJbIll OTBIPFAH TEHACHILUSA — aJasKThIKKA KO OepeTeH KayilcCi3JiK TeXHOJIOTHUSIIap/IbIH
anci3airi emec, kebiHece amaMu GakTop.

KoprnopatuBTi >xoHE MEMIIEKETTIK CEKTOpAa NEPEeKTepiH PYKCATChI3 KOJJAHYbI TYpPalbl
KeJeci MAJIIMETTEp KeJTipiIreH:

- 57 maiipl3 — TYTBHIHYIIBUIAPJBIH, OYJ1 KepJe VIIIHIII KaK Typaibl >KeKe IepeKTepAiH
TapajbIl KeTyi;

- 23 maiibI3a — KOMMEPIUUSUIIBIK KYITUSAFa KaTaThlH AEPEKTEP/IiH Tapalybl;

- 8 maiipI31a — MEMJICKETTIK KYIUSAFA KATaThIH IEPEKTEP/iH Tapalybl;

- 7 maiipI3[1a — TeJIeM HeMece Kap Kbl akiaparrap.

OHepKacin CeKTOphIHAA 55 maibi3la KOMMEPIFSUIBIK KYIUS JEPEKTEPAiH PYKCATCHI3
Tapaybl OpbIH ajaabl. by apana 6ip canana »KyMbIC )KacalThiH O9cekenecTep apachiHaa Oenriii
Oip akmaparrap KyHAbl OOJybIHa OaiJIaHBICTHI OCHI JKarlai OpBIH ajaabl. XaJIbIKAPAIIK
TEJIEKOMMYHHKAIMS O[aFbl MAIIMETTepiHe colikec, 21 akmapaTThIK Kayilci3aik mpolieManapsl
JKOHE KYIUS aKHapaTThIH Tapan KeTyl peTTeylll MHCTUTYTTapAblH JaMy JEHIeHiHIH TOMEHJIr1
KOHE YITTHIK HOPMAaTHUBTIK 0a3aMeH ThIFbI3 OailnaHbICThl. byl yHBIMHBIH 9JlicCHAMachlHa ColKec
WITTBHIK aKNapaTThIK Kaylilnci3aik skyienepiHiH namysl engeri G1-GS konnany aeHreinepiMeH
anbIKTanazasl [1,2,3]. OnicHama «bipieckeH peTTey» Ien araaaibl.

Gl — MemiiekeT TapamnblHAH aKIApaTTBHIK TEXHOJOTHSAPABI TOJBIK Oakpuiay. Jlepexrep
YKUHAKTATYAa SKIMIILTIK-0aKbUIay 9/1iC KOJIJaHbLIA/IbI.

G2 — Aknapat HapbIFbI alIbIK. JlepekTepi )KuHaKTay JKOHE caKTay/a )KeKe KOMITaHUsIap/aa
KATbICA/IbI.

G3 — AKmaparThIK KayilCi3IiK KbI3METI MEMJICKETTiH IIIiHJe WHBECTHIHUSIIAp YIIiH
TapThIMIbl OO0JbIN TaObLIaAbl. TapTHIMABUIBIK KbBI3MET KOPCETETiH KOMIaHMsJIAp apachbiHaa
09CeKeNeCTIKTIH )KOFaphl JICHI€HiH KAIBIITACTBIPY apKbUIBI KATBIITACTHIPBLITA B

G4 — AxnapatTThIK KayilCi3[IiK KeIeH i Typae icke achlpbluiansl. Herisri 0achIMIBUIBIK —
HKOHOMHKA YKOHE JIEYMETTIK casicar.

G5 — AxnaparThIK Kayimnci3aikTi OipiKKeH peTTey. DKOHOMHUKAHBIH OapIbIK callajapblHia
aKMmapaTThl )KHHAKTAY, TachIMaJiay, CaKTayaa KeTICUIreH 9ICTep KOJIIaHbLIa IbI.

OKOHOMUKACHl JIaMBIIl Kelle JKaTKaH MeMJICKeTTep/Ae Ka3ipri Ke3Je MEMJIEKEeT >KOHe
KOPIOPAaTUBTI CEKTOP apachlHJa aKMapaTThIK KayINCI3AIKTI KaMTy YIIIH OlpJieCKeH MIenrimaep
KaObu1IaHa el bys apanga aifta kery Kepek, Oip JAEHTeWJeH eKIHII JEHreWre >kKeTy YILIiH op
JIEHTeI1 0Ty MIHICTTI eMec.

Mpicansbl, nambiran ['epmanus, [IBenus, Kanana ennepin ancak, aknapaTTsl peTTey Keneci
KaFuJaTTapra CyieHe i CyreHemi:

- DKOHOMUKAJIBIK IIeKapaapaiblK BIHTHIMAKTACTHIK JXOHE OJIEYMETTIK KaMCBI3IaHAbIPY
KaruJaThl,

- IepeKTep/Ii KOJAaHBIIATHIH IIaT(opMara UKEM/IET CTaHAapTTay,

- nepekrtepai 6ipi3zai 6ackapy;

- Kayirnci3 colKecTeHIipy.
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JlepexTep 3KOHOMUKACHIH/A MaiAalbl akmapar HUQpIIbIK eHIMIep MeH Ou3HecC omneparysiapbiH
KYprizymiH Herisi. JlepekTep SKOHOMHKACBIHBIH THIMIUIITIH aHBIKTAy OYTIHII TaH[a Typii
dakTopnapasiH OonyblHa OaWIaHBICTBI Kypaeni Ooinbinm oThIp. bipak THIMALTIKTI ecenTey
KaKETTUIIr nybiHaamn oTeip. Cebebdi Ka3ipri Ke3jae AepeKTep SKOHOMUKACHI IKOHOMHUKAJIBIK KOHE
QJIeyMETTIK Mmaiaackl 6ap KOChIMINA KYHIbI Kypan oTbIp. OChl 5KOHOMUKAHBIH KaThICYbIMEH €HOCK
OHIMIUTIT1 ©CiI, TEeXHOJIOTHUIBIK OalJlaHbICTap CallajblK TYPFBIIAH JaMubl. bys apaga Tuimai
IKOHOMHUKAIIBIK JKOHE 0acKa J1a OailylaHbICTap KAJIBIITACa lbI.

WMHCTUTYIIMOHAIBIK KO3KapacTap, SJKOHOMHKAIIBIK JKOHE dJIEYyMETTK OalIaHbICThIH HET131
— aKnapar. Op CyOBeKT 63 KOKETTUIINHE Kapald aklapaTThl OHJeM, aijalaHaIbl.

Axmapar JepeKTep SKOHOMHUKACBHIHAAFbl aWMaKTBhIK SKOHOMHUKAIBIK CyOBEKTUICPIIiH
HKOHOMHKAJIBIK HOTIDKENIEPIH Tanjgay YLIIH ©3€KTI TakKbpIpbIIKa aiHaiabl. YJIKEH JepeKTep
TEXHOJIOTUSUIAPBIH TMaiaiaHy apKbLIbl KOMIIAHUSHBIH OJICYMETTIK-DKOHOMHUKAIBIK MOpPTEOECiH
aHBIKTAy MYMKIHJIT1 *KeHiaenai. Kenreren cananapna KoMnaHusi KbI3MET1 Typasibl AepeKTepi
UEIICHYIIN, COJl KOMITAHUSHBIH HApPBIKTaFbl TYPAKTHUIBIFBIH, OJCEKEIeCTEpMEH KaThIHACKIH,
Oosamiak ic-KMMBUIBIH aHBIKTAH aajbl.

JlepekTep SKOHOMHUKACHI OOMBIHINA TYPJIi 3€PTTEYJIEP/IiH JKacalyblHa KapaMacTaH, Koja
O0ap axmapaT KOCIMOPBIHMEH OpPEKETTECINl IKATKAH KOCIMOPBIHAAPABIH  SKOHOMHKAIBIK
nIenrimMaepine acepi JIci3 akesei. Ocipece, S9KOHOMUKAIBIK OaiIaHbICTap KypbUIMac OYPBIH.

JlepekTepAiH KOmTiriHe KapamacTaH — OJIapJbl OHACY, KaXKETTI CTaHIapTKa KeNITipy
ypaictep e3zekreHin kenemi. Ce6ebi, Ka3ipri Ke3ae AEpeKTep JIeTi YIKeH OOJFaHbIMEH, OJIap/abl
OHJICY JICHTCHi oJIi JIe TOMEH.

AKIaparThlH pOJIiH 3epTTey 013 YIIIH TPaH3aKIMUIBIK IIBIFBIHAAD KOHE SKOHOMHUKAIBIK
KaTBIHACTAP apachIHaFbl OAMIaHBICTHI OPHATYFA BIKIIAJ €TEII.

JlepekTep MeH aKmapaTThl TaJIay MICIIiM KarobuIIay/a aca MaHbI3/Ibl. Ocipece OHIM jKaHa
JKOHE OHBIH KeJICIIeTiH 00JKay KUbIH OOJIFaH Karaaia.

AliMaKkTarpl MapyalIbUIBIK CYOBEKTUIEPAIH apachIHAarsl OaiaHbICTapFa aKmapar ocepiH
Oaranaya keneci OUu3HeC-ypIaiCTEP aHBIKTAJIIbI:

- anfplH ana kociOu Oaranay;

- KeJICIM ce3Jiep;

- DKOHOMUKAJBIK OaliIaHbICTapAbl KYpY.

JlepexTep jKyMBIC JKacayza TPaH3aKIHSIIBIK IIBIFBIHIAD KaJTbIITACAIbI.

Kecre 4 - Aknapar Typanibl TpaH3aKIUSUIBIK IIBIFBIHAAP TYPFBICBIHAH TYCIHIKTEMETEP

ABTOp AHBIKTaMachl

P.Koy3 «AKnapar j>KMHay >KOHE 6HJEYy IIbIFbIHAApHI, KEJICCie3lep MEH
mieniM KaObl1ay IIBIFBIHAAPHI, KENICIMIIAPTTHIH OPBIHJATYbIH
0aKpUIay XKOHE KYKBIKTHIK KOPFay IIBIFBIHIAPH»

J.Hopn «AKMapaTThlK  IIBIFBIHAAD  TPAH3aKIWSUIBIK  HIBIFBIHIAPIBI
TYCIHYJIH KUITI OOJIBIT TaObUIAbI»
O.VunssamMcon «TpaH3akUMANBIK IIBIFBIHAAP — Oyl  ypHAic IIBIFBIHIAPSI,

HSKOHOMHKAJIBIK KaTbIHAcTap KaJblITacKaHFa JeHiHri Ou3Hec-
ypicTepMeH OaillaHbICThI ajl/IbIH ajla IIBIFBIHIAD XKoHEe OYphIHHAH
0ap KaTbIHACTap/bIH HOTHIKEMIHJIE Maiiia 60JIFaH NIBIFBIHIAPY»
XanbIKapabIK «AKnapaTTel OEpeTiH >KOHE TapaTaThlH ajamaap, TEXHUKAJBIK
CTaHJapTTay YUBIMBI | Kypajaap KOHE KAp KBLIBIK pecypcrap CHUSIKTBI
YUBIMJIACTBIPYLIBIIBIK PECypcTapMeH Oipiiecin KbI3MET jKacalThIH
aKnapaTThl OHACY KyHeci»
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1 xe3eH

©JIIIIEM
cUnaTTaMaaapbIHbIH
CaHbIH aHBIKTAY

2 Ke3eH
op emmeM OoHbIHIIA
aKmapar  TOJIBIKTHIFBIH
JKoHe KO3 (HUIMEHTIH

AHBIKTAY
3 Ke3eH
KO3 OUIIMEHTTIH  yiec
caJMarbl
4 xe3eH

aKmapar  SKOFaJTYJIbIH
opramia  caJMakKTajFaH

Koa(puImeHTiH

AHBIKTAY
5 Ke3eH
op oJIIeM YIIiH
IBIFBIHIAP KeJIeMiH
AHBIKTAY

6 Ke3eH
ip eJIeM YIIiH opTaria
IIBIFBIHIAP/IB] AHBIKTAY

Cypert 1 — Aknapat >koHe eH/iey HIBIFbIHIAPbl apAChIHIAFbl OailIaHBICTBI MOAEIBACY

JlepekTtep KOHOMUKACHIHBIH ailMakTarbl IMapyallbUIbIK CYOBEKTIIEPIHIH SKOHOMMKAJIBIK
JaMyblHa ocepl amblK cypak Ooinbll Typ. Jlepekrep SKOHOMHKAChl KaJlbIITACHIT OTHIpFaH
Oenrici3aikTep KarJaiblHAa KOCITOBIPHHBIH KEJIEHIE3KTer1 1IC-KUMBUIBIH aHBIKTaUThIH (PaKTOPABIH
6ipi. Ocbl apKbUIbl MIBIFBIHAAPABI YHEMIEY MYMKIHAIr TybIHJai1l. CoHBIMEH Oipre aepexkTep
SKOHOMMKACHIH KOCITOPBIHHBIH €CENTUIIrHE eHT13y TYpJll KeJepriiepMeH KonbFaasi[4,5].

XKexke TanmaiTeiH O0JcaK, KeJICIM IIAPT ToyeKeNeaepl Kejieci KecTee KeNTipijreH.

Kecre 5 - Kenicim mapt toyekenenepi

Toyeken Typi Cumnarramacsl

baceke bacekeni »kacaHabl TeXkey MKoHE KeliciM
KYHBIH [TBIHAHBI TOMEHJIETIICY

Kateinacrap DKOHOMHKAJBIK KAThIHACTAPIABl OKIMIILTIK
TapanblHaH KaTaH KaJaraiay

NudpakypbutbiM JlepekTep SKOHOMHKACHI HHCTUTYTTAPBIHBIH
JIYPBIC TaMBbIMaYbl

Kyn XKacaunpl Typne KemiciM IIapTThIH KYHBIH
JKOFaphUIaTy
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| KyKBIKTEIK | 3amFa KalIIbI KENETiH OpEKeTTep Kacay ‘

JlepexTep S5KOHOMHMKACHIH aiiMaKTap JACHTeHiHae Typil (hakTopap TeKen/Ii:

- XKYHemik gaxkTopuap;

- CYOBEKTHUBTI (pakTopIIap;

- KeJICIMIIApTTHIK-YPAICTIK (pakTopiap;

- BKCTEpHAIIBI (haKTOpIIap.

Ochl (akTopnap ocepiHEeH IEepeKTep PKOHOMHUKACHI OdceKene QJNCI3/ICHIM, KOJJaHy asiChl
TEXEIECHE .

Xorapeina kepceTiiareH GpaxTopiap yu curnaTt OOMbIHINA TONTAJa bl

- HHCTUTYIIUOHAIBI-)KYHEIIIK ~ —  HOPMAaTUBTIK-KYKBIKTBIK ~ Oa3aHbIH  JKETILIMEYI,
KATBICYIIBUTIAPIBIH TYPII1 3aHCHI3 dpEKeTTEpre O0apysi;

- TOKAIJBI-YPIICTIK — HAaKThl  KaThICYIIBUIApABIH  OW3Hec-ypaicTepi  OY3bLIybIHA
0alJIaHEBICTEHL,

- JIOKaJ/1bI-CyObEKTUBTIK — HAKTHI KaThICYIIBUIAP/IbIH 1C-KUMbUIJAPBIHBIH 91171 00JIMayBI.

OchUap/IpIH canapblHaH KeJlecl Keaepriiep maiiaa 00mab:

- KeNiciMIIapT TypaJibl aKmapaTThl 13/1ey/ll CTaHIapTTayFa KeJaepri — OyriHri Tagaa OipKenki
CTaHJApTTaJFaH OAPIIBIK ACTIEKTLIEP/Ii €CETKe ANTHIH KeTiCIMIIApT YATICIHIH 00IMaybl;

- Kap>Kbl UHCTUTYTTApbIHbIH IIEKTEYJIepiHIH KeJeprici — )kaHa 3aMaHayd LU PIIBbIK KapKbl
pecypcTapbiH Naiiiananyaarsl MeKTeyep;

- aMaKTHIK MUQPIIBIK TI3LTIMIAEPIIH KETUIMETeHIITTHIH KeIeprici — MEeMJICKET TaparblHaH
TYpJi JIeHreiyepnaeri Typiai MeKeMmenep TapamblHaH O KYPri3UIil  OTBIpFaH  IUQPIBIK
wiatdopmanapabl OipiKTipy KaKeTTLIIr;

- alMaKTBIK MPOTEKIIMOHN3M KeJIePTici — KaHIIAIBIKTHI ChIOAiIac )KEMKOPIIBIKTAaH U PITBIK
MHCTYMEHTTEP apKbUIbl alIIaKTay jKacajicajia TYNKIIIKTI OMIIIK TapanblHaH KeHoip skarnainapaa
KeJleprijiep TybIHAaNuIbl;

- OaraHbIH 9/IIETCI3 capalaHybIHa Ke/Iepri — TYpJll MEKeMelep TapanblHaH O0ara cascaTbIHAa
Kenepruiep 60ybl;

- KeJIiCIMIIapT TaKbIpbIObI OOMBIHIIA epeKTep Oepyre Keaepri — KeNTereH Xkaraiiia Tayap
JKaMIIbI 1yphIC IepeKTepIiH Oepiameyi;

- 0OCEKeNeCToK IpIKTeY CTaHIAApTTAPBIHBIH KEAEprici — KOCIMOphIHAAp YLIIH OipKesnki
Tajantap/ablH 00JIMaybl HeMece Keil Jkarainapa TajanTapIblH PeTCI3AIr;

- alilMaKTBIK areHTTep Keneprici — 0ara Oenriyieyie alMakThIK areHTTEPAIH «OHbIH OWHAYBIY;

- nepekrtep dannaap Keneprici — Typil AEpeKTEPIiH TYpJii aKknapat Ke3AepiH/ie OpHaIacyhl;

- OKIMUIUIIK YpJicTep KeJeprici — OKIMILILIIK TapanblHaH TYpJli TaJanTapablH O0ITybl;

- Kap:Kbl )KOHE HOPMATHUBTI MHCTUTYTTap OIpiry Keaeprici — ypAic OapbIChlHIA TybIHIaFaH
CypaKTap¥a >kayarThl Jiep Ke3iHJie OCbl HHCTUTYTTap/1aH ajia ajamay;

- aliMaKThIK Oara OenruIeyaiH IyphIC €MECTITIHIH Keaeprici — Oara Oenriiey ypaiCiHIH
I1apachI3/bIFbl;

- TIKeJIeH OKIMIIUIIK TapalblHAH KeJepriiep — Typill TEXHUKAIBIK KeJaepriiepieH
KOCIMOPBIHHBIH OM3HEC-YPJIICKe KOChLIa aIMayhbl;

- KyKaTTaMallbIK KOJIZlay VIIiH KOCHIMIIA MapTTapblH Keaeprici — aliMak JAeHTeHiHaer1
MHCTUTYTTapAbIH KOCBIMIIIA TaJaNTaphbl;

- Ou3Hec-ypAicTep Kemeprici — Typai miatgopmanapaa 6u3Hec YpAICTEPAIH TONBIK PETTEY
MeXaHU3MJEpiHiH 0oIMaybl;

- TEXHUKAJIBIK CIIEIU(HUKANNS KeIEPrici — TEeXHUKAIBIK Ky)KaTTamajlapAblH TarChIPyIIbl
aThIHAH KacajaMaybl;

- KOII K€3€H/Il YpAICTep Keaeprici — Ou3Hec ypAicKe KaThICy YIIIH OipHelle Ke3eHHEH oTy
KaXKETTUIIT.
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KopbIThIHABL. 3epTTey OapbhIChIHIA aHBIKTAIFaHBI KOINTEreH jKarjaiiia omi jge Oomca
KOCIMOBIPHAAPABIH IUGPIBIK IaTGopManap apKbUIbl KYMBIC JKacay/ia KbI3METTEPIH THUSHAKTHI
OpBIHIAMaYHI.

ByriHri TaHDa AepeKTep YKOHOMHUKACHIHBIH KaKChI JaMyblHa TYPJIi Kellepriiep Ko OO0k
oThIp. byt keneprinep Oip KaFbIHAH TEXHHUKA KOHE TEXHOJOTUsIIApFa OallIaHBICThI OOJICa, EKIHIII
JKarbIHaH 9JIiJIe OKIMIIUIIK JKOHE ajaMu (hakTopsiap TaparbIHaH.

JlepekTep HKOHOMHKACHI JKaKChl JAMBIFaH eJJepJe SKOHOMHUKAJIBIK CyOBEKTiIep
apachlHJIarbl OalaHBIC JKBUIAM J>KOHE CEHIMIe Heri3ienreH. bi3miH jkarmaiija aepektep
HKOHOMHKACHI 0ap OOJFaHBIMEH, OHBIH KBI3METIHIH TYpPaKTaIbII KETyiHE YaKbIT >KOHE
TEXHOJIOTUSUIAP/IBIH JaMbIFaHbl KAXKET.

MewmiiekeT TapamblHaH TYpii IatdopManap KYpbUIBII, OJIAPJABIH KbI3METI KXYPTi3uifi.
Keneci ke3ekre miardopmanap Oip kyiere kenrtipinyae. EHumiri mocene — OapiblK ypaicTep/i
CTaHJApTTAY JKOHE Yp/ic OapbIChIHIA OKIMILLIIK TaparbiHaH acep OoapIpMay.

bipkenki miuardopma o11i KbI3MET JKaCalThIH KOCITOBIPHIAPIBI aJiFa TapThII, HAllIAPJIap Ibl
ailikpiHgayra OarbITTanaabl. bipak coHBI Kypy OapbIChIHIa KONTEreH Cypakrap TYBIHIAIM, OJ
Cypakrap Te3 apajaa memiMid Tammai keneni. CebeTi yphic ol TEK TEXHOJIOTHUS KeNTipiieTiH
XKaraai emec, Ypaic OipiHII Ke3eKTe MaMaHHBIH apaacyblH Talall eTei.
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90K 338.312
KO9CHIKEPJIK JATIBIJIAP 3BEPTTEY HBICAHBI PETIH/IE

Hlepxan MypTa3a aTeiHAaFbl XalbIKapaliblK Tapa3 yHUBEpCUTETI
babaxanosa b.)X., maructpant

Tyiiingeme. Makanaga KoCIKepIiK JaFibpliap FBUIBIMUA 3€pTTEY HBICAHbI PETIHE
KapacThIPBUIBII, OJapAblH KaJIbIITACybl MEH JaMYbIHBIH TEOPHUSUIBIK XKOHE 9/IiICHAMAJIBIK HET137epi
tannanrad. KocimkepiiK YFBIMBIHBIH TapUXU 3BOJIIOLMSCHI, KOCIKEPIIK KbI3MET, KICIIKEepIiK
OeNICeHIUTIK JKOHE KOCIMKEpIK Jar[bplIap apachIHIArbl e3apa Oaiiimanbic 3eprrenreH. Kasipri
SKOHOMHUKAHBIH ©3TrepMETi JKaFIaibIH/Ia KOCITKEPIIIK JaFIbUIapAbIH HET13T1 CUIIATTaphl, OJIapIbIH
MHHOBAIMSUIBIK J1aMy MEH Toyekenaepi Oackapyaarbl peni adkbiHpanraH. COHbIMEH KaTap
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KOCIIKEPIIiK JaFabuIapibl KAJBIITACTHIPYIBIH HET13T1 Ke3epi peTine oT0achUIbIK On3Hec, Oi1iM
Oepy xyieci, eHOCK KbI3METI, 1K1 KOPIOPATUBTIK KOCIIKEPIIIK JKOHE O31HIIK JaMy (haKTopiaapbl
KapacThIPbUIFAH. 3E€pTTEY HOTIDKECIHIE KOCIMKEPINIK JMaFaplIapAbl JAMBITY KOCIIKEpIiK
OCJICEHIUTIKTI apTTHIPY/ABIH )KOHE SKOHOMHUKAJIBIK KYHUCHIH TYPaKThl TaMybIH KAMTaMachI3 €TY/IiH
MaHBI3/IbI MAPTHI EKEHIIT1 HET13/Ie/ITeH.

KinTTik ce3aep: Kocimkepiik Jarapuiap, KOCIMKEPIIK KbI3MET, KOCIIKEepIiK OeICeH Tk,
KOCIMKep, MHHOBAIUSA, TOyeKenaepai Oackapy, Kocimkepiik OumiM Oepy, oTOachUIBIK OU3HEC,
©31H/IIK J1aMy, YdKOHOMHUKAJIBIK KYHeE.

AnHoTanus. B crathe npeanpHHUMATEIHCKHE HABBIKM PACCMATPUBAIOTCS KaK OOBEKT
HayyHOro wuccienoBaHus. lIpoBeieH aHanM3 TEOPETUYECKUX M METOJOJIOTMYECKHX OCHOB
GbOopMUPOBAHUS W Pa3BUTHs TNPEIIPUHAMATEIBCKUX HABBIKOB. McciemoBaHa HUCTOpHYECKAs
SBOJIIOIIMS IOHATHUS IPEANPUHUMATENBCTBA, @ TAKKE B3aUMOCBSI3b MKy MPEANPUHUMATEIIbCKON
JEeSTEIIbHOCTHIO, MPEANPUHUMATEIBCKON aKTUBHOCTBHIO U MPEANPUHUMATEIILCKIME HaBBIKAMU.
OnpeneneHpl KIIOYEBbIE XapaKTEPUCTUKH MPEANPUHUMATEIBCKAX HABBIKOB B  YCIOBUAX
TparcopMaIii COBPEMEHHON 3KOHOMUKH, UX POJIb B MHHOBAITMOHHOM Pa3BUTHH U YIIPABJICHUN
puckamu. Oco0oe  BHHMMaHHWE  YAENEHO OCHOBHBIM  HCTOYHMKaM  (OpMHUpPOBaHUS
PEIIPUHAUMATEILCKAX HABBIKOB, BKIIFOYAst CEMEHHBIN OU3HEC, CHCTEMY 00pa30BaHHUS, TPYIOBYIO
JESITEIbHOCTh, BHYTPUKOPIIOPATUBHOE MPEANPUHUMATEIFCTBO U CaMOPa3BUTHE JIMYHOCTH.
O0OCHOBaHO, YTO pPa3BUTHE MPEANPUHUMATCIILCKHX HABBIKOB SIBIISICTCS BAKHBIM YCIOBHEM
MOBBILICHUS TPEANPUHUMATENILCKOW AKTUBHOCTH M OOECIeueHHUs yCTONYMBOIO COLMAIBHO-
YKOHOMHYECKOTO Pa3BUTHSI.

KiloueBble  cjoBa:  NpeaNpUHUMATENbCKUE  HABBIKM,  MNPEAIPUHAMATENbCKAS
JESTSIILHOCTb, TPEAIIPHHIMATEIIBCKAs aKTUBHOCTb, TIPS IITPHHUMATETh, MHHOBAIIMH, YITPABJICHUE
pUCKaMu, NpeIIpUHUMATENbCKOE  OoOpa3oBaHMe, CeMEHHBIH  Ou3HEC, caMOpa3BUTHE,
HKOHOMHYECKAs CUCTEMA.

Abstract. The article examines entrepreneurial skills as an object of scientific research and
analyzes the theoretical and methodological foundations of their formation and development. The
historical evolution of the concept of entrepreneurship and the relationship between
entrepreneurial activity, entrepreneurial behavior, and entrepreneurial skills are explored. The
study identifies the key characteristics of entrepreneurial skills in the context of a rapidly changing
economy and highlights their role in innovation and risk management. Particular attention is paid
to the main sources of entrepreneurial skill development, including family business, education
systems, professional activity, intrapreneurship, and self-development. The findings demonstrate
that the development of entrepreneurial skills is a crucial factor in enhancing entrepreneurial
activity and ensuring sustainable socio-economic growth.

Keywords: entrepreneurial skills, entrepreneurial activity, entrepreneurship, entrepreneur,
innovation, risk management, entrepreneurship education, family business, self-development,
economic system.

Kannait na Oip oneyMeTTIK-dDKOHOMUKAJBIK KYWEHIH yJailbl 1aMybl MEH OHBIH OYTIHTI
KOFaMJIaFbl KYOBUIMAIIbI TEXHOJIOTUSIIBIK TYXKbIphIMIaMallapFa ayaObl TAOUFAThl MEH IIBIKKAH
Teri HeriziHme mymjae Oackama ¢akropiapra OalmaHbicTel Oonaabl. byHmail moTeHIManIbI
dbakTopiapabiH Tarbl Oipl — OV VITTBIH KOCITIKEPJIK >KyHecl JaMybIHBIH JCHTeil OOoJbI
ecenteneni. SIFHH, jKeKe KOCIMKEPIIK KbI3SMETTEPiH CallalbIK, aliMaKTBIK >KOHE KEHICTIKTIH
KO3KapacTapblH, YXKBIMIBIK OJIEYMETTIK JKayalmKepIIUTIKKE KaXeTTUIIrHIH >KOFapblUlayblH
€CKepceK, OM3HECTIH TaOBICTHI OOJyblHA ©@XeTTI WHQPAKYPbUIBIMIBI JIaMBITYy JKOHE
pecypcTapMeH KaMTaMachl3 €Ty TOpi3/li Kypamaac OeIiKTep/Ii KaMThIIbI.

Faceipnap OoiibiHa KOCIKEpIiK Kyie eniMi3ie e, MIeTenae e FalbIMIapblH FHIIBIMU
3epTTeyiepiHiH HbIcaHachl Oombin caHanagel. CoHAal-ak, KOCIMKEpIiK XKyHe JdleyMeTTaHy,
MICUXOJIOTHS, SKOHOMHKA, MEHEKMEHT, KaKTBIFBICTapIbl 3EpPTTeY >KOHE OKOJIOTHS TIpi3fi
Oipmiama canajgapMeH THIFBI3 OaiylaHbIcTa Xypedl. byHmail ayMakThl FBUIBIMH caiaaa Typii
3epPTTEYLIIED «KACIIKEP», «KOCIMKEPIIK KBI3BMET» JKOHE «KOCIMKEPIIK >Karmailbl» Topi3ni
aHbIKTaManap KoigaHbuiafel. OChl  aHBIKTAMaJapIblH OapJIbIFBl  KOCIMKEPIIK IKYHECIHIH
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(YHKIMOHANABIK MaKCaThl MEH MaFbI3/IbUIBIFbIHA OalaHBICTHl ©31HE FaHa TOH EepeKlle
CUMaTTamMajJapblHa )KOHE YHBIMIACTHIPYIIBUIBIK-9KOHOMUKAIIBIK JKaFbIHAH CAIlajbIK )KOHE CaHbIK
OaracblH Oepy YLIIH yKcac CHIaTTamajap MEH MYMKIH OOJNaThIH SiCHAMAIIBIK ONICTEpre Hue.
bynnaii canatTapabl 6apbiHIla Oarayiay KOHE CabICThIPMallbl )KaFbIHAH TaJl/ay JKacay Heri3iHje
el 1miHAeri Typai FbUIBIMH MEKTENTep MEH YPIICTepAiH eKiaaepi apachlHaa OosaThiH
Ke3KapacTap/JblH e3repylH ecKepreH »eoH. backa na fpUIbIMHM cajlajlapMeH Oipiiece >KyMbIC
KACANUTBIH KOHE TEXHOJIOTHSUIBIK TYKBIPhIMAAMaiap MEH MHHOBAIMSJIBIK JaMYBIHBIH aJMacybl
KardalbIHa QIeYMETTIK-9KOHOMHUKAJIBIK KYPbUIBIM/IbI ©3repiCTepiH KO3Fayllibl (aKTopapibl
KaMTBUIATHIH TOHAPAJIBIK 9IicTepre OarbITTaFaH.

Ke3 kenren oneyMeTTiK-3KOHOMUKAJIBIK >KYHEHIH TYPaKThl 1aMybl KOHE TE€XHOJIOIUSIIBIK
TapanTa e3repyi OHbIH TaOMFaTHI )KOHE KONTEreH (akTopiapra OaillaHbICThL. ATan aiTcak, caia
JKOHE aliMaKTap acIleKTICIH/Ie KOCIMKEPITKTIH YITTHIK )KYHECIHIH JaMybl, KOMEKII KYPbUIBIMIAD,
PECYPCTHIK KaMTy, OM3HEC TapallblHAH dJICYMETTIK kKayankepriuiik [1,2].

Kacinkepmik 6oiibiHIIa 3epTTeynep oTeK kom. Onap KOCIMKEpIiKTIH TYpJli acleKTiiepiMeH
0alJaHbICTBI — HKOHOMHKA, 0acKapy, INCHUXOJIOTHsS, SJeyMETTaHy, KaKTBIFBICTAp, TaOWUFATThI
Kopray. Kocinkepnik JereH yrbIMFa Keleci TYCIHIKTep KipicTipiiedi — KOCIMKep, KOCIMKepIiK
KbI3MET, KOCIIKEpIiK OEJCEHIUTK, KOCIMKEpIiK Aarabl. Op YFBIMHBIH €peKIle CHITaTTaphbl,
Kyhezneri MaHbI3bl, KbI3MeT1 Oejiek. CoHbIMEH Oipre yibIMAACThIPY-3KOHOMUKAJIBIK TapanTa carna
YKOHE caH OOWBIHIIA OYJT YFBIMIIAp/Ibl aHBIKTay/1a OipKeIKi 9ficTep KOJNIaHBLUTYbl MYMKIH.

¥FbIMIAp/Ibl CATIBICTBIPMATIBI TYPAE TaNay YIIiH 013 OChl YFBIMJIAp TOHIPEriHJIe )KacalfaH
3epTreyiepre moiy kacansik [lomy GapeickiHIa TOHApaNBIK OaiTaHbICTap, KAHAIBUIIBIK 1AMy
MKOHE TEXHOJIOTHSIIBIK ©3repMeliep €CelKe albIH/IbI.

BipiHmi Ke3eKTe TapuxTa KOCIKep JereH Kareropus eHai. Mpeicansl Pudapn
KaHTHJILOHHHBIH MalbIMJayblHIIA KOCIIKEp JAEreHJepiMi3 HapbIKTa Tele-TeHIIK JKOK
KaraalIapApl aHBIKTAIl, TEMe-TeHAIKKE KeNnTipy OarblTTa €3 MalJachlH HIBIFApPAThIH TYJIFAiap.
Kacinkepnep cypaHbICTBl KaJbIITACTBIPMAWIbl, OJlap TEK TYTHIHYIIBUIAPJBIH CYpPaHbICTApbIH
KaMTHU/bL. 3epTTEYI1 KOCIIKEp AET KerecTep MEH iC xKacalThIH Kiciieal yreiHFaH. CoHbIMEH Oipre
3epTTeyYIL aFalll OOJIbIN KOCIKEPIIEP/IiH 63 *oHE TapThIIIFaH KapaXkaTThl aljalaHy CypaKTapbIH
KapacThIPFaH.

Keiiinri Mep3iMHiH 3epTTeysepiHie KOcIiNKep YFbIMbIHBIH MaHbI3bl ToMeH lereH. OfaH cebern
HapPBIKTHIH HET13I1 peTTeyIlicl HAphIK MEXaHU3MAepre KeHu1 0ey 0oibin oThlp. Mblcansl, Anam
CMUT KacinKep/l KOCIIOPBIHHBIH MeCl peTiH/Ie aHbIKTaFaH. backa 3epTTeylijep Kocinkepal xKaHa
TYpHATTaFbl KAITUTAINCT JIeN TYCIHTEeH.

Keiitinri 3eprreymisep KocimkepAl HapblKTa Oackapy IIENIMJepiH KaOblUiaay HbICAHBI
petinne 3eprrereH. KeiiHri 3epTreynep/ie KOCIMKEpIiK KeKe OarbIT peTiHae OeJiHIM, >XKeKe
yFbIMFa aifHanapl. Kocinkep SKOHOMUKaIBIK TypHaTTarbl pecypcTapbl naiiia Taby MakcaTbIHAA
TaOBICTBUTBIK TOMEH JIOKAIMsUIApaH TaOBICTBUIBIFEI KOFAPHI JIOKAIMSUIApFa ayIaphIll, KbI3MET
KacalTeiH TyFa. Kocimkep SKOHOMHKANBIK KYWEHIH Heri3i OONbIN TarailbIHAANIbl. A OHBIH
HETi3r1 MakcaThl KoJaa 0apapl KOJIaHbII, HITHXKETe KOJl )KeTKi3y. bys Oarerrra Coiinl aram eTyre
6omanel. by 3eprreyn jkeke jkKoHE TapThUIFaH KapakaTThl 0eJim, KOCIIKep MEH KanuTallaH
naiiia Tabymisl apachbiH1a ailbIPMAIIBUIBIKTBl HAKTBUIABI.

Keneci 3eprreymi Mapkc Ta0bic TaOy/1a KaruTaa ailbipMachl MAHbI3TbI EMEC JITI €CENTETEH.
OHbIH naiibIMAayBIHINA KACIKEPIIiK O1pKeKi, MmapiaTaTelH Ypic Aen ecentereH. Epre ke3zaeri
3epTTeYIIIEP/IiH OMBIHIIA KOCIKEP, OHBIH TIPJITiHH canachlHa Ha3ap ayAapblUIMaraH.

MapmaniaslH maibIMAaybIHIIA KOFAMIIBIK OMIpJe KOCIMKEPIIKTIH polli 30p. 3epTreyini
KOCIMKep/l OHAIPICTI YHBIMIACTRIPAThIH, KbI3METKEPIIEP/I1 BIHTATAHIbIPAThIH KOIIOACIIBI PETIH e
TaHbiFaH. COHBIMEH KaTap KOCIMKep OJ1 KaHAIIBIIIBIKKA JKeTesIeHTIH (akTop aen ecentereH. by
KOCIMKEPIIKTI YHBIMIACTBIPY, DKOHOMHUKA >KOHE OEJICEeHAUIIK KaFblHAH KapacThIpFaH aliFall
FaJIbIM.

Keitinri 3eprreynepai KOCIMKEPIKKE KETKEH IIBIFBIHAAD MEH KIPICTIH TEHITIHE,
KOCIIIKEp/IiH KOFaMJIaFbl OpHBIHA Ha3ap ayAapbulabl. Kocinmkmnp jkeke joHe KOFaMJIbIK CUITaTTapFa
re OOJIFaH JKaFaaiiaa FaHa, TaOBICTHI KbI3MET XKYPri3e alajbl JeTeH OW TYIbI.
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O 3aMaHHBIH 3epTTEYIITiepiHiH MaibIMIaybIHIIA, KSCITKEPIIiK Kayin-KaTepiep Keneci:

- HapbIKTa e3repicTepre OalaHBICTBI OOJBINT JKaTKaH Oenrial ImeHOepaeri KayinTi
JKaranap,

- HapbIKTa 00JDKaMFa KEIIMENTIH Kayir-KaTepiiep. by e 6oimkaMra KeIMEUTIH xKaF1anmap.

Byn Tomramaman Kkocimkep Kayim KaTepiepli Ooibkay JKoHE oOJapra TeTenm Oepy
JnarapUiapbiHa we O0ony kKepek. Ochbl mIakTaH Oacram KOCIIKEPAiH IMaiaachl, TaObIChl OHBIH
TOyEKelre OaphlIr, iICiH KYPri3yliH anan TaObIChI e KapacThIpbulaThiH O0011bl. CoHBIMEH Oipre
TOYEKeAepli MYMKIHIITIHIIE CaHbIMEH Oaranay KakeTTiuniri ce3 Oomnasl. COHBIMEH KaTap
TOYENJIUTIK TEK CHIPTKbI OpTa BIKMaJbl €MeC, COHBIMEH KaTap KocilKepniH OacKapy HBICAHBI
peTiHae acepiMeH 0aiIaHbICTBIPBUIJIBI.

blkman xacay QakTopmapel KOCINKEpIIK JaFAbUIAPABIH HETI3T  MiHe3JeMelepiH
KaJIBIITACTBIPAJIBI, )KOHE OCBhI KYHIe JICHIH jKaHa TEXHOJIOTHSUIApPFa KOIIy jKarJaibIHIa ©3€KTi
OOJIBIIT OTHIP.

JKubIpMachIHIIBI FACKIPIa KOCIIKEPITIKKE JIereH Ko3KapacThl [llymmnerep KaaplnTacThIpabl.
Erep epreme kocimkepiik TeK pecypcrapibl OipiKTipim, KbI3MET JXYPTri3y HereH oil Ooca,
[ymnerep Oy KO3KapacThl ©3rePTTI.

Kocinkepmik KbI3METTIH KYPri3yIiH TOyeKes IeHIeiiH aHbIKTaWThIH KOPCETKIIITEP

Harsinap [Naiinanel Kacinkepmik
KOKETTUTIKTEP/Il IBIFapy Oactamaliapra JTabIH/IbIK
KacHeTl

JKorapsljarpuiapibl TYPaKChI3ABIK KaraaiibiHaa OIpiKTIpin Kyprize any Kadineri

Cyper 1 — Kocinkepiik KbI3METTIH TOYEKeN JEHI€iiH aHbIKTAUTBHIH KOPCETKIIITED

Byn 3eprreyiHiH OMbIHIIA KOCIKEp JETeHIMI3 KajablTackaH OW3HECTIH YHBIMIAcThIpY-
HSKOHOMUKAJIBIK KYPBUIBIMBIH €3repTeTiH TyjFaiap. Onap ochl e3repicTep apKbUIbl Kbl KaHa
HSKOHOMMKAJIBIK JKYHMeH1 kacakraiinpl. Kocimkep 3 KpI3MeTi OapbIChIHIa TEK OHAIPICTI
Kyprizoeiai. O )KrmaHa TEXHOJIOTUSIIAP/Ibl €HI'13y apKbLIbl CalaHbl apTThIPaabl, ©31HIIK KYHIbI
TOMEHETEel, TYThIHYIIbIFA canajibl ©HIM YCbIHa bl JleMek, KocimKep YIIiH eH 0acThl MiHe3aeMe
— aHAIIBUIABIKKA JAaUBIHIIBIK KOHE OCHIMIUTIK. AJT KOCIKEPIIIK TOYEKENTe KayanThl TYJIFa —
KocimopblH Meci en ecentereH. lllymmerep Kocimkep TeK KapaxaTKa JETeH KbI3BIFYIIBUIBIK
KOCIMKEp YIIH MaHBI3Jbl €MEC, COHBIMEH KaTap akKiiaMeH eJeHOeHTIiH Qakropiap Oap nemn
€CeTTereH:

- TyeJci3 0TOACHUIBIK 1C JKYPri3y, KeJIeleK ypraKkTapra xKarail skacay,

- Oocekere KaTbICHII, ©31H KOl OaclIbIChl PETiHAE Ce3iHy — 0ocekele >KEHICKE KEeTy,
MICUXOJIOTHSUIBIK TYPFBIIaH KEHICKE JKETII KyaHbIIIKa Oeeny,

- ©31HIH KYLI-KYyaTbIH, aKbUIbIH YTHIM/IbI MTaii1ajlaHFaHHAH KaHAaFaTTaHy.

Hemexk,0ipTe 6ipTe KOCIMKEPIIiK TeK Mmaifia Tady Ko31HeH IKOHOMUKAIIBIK KYHEeHIH OenceH Il
3IIEMEHTIHE, KOCINKepAl TYJIFa PeTiHAe KapacThIPbUIATHIH OOJIJIBL.

Kepin oTbipraHbIMbI3gail KociKep KbI3METIHIH THIMAUIIN JKajmbljlaMa KapacTbIpbUl
oTbIpraH. KeiliHHEH KoCINKepIiK >KaHAIIBUIIBIKKA UTEPMEJIEHTIH ce0erl, )KaHaAIIbUIIBIKTEIH Ke31
JIET€H OW KAJIBIIITACTHI.

JKublpMachIHIIIBI FACBIPJBIH asFbIHA KeJeTiH 0oJicak, KOCIMKEpIIKKe JiereH Ke3Kapac eKi
KaKThl 00Jbl. bip KaTap MeMIIeKeTTep/ie KOCIMKEPIIIK TIMTI PyKcaT eTIIMEreH.

Ocpbl 3epTTeNin OTHIPFAaH TaKbIPHII KOJIEMiH/I€ KONTELIeH aBTopiap KeJeciei aicTeMenik
acmeKTUIepll KapacThIpFaH, Oyiap KOCIMKEPIiK KaOUIETTIAIKTIH KaJbITacybl MEH JaMybIMEH
TBIFBI3 OaiyIaHBICTHI 00JAbI:

1. xocimkepisik OENCeHAUTIK JAaMYybIHbIH TEOPHUSUIBIK ACMEKTUIEepl KICIMKEPIIKTIH KaJIIlbl
JKYHeciHiH OaliaHbICKl PETIH/E, COHA-aK, Ka3ipri 3aMaHFbl YKOHOMUKAIIBIK KYHeNIepIiH Typii
JIEHTei1 MEH KYPBUIBIMBIHBIH €PEKIIIEITIri KO3Kapachl JKarbIHAH.
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2. KEKeJereH ailMakTap, ayMakTap JKOHE elJep JKarJalblHIa, ONApABbIH OJNCYMETTIK-
SKOHOMUKAJIBIK JKaFbIH, TeorpadusiIblK OpHAIACYBIH, JeMOTpadUsIIBIK MoceJeNepiH KoHe T.0.
€CKepe OTBIPBIN, KOCIMKEPNIK JaFAbUIapAblH JCHTeHiHE BIKMAJIbl JKOHE KOCIKEPIiK
OCJICEHIUTIKTIH €PeKIIIeIIri.

3. reHepIIiK albIpMAIIBIIBIKTAP JKOHE OJIAp/IbIH KOCIITKEPIIIK JaFAbIapFa bIKIIaJIbl, COHa-
aK, OM3HeC-ypaicTepli YUBIMIACTBIPY MOCENEIePiHAe KOCIKep oHeIepiH KbI3METIMEH JKOHE
TeHJIEPIIK TEHCI3IIKTIH epeKIIeTiKTepiMeH OailIaHbICThI aCTIEKTiIep.

4. KOCIMKEPIIK AaFIbUIapAbl KAIBITITACTRIPY asChIHAa O6siek Oip OarbIT peTiHIE KONTereH
aBTOpJIAp >KacTap KOCIMKEpIirine KoHUI ayapajsl, XaJbIKThIH OChl KATETUPSICHIHBIH KOCIITKEPIIiK
OCJICCHIIUTITIH BIHTATAHABIPY JKOHE >Kac aJaMJapiAblH KOCIIKEPJiK JaFapUIapAblH JICHIreHiH
YKOFApBUIATY JKYHECIH KAIBINTACTHIPY KAXKETTIIIIT,

5. KOCIKEpIIiK JaFapUIapAblH MEMIICKETTIK PETTEy MEH BIHTATAHIBIPY KOHE MEMIICKETTIK
MKOHE KEPTUTIKTI OMITIK OpraHiapbl )KaFbIHAH JaFAbUIap CYpaKTaphbl,

6. JariapbiC JKOHE KOCIMKEPJIK JaFabUIapIblH Kasipri KayinTep MEH KHBIHIBIKTapFa
OeliiMeny KaraalbIHIa KOCIKEePITiK OSICEHAUTIKTIH TaMyBl,

7. KOCINKEpJIK JaFabuiap JaMybIHA YKOHE SKOHOMHUKAJBIK JKYHEHIH e3repy *araalbIHIa
KOCIMKEPIIIK JaFIblIap bl KAIBINTACTHIPYBIHA HHHOBAIIUSIIBIK TEXHOJIOTUSUTAPABIH BIKITAIIBI.

Kocinkepiik nmarmpuiap JCTeH YFBIMIBI KapacThpMac OYPBIH, albIMEH KOCIIIKEPIIiK
OENCeHIUTIK, KOCIMKEPIiK KBI3MET JIET€H YFBIMAAPAbI CABICTBRIPMAIIBI TYPHE TajlaraH JyphIC.
Keneci cyperte ocbl YFbIMIAp/IbIH HET13T1 MiHE3ieMeNepid KenTipaik [3,4].

Eprepekreri Kocinkep KeIecneH TeHAEeCTIpuIin, KeHiHHEeH Koia Oap sl YIHIeCTipin maiaa
TaOy JKOJIBIHIAFbl ic ajaMbl 0oJica, 3aMaHBIMBI3[a KOCIIIKEP SKOHOMHUKAJBIK JKYWEHI alFa
BIHTAJIAHABIPATHIH TYJIFA JIEN TYCIHYIMi3 KepekK.

Mep3iMIik xKoHe Kayankepurinik,
pecypc TaubLIbIFbI ToyeKken i Oaranay
Ke3eHiHae backapy

menrmaepl Kaobuiay

AKnapaTThIH YJIKEH Kacinkepnik garapuiap Icin anra GacTeipy
MacCHUBTEPIH OHJICY MYMKIHJIKTEpIH Tajaall,
naijaiany
O31H 631 JaMbITy KoHE Osrepmerni opTara
TopOueney oeriiMaeny
JKaHambUIIBIKTapIb!

OHJIIpICKE EHT131N Maiijanany

Cyper 2 — Ka3ipri ke3/ieri Kocikepilik JaFbUIapAblH HET13T1 CUIaTTaphl

Conpnaii-ak, aBTOPBIH TYXKBIPBIMIAYbIH/IA, KOCIIKEPIIIK JaFblIap KaTerOPUsICHIH erKei-
Terkel KapacTbIpFaHHaH I'epl, OChl KAaTEropHsfa >KOHE KACIMKEepIiK TEOPHUSICHIHBIH Oacka Ja
MaHbI3/Ibl TYCIHITIHE CANBICTBIPMAIIBI TaNZAy KYPIi3y KepeK, sIFHU «KOCIMKEPIIK KbI3MET» KOHE
«KOCIIKEPIIIK JaFpliIap» KbI3MET KOPCETy *kKaFaaiiiapeiHa Koyganbliaabl. Kocinkepsik KbI3MeTke
JKOFapblJa aWThUIFaH FBUIBIMH OaFbITThl Tajjail OTBHIPHIN, KOCIIKEPIiK MaFblIap MOHI MEH
TaOMFAThIH aHBIKTAY ’KOHE OHBIH «KICIIKEPJIIK OeJICEHTIKY KaTerOpUsIChIMEH all bIpMalIbIIbIFbIH
KardalbIHIa OChl KaTErOpUsSHBIH MaHBI3/Ibl CHUIAaTTaMajapblH atanm Oenriieyre 0omansl, Oyiap
Ka31pri TaHJa ©31H1H ©3€KTUIITH )KOFaJITHAIbI )KOHE KoclakepiliK *KYHeH1H 3aMaHayu OarbITTapra
colikec Kemnel.

Kecre 1 — «Kocinkepiik AaFab», «KICIIKEPIIK OCNCEHILTIKY», «KOCIMKEPITIK KbI3MET»
YFBIM/IAPBIHBIH CaJIBICTHIPMAIIBI TaIayhl
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CanbicTBIpy Kacinkepik Kacinkepmik Kacinkepnik
CUTIATTaphl JIaFIpLIap KBI3MET OeJICeHIUTIK
¥ FBIMHBIH MOHI Kanbimrackan Hapeik xarpaiibiHaa | TeXHOJIOTUSUIBIK,
HIEKTeyJIep eHipic (akTopyapsiH | 6acKapy *KoHE Kb
sKargaibpraaa HafJaIaHbIII, JKAHAIIBUIABIKTaPAbI
KOCIIKEPIIiK 9KOHOMUKAJIBIK EHT13y KOHE
KBI3METTIH OJICYeTHI | YpAICTEepi iCKe achIpy | e3repmeri
najgajiany JKarqanmapra
TUIMAUTITIH apTThIpY OelliMaeny  apKbLIbI
IAFIBICHI OH/TIPICTIK ypaicTti
OenceHaeTy
[Taiina 60mysI Kexke Tyaranbl | Hapeik Kpicka skoHE y3aK
BIHTAJIAHABIPY, OLTIM | epeKIenikTepi, Mep3iMae Koijga Oap
JKOHE  aKmapartiieH | eMipiiK LUKIBL, 1IIKi | pecypc KOPBIH
KAMTy, TEOPHSUIBIK | KOHE CBIPTKBI | TAIajlaHy  apKbUIBI
YFBIMIAp KOHE | OPTa/aFrbl SJICYMETTIK- | KOCIIKEPIIiK
Toxipudeci 6oy 9KOHOMHKAITBIK KBI3METTIH
JKarIanap TUIMJIUTITIH apTTRIPY
KaJIBIIITACTBIPBIIL,
JTAMBITabI
backapy cyonekrici | ©3 Oerinme yiipeny | XKeke Kacinkep, | XKeke Kacimkep,
apKpUIBl  TOXIpUOE | HAPBIKTAFbI HaApPBIKTaFbl
JKUHAI HEMece | KOCITKEPIIiK KYPBUIBIM | KOCIIKEPIiK
apHaiibl O1TIM, KeHEC KYPBUIBIM
any apKBLIBI
KOCIIKEpJIiK
KBI3METITCH
alHaJBICHII, apHaNbI
KY3bIPETTLIIKTEPI
Oap TyiFa
Backapy obbekTici | ©O3iH e31 | XKeke xoba Hemece | )KaHa TexHOJIOTHsIAP
BIHTAJIAH/IBIPY Oacramanapaa HKOHE 6ackapy
HEMece CHIPTKBI OpTa | MaijaiaHaThiH YIEpiCiH KaHajayFra
BIKIANBIMEH  KEKe | OHJIIpiC KOKETTI JKeke xoba
TYJIFa Hemece | (haKTOpITapbIHBIH Hemece Oactamanapna
TONTHIH  JaFJblap | )KUBIHTHIFBI naiijanaHaTbhiH
Me€EH OHJTIpIC
KY3bIPETTUTIKTED (axTOpIapbIHBIH
KUBIHTBIFBI JKUBIHTBIFBI
[llexteynep Kexe Hemece | Memmieker cascatbiH | EHOek  eHIMAUTITIH
TONTHIK KociOm | ocke acelpyzia | apTTelpy OaFbITHIHIA
Oackapy MEMJIEKET JKOHE | IIBIFBIHAAPABI a3alTy
KY3bIPETTLIITH KOCIMOPBIH MYMKIJIT1IMEH
HIEKTEUTIH JeHreriHeri OailTaHBICTHI
QJIEMEYTTIK, QJIEyMETTIK- QJIEyMETTIK-
TICUXOJIOTHSUTBIK 9KOHOMHUKAIIBIK 9KOHOMHKAIIBIK JKOHE
KOHE YKOHOMHUKAIIBIK | CUTIATTAFBI MEKTEYJIEP | TEXHOIOTHUSIIBIK
TeXeynep CUTIATTAFbI
HIEKTEYIIEp
OJIeyMETTIK- Toyekenmin TemeH | Toyekenaiy opra | Toyekenmin >korapbl
SKOHOMUKAJIBIK JICHT eHi. NeHreli. OJNEeyMETTIK- | ACHTeki. Taoyeken
Kocinkepik 3KOHOMHUKAJIBIK JKarIaiiap JKOHE
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TOYeIIUTIKIICH JaFIBUTAP]IBI JAMBITY | JKOCTIapJay KOHE | IKOHOMHUKAIIBIK
KaTbIHAC HKOHOMHUKAIIBIK yIiriiey HEri3iHJe | TYPaKChI3AbIK Maiijaa
CUIIATTAaFbI Oackapy memimaepin | 6oy MYMKIHJIT1
TOyeKeaepre OCKITUITeH TOPTII | JKOFaphI
OKEeIIME /T OolibIHIIA  KaObUIIAY
MYMKIHJIT1
¥rpiMaap Kacinkepiik bip Oipine Tikene# | YakpIT MeIepiHae
apachIHIAFbl OeJICeHIUTIKTI BIKITAJl — HEFYPJIbIM | Oenriii HapbIKTa
OaiilaHbIC apTTHIPYy KOHE | KOCITKEPITIK KOCIMKEPIIK KbI3METT1
THIMJI  KOCIMKEPJIIK | KbI3METTIH KeJieMl | Xyprizye
KBI3METTI KaMTy | YIkeH 0oJica, COJ | epeKIIeNiKTepIi
YIIIiH HET13 FYPIIBIM KociOm | ecenke airy, Kociom
KY3bIPETTLTIK NEH | KY3BIPETTUIIKTEPiHIH
JaF IbLIapra Kol | Jamy JIEHI€HiHIH
Kapakar )KyMcanalabl | BIKITAJbI dKOFapbI
JKaHamesuiaeik Kacinkepik AngapiMeH  oTaHAbIK | KocimophIHHBIH
ypIiciHe Ke3Kapachl | JaFabpUIapibl KOHE HICTEITIK | OHMIPICTIK  YpIiciHe
JIaMbITy1a KaHa | HApbIKTaFbl YKAHAIIBUTIBIKTAPbI
TEXHOJIOTUSLTAP b KAHATBIKTapIbI 9KOHOMHKAITBIK
naiganany 3epTTe, ONapIbIH | ©CiMIl KaMTy
MYMKIHJIT1 apachlHaH  ©3EKTICiH | MaKCcaThIH/A €HT13y
THIMOUTIK ~ Heriziauae
SHTI3y
Keizmer kepcety | Keke Tyira MeH | balinaneicrap ote | balimansicTap  opra.
caJlachIH/1a namy | oprara OalIaHBICTBI, | JKOFApPhl KYpbUIBIMABL. | Hapbik
epeKiIenikTepi cama epekuenirine | Hapbix epeKLIeNiKTepi,
OallJIaHBICTBI KOCIOM | €peKIIeNKTepl, 3aH, | 9KOHOMHKA
KY3BIPETTLTIKTED SKOHOMHKA JKarJailbIMEeH
MEH omicTep | KaraalbIMeH 0ailIaHBICThI
JKUBIHTBIFBIH ~ Tanan | OailaHbICThI
eTeal

Kaocinkepiikke KaXeTTi KIACCHUKAIBIK JaFabliap MEH ImelepiikTepMeH Oipre (MoceleH,
OM3HECTIH OCyl YIIiH MYMKIHAIKTep/i MalijanaHy MEH Tajljay KaOUIeTTiIir HeMece yakbITIna
JKOHE pecypcThl LIEKTEeyJep KaFdaiblHaa memiMaepal Kadbbuiiay KaouleTTiirt), OipkaTap >kaHa
acreKTUIep]l aTtam Ty KepeK, oJapAbl OpbIHAaMay ToXKipueOenik KbI3METTIH MYMKiH
HOTHIKEJEPIH JJEKaii/1a TOMEHACTYl MYMKIH:

- KocCIlKepiep VIIH TYPaKChI3 HAPBIKTBHIK JKaFgaiifa, FhUIBIMH-TEXHUKAIBIK YIEPICTIH
JKEJENIeTyl JKOHE MYMKIHAIKTEp JEHTeHIHIH, COHJai-aKk ToyeKenaep JeHreliHiH ocyl
JKarJaibiHaa OU3HECTI KYPri3y YIIIH KaKETTI KOCIMKEPIiK aF[bUIapIblH MaHBI3Ibl KacHeTi
peTiHaEe CBIPTKBI OPTAHBIH ©3repyl *KarmablHaa Oeilimaenyre marasuiap. Kasipri TaHma xeke
Ou3HeC aIly Ke3iH/e TEeXHUKAIBIK-9KOHOMUKAIIBIK HET137ieMe HeMece OM3Hec-)Kocmap KYpacThIpy
KE31HJIe TOYEeKeJIep MEH MYMKIHJIIKTEP/IIH ece01 KeTKUTIKCI3 OOBIN TaObUTa b, OJ1 Ke3/1¢ HAKTHI
YaKbpITTa KOCIMKEpPIiK OacTaMaHbl JXKy3ere achlpydiH YHBIMIACTHIPY-DKOHOMHUKAIBIK KYPaJbIH
Oeifimzey >koHE >KaFJailnapabl YHeMl Oakpliaylbl KakeT ereal. Ocepece Oyl Karjail ’kaHa
KOPOHOBUPYCTHIK HMH(EKIUs TaHAEMUSCHIHAH TMaiifa OOJFaH JaFqapbic >KarJalbIHIa aHBIK
KOPIH/I, O Ke37le KOoCcImKepiep KbICKa Mep3iMJIi yaKbpITTa Oackapy mIemiMaepil KaOwligayra
MOXOYp O0mbL,

- HTHHOBAITUSUJTBIK TEXHOJIOTHSIAP/IbI €HTI3Y JKiHe Taiganany Kadiueri. by sxarmaiina xxaHa
KaCHeT TypaJbl EMeC, KOCIMKEPIIiK KbI3METT] THIMII XY3€Tre achIpy YIIIH OHBIH MaHbI3IbUTBIFBIHBIH
apTysl Typaibl alThLIa/IbI,
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- aKmapaTThIH MaHBI3IbI OeMiriH eHaeyre Kadineri. Kocinkepmik qarapuiapIblH MaHBI3IbI
KacHeTiHiH Oipi, OW3HECTI YHBIMAACTBIPYIBIH »aHa (opMagapbl MEH TYpPJIEpPIH €cCemnKe aly
apKBUIBI MHHOBAITHSUIBIK YKOHOMHUKA/IA KOCITKEPAiH 0oceKkere KaOiIeTTUIIrH KaMTaMachl3 eTe/Ii.

Kacinkepiik mgaraputapIslH HETi31 — oJ1 OHBI maiiga Oosry ke3i. KemrereH raabiMaapibiH
nabpIMIaybIHIIA KOCIKEPIiK Jarabl Tya Oirmedai. Tyira jkeke eMipiHIe OKBII, TaxipubOe
JKWHAKTAI KOCIMKEP OOJIBIT KaJIbIITacaIbl.

Kacinkepnik marnpiiap Jarapliap MEH meOepikTepIiH Ke3 KeJIreH KelleHl PeTiHe OHbIH
naiga 00y Ke3aepi peTiHae MaHbI3Abl 9ICTEMENIIK aCIeKTIHIH KO3KapachIMEH KapacCThIPhLTYbI
MYMKiH.

JKorappiga aiThUTFaHAAM, erep OYJI KaTErOpUSHBI IKYHENIK TOCLI Ke3KapachbIMEH
KapacThIpaThIH 00JICaK, KOCIMKEPIIK AaFAbuiap, aBTOPAbIH OMBIHINA, OipKaTap HEri3ri Ke3aepiH
Oeuti kepceTyre 001a/1pl, OJIAPIBIH KOMETIMEH KOCITKEePIIiK KbI3METTI YUBIMAACTBIPY MEH XKYPrizy
YIIiH camajbl JaFabuiap MEH IIeOepiiKTi, COHIali-aK KOIDKAKThl JaFAbUIapAbl KABIITACTHIPYHI
MyM™mKiH. Kocinmkepmik maFapuiapAbl KajblITACTBIPYAbIH MYMKIH albTEPHATHBTI KO3AEpiHIH
cUTaTTaMalapbliH KapacThIPanbIK;

1. OTOachuUIbIK OM3HEC JKaFAalbIHAa KOCITKEPIIIK JIaF IbUIap/Ibl KAJBINTACTHIPY MEH JIAMBITY.

OTt0achUIbIK OM3HECTI KANBINTHI OpTa JIeN caHayFa 0oJajbl, Ka3ipri TaHaa JAa KOCIIKepIiK
KBI3METTI XKYPTi3y YIIIH KaXKeTT1 JaFAbuIap MEH MeOepIiKTep/Ii aly YIIiH aKTyalabl OOJIbII Kala
OepeTiH Tapuxu ToKipuOere me. 3aMaHayu CTATHCTUKAIBIK MOJIIMETTEpre Coikec, OM3HecTeri
0TOaChUIBIK KacimopbiHAap by yieci Utamusana 89%, ['epmanusna - 84%, Mcnanusana - 71%,
[Benusina -59%. Kemnreren Oenrimi KociMOpBIHAAp Ka3ipri TaHAa KYKBIKTapbhl OOWBIHIIA
XaJIbIKapallblK CTaTyC UEJIEHT'eH 0TOAChUIBIK OU3HeC peTinae 6acranasl [4,5].

Ennin kenteren or6achuiblK Ou3HecTepi 20 KBUIIAH acTaM JKYMBIC KacaiIbl )KOHE 0TOACK
MyIienepiMeH OipiHImi-eKiHII ypHakrapeiMeH Oackapbutanbl. Emmeri or0Oachbuiblk OH3HEC,
HICTENICTIZICH, Killi JKOHE OpTa KOCIMKEPIIKKE JKaTajbl, JKOHE KOITereH JKarjaiiia, TYTHIHY
calachblH/Ia, KYpBUIbICTAa, Tay-K€H OHJIIpy calackl MeH TayapiapAsl  ©HIIpiciHIe
HIOFBIPJIAHIBIPBIIFaH.

2. KoceiMina sxaHe Heri3ri OutiM O6epy OarjapiaaManapblH MEHTepy eHOepiH e KACITKepIIiK
JIaF IbUTAP,IbI KATBIITACTHIPY MEH JIAMBITY

bi3aiH ONBIMBI3IIA TYJIFAHBIH KOCIMKEP PETIHAE KaJbINTACKIyT1a OipHelle Heri3ri Ke3aepi
Oap

Kecte 2 - TysiranbIH KocilKep peTiHe KalbINTacklyrAa OipHele Heri3ri ke3aepi

KansinTacy ke3nepi Cunarramacsl
OtbaceuiblK ~ OW3HecTi  Kyprizy | OT0achulblk ~ OWM3HEC  KOCIMKEPJIK  JaFIbUIapIbl
KarJablHaa KOCIIIKEPIIK | KaJbINTacThIpy/a TApUXbl TEPEH, ©3€KT1 Ko3epiH Oipi.
JIaF IbUTAP/IBIH KAJTBINITACHIT AaMybl | Kaszipri  CTaTUCTHKANBIK  MONIMETTEpre  CYMEHCEK,
0TOACBIIBIK KOMMaHUsuIapAblH yieci Wramusma — 90
naie3, ['epmanusna — 85 maiibi3, Mcmanmsma — 70
naitei3, llBenusaa — 60 maiiei3 Kypaiasl. Kazipri ke3zue
oleMre OWTIl  KemTereH KOMIIaHWsUIap — Ke31HJIe
0TOACBIIBIK iC PETiHJIE KhI3METIH OacuaraH. ATam eTcek
aBTOKeOIiK canaceiHna Ford, Toyota xone T.6. CoHbIMEH
Katap OTOACBUIBIK KOMITAHUSIIAP CYJIYIBIK, CHOPT
TayapJiaphl, cayja KeJijaepl calajapblHaa KeH J1aMbIFaH.
Heri3ri >xoHe KoceiMIia 6inim amy | Typini aenreitnep men ¢opmanapna 6inim amy. Kasipri
HET131HIe KOCIKEpIiK | Tagaa  OakajmaBpuaT  JEHTEHIHIAE  CTYACHTTEPIiH
JaFIbLIAP/IBIH KAJBINTACKHIT 1aMybl | OOMBIHIIA KOCIIKEPNIK JaFablIapabl KaJIbIITACTHIPY
yuriHn - OGapneik  OumiMm - Oepy  OarmapiamanapbiHa
MYMKIHIJITIHIIE  KOCIIKEPIIKTI KYprizyre KaxeTTi
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MIOHJEP eHri3imyne. Mpicansl «Oumipicti
YHBIMAACTBIPY», «Kacinmkepik», «Kobanapbr
Oackapy» xoHe T.0. Marucrparypa JeHreuinme
yibIMIacThIpy, Oackapy HardbUIapblH KaJBITACYFa
OarpITTaIFaH TIOHJAEP KOChUTyAa. by e3repicrep 3aman
Tayla0blHA, MaMaHJIBIKTAPJIbIH KOCIOM CTaHIapTapbIHA
ColiKec Kyprizuryae. ©O3repicTep/IiH HEri3ri MakcaThl —
olmimM oepy XKOHE KOCIIKEPIIIKKe JeTeH
KBI3BIFYIIBUTBIKTEI APTTHIPY.

EnbGex  kpmBMeri koHe  imki | EHOek OappIchiHAa KEKe TYIFAHBIH KOCIMKEp PETiHIe
KOPHOpaLUsIIbIK KOCIIKEPIIiK | KaJIBIITacybl

Herisigae KOCIIKEpIIiK
JIaF IbLIAP IBIH KAJBIITACKHIN TaMYbI
O31H[IIK 1aMy apKbUIbI KOCIIKEPIiK | O3 OeTiHIIe Jamy
JIaFIbLIAP IBIH KAJBIIITACKII TaMYbI

Kemeci kecrene OiumiMm  Oepy JKYHecCiHIH JeHTeHJIepiHIE KOCIMKEPIIK KBI3METTIH
KaJIBINTACybIH KAPaCThIP/IBIK.

Kecre 3 - bBinim Oepy xyleciHiH AeHreinepinae KOCIMKEPIiK JaFIbIHBIH KAIbIITACYbI

binim Gepy xylieciHig neHreiti Kacinkepiik qarapiHbl MEHIepy
(hopmaitapsl, oicTepi, Kypaiaapbl
XKaurmer 6itim 6epy - OKOFapbl  CBHIHBIN  OKYIIBUIAPHI  YIIiH
KOCIMKEPJIIK KbI3MET OOMBIHINIA KOCHIMIIIA
cabakrap,

- kocibu Oarmap,

- TYpJll AeHreinepae KoCIIKepiiK KbI3METKe
apHaiFaH ICKep OWBIHIAp, KOHKypCTap
YUBIMAACTBIPY

Oprta kociOu jKoHe KOFaphl O1TiM - OCBHl €Ki JIeHTei/ie KOCIIKepNiK KbI3METTI
JKYPri3y YILIIH KociOu MaMaHAap AaibIHAay,

- OChl €Kl JIeHred Heri3iHae KOCIIKepIiK
JaFaplIapblH  oMOeban  Ky3bIpeTTUIIKTEpIH
KaJIBIITACTBIPYFa KaxeTTi O11iM Oepy,

- KOCIIKEpJIK KYpbhUIBIMIApJa ©HJIIPICTIK,
JUTUIOM aJlfibl TOKIpUOenepieH oTy,

- OKy OpHBIHJA WIOFBIpJIaHFaH Kobanay
oucrepHize XyMmbIC *kKacay, OacTamanapblH

xKacay,
- TYJIEK )KYMBICBIH CTapTal peTiHje JaiblHaay

BiniKTIIriH )KOFapbLIaTy - KOCIMKEpJK JaFAblaapibsl AaMbITy, 1CIH
Kyprizyre KaXeTTi KOCBIMIIIA
KY3BIPETTUTIKTEP/Il HWEJEHY, OHBIH IMIiH/e
CaHJIBIK

Kaitta naiieianay - JK€Ke ICIH JKYPri3yre KbI3bIFYIIbUIBIFBI Oap
azamarTapja  KOCIMKEpJiK  JaFabuiap.sl
KaJIBINITACTHIPY

AliTa KeTy KepeK, KOCIMKEPIIKTI JaMbITy OacTaMachl TYpJli SKOHOMHKaFra KAaTBICYIIbLIAp
TapanblHaH 00JIybl MYMKIH:
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- 6i1iM Oepy Mekemenepi — OKy OpbIHIAp TYJIEKTEPiHiH )KYMbICKa OpHAJacy MYMKIHIKTEpiH
JKOFapblIaTy HEMece KeJIeIIeKTe 3 ICIH alry YIIiH,

- KocimKkepIep,

- MEMJICKET.

Kacinkeprnep yuIiH oKy OpbIHIAPBIHBIH calajibl MaMaHJap Aaspiiaranbl MaHb3Ibl. COHFBI
KbUIIAphl enimMizae Oy OarpiTTa Oipa3 JKymbicTap aTkapburyna. JKeuwl caiibiH Oenrimi Oip
KOPCETKIIITEp HETi31Hae TYJIEKTEPIiH KYMBICKa OpHAJIAacybl TAIIAHbII, OKY OPBIHAAPABIH Oi1iM
Oepy Oarmapnamanapbl Oarananassl. Tyaekke Te3 apajia >KyMbICKa OpHalacyra MyMKIHAIK OepeTiH
Oarmapnamainap, OoJjamak MaMaHAapIblH OLTiMi JKOFapbl eKeHiH Oip mama Oinaipeni, ©3eKTi
Oonbin TabbuIanbl. OKy OpBIHIAPHI MEH KOCIIOPBIHIAP apachbliHna OaijlaHBICTap OPHATHUIBIIL,
Outim Oepy Oarmapiamanap KYMBIC OepylIiiepAiH CYpaHBICTaphl, KEHeCTepl Heri3iHe
KYPacThIPbLIAIBI .

MewmiiekeT xKacTap apachlH/ia KICIMKEPIIIKKe AeTeH KbI3bIFYIIBUIBIKTHI KAJBIITACThIpYy 1 Oip
Kartap mapanap opbigaayaa. KocimkepiikTi 1aMbITy apKbUIbl €TIMI3I1H 9JIEyMETTIK JKaF1albIHbIH
YKOFapbIIaybl KO3EINeIi.

Tarpl 0Op KOCIIKEPJiK JaFablUIapibl KaJBIITACTBIPATBIH CeOCM — KBI3MET, >KYMBIC
OapBICBIHA KAJBINTACYBI )KOHE KOCITIOPBIHHBIH 11TKI KOCIITKEPJIITi.

Kecte 4 - EHOek KbI3METI KoHE 1IIKI KOPIOPAIMSIIBIK KOCIIKEPIIK HeTi31He KOCITKepIIiK
JaFIbUIapAbIH KaJIbIIITAChIIT JaMYbI

CeGenTep Cunarramacsl

XKexe TysiFaHbIH 031H 031 KaJIBIITACTRIPY XKexe TysiFa €3 KYMBIC OpHBIHJA MaHCAOBIH
KOeTepy MaKcaThIH/a )KaHa Koci0u JaFabuiapra
MalIBIKTaHybl  Ke3aeyl.  bynm  apana
KbI3METKep ©31H 631 YHBIMJIACTBIPHIN, KaHa
KociOM JTaHFIbUIap MEH KY3BIPETTUIIKTEpre
y#peHyi, KOCIMOpPBIHHBIH  1IIKI  Kociou
JNEHTeIl  KeTepy OKyJapblHa  OeslceHmdl
KaThICYbl, KBI3METTIK HYyCKayjlapra colkec
XKyMbIC kacaybel. Herisri ceben OGombin
TaObL1a/1bl — TYJIFAHBIH ©31H 031 aJlFa JKeTelneyl
[lepcoHanbl BIHTATAHIBIPY Kacinmopsixa 0aCIIBUTBIFBI TaparnbiHaH
KOCIIOPBIHHBIH KaJIMbl THIMIUIITH KeTepyre
KaTbICKaH YJIECI HET131H 1€ MaTepHUAIIbIK JKOHE
MaTepUaIAbIK  €MeC  BIHTAIAHABIPY, 9p
KbI3METKEpre KPI €CemnTey, JKeKe
KbI3METKEpJIep TapanblHaH KOCIMOPBIHHBIH
YTHIMJIBI TaMYbIHA 63 YCHIHBICTApBIH Oepy
Tonimrepmik Tonmimrepnik >xyieci apKbUIbl ToXipuOeni
MaMaHJap Kac KbI3METKepIiepre KOMeK, KeHeC
Oepin  oTbIpanbl, OuIreHiH yiperemi. by
KEepJe TeK KociOW Jarapluiapra YUpPETy emec,
COHBIMEH KaTap YXKbIMFa YVHpeHy, YXKbIM
MOJICHUETIHE YHIIECy.

JKaHampuiIbIKKa OeCeHITIK OHnmipicke, Oackapy ypIicine
YKaHAIIBUTIBIKTAp SHT13Yy. by
YKAHAIIBUIIBIKTAp HETI31HIIe KhI3METKEpIEpIi
Oackapyibl OHTAMIAHBIPY, ajgaMu
KaIUTAaJIbl TaMBITY

Korapsl IEHrenIeri yibMaacteipy | Kocimopeiama skaFbIMIBI  JKaFgaid  jkacay:

MOJICHUETI JAMBIFAaH YHBIMIACTBIPY MOJICHHUETI, >KEKe
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KBI3METKEP/iH KociOW Mamybl, KbI3METTEepIi
JYPBIC YHIIECTIpY, KaKTBIFBICTApAbl a3alTy,
KYMBIC YaKbITBIH THIMII  TaiaamaHymasl
OaKbUTATBIH JKYHENEpal EeHTI3Y, Y KbIMIAFbI
KBI3METKEpJICPIiH CTpecC IKarJaiiapblHa
toTen Oepyre OeriMaey

Ocbl KOFapbLAAFbUIAP/IBIH apachlHAA €H KHbBIH, IIBIFBIHBI KOI MYMKIHAIK - JKOFapsbl
JeHreieri yipiMaacTelpy MojieHueTi. KocsiMIilia HycKa peTiHzae KOJIAaHbUIaabl, 0ipaK eTe Kerl
IIBIFBIH TN eTel.

Kecrte 5 - O3iHIIK 1aMy apKbUIbl KOCITKEPITIK JaFIbUIAPAbIH KAIBITITACKII 1aMYybl

®dakropnap ¥ ThIMIbI AN JaIaHy
®daxrop 1 Benirim neHreiige (eHip, cama, MEMIICKET)
KOCIMKEPJIIK KBI3METTI KYprizy OolibIHIIA
KOCiOM KY3BIPETTUTIKTEPiH OOTyBI

®axTop 2 3amaHfa  cail  KOCIMKEpIIK  KbI3METTI
KYprizyae  omictepai  KOJdJaHy:  JKaHa
TEXHOJIOTHSIIAPIBI KOJIJaHy, KaHa
KY3BIPETTUTIKTEP/Il YHPEHY

®axTop 3 HlexTeym yakpIT pecypcTapblH  YTBIMIBI

naiiianany, e3iH e31 YThIMABI Oackapy, o3
KBI3METIHE TaJJay jKacall, JaMbITy

Ocpl kectenie KenripuireH ¢akrtop 2 OoibIHIIA MbIcald KedTipcek. Mplcanbl YIKEH
iatogpmanapabiy 01pi JKoHE Kap Kbl KYHECIHIH MHCTUTYTHI O1pirin yikeH »xo0a »xyprizai. 2Koba
OapbICBIHBI Kap Kbl HHCTUTYTHI 63 KbI3METI TypaJibl aKnapaTTsl IaTdopMa Heri3iHjae Tapatslll,
KOCIMKepJiep YILIIH OKBITYIbl YHBIMIACThIPFaH:

- IaropMaza  TYpil  JIEHreie OKbITY YHBIMIACThIpBUIABI — Ou3HecTi Oacray,
KOCIMKEPIIKTI THIM/I XKYpri3y, OacTayblil Kypcrap kaHe T.0. by kypcrapaa xanmpuiama Oi1iM
Oepiin OThIpFaH,

- mnaTopmMa HeETi3iHAE arbIMIa JKOHE KEWIHHEH Kepy MYMKIHAIr Oap BeOuHapiap
OpHAJIACTHIPBULIBI,

- JKanmbl OW3HECTI JKYprizy Typaibl akmapar, Typil cajanap OOWbIHIIA ecemnTep,
KOCIIKepIIepiH TaxKipubesepi Typaisl Typil akmapar,

- TYpJIi cananap OOMbIHINA CIUKEPIIEPMEH TUCKYCCHs XKYprizy Mymkinmiri [29,30].

Ocpbl muatdopmaHbIH KyMbIC jkacay OapeickiHga 120 000 tynekrep «busnec-Oactay»
OarjapiamMacblHaH ©TTI, OJIapAbIH 1mIiHEH 57%-bl JKYPri3UINeH Tanjnay HOTHXKecl OOWbIHINIA
©37IepiHiH XKeKe OM3HEeC-YPAICIHIH THIMILTITIH )KOFapbLIaTThI, all 72%-bl KOCIMKEPIIIK calachlHIa
©3JIepiH CEHIM/II Ce31HEeIl.

Byn kocinkepiep MIEKTENTeH yakbITIA pecypcTap/bl TUIMII TapaTyabl YHPEHY kKoHE ©31H
031 YHBIMAACTBIPY KaOILIeTTUIIr, JaMyIOblH JKEeKe JKOcCHapiapblH KaJbINTACTBIPY, KETKEH
JICHIeHIH ©31H 031 Tajay ’acay CUSKTHI JaFAbulap/ibl YUPEHIN IIBIKTHI.

KopbITbinabl. XKyprizuiren Tangay HOTHXKecl OoibIHINIA, opOip OenriieHreH Kesnep
YHBIMIACTBIPY-9KOHOMUKAJIBIK €pEKILEeNIKTepiMeH, OJIapJbl KY3€ere achIpyMeH >XoHe Je opOip
JKeKe KOCIKEepAIH MYMKIHIKTepiHe OalIaHbICThI 0TIl O1p epeKIIeniKTepl MEH KEMIIUTIKTePiH
Oaiikayra 60majsl (MaceneH, 611iM O6epy KbI3METTepiHe KOJDKETIMIUTIK JeHIeill, o31H1H jKeKe 1CiH
alnryra JKOHE KociOM JaFabUIaphlH apTTHIPY KaFblHAH ©31HIH MYMKIHIIKTEPIMEH aKmaparTaHy
JIeHreil, OM3HEeCT1 JKYpri3yre jkoHE OHBIMEH OalIaHBICTHI TOYEKENJIEPMEH KYpPECyre YaKbITThIH
KOHE HUETTIH 00J1ybl). SIFHU, OpOip KOCITIKEP 631HIH JICYMETTIK-TICUXOJIOTUSIIBIK €pEKIIeTIKTepl
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MEH MYMKIHIIKTEpl HETi31HIEe KACIKEpJiK JaFAbUIapblH JaMBITYIbIH JKEKEe MEHIIIK ©31HIH
OaFbITBIH KAIBIITACTHIPY KAXKET.

Bipak, kocinmkepik JaraplIapAbl KAIBIITACTBHIPY KO3AEpiHiH opOipi MEMIIEKET TapamnblHaH
YKOHE JIe KOMMEPIIHSUIBIK cala TapanblHaH ©31HIH JKeKe KOJAay mapanapblH KaxeT erefi. OchiFan
0alIaHbICTBI eNJIH KOCIMKEPIiK OEJCEHIUIIrH PeTTey JKOHE KACIMKEPIiK JarIblUIapblH ecyiH
KaMTaMachl3 €Ty[i JKaKcapTy YIIiH Oipkatap YHBIMIACTBIPY-0acKapyIIbUIBIK KYpaslJapbIHbIH
TECTUICY/ICH OTKI3y OPBIH/IbI OOJIBIN CaHATA IbI.

Op KOCIMKEPIIIK JaFAbIHbI JaMBITY KaiiHap KO31 63 epeKIIeiKTepi, 0aChIMIBIKTAPhI KOHE
KeMIITikTepi 6ap. MpIcainbl, YHBIMAACTBIPY TapalblHaH KeOip Ke3aep YIKEH KapakaT TaJam
eTei, bacKkamapsl TYJIFAHBIH )KeKe MyMKIHAIKTEpIMEH IIeKTeeal )koHe T.0. KalTkeH KyH/1e opKiM
03 JJaMybIHJIa 63 OaFIapiiaMachklH KYPBIIl, 63 MYMKIHIIUTIKTEPiHE Kapail TaMu/Ibl.
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KOCIIOPBIHJIAPABIH TUIMJII SKOHOMUKAJIBIK
KAYIIICI3JIK )KYWECI

Hlepxan MypTasa arbiH1aFbl XaJdblKapalblK Tapa3 yHUBEPCUTETI
Hynaros H./I., maructpaHt

Tyitingeme. Maxkanamga KocimOpBIHAAPIBIH THIMII SKOHOMHUKAIBIK KayIMCI3IIK >KyHeciH
KaJIBIITACTRIPYBIH TEOPUSIIBIK KOHE SAICTEMENIK Heri3zepl KapacThIpbUIFaH. DKOHOMHUKAJIBIK
KayllCI31K JKYHECIHIH MoHI, MakcaTbl, MIHIETTEepl *OHE OHbl Kypy MeEXaHHM3Mi TaJlJaHFaH.
OKOHOMUKAJIBIK KayillCI3[IK JKYHEeCiHIH Herisri Oackapy (QyHKIMsIIApbl peTiHAe Tajijay,
)Kocmapiay, YUBIMIAaCThIPY, BIHTAAHABIPY XKoHE Oakpuiay KbI3MeTTepi cumartanrad. COHbIMEH
KaTtap, TUIM1 YKOHOMHKAJIBIK KAyIMCi3/iK *KYHECiH KaJbINTaCThIPYIbIH PECYPCTBHIK KaMTaMachl3
€Ty OJJIEMEHTTEpl MEH KayilCI3[IKTI KaMTaMachl3 €TETIH Heri3ri (axkTopiap aHbIKTaJIFaH.
YCHIHBUIFAH OJICTEME HETI3IHJe KOCIMOPBIHHBIH JKOHOMHUKAJBIK KayIlCI3MIK KYHECiHIH
TUIMIUTITIH Oaraniay OarbITTapbl KOPCETITeH. 3epTTey HOTHXKEIEpl KACIMOPBIHAAPABIH TYPAKTHI
JAMYBIH KaMTaMachl3 €Tyre >KOHE CBIPTKBI opi IHIKI Kayil-KaTepiepHaiH 9cepiH TOMEHIETyre
MYMKIHIIK Oepe/.
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KiarTik ce3aep: 3KOHOMUKAIBIK KayilCI3MiK, KOCIMOPBIH, Kayim-Karepiep, Kayirci3mik
Kyieci, 0ackapy (pyHKUMsIAPbI, SJKOHOMUKAJIBIK MEXaHU3M, ToyeKenaepai 6ackapy, kocmnapiay,
OakpUIay, THIMILUTIK.

AHHoOTanusi. B cTaTbe paccMOTpEHBI TEOPETUYECKHE U METOJUYECKHE OCHOBBI
dbopmupoBanus APPEKTUBHOW CHCTEMBI HIKOHOMUYECKOW O€30MacHOCTH  MPEIAIPHUSATHS.
[Tpoananu3upoBaHbl CYITHOCTS, LIEJIH, 331a41 U MEXAHU3M ITOCTPOEHUS CUCTEMbI SKOHOMHYECKOI
Oe3omacHOCTH. B KayecTBE OCHOBHBIX YIPABIEHYECKUX (PYHKIUI CHCTEMbI SKOHOMHUYECKOMH
0€30MacHOCTH BBIJICJICHBI aHANIN3, JITAHUPOBAHUE, OPraHU3allks, MOTHBALIM U KOHTPOJIb. Takxke
OTIpeNeNIeHbl DJIEMEHTBl PECYpCHOTO oOOecrneyeHHss M OCHOBHBIE (DaKTOpPBl OOecredeHus
SKOHOMHMYECKON  Oe3omacHocTu  mpennpusatus.  llpemiokeHbl  HampaBiIeHHS  OLEHKU
3¢ (HEKTUBHOCTH CHCTEMBI YKOHOMHUYECKOW OE30MacHOCTH Ha OCHOBE aHAJIN3a BBIIOJHCHUS €€
byHkuii. Pe3ynbTaThl Hccae0BaHNUS MOTYT OBITh HCIIOIB30BaHbI ISl 00ECIeUeHUsl YyCTOWYHBOTO
Pa3BUTHS MPEINPUATHS U CHIDKCHHS BIMSHUA BHYTPEHHUX U BHEIIHUX yIPo3.

KiloueBble ciioBa: 3KOHOMHYECKass O€30MacHOCTb, MPEANpPHUSATHE, YIPO3bl, CUCTEMA
0€301aCHOCTH, YNpaBlIeHUECKUEe (DYHKIMH, S5KOHOMUYECKHI MEXaHU3M, YIPABICHUE PHUCKaMH,
IUTAHUPOBAHKE, KOHTPOJIb, 3 (HEKTUBHOCTD.

Abstract. The article examines the theoretical and methodological foundations of forming
an effective economic security system for enterprises. The essence, objectives, tasks, and
mechanism of building an economic security system are analyzed. Analysis, planning,
organization, motivation, and control are identified as the main management functions of the
economic security system. In addition, the elements of resource support and the key factors
ensuring economic security are determined. The study proposes directions for assessing the
effectiveness of the economic security system based on the evaluation of its functional
performance. The research findings contribute to ensuring sustainable enterprise development and
reducing the impact of internal and external threats.

Keywords: economic security, enterprise, threats, security system, management functions,
economic mechanism, risk management, planning, control, efficiency.

Ke3 kenren kayin-karepai Oeirapantanablpy YILIiH KOCIMOPBIPHIAP ©3 KYLITEpPiH THIMAIL
HKOHOMUKAJIBIK KAYIICI3/IIK KyHelepiH KaablTacThIpyFa OarpITTay Kepek. KocimopbIHHBIH THIM/IL
HSKOHOMHKAJIBIK KayINCI3AiK JKYHeci — KOCIMOPBIHHI 1IIKI OHE CBIPTKBI Kayil-KaTepiepiHiH
KBI3BIFYIIBUIBIKTAPBIH KOpPFayFa, KOCHapiaraH Kap)KbI-DKOHOMHUKAIBIK KOPCETKIIMTEepiHE KO
JKETKI3yre KOJIaHaThIH SKOHOMHKAIBIK KAYINCI3IKTI KAMTUTBIH Killli )KYHeTIep IiH >KUbIHTHIFBL.

Korappiga sxa3bulFaHFa COMKeC, THIMJAI SKOHOMMKAJIBIK KayilCi3[iK KYHeCiH KypyAbIH
HET13I1 MakKcaThl OChI KYHEH1 KOJ/1aHy apKbUIbl Iep Ke31H/1e KOCIMOPhIHHBIH KayiICi3airiHe Kepi
oCepiH THUTI3ETIH Kayll-KaTepiep/al aHbIKTaIl, oJapasl 0oaasipMay OoJbin TaObuiaasl. OCHIHBIH
HOTH)KECIH/IE KOCIOPHIH )KOCHApIFaH MaKCaTThl KOPCETKIIITEepiHe 00 jKeTKi3e anaasl. bipak on
YILIH K3CIMOPBbIH/AA )KYHEHIH TYpPaKThl KbI3MET jKacayblHa bIKIAJ acay KaxeT. COHbIMEH KaTap
aTaJiFaH JKYHeHi Kypy OapbIChIHIa eCKepy KaXeT — op KOCIMOBIPH YILIIH Oy XKyiie jkeke OOyl
tric. Cebebi 01 KOCIMOPBIHHBIH KEKE CUITaTTaMallapbiHa 0alIaHBICTBI — EPEKIIETIKTEP], TOYECKE
JICHT e, KYII-KyaThl.

Kocinopslnaa THiMAI 9KOHOMHUKAIBIK KayilCi3miK >KyHeciH KypyAblH HEri3ri MiHAeTTepi
KeJIeCl CypeTTe KeNTIpUITeH.

KocimopbiH jkoHe KbI3METKepJIepAiH KYKBIKTAPhIH KOPFay
KocimopslH KbpI3METIHE KaXKETTI MOIMIMETTEep/i >KWHAKTay,
Tajjay, Oaranay JKOHE KeJleleKk OoJpKaymap xacay

ChIpTKBI opTa TaparnbiHaH KOCIMTOpPBIHFa JKOHE
KbI3METKEpJIepre MyMKIH Kepi ociepiepai Aep YaKbIThIHIa
AHBIKTAY

Kocinopbin KypbeUIbIMBIHA OocEKenec HeMece Tepic oimapbl
Oap >KeKe azamaTTapibl KAKbIHIATIAY
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Minnertep

By3akbUIBIK MaKcaTTa KQCIOBIPHFA €HY/ 00 AbIpMay

KacinopbiaHbIH
MaTepUaIbIK
CaKTBIFbIH KAMTAMAChI3 CTY

KOMMEPLHUSIIBIK
KYH/IBUIBIKTapbIH

KYIHSCBIH
KYpaWlThIH

XKOHE
3aTTapsl

KocimopsIHHBIH

aKIaparrapJbl YaKbITbLIbI

SKOHOMUKAJIBIK

mieriMaepi Kaobiaayaa Iypheic Koaana oury

KaKEeTT1
Oackapy

KBI3METIHE

ajblll,  OHJEI,

Kocimopbin  Typaisl

TYTBIHYIIBIAp ~ MEH
KOCIMOPBIHAP apachlHIa AYPHIC OM-MIKIp KAIBIITACTHIPY

opinTec

JXKacakranraH SKOHOMHUKAJIBIK KAyilCi3diK KYHECiH THiIMIl
KBbI3METIH OaKbLIay )KOHE YHEMI JKYHe KbI3METIH JaMbITY

Cyper 1 - Kocimopbeiama THIMAI SKOHOMHUKAIBIK KAyINCi3miK KYHECiH KYPYIBIH HETi3Ti

MiHJIeTTEepl

TuiMal SKOHOMHKAIBIK KAyINCI3MIK JKYWECIHIH Heri3iH KaJaTelH — Oenrim  Oip
MEeXaHM3MAEPMEH KypalgapAsl NaiinamaHy Oosbln TaObUIaabl. ByriHri TaHma «MexaHu3m»
YFBIMBIHBIH Ma3MYHBI JKOHE SKOHOMHKAIbI KOJIaHbI OOWBIHINA TYpJi o-mikipyiep O6ap. BypwiH
OpBIH aJiFaH JKOCIAapJIbl IIapYyalbUIbIK JKYHeciHJe MeXaHH3M YFBIMBI KeJleci acHeKkTize
KapacThIPBUIATBIH. MEXaHU3M JIETEHIMI3 — COJI JKyHere Colikec eHAipic MaKcaTTaphl MEH JKEKe
0acTbIH KOHE KOFAMHBIH KbI3bIFYIIBUIBIKTAPBIH TOJNBIK KAMTHTHIH KYPBUIBIMIBIK (hopMa KoHE
0ackapy KypbUIBIMBI, 9iCTEp MEH BIKIAN €Ty TeTIKTePiHIH KUBIHTBIFBI 001k Tabbu1aas! [1,2,3].
Ochl KeNTipiATreH TYCiHIKTeME 911 Jie ©3eKTi 60bIn kenedi. Ce6ebi MexaHu3M OHIIPICTI JaMbITyFa
KOKETTI DJIEMEHTTEpIi KaMTHAbl. MeXaHW3M YFBIMBIHBIH 3aMaHyd TYCIHIKTEMeJepl KeJecl

KecTeJ1e KeJITIPUIreH.

Kecte 1 — «MexaHn3m» yFbIMBIHBIH 3aMaHayd aHbIKTaMasapbl

ABTOp

AHBIKTaMa

TyciHikTeme

b.A. Pait36epr

JNETEHIMI3  HAKTHI
KOJITAHBUIATHIH
3aHIap, MIIEH
KaiiTa eHJlpy YpIICIH ICKe
achlpyfa  MYMKIHAIK  OepeTiH
YUBIMIACTBIPY KYPBUIBIMIAp MEH
0ackapy OIICTepiHiH, >KOHE 3aH
HOpMaJIapBIHBIH KUBIHTHIFBI

MexaHn3m
JKarpgaiina
SKOHOMUKAJIBIK

AHbIKTaMa KaJlblIama
OoJFaHbIHA KapamacTaH,
HaKThI IapyallbUIbIK
JKarqalh MeEH Makcarrapra
Kapail ukemzeyre 00aabl

B.A. YapsauoB

MexaHu3M JIeTeHIMI3 OHAIpICTI

YUBIMIACTBIPY  OMiCi,  HAKTHI
mapyaunrbuIbIK dbopManapsl
ApKBUTBI CHUTIaTTaJaThIH

OHJIIPICTIK KaThIHACTAp Kyieci

byn asplkTamMa ©HIPICTIK
KaTbIHACTApbI, OH/IIpIC
KYIITEPiHIH  YHBIMIACTBIPY
(hopMachIH CHUTIATTAN bl

T'.C. BeukanoB

MexaHu3M JlereHimis:
- OHJIpiC KYLITepi MEH OHJipic
KaTBIHACTAPHI apachIHIAFbI
OaifTaHbICTHI KaMTHUTBIH
HYKOHOMMKAJIBIK YFBIM,
- apyanIbUIbIK Ofici,

byn AHBIKTAMaHBIH
€pEeKIIEeNIr — KOCIMOPBIHHBIH
JaMybIH/Ia Heri3ri (¢akTop
OOJIBIII TaOBUTIATHIH
YUABIMIIACTBIPY-
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- BKOHOMHKaHBI 6AaCKapy 9MiCTepl | IKOHOMHKAIIBIK
MEH KypaJl1ap KHUBIHTBIFbI KaTBIHACTAP/IbI KOCY

JleMek, KocilmophIH JCHTeHIHIe «MEeXaHN3M» YFBIMBIH KOJIJIaHy OpPBIHILL. bipak Oy xkepie
0ip epekmIesniKk — MexaHiuM3 Oip MaKcaTTa KypaJiFaH 3JIEMEHTTED JKHUBIHTHIFBI eMec. byt skarnaiina
MEXaHH3M KOHE XKYyie YFeIMaaphl maracanapl. COHBIMEH KaTap Ke3 KeITeH MEXaHU3M KbI3MET €Ty
neHreiine kKapaii KaxeTrTi. COHIBIKTAaH 013 OCHI KYMBICTA THIMJII KOHOMHKAJBIK KaylICi3miK
KYHECIH Kypylda MEXaHu3MIi Typii Kayin-KaTepiepli JIep aHbIKTanm OelTapanTaHbIpaThiH
0ackapy KbI3METTEP/IiH ICKe aChIpbUIATHIH KEIICHI PETIH/E TYCIHEMI3.

v

Kobanay-xocnapnay |

A 4

. baxkpl
¥ibIMIacCThIpy |« aKpLIay <

\

Tannay

\/

blnaTananasipy

Cyper 2 — Kocinopbsinia THIM/II 5)KOHOMUKAJIBIK KAyiICI3/1iK )KYHeCciH Kypy MeXaHU3Mi

Tannay apKbUIbl YHBIMAACTBIPY OPTaHBIH MOHUTOPHHT] €CKe acajibl. MOHUTOPUHT apKbUIbI
Jiep Ke3Jieri xkoHe Ooaliak KayinTi xKaraaniap, aarbIM/Ibl JKaFaaiiap aneikTanaasl. OchuiapabiH
OapibIFBl KOCITOPHIHHBIH KBI3METIHIH HOTHXKECIHE BIKIAN eTEe/Il.

Kocnapnay apkplabl THIMAI 3KOHOMHKAIBIK KayllCI3IK JKYHECIHIH MakcaTrTapbl MeH
MiH/eTTepl aWKbIHAANAbl, KOMBIJIFAH MaKcaTTapFa KOJ JKETy >KOCHapiiapbl KYpacThIPbLIA/IbI.
Kocnapmay tept 6ackapy KbI3METIHEH TYpaibl: pecypcTapibl OO perTey, CHIPTKBI OpTara
UKeMey, 1Ki 0eiM MEeH KypbUIbIMIAp KbI3METIH PeTTey, YMBIMIACTBIPY CTpaTerusiapbiH
Tyciny. XKocnapnay KbI3METIHIH HETI31H KOCIOPBIH JIaMYbIHBIH JKOHE CHIPTKbI OpTa KarJailbiH
O6omkamzpl Oaranay Kajaiipl. DKOHOMMKAJBIK TYPAKCBI3ABIKTHIK KOIl OpPBIH ajlbIll OTBIPFaH
3aMaHjia Kocrapiiay MaHbI3bl apThill OoThIp. COHABIKTAH Xocmapiay MeH OoJKaMay/bl ThIFbI3
OaiinaHpIcTa KapacThIpFaH 1yphic TaOblIans! [4,5,6].

Tuimal 5KOHOMUKAJBIK Kayilci3fiK *KYHWeClH Kypyla YHWbIMAAcThIpy ©Te MaHbI3Ibl. by
(GyHKIMS apKbUIbl KOCIMOPBIHHBIH OapiblK Oesimiaepi apachlHAa YakbITIIA JKOHE TYPAaKThI
OaiiaHbIcTap skacajaibl, KSCIMOPBIHHBIH KbI3METIHIH TOPTiO1 peTTeNe i, )KOCapIibl TarchipMaiap
ICKe achIpblIa/ibl, OacKapy *oHe 0acKapbUIaThIH KyHenep KajabinTacaasl. bIHTananabpy KeI3MeTi
apKBUTBI KBI3METKEPJICPAiH JKOHE Y)KBIMHBIH JKYMBICKA JIET€H BIHTACHI perTenemi. byn apama
BIHTAJIAHABIPY MaTepUaIIbl HEMECE MOPAJIb/Al TYPAE KOJIIaHbUIAIbI. bakpuiay apKbUIBI
KOCITIOPBIH KBl ©31H 631 PETTEeN OTHIPAJbI, )KACAJIBITT OTHIPFAH KBI3METTIH Kbl KOWbUIFaH
MaKcaTTapFa COMKeCTIrl KaJgaFalaHblll OThIpajbl. KopbiTa Keme, THIMIAI XYHeHI Kypy YIIiH
KOCIMOPBIH KbI3METIHE ayajail KaXeT SJIEMEHTTEp KHUBIHTHIFBIH KaMTy KaxkeT. Omap keneci
CypeTTe KeNTipiireH.
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KocinmopsIHHBIH TuiMal SJKOHOMHUKAIBIK
9KOHOMUKAJIBIK KayIIci3 ik )KyHeciH Kypy
Kayinci3airiHig OolibIHIIA MIapajiap KelIeHi
dbunocodusice

TuiMal SJKOHOMUKAIBIK
Kayirnci3aik sxyiect
MEXaHU3MIH KYpalThIH

DIIEMEHTTED
TuiMal DKOHOMUAKAIBIK, TuiMal SJKOHOMHUKAIBIK
KayiInci3Iik )XyHeciH Kypy KayIICci3aiK )KyHeciH Kypy
OOMBIHIIIA PECYPCTHIK KAMTY YIIiH KaKeTTi HeTi3T1
Kypaiaap/sl KAMTHTHIH
MaKCaTThl OaFrbITTATY

Cypet 3 — TuiMi 5KOHOMHUKAJIBIK KayINCi3IiK *KYHecl MEXaHU3MiH KYPaHThIH 2JIEMEHTTEP

KocimopbIHHBIH ~ 3KOHOMHKAIBIK ~ KayilCi3AiriHiH — QUIOCOPHICH  JIETeHIMI3 —  9p
KbI3METKEPAiH KaJbINThI KayilCi3/iK TaJanTapblHa cail 3 KbI3METiH OpbIHAAY MIHAETTEpl KoHE
KOCIMOPBIHAA KAJBINTACKaH oiiyiay Tociii. Ochliap apKbUIbI KBl KOCITOPBIHHBIH CEHIM XKYHeci
KaJIBITACAbI.

MakcatTbl OarbITTaly apKbUIbl KOCIIOPHIHHBIH JKEKE AJIEMEHTTEpi OOHBIHIIA MEXaHU3M
Ma3MYHBIH amajibl. byl 3JIeMeHT apKbUIbI aybICHIANIbI OPTa/ia Kayilci3AiKTi KaMTy ic-IlapaapbiH
JKacay apKbUIbI KOCITOPBIH KOCTAPIIbl KOPCETKIMITEPTe KO KETKi3emi. DIEMEHT KypambiHa Oip
OipiMeH ThIFbI3 OalIaHBICKAH YHBIMIACTHIPY (opManap, SKOHOMUKAIIBIK 9IICTEP MEH KypaJabIll
Kipictipiuteni. By MexaHu3M 31eMeHTiHIH 0achIM Heri3i — oKIMIIUTIK-0ackapy Kypamaapbl. Oce
KypajJiap apKbUIbl KOCIOPBIH kKoHE KayINCI3/IiK xKykeci iCke KOChUIaIbl.

TuimMal 5KOHOMUKAJBIK KaylilCi3AiK *KYHWECIH KYpyAbl PECYpPCTBIK KaMTyFa >KaTaThIHIAp:
FBUTBIMU-O/IICTEMETTIK, aKMapaTThIK, YHBIMIACTHIPY-KYKBIKTHIK, MAaTePUAIBIK-TEXHUKAIBIK, KaJp
KOHE Kap)KBUIBIK KAMTY.

FBUIBIMU- YUBIMIACTHIPY- KaJIp
JIiCTEMEITIK KYKBIKTBIK
aKIapaTThIK MaTepUaIbIK- KapKBUIBIK
TEXHUKAJIBIK KaMTy

Cypet 4 - TuiMi 5KOHOMUKAJIBIK KayINCI3/IIK *KYHECIHIH KYpaMbl

Xanmel KocimopbelHAA THIMJI SKOHOMMKAJBIK KAyilCi3MIK MEXaHU3MIH KYpy OCHI
DIIEMEHTTEP/II J)KOHE OJAp/bIH KYPAaMbBIHIAFbl KYPaJAapabl op TYpii KOMOMHAIUAAA YINTACTHIPY
apKbUIbI icKe achlpblianbl. KypangapeiM3Fa kaTaThIHAAp: JAUArHOCTHUKA, KOHTPOJUIMHT, XapHa,
HYCKay, JKa3ajiay, bIHTAJIAaHIBIPY JKOHE T.0.

OKOHOMUKAJIBIK KAyilCI3AiKTI KaMTy Keleci >kyieni (akropiapMeH perrtenefi (cyperre
KEJTIPUITeH).

- KeJIeIIeK >KOCTapiiayibl eCKepe OTBHIPHIN ToyeKeJaepai Oaranay
xKyheci

daxkropiap - Kayinm-KaTepjaepal a3aTy, ajiibH ajy, aHbIKTay JKoHe OeiTapar
eTy OoMbIHIIA ic-TIapajiap KEeUIeHiH )KacaKTay
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- KYpaJIFaH >KOCTIapFa ©3eprTyJiep erizy jKoHe )KOCIapabl OPbIHIAY
- YKOCTIapIbIH OPBIHIATYBIH MEP3iM/Ii KaJiaraay

- ecen Oepy, KOPBITBIHABLIAY, Tajlgay >OHE KeJeci Mepi3Mre
Oosmkam kacay

Cypet 5 - DKOHOMHUKAIBIK KayiNCi3AIKTI KaMTY (aKTopiiapbl

KopeiTa Kene, SKOHOMHUKAJIBIK KayilcCi3/IiK jKylecl Herisri 0ackapy KbI3METTEpl apKbLIbI
KOCIOPBIH ©3 KBI3METIH Kayilci3 >Kypridy YLIIH KaFmaid jkacayra MiHIETTI mexaHu3M. Ocbl
MEXaHHU3M JKaJITIbl OHIIPIC YPAICIHE KayiNCI3AIKTI KAMTYHI THIC.

Tuimai 5KOHOMUKAJBIK KayiMci3iK xKyieci ©3 aTblHA caii 00Ty YIIiH OJI Y3/iKCi3 KhI3MET
JKacaysl THICTi. MBICabl, KY€ KbI3METI OOMBIHIIA HOTHKEIIIK KOPCETKIMITEP aHBIKTAIFAH COH,
KalTajgad Taijgay KeI3MeTiHe opajiaMbi3. Ce0ebdi Ke3 KenreH KOCcimophlHAa aKnapar JeTi Y3/iKCi3,
JEMEK OHBI OHJIEY — Y3/1KCi3 YpACi 00IyhI THIC.

Tuimai SKOHOMHKAJIBIK KI3MET MEXaHU3MIHIHIH ()YHKIUSIIAPBIH aHBIKTAy KOCITOPBIHHBIH
TYPaKThI KbI3METIH KYPri3y YIIiH MaHbI3bl. Ke3 kenreH xxyliere bIKnai TeKk 0acKkapy apKbUIbI iCKe
acanpl. COHBIMEH Karap (pyrKIusutapabl aHBIKTAy apKbUIbI KBl MEXaHU3MHIH JKYMBICHIHBIH
HOTHDKETUTINiH apTThipaabl. OChl ofiCTI KOJJAaHY Ke31HJIe KOCIMOPBIH CBHIPTKBI aCHEKTiIep
JKarbIHaH KapacTeIpbuiaabl. Ockl 9Mic 6i3re KaCIMOPBIHHBIH CHIPTKBI OpTaMeH OYTiH )Kyiie peTiHae
apanachlH KapacTbhlpyFa MYMKIHAIK Oepeni. Tek kyieHiH QyHKuMsIapblHa CyiHeHe KOCITOPBIH/IbI
3epTTey OapbIChbIHIA 013 OHBIH IIKi OpTAachIHAH aJBICTaMBI3. [IIKi opTa eTe Typii, al 3epTTey
YILIiH OHBIH KaJIIIbI )KYHe PETiHAC KbI3MET aTKapYbl KbI3BIKTHI.

Y CBIHBUIBITT OTBIPFAaH THUIMII 2KOHOMHUKAJBIK KayilCi3fik JKyiWeHi Oaranmay ojici op
byHkuusHbI Oaranayra OarbiTTasniFaH. COHBIMEH KaTap col ()YHKIMSHBIH OPBIHAATY OaFbITTaphl
KeKe eckepinieai (kKemeci KecTene KemiTipiyireH).

Kecte 2 — TuiMmIi SKOHOMHUKANBIK KayilCi3liK >Kyiecl MeXaHW3MIHIH Tajijay KoHe
JKOocTapiiay->ko0aiiay KbI3METTepiH Oaranay

Tannay KpI3MeT1 Oaranay OarbITTaphbl
1 TyThIHYIIBIIAPIBIH CYPAHBICBHIH 3€PTTEY JKOHE OJJApPMEH KapbIM-KaTbIHAC
KYpY
2 boceke opTaHbl 3epTTEY
3 HapsIKTHI 3epTTEY
4 KocinopslH KbI3METIHE KbI3bIFYILIBUIBIK OUIIIPETIH OapiblK CyObeKTLIEpre
Tajnjaay
5 Kocinmopsia kpi3metine SWOT rannay xyprizy
6 OpTtanblH OeliHeCIH kacay 9Jicl
7 Tannay
8 TyThIHYMIBIIAPIBI TAIIIAY
9 KpI3METTIH 6MipJliK HUKJIBIH 3epTTey
10 Ke3meT norpdernine Tanmay
11 Kenemiekke CTpaTerusiblK Tajuay
12 AKnapat areIMIapBIHBIH Y3IKCI3]IIT1
XKocnapnay-xo0anay KbI3MeTi Tajiay OarbITTapsl
1 XKoGasay xoHe )Kocnapiay KaruaajgapblH €CKepy
2 YKocnapms! memiMaepi Kadbliaay YpACIHIHIH KYKaTTaTybl
3 XKocnaps! memiMaepi icee acblpy
4 XKocmapnay »oHe xK00aTyabIH Y3IIKCI3 T
5 HapblK MOHUTOPHUHTI

baranay
HOTHXKelepi




XTYVY >xapuibIchl

/8 Ne2(65); 2026

Keneci kectene yiibIMIacThIpy ’KOHE bIHTATAHABIPY/IBI TANAAY OAaFBITTaphl KEATIPIITeH.

Kecte 3 - TuiMal S5KOHOMHKAJIBIK KayilCi3/IiK )Kyileci MeXaHU3MiHIH YHBIMIACTBIPY KOHE
BIHTAJIAHABIPY KBI3METTEPiH Oaranay

baranay
HOTHXKeIepi

¥ iibIMAAacTRIPY KbI3METI Oarasiay OarbITTapsbl

1 XKayankepmiigik meH KpI3MeTTep i 0oy

2 YKyMmbIc OpHBIH YIHBIMIACTBIPY

3 AKITapaTThIK KOHE 9IICTEMEITIK KaMTY

4 MaTepHalIbIK-TEXHUKAJIBIK JKOHE Kap)KbUIBIK KAMTY

5 KocinopslHa MoIEHUETTI KaIBIITACTBIPY

6 backapy KpI3METIHIH KelleH i 00Tyl

7 Backapy menrimaepin perrey

8 backapy Mep3iMJIepiHiH THIFbI3bIF

9 OyHKIIMOHANIAPAJIBIK OailIaHBICTAPABIH JKaFTaibl

blatananapipy KpI3MeTi Oaranay OarbITTaphl

1 bluTananapipy *yHeciHiH HETi31H KaTalThIH KOMIIOHEHTTEP1 HaKThUIay

2 Kp3MeTKepIiep 1iH bIHTATAHIBIPY Il KAKETCIHY1

3 bluTananapipyapl Tanan eTeTiH KbI3METTEPAl aHbIKTay

4 blurananaelpy TypiHe Kapail KbI3METTep Il )Kyieney

5 bluTananaplpblIFal KbI3METKEPIEPAIH KYMBIC HOTHIKEJIEPIH Kapusay

6 blaTananapIpbUIFaH KBI3METKEPIIEPAIH KYMBIC HOTHKEIIEPiH HAKTHUIAY

7 KpI3MeTKepiep/iiH MaTepuaibl bIHTAJAHABIPYMEH KaHAFaTTaHYbIH KaMTY

8 KpI3MeTkepIiep liH MOpaJlibl bIHTAJaHBIPYMEH KaHAaFraTTaHYbIH KaMTY

9 KocinmopbsIHaarsl MUKPOKAFIal IbIH KOJIAMIIBI O0TYbI

10 Kp13meTkepiiep iy OUTIMIH XKETIAIpY

Keneci kectene 0akpuiay GarbITTapbl KENTIPIATreH.

Kecre 4 - TuiMai S5KOHOMHKANBIK KayINci3AiK Kyiecl MeXaHU3MiHIH OaKplay KbI3METIH

Oaranay
bakpuiay kOaranay OarbITTapbl
1 Backapy merriMaep, ojapAabl icke acklpy >KoHE BIKIAN XkKacayIblH Oaranay
MaKCaTTapbIH aHBIKTAY
2 backapy menrim/epit icke acblpy 6apbichiHa OaragaHaThIH
baranay KOPCETKIMTEPIl aHBIKTAY
HOTHKEIIepi 3 backapy miemiMaepin 06arbuiay 9iCTepiH aHBIKTAY

4 Backapy mIemiMIepiH iICKe acklpy KoHEe HOTHKe OolibIHIIa Oaranay
KOPCETKIIITEPiH aHBIKTAY

5 HakTbl KepceTKImTep/i 3KOCHapMeH CaJIbICTBIPY

6 Jlep yakpIThIHJa OaKblIay KYprizy

7 Op KbI3METKEp 031H 631 OaKbUIaYIbl EHT13Y

Ochl YCHIHBUTFAH TapaMmeTpiiep Heri3iHae Oaramay TypJii eJeMaep apKbUIbl OaraaaHybl
MYMKiH. EH KapamaibiM Typi:
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- OarpIT OOWMBIHIIA 3epTTENiN OThIpFaH (yHKUUs Oap OonFaH >karjaiina «Oap» nemn
Oenriaenmis,

- OarpIT OOWBIHIIA 3€PTTENIN OTHIPFaH (YHKUUSHBIH JIEMEHTTEpl Keiae Oap, Keiae KoK
OoJrraH Jkaraaiaa «oap/>KoK» Jen Oenrijaeimis,

- OarpIT OOWMBIHINIA 3EPTTETIN OTHIpFaH (YHKIMS AaHBIKTAIMAaraH JKaFaaia <OKOK» Jem
Oenrinenmis.

KopsiThinabl. KopbiTa Kene, THIMII SKOHOMHUKAJIBIK KaybINCI3MIK KyHeci Mep3imui

OPBIHJAIBIN TYPATHIH (QYHKIMSIIAP JKUBIHTHIFBI 00BN TaObutanel. Ockl QYHKIMSIAP apKBUIBI
KOCIMOPBIHHBIH 3KOHOMUKAJIBIK TYPAKCHI3IBIK XKaFAalbIH/Ia KbI3METI peTTeme 1.
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TAFJIAPBIC JKAFJANBIHIA KOCIMOPLIHHBIH
TYPAKTBUIBIFBIH PETTEY

[Hepxan Myprasa areiH1aFbl XanblKapalblK Tapas yHMBepCUTET]
Hypxamn JI.K., maructpant

Tyiiingeme. byn makanaga narfapbic XKarFAalbIHIA KOCIHOPBIHAAPABIH TYPaKTHUIBIFbIH
KaMTaMachl3 €Ty XKOHE PETTey Macenesepl KapacThIpbuIFaH. KocimopbiH KbI3METIHE ocep €TeTiH
HETI3r1 CBIPTKBl (hakTopiap peTiHAe MEMJIEKETTIK peTTey cascaTbl, OHIPIIH oJIeyMETTIiK-
HKOHOMMKAJIBIK axXyaJlbl )KOHE KOCIMOPBIHHBIH CalajiblK €peKIIeTiKTepl Tai anrad. MeMIeKeTTiK
KOJIZIay, BIHTAJaHIBIPY JKOHE OaKbUIay TETIKTEPIHIH KOCIMOPBIHAAPIBIH TYPaKThl JlaMybIHA
pIKManbl  3eprrenreH. COHBIMEH Karap eOHIpIiK  Jamy  JIeHTrediHiH, WHBECTULHUSIIBIK
TapTHIMIBUIBIKTBIH, HHPPAKYPHUIBIMMEH KaMTaMachl3 €T1Ty JICHTeH1HIH KOHE OHIPIIH HMHIKIIK
KOPCETKIIITEPiHIH KACIKEPIIK KYpbUIBIMIApAbIH TYPAaKTbUIBIFbIHA ocepi OaranaHFaH. ABTOp
OHIP/IH OJIEyMETTIK-9KOHOMHKAJIBIK JKaFJalibIHbIH KOCIOPBIHAAPABIH TYPaKThl KbI3METIHE
BIKITAJIBIH OarallayFa apHaJIFaH KOPCETKILITep )KYyHeCiH YChIHA bl 3epTTey HOTHIKENIEpl JaFaphic
KE3€HIH/I€ KOCIMOPBIHIAPJABIH TYPAKTBUIBIFBIH apTThIpyFa OaFbpITTalfaH 0acKapylIbUIBIK
nrenriMaep i Kaobliayna KoJJaHbLTybl MYMKIiH.
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KinaTrik ce3nep: narnapbic, KOCIIOPHIH TYPAKTBHUIBIFbI, MEMJIEKETTIK PETTEY, MEMJICKETTIK
KOJIay, OHIPJIIK JaMy, WHBECTUIUSIIBIK TapTBIMJABUIBIK, KOCIMKEPIiK, HWHPPAKYPHUIBIM,
HKOHOMUKAJIBIK TYPAKTBUIBIK, aHTUKPU3UCTIK OackKapy.

AHHOTanmMsi. B crarbe paccMOTpEHBI BONPOCHI PEryJIHPOBAaHHA W  OOECIEYEeHUS
YCTOMYMBOCTH TPENNPUATHI B YCIOBUSX Kpu3uca. lIpoaHanu3upoBaHbl OCHOBHBIC BHEUIHHE
(daxTopsl, BIMSIOIME HA ACATEIBHOCTh NPEANPHUITHIH, CpPEeau KOTOPBIX TOCYIapCTBEHHAsS
NOJMTHUKA PETYIUPOBAHUS, COIHAILHO-I)KOHOMHUYECKOE COCTOSHHE PpEeruoHa M OTpacieBas
NpPUHAUIOKHOCTh TpennpusTusa. MccienoBaHo BIMSHHE MEXaHW3MOB TOCYAApCTBEHHOM
HOAJICP’KKH, CTUMYIMPOBAHHUS W KOHTPOJS Ha YCTOMYMBOE pa3BuTHe mnpeamnpustuii. Ocoboe
BHHMaHHE YCJICHO OLIEHKE BO3ACHCTBHS MHBECTUIIMOHHOM PUBICKATEILHOCTH PETUOHA, YPOBHS
pa3BUTHS HHPPACTPYKTYphl M HUMHJDKEBBIX XapaKTEPUCTUK TEPPUTOPUU HA YCTOHYMBOCTH
NpeANPUHIMATENBCKUX CTPYKTYp. llpemnokena cuctema rmokasareneil Uil OLEHKH BIHSHHS
COLMANbHO-9KOHOMUYECKOTO  TOJO)KEHUS ~ perMoHa  Ha  pa3BUTHE U yCTOWYHMBOE
(YHKIIMOHUPOBAaHUE MPEANPHUATHHA. Pe3ynbTarsl MccienoBaHus MOTYT OBITh MCIIOJIB30BaHbI TIPH
pa3paboTke Mep aHTHKPU3MCHOTO YIPABICHHUS M TOBBIIICHUH YCTOMYUBOCTU MPEIANPUSATHIA B
YCJIOBUSX YKOHOMUYECKOH HECTaOMILHOCTH.

KiwueBble  c0Ba:  KpU3WC, YCTOHYMBOCTD  MNPENUPUATHS, TOCYIapCTBEHHOE
peryaupoBaHue, TOCYAApCTBEHHAs MOAJCPKKA, PETHOHAJIbHOE pPAa3BUTHE, WHBECTUIIMOHHAS
IPUBJIEKATENIHOCTD, MPEANPUHIMATEILCTBO, HHPPACTPYKTYpa, IKOHOMHUECKAsT YCTOMUUBOCTS,
AQHTUKPHU3HUCHOE YIIpaBIICHHE.

Abstract. This article examines the regulation and sustainability of enterprises under crisis
conditions. The study analyzes the main external factors affecting enterprise performance,
including government regulatory policy, the socio-economic condition of the region, and industry-
specific characteristics. The impact of government support, stimulation, and control mechanisms
on sustainable enterprise development is investigated. Particular attention is paid to assessing the
influence of regional investment attractiveness, infrastructure development, and regional image
factors on the stability of business entities. A system of indicators for evaluating the impact of
regional socio-economic conditions on enterprise development and sustainability is proposed. The
research findings can be applied in developing anti-crisis management measures and improving
enterprise resilience during periods of economic instability.

Keywords: crisis, enterprise sustainability, government regulation, government support,
regional development, investment attractiveness, entrepreneurship, infrastructure, economic
stability, anti-crisis management.

KocinopbIHHBIH TYpaKThl KbI3MET1 KOITEreH ChIPTKBI JKOHE 111IK1 9cepiiepre Tayes i 00aybIHa
0allTaHBICTHI, 6TE KYp/EIl Yp/IicC.

KocinopslH KpI3MeTiHE TYpJIi CBIPTKBI JKOHE 11IK1 (haKTOpiap TapanblHAH ocepliep CyparblHa
KOITereH 3eprreyiep apHanrad. Daktopiap kem OoyblHA OalIaHBICTBI, OYJI Kepae Tanaay
XKYPri3y YIliH Oenrini 6ip yeTaHaThIH TOPTIM KaXKeT.

Ocepiepal 3epTrey OarbIThIHA Kapail TonTacThlpy KaxeT. COHBIH HETI31H/E YCHIHBICTAp
Kacalybl THIC.

Bipak, kocinmopbIHIap/bIH YIKEH MacCUBi YIIIH OYHBI )acay eTe KypAedi.

Coxn yriH, TeK ipl ocepiiepl €CenKe abll, Taliaay KYpri3uii:

- peTTey, BIHTAJaHIBIPY KOHE Oakbulay asChIHJIAFbl MEMJIEKETTIK casicaT >KOHE OHBIH
JIaFIaphIC JKaFIalbIHIA 03Trepyi;

- OHIPIH JIEYMETTIK JKOHE SKOHOMHUKAJIBIK aXyaJbl;

- KOCIMTOPBIHHBIH Kall callaFa jKaTaThIH/IBIFbI.

Ocpbl ym ocepfiH imIiHAE €H MaHBI3ABICHI MEMJIEKET TaparblHAaH >Kacalblll XKaTKaH ic-
opekertep. Cebebi, TYpakThl XoHE JaFlapbiC >KaFJalbIHAA KOCIMOPBIH KBI3METIHIH TOPTIOIH
AQHBIKTAHTBIH MEMJIEKET OOJIBIN TaObLIAIbI.

MemiiekeT KOCImOPhIHAAPABI TYPIi TETIKTEP apKbUIbI MIEKTEHII.

Benirini nexreiine op KocimopbIHIA TaHIAy MYMKIHIIKTepi O0ap, Oipak Heri3ri acmekTiiep
Oenrii meHoOepiep ayKbIMbIHAA JKYPTi3iTy Kepek.
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KacinopsiHaapabIH TypakThl KBI3METIHIH MEMJIEKET TaparblHaH PETTENyl YII HETi3ri OarbIT
OoiibIHIIIA KacaTaIbl.

KocinopsinaapaplH TYpaKThl KbI3METIH MEMIIEKET TaparblHAH PETTEY CcascaThl
Perrey Komaiiner skarmaiiia KoCimOPBIHIAP IBIH
TYPAKThI KbI3METIH PETTEy
Kosnnay »oHe bIHTATaHABIPY Harnapeic OonFaH Karnaija TypaKThl
JlaMyJibl KOJIAay 1apajiapsl
bakpuiay Konpnay KypasaapbiH TUIM/IL
naiiananynsl Oakbuiay

Cyper 1 — KocinopsIHaapAsIH TYPaKThl KbI3METIHIH MEMJIEKET TaparnblHaH PeTTeNyl

bipiHmni ke3ekTe TypaKThl KbI3METTI KaMTy MaKCaThIHJa MEMJIEKET KOCIMOPBIH KhI3METIH
perreiiai. On nereHimi3 KoCIMOPBIHHBIH OYKLT KBI3MET Yp/Aici MEMJICKET TaparblHaH KaObUIJaHFaH
Ky)KarTapra cail )Kyprizinyi Kepek.

3eprreymiiyiep[iH  maibIMAAyBIHINA, OCHI PETTEY TETIKTepi apKbUIbl JKOHOMHKA
KaTbICYIIbUIAPBIHBIH KYH/ENIKTI TYPAKThl KbI3MET1 KAMThLIa/IbI.

Perrey MexaHum3MIepiHe MeMIIEKET TapanblHaH KaObUIaHFaH 3aHjap, epexenep T.0.
Karazpl.

Perrey canackiiia memiMiH TanmaraH CypakTap:

1 TypakchI3abIK *KaFaaiblHIa MEMIIEKETTIK Y3aK Mepi3MJi xKocnapiapblH icke acysl. by
apajia y3aK Mepi3M/i JKocrapiapAaH opTa Mep3imMre Kelnysi KapacThIpy.

2 JlocTypii Kypajaap HeTi3iHAe eHipiepIiH JamMyblH Ooipkay. JlocTyprmi Kypaiaap HaKThI
KepiHicTi 6epe anmaiipl. Cou yIIiH 0oDKaMAbl XKYPrizyre KaXeTTI KOpCeTKIIITepAiH OapibIFbIH
CaH/IbIK TEXHOJIOTHSIIAp HET131H/I€ KOpFa )KUHAKTAy KaXeT.

3 Mewmneker TapamblHaH ipi >koOajapFa KapaXarThlH THIMCI3 jKymcaiybl. ToxipuOe
KOPCETINl OTBIpFaH/ail, KeNTereH MEMJEKETTIH KaTbICybIMEH Ipl >ko0ajap XaJlbIKapaJibIK
Karaainapra 6aliaHbICThI YIIKEH IIBIFBIHIAPFA YIIBIPAybl MYMKIH.

Pertey MeH karap MemIleKeT KOCIMOPBIHIAAPABIH TYPAKTHI KBI3METIH KaMTy YIIiH KOJaay
YKOHE BIHTANAHIBIPYABI KOJIaHA/IbI.

bipak bIHTanmaHAbIpy O JAFiapbIC >KarlalblHIA TYpaKThl KbI3METTIH Kemun emec. byn
*Karaaiga 6acka 1a KpUTepuasep poib OMHaNIbI:

- KOCITIOPBIHHBIH JCHT eI,

- HapbIKTaFbl KY3bIPETTUIIKTEPI;

- HapbIKKa OeriMaenyi.

Tex ockl mapaMeTpaapAbIH OApIIbIFb] YillIeCKEH JKaFiaiiia MEMIIEKET TapanblHaH MEMJIEKET
TapanblHaH >Kacallblll KaTKaH KbpI3METTep THIMAI Oonbim  Tabblmaapl. COHBIMEH Katap
BIHTAJIAHBIPY TETIKTEP1 JaFrAapbic Ke3iHae KbICKa Mepi3Mae maigansl. An Gipak y3ak Mep3imje
OWI mIapa KepiciHIme KOCIMOPhIH UEJEePIH 137€HICCI3 JKYMBIC JKacayFa UTepMeTeH .

MewmiiekeT TaparnblHaH KOJIZAay >KOHE BIHTAJIAHIBIPY ILIapanapbl Kejleci cumarra OOyl
MYMKIH:

1 XKeninperinren canslk cany. Ke3 keireH naraapbicTa MEMIJIEKET TaparblHaH KacalaThlH
€H MaHBI3/IbI apa — CaJbIKTap JeHreiliH ToMeHeTi. OChl apKbUIBI KOCITOPHBIIAP MIBIFBIHIAPBIH
a3aiiTa anajpl. COHBIMEH KaTap CaJbIKTap.ibl KEHIKTIpIll Teseyre pykcar oepy.

2 Kimn skxoHE opTa KOCIMOpBIHIApABI Kouyijmay. KocimobIpHAApABIH JaMyblHA calajiap
OOMBIHIIA TYPJII CyOCUIUSIIAp KYMcay.

3 KocinopsiHgapra rpaHT Heri31HAe KapaxkaT 6e1y. Mbicasbl Oenriii 6ip cananapabl AaMbITY
YIIIiH.

CoHbIMeH Katap OyJ1 )Kep/e KOCIMOphIH OpHAJIACKaH OHIp, OJ1 KepAiH OarpITTap OOHBIHIIA
JTAMYBIH €CKepy Kepek.
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Yurinmri GarsIT - o1 0akpuiay. MemiekeT YHeMI KOCIIOPBIHAAPAbIH OCKITUITeH KyKaTTapra
CoMKeC KbI3METIH XKYPri3yi KaJaraiaiibl.

Keneci ke3ekte ©HIpAiH KOCITOPBIHAAP KBI3METIHIH TYPaKThl O0IybIHA SCEPiH TaJJaliMBbI3.

Tanmanka cail eHIpJepIiH KbI3METI PEUTHHT opici Herizirme OaramaHaabl. OChl PEUTHHT
apKBUIbI KAaHIIAJIBIKTA OHipiep Oip OipiHEH AaMybIHAA apa KalIBIKTBIKTaphl Oap->KOFBIH OaiiKayra
Oomsaael. Heri3i, HEKypJIbIM ©HIpJIEp apachliHAa OChI KOPCETKII OOMBIHINA apaKaIIbIKTHIK TOMEH,
COJl KYpPJBIM OHIpJIEPIbIH KbI3METI TYpakThl Kenedi. byHmail jkarmaiffa KOJI KETi YIIiH
MEMJIEKETTIH ayJaHbl IaFbIH, XKYMBIC KYII XKETKUTIKTI 601y Kepek. Hemece MemiekeT caHIbIK
TEXHOJIOTUSIFA KO, OCHI JKaFaiiFa KeTyl MYMKiH.

JKanmel eHipiepaiH KalbllITaCKaH PEUTHHTIHE KeJeTiH OOoJicak, Keyleci KOpPCETKIITEp
AHBIKTAJIBIN OTHIP:

1 Bimim Oepy camacel: MEKTENKE MCHIHTI OKBITYy JEHIeii, YII ayChIMJa OKBITAThIH
MEKTEITEP YJIeCi, pecIyOIUKaIbIK KOHE XalablKapallbIK OailiKayap KyJaerepiepi CaHbl.

2 JleHcaynblK cakTay cajachl: MEAMIIMHA MEKEeMENEpiH/Ie OpPBbIHAAPAbIH >KETKUIIKTIT,
HOpeCTeNepAiH TYHHEICH KeTy KO3()PUIIMCHTI, CAaHUTApHs J)KOHE TUTHCHA, Ta3a Cy 0OJIMaybIHAH
OJIIM JICHTEHI.

3 OJeyMeTTIK-5KOHOMHUKAIIBIK O€JICeHIUNIKTI BIHTATAHABIPY: HETI3rl INUKI3aT eMec
caylachblHa KapaxkaT TapTy, KOJJaHbUIMANTHIH aybUTIIAPYalIbUIBIK JKepIiep YJIeci, MeTeNiK yiaecl
0ap KoCIMOPBIHAAP YIIecCi, )KaHa SKOHOMHKA CAJIACKIHIAFbl KBI3METTEP KOJICMI.

4 Owmip camachl: HEri3ri KOpiapIblH TO3Ybl, Oip a3aMaTKa IIaKKaHIa TYPFbIH-KailMeH
KaMTBLTY, OPTAJIBIK Cy Oepy J)Kyieci apKblIbl CyMEH KaMTY, IIIIETiH CYIbIH Callachl, Camachl )KaKChl
HEMece KaHaraTTaHapJjblK JEHTeHIeri koumap yieci, KOMEJEeTKe TOoJMaraH KacecHipimaep
apacelHAa KBUIMBIC jKacay JEHIeii, KepTiIiKTi OpBIHIAYIIb OPTraHHBIH MHIBIFBIHIAD KOJeMi,
TOMEHT1 eMip CYpy JeHTeliHEeH KaFJaiibl TOMEH TYPFBIHAAP CaHBbI.

5 MeMJIeKeTTiK KbI3METTIH camachl: MEMJICKETTIK KbI3METKEpJIep TapanblHAH jKacalFraH
MapaKopJIbIK, ChIOAIac >KeMKOPIIBIK JKaFaanap, 1ep Ke3inae TYPFhIHAAp TapanblHaH KacajlFaH
CypaHBICTapFa Hazap ayaapmay ¢akrtiiepi.

Ocsl kepceTikiTep Herizinae oHipiep 49-76 maiibl3 apaibiFblHIa YIIalIapra UEeeHTEH.
Bip xarap eHipyiepaiH KOpCeTKITEepiH KopceTcek: AThipay o0abIchl — 75,45, AkTe0e 00JIbICH —
67,87, Anmatsl Kanacel — 67,77, ActaHa kanacel — 66,67, Kaparauasl o6mbics — 66,67, [TaBnogap
001bIch — 66,61, IIIKO — 65,60.

by kepcertkiirep kebipek aJIeyMETTIK JKaFJai /1l cUnaTTaiibl.

OKOHOMUKAJIBIK TYPFBIJIaH CUMTATTAaUTBIH OOJICAK, KeJleCl KOPCETKIITEP 11 KOIIaHaIbl:
1 XKanmel eHIpIIIK 6HIM KeJieMi.

2 Heri3ri kopiapra TapThUIFaeH KapajaTrap.

3 [larpiH KoHE OpTa OM3HECTIH JaMYHI.

4. DKOHOMUKAJIBIK O€JICEHAUTIKTI bIHTAJIAHBIPY.

OJIeTTerIel SKOHOMHKAIIBIK KOPCETKIITep OOMBIHIIIA KOPIHIC Keeci:

1 Anmvarts! kanacel — mamameH S50 MIap. xKOFapsl

2 ATbIpay OOJIBICH — MyHal-Ta3 canachl.

3 AcraHa Kayackl — aca ipi KaruTaia MeH UHBECTHIIHSIIAPAbIH IIOFBIPIAHYHI.

Kemnreren peWTHHT KOPCETKIITEpiH 3epTTel Keie 013 Keleci TomTamMaHbl YCHIHBIM
OTBIPMBI3.

Kecte 1 - DKOHOMUKAJIBIK TYPAKTBUIBIKKA OHIPJIIH 9J1€YMETTIK-3KOHOMHUKAIbI aXyaJlbIHbIH
9CepiH ecenTey KepceTKimrepi

Kepcetkimrepain
NeHreii

TonTel ;)kacaKTaUuTHIH
KOPCETKIIITEP/I1H aTaybl

Tonracteipy
OaphIChIHIa OaFaayablH
JKOFaphbl IIeT1

Bipiammn nenreiaig
KOepCeKilmTepi

Omnipaeri
KBbI3MET

WHBECTHLHSIIBIK
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Kemexkmi  kypsutbimaapmen | bapasiesr 100 kypaiiast
KaMTBLTYy JICHIeH1

OHip/i TaHBIMAT €TY

[mki cepikTecTiKTepai Kypy

MYMKIHJIIKTEpi
Exinmii gerreiiaig KocinkepmikTi MEMJIEKET
KepCceTKimTepi TapanblHaH ~ KoOJJay JKOHE
BIHTAJIAHIBIPY Bapinbirel 50 Kypaibl
Kacinkepmikri MEMJIEKET
TapamblHAH  pEeTTey  IKOHE
OakpuIay
Y aenrei Kocibn mamanmapasl gaspnay | bapasirst 25 Kypai sl
KepceTKIImTepi carracel MEH JIEHI el

OHIpiH KaF1anbl

Op Tomnrta Oip OipiMEH CalbICTBIPMAIIBI TYPJIE )KAaKbIH KOpCeTKimTep OipiKTipiiareH. Op Tor
OOMBIHIIA YCHIHBUIBII OTBIpFAaH Oarajay IIEKTEepl KOpCEeTKIIUTEp/iH MaHbI3AbUIbIFbIHA Kapal
YCHIHBUTFAH. OpCEeTKIITepli €cenTe TEeK PEeCMHU aKmapar Ke3[epiHeH albIHFaH MAJIIMETTep
Heri3iHze Kyprizinyi tuic [29,30].

¥ CHIHBIIBII OTBIPFAH KOPCETKIMITEP/l KEKeJIeN KapacThIPanbIK.

BipiHin >xoHe KOCIMOPBIHHBIH TYPAKTHUIBIFBIHA YJIKEH ocepi 0ap KOpCEeTKIll — OHIpIiH
JaMyblHA CBIPTTAaH WHBECTHLIMSAJIAPABIH TapTbUTybl. TapThUIFaH WHBECTUIMSHBIH THIMI
JKYMCAIybl, OHIpAErl KOCIMOPBIHAAPIABIH THIMJI KbBI3SMETIHE >KOHE >KAIIMbl SKOHOMUKAIIBIK
axyaJjblH peTTeTyiHe ceOernKep.

ConbIMeH 0ipre MHBECTULMUIAP/IbI OHIpPre TapTy KelOipxaraaiiaapaa Kepi ocepiH TUTi3yl
MYMKiH. MpbIcanbl, HHBECTULIUSTIAP/IbIH KoJeM1 Kol 00JIybl ©3 Ke3€TiHAe MHBECTOP/Ibl HECUEIIK
pecypc TapTyra MaxOypiey MyMkiH. Heue OoifbIHIIA KapbI3JblH yaKbITBUIBI ©TEIMEYi, HEMece
OTEJIETIH KAphI3[blH HWHBECTOPABIH TeJie KaOUIETTUIINHEH apThIK OOJybl OHIP/IH axyaiblHa
TiKeJIel acep eTmece Je, *KaJbl JaMy KepCeTKIITepiH TOMeHIeTI MyMKiH [1,2].

Emimizge 2021 xbinpgan Oepl eHipiep OOMBbIHIIA MHBECTULMSAJIAPIBI TapTy OoOMbIHIIA
PEUTHHITI Kacay >KYMBICTapbl KOJIFa ajblHABI. EHIIN Ke3eKTe bl CallblH OHIpJIepAiH
WHBECTUIUSUIBIK JKOCTIapIIapbl OaFaaHbI OTHIPAIbI.

HaxTbl HapbIKTa KaJIbIITaCKaH >Kafjaiifa KejaeTiH 00JCcaK, MEMIIEKETIMI3 MHBECTHIIUSIIBIK
TapTHIMIBUIBIK OOMBIHINIA IMIETENAIK WHBECTOPJAPIbl aca KbI3BIKTHIPATHIH MEMIIEKET OOJIBII
TaObLIA/IbI.

KazakcranueiH ¥NOTTHIK OaHKIHIH MOJIMETTEpIHE CYHEHCEK, COHFhI 0Oec KbuIIa
MHBECTULUSHBIH 0achIM 06JIiriH Kyilbll OThIpFan MemiiekeT — Hunepnang eni 6onbin oTsip. OCh
eJIJIeH TapThUIFaH Kalmbl HHBecTULMA Kesemi 30,3 Mipa. noymapasl Kypan oTelp. MHBecTuus
Kenemi OoifpIHIIA eKiHII MemiiekeT — Pecell Oombim oThIp. Peceil TapamblHHAH emiMi3liH
skoHOMHUKackiHa 11,7 mupa. mommap tapteutrad. Amepuka Kypama [tarraper Tapansman 10,3
MJIpJI. 10JIIap TapThUIBIN OTHIP.

Kecre 2 - OHipnep OoibIHIIA METENIK TiKeJIeH HHBECTUIIMSUTAP/IBIH Ta3a aFbIHBI

OHipiep 2022 2023 2024
AnMaThl 00JIBICH 430,2 531,2 345,2
AJMAaTBI KajJacsl 1013,2 708,5 15443
AcTtaHa Kajacel 1306,3 976,5 -558,1
ATbIpay 00JIBICHI 3016,1 -975,7 -2186,5
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Barpic Kazakcran 00IbICH -47,5 -102,5 -67,2
JKaMOBL1 00JIBICHL 29,5 173,5 5,9
XKerticy 00IBICHI -1,8 22,5 31,7
Kaparanpl 06J1bICHI 511,0 -25,6 211,3
KocTanaii 001bICHI 486,0 188,5 89,6
KpI3pu10p 12 00JIBICH 226,1 258,0 93,1
MamnfrpicTay 00JIBICHI 129,5 404,5 593,1
[TaBnomap 06JIBICH -610,2 -551,5 -545,2
ConTrycrik Kazakcran 00JIBICHI 17,1 63,2 15,5
Typxkictan 00IBICHI 254,0 43,2 704,3
YpiTay 00TIBICH -558,5 -39,6 19,5
[Isreic KazakcTaH 00IBICH 472,0 489,8 34,1
HIsIMKEHT KaJIachl 77,5 24,7 64,9
Bapbirbr 6750,5 2189,2 3955

Kecrene pecrmyOmukamMbI3IbIH OHIpIIepi OOMBIHIIA TAPTHUIFAH KApPaKaTTHIH Ta3a aFbIHBI
KenTipiareH. Ta3a aFblH YFBIMBIH TYCiHAIpCeK. Ta3a arblH JETCHIMI3 OHIpJepre TapThUIFaH
KapakaT TeH OHIpJCH KETKeH KapakaT KeJieMi apachlHAarbl ablpMa OOoJbI TaObUTafsl. AUl

KCCTCACH 6a1711<an OTBIpFaHLIMLIBHaﬁ MHHYC.

4000

3000
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1000
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Cypet 2 - OHipaep OOWBIHINA MIETENMIK TIKEJIeW WHBECTHIUSIAP/IBIH Ta3a aFrbIHBIHBIH

JUHaMHUKaChl

EcenTtey noTmxkecinze 17 o0abic jkoHE 3 Kaja imIiHAE IMaMaMEH >KApTHICHIHBIH KEJITreH
KapakaTTaH Kepi KeTKeH Kapaxar Kejemi yikeH Oonimn Typ. XKanmel anFel Katapaa TypkicraH,
Ke3eimopna, Kocranait, Conrycrik Kazakcran, AkMosa o0IbICTaphl.

Keneci YCHIHBUIBI OTBIPFaH KOPCETKIIT - KOMEKIIT KYPbUIBIMAAPMEH KaMThLTY JCHIeHi:

- iK1 “HOPAKYPBUIBIM, Ta3a KOCIIKEPIIIK KOHE OHBIH CEPIKTEeCTEpl YIIH KaKETTITIKTepiHe

apHaJIFaH;
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- CBIPTKBI HHPPAKYPHUTBIM.

OHip PKOHOMHKACHI YIIIH HH(PAKYPBUIBIMIAP HEMECE KOMEKII KYPbUIBIMIAP/bIH MaHbI3bI
30p. lmki uHPPaKypHUIBIMABI KOCITOPBIH 631 kKacaKTaiabl. ANl CBIPTKBI MEMIJICKET TapanblHAH
KOJIZIAyChI3 JKacadybl KUbIH. byl apaja sxonaap, KOMMyHaIIBIK KaMTy, OailylaHbIC, aKpriapaTTaHy
xKoHe T.0.

KesekTi kepceTiki - eHip/l TaHbIMaJ eTy. by apajga KenTipiireH KepceTKim OOoWbIHIIAa
HAaKTBl €cenTeMeniep, oMICTep KOKTHIH Kachl. bipak op eHip, eHip OacIIbIChl aKmapaTThIK
JKeIiepJie mapakiiapajiapblH SKYprizel, OOJbICTaFbl YJKEH ic-mIapanap, e3repicTepii coi
napakiaigapa KkepceTin oreipast [3,4,5].

Heri3i eHIpAiH UMHDK/IIK aXyalblH CUITATTAUTHIH KaKThl KOPCETKIMTEp i 0ipl — TYpU3MHIH
namy aeHreii. Meicanbl 2025 KbUIABIH KOPCETIKIITEpi OOMBIHINA TYPJi JEHrEHIeri TYpakKThl
OpbIHIApAAa TOKTaraH TypcuTrrep caHbl 10 MIH. IIamMachlH KyparaH. OTKEH JKbLJIMEH
CaNIBICTBIPFAHAA KOpCETKim ImamameH | MiH. apThiK. JKbUImaH KbUTFa HIETeN a3aMaTTapbl
TapamblHaH €JIiMi3re JereH KbI3bIFYIIBUIBIK apThill OThIP. Typu3M cajiachl Kbl caHal eliMi3/iH
H9KOHOMHKACHIHA ©31HIH KOMAKTBI YJIECIH KOCyna: bUI caiiblH camagaH 350-400 mipn. TeHre
OHIIpiIIC/I.

Typuctrep apacbiHia eH KbI3BIKTHI )KepJiep PeUTHHT1 Keeci:
1 AnMaTel Kajtacel

2 AcraHa Kanacbl

3 AxMoi1a 00OJIBICEI

4 IIIbIMKEHT Kajlachl

5 AnmMaTtsl 00JIBICHI.

Bbyn xepcerkim OoifpiHIIA MyMKiHiAiriHme Oenrim Oip Mepeke, CHOPT CallaChIHAAFbI
OMBIHJIAP, KOHLIEPTTEP ASChIHAA OONATHIH TYPU3M/L JaMbITY MaHbI3/bl OOJIBIN TaObLIa/IbI.

BipiHIIIi TONTEIH COHFBI KOPCETKIIIHE KeIeTiH 00JIcak OapIIbIK oHipiep Oy OaFbITTa KYMBIC
*acayna. MyMKIHJIITIHIIE op eHIpJe KOCINOpbIHAAp, cajajap apachlHAa OallaHbIC OpHATY
JKEPTUTIKT] OKIMIIUTIK YIIIH HET13r1 MiHAETTEepAIH O1pi OOJIBIN OTHIp.

Keneci kepceTkimrep ToObl — MEMJIEKET TaparnblHaH KOJaay.

Enimizne 2025 xputel «busnectiH xon kaptacel - 2025» kaOsuimanasl. barmapmama
HIeHOepiHAe eNiMi3/Ieri KOCIMKepiK >KaFnailbl jKaH-)KaKTbl TaJKbLIAHbIN, JaMmy OarbITTaphl
YCBIHBUIIBL. PecnyOnuKkaMbI3garbl KOCIIKEPIIIK JKallbl Odcekere KaTblCyFa JalblH, KOMEKIII
KYPBUIBIM Oap, COHFBI XKbIIapbl OApIIbIK OM3HECTEr1 YPAICTEP CaHAbIK TEXHOJIOTUSAFA KOLIIpLIye.
CoHBIMEH KaTap OTaHJbIK KOCINKEpJIiK Hecre OOWbIHINIA HECHEH1 OTey JACHreil TOMEH, IIeTeNre
JTabIH OHIM TYpPIH/E IIBIFBIN JKaTKaH Tayap YyJeci TOMEH, BaIIOTANbIK Tayekenaep Oap. benrimi
Kayin katepiep 0ap.

barnapnamara colikec >xafaiiinap sxacalblil, KeJlecli KOpCeTKIIITepre Ko KeTKi3y Ke3/Iein
OTHIp:

- pecriyOnuka OOMBIHIIA OHIJIIPUITEH ©HIM KeJeMiHJe IIAFblH JXKoHEe opTa Ou3Hec
KOCIOPBIHAAPBIHBIH OHIMIH IIaMaMeH 34 maiibI3Fa jKeTKi3y;

- CaNBIKTBIK TYCIMEP/I €Ki ece KoOeuTy;

- OaxFapiIaMa asiChbIHJa IaMaMEeH OThI3 MBIHFA JKYBIK ’KaHa JKYMBIC OpbIHJIAp allly;

- oHiey OOMBIHIIIA KOPCETKIIITI OH TOPT IMabI3Fa KETKI3Y;

- OpTa KACIMKEPAIKTiH JaMybIHa aca KeHUI 0ei.

COHFBI TOTI KOPCETKIMITEPIHE KENETIH 00JICaK, 071 OHIPIH KaJTBINTACKAH JKaFIailbl — OHIPAIH
namy OapbIChIHIA KIBINTACKAH TAOUFU-TEOrpaUsIIbIK, IKOJOTHSIIBIK, TAPUXHU, AIEYMETTIK KOHE
T.0. J)KaFaitnap.

Xorapeia KenTipiiareH KajablNTaCKaH PEHTUHITEP/lI, YCHIHBUIBII OTPBIFAH JKYHEH1 KOpbITa
KeJie, OHIp >KarJalbIHbIH KOCIIKEPNIK KYpPbUIBIMAAP/ABIH JaMyblH OaralalThIH KepCeTKIIITep
KEIICHIH YChIHAMBI3.
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Kecre 3 - OHip ’xarnallbIHBIH KOCIIKEPIIK KYPBUIBIMAAPABIH JaMyblH OarajaiThiH
KOPCETKIIITEP KeIleH1

Kepcetkimrep Memmepi
OHip/iH KapakaT TapTy OOMbIHIIA KbI3METI 1

- KapaxkarT  TapTyJaFbl  KbI3BIKTBIPY 0,2
JeHreil

- MTHBECTUIIMSUIBIK dJICyeT JACHT e 0,2

- Kapa)kaT TapTyJarbl TOYEKeIAep 0,2

- MEMJIGKET TapamblHAH KYPri3UIeTiH 0,2
OarmapiaManap  IICHOEpIHIE  MEMJICKET
TapanblHaH 06JIiHETIH KapaXkaT KeJieMi

- Kapaar TapTy OoWbIHIIa ©Oacka 0,2
KBI3METTEP
KemMexkiii KypbuibIMAapMeH KaMThLTy JeHTeii 1

- KOFaMJIbIK KOMEKII KYphUIBIMAAPMEH 0,2
KaMTBLTY JICHT i1

- OHIZIPICTI KOMEKIII KYpPhUIBIMAAPMEH 0,2
KaMTBLTY JICHT i1

- KOMEKIII  KYPBUIBIMAAPABIH ~ 3aMaH 0,2
TaJjanTapblHa cail 00Iysl

- KOMEKII KYPBUIBIMIAPMEH KaMThLUTyAa 0,2
KaHa TEXHOJIOTHUSIApABI KOJIJIaHy

- KOMEKIIIl KYPBUIBIMIAPMEH KaMTBLIY 0,2
OolipIHIIAa 6ACKa KOPCETKIIITEP
OHip/i TaHBIMAJ €Ty 1

- eHipai BAK misirapsutysl 0,2

- OHIP/IIH TaHBIMAJIIBIFbI 0,2

- OHIPIIIH aKMaparTelK  JKeIliepi 0,2
TaHBIMAJIJIBIFBI

- capalibuiap TapanblHaH Oara 6epy 0,2

- 6acka J1a KepCeTKIITep 0,2
[1Iki cepikTecTiKTepi KYpy MYMKIHJIKTEpI 1

- eHIpJIIE KJIacTepiepal KYpY 0,25
MYMKIHJIKTEpi

- OHIp/Ie JKeNMUTK OalimaHpIicTap Kypy 0,25
MYMKIH/IIT1

-0acka ma Oipirim JKYMBIC Kacay 0,25
MYMKIHJIKTEpi

- 0acka KepceTKilTep 0,25
KocinkepikTi MemiekeT TapamblHaH KOJaay 0,5
YKOHE BIHTAIAHIBIPY
KacinkepmikTi MeMJIEKeT TapanblHaH peTTey 0,5
XKoHe OaKbuIay
Kocibn Mamanmapasl maspray camackl MEH 0,25
JIeHreii
OHIpTiH KaF aibl 0,25

KopsiThiHabl. KopbiTa Kene, KoCIMOPBIHAAPABIH KaFAalblHA, JaMy KepcCeTKimTepi
OpHaJlaCKaH OHIPMAIH KaFJaibl YJIKEH ocep eTelll. OCepieplaiH INIHACTT €H MaHbI3AbLIaphL:
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KapakaT TapTy, OHIpJAiH TaHBIMAJIJBIFBI, KOMEKINI KypangapMeH KaMmTeUIybl. Kepcerinrexn
KOPCETKIIITEep TYPAKThI JKaFIaiiia )koHe TYPAKChI3 XKaraaiaa acep JACHreii op Typ:l MeJepie
Oonazpbl.

OHip TapanblHaH KOCIMOPHBIIAPFa ocep €Tl oeTTe Oip OarbITTa OOJIAbI: OHIP — KOCIOPHIH.
Bipak kanbmrackas xarnaiaa 0acka aa kepiHictep oap:

- OHIpAC XaJbIKapaJbIK JACHTEWIeri ipi KOMMIaHWSIApAbIH Oonybl. YJKEH JeHrei
KOMITAaHUSJIAp OHIPAIH JaMybIHa, CalbIK KOJIieMiHe, dJIEMYyeTTIK cascaThlHa ©3 OeTiHIIe JcepiH
THUTI3€em];

- eHipAe aca ipi OipiKKeH KYPBUIBIMAAPIBIH O0IIYHI;

- OHIpZC MEMJICKETTIK JICHIeHJeri JKOHOMHKA Kayilci3firi YyIIH aca MaHbI3IbI
KOCITOPBIHAAPABIH OONYHI.

Ipi kocimopbIHAAPIBIH KOMET1 OHIp YIIIH ai >KOHE JarlapbhiC KE3iHJIe ©T€ MaHBI3IbI.
Meicanbl, oiap MEIWIIMHA CalTachblHA, JKOHJCY JKYMCTapblHA, TYPFBIHIAPFA QJIEYMETTIK KOMEK
KOPCETY/IE YJIKeH POJIb aTKapa ajaibl.

Maiinananblaran daeduerTep Tizimi:

1. Paiizbepr b.A. T'ocymapcTBeHHOE YIpaBlIeHHE KOHOMUYECKHMMH U COIHAIbHBIMU
nporeccamu: Ydye6Hoe nocodue. - M.: HUL] UH®PA-M, 2015. - 384 c.

2. [Toramesa I'. A. Ynpasnenue npoektamu: ydyebnoe nocodue. - M.: HUL[ UTHOPA-M,
2016. - 208 c.

3. Jlapuonos U.K. AuTHKpHU3UCHOE yIpaBlieHue : yueOHHK. - Mocksa : [lamkos u Ko, 2015.
-380c.

4. ApytionoB FO.A. AuTukpusucHoe yrpasienue. - Mocksa : FOuutu-/lana, 2015. - 416 c.

5. T'openmukoB K.A. AuntukpusucHoe ympasieHue. - MockBa : M3marenscko-ToproBas
kopnopauus «J/lamkos u K°», 2016. - 216 c.

902K 331.108.43

KoCHIOPBIHIAPJA ITEPCOHAJIIBI JAMBbBITY IbIH
HETEJAIK TOXIPUBECI

[epxan Myprasa areiHiaFbl XanblkapaliblK Tapas yHUBepCUTETI
Caiipia ©.K., Mmarucrpasr

Tyiiingeme. Makanaia KocimopelHAapJa MEPCOHAIB JaMBITY MEH OKBITYBIH IIETENIiK
toxipubeci kapacteippuirad. AKII, Eypona, >Kamonus >xone Peceil kommaHusiapbiHAa
KbI3METKEpJIEepAIH KociOM OUTIKTUNrH — apTThIpyFa KOJJAHBUIATBIH  QMICTEp  TaJJIaHJBbI.
ToniMrepsik, ©HIIPICTE OKBITY, KAIIBIKTBIKTaH OuLTiM Oepy, KOpHOpPaTHUBTIK YHHBEPCUTETTED,
yKacaH bl MHTEJUIEKT HeT131HAer] NepcoHa bl Oarasay xyhenepi CHsKThI 3aMaHayd KypaJaapablH
tuiMautiri kepcetinal. ConsiMeH Katap Kazakcranaarsl mepcoHanabl JaMbITY KYHECiHIH Ka3ipri
JKaFaaibl, aJaMi KallUTaJFa MHBECTHIIMS caly JeHIeill ®oHe XallbIKapaJlblK peUTHHI TEPIeT1 OPHBI
3epTTenl. 3epTTey HOTHXKeNepl OTaHIBIK KOCIMOpbIHAApAa KbI3METKepiepal JambITyFa
OaFpITTaNIFaH O3BIK XaJIBIKAPAJIBIK TOKIpHOETepAl EHI13YAIH MaHbI3IbIIBIFBIH JTOJIEI IS 1.

KinTTik ce3aep: mepcoHanmbl JaMBITy, aJlaMH KalMTall, KOCIMIOPBIH, KbI3METKEpJepi
OKBITY, TONIMIepIiK, KociOM OUTIKTUIIK, KOPHOPATHUBTIK OKBITY, *KAacaHAbl MHTEIIEKT, CHOEK
HapBIFbl, KaJIPJIbIK dJICyeT.
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AHHoTauus. B cTatbe paccMoTpeH 3apyOeKHbII OIBIT pa3BUTHS U 00yUEHHs IEpCOHaNa Ha
MNpEaApuUiATUALX. HpOBeI[eH aHaJIn3 MCETOJOB IIOBBIIIICHUS KBaJ'II/I(bI/IKaI_[I/II/I pa6OTHI/IKOB,
npuMmenseMmbix B kommanusix CIIA, Esponel, fAnonun u Poccun. Paccmorpensl Takue
COBpPEMEHHBIC MHCTPYMCHTBI, KaAK HACTAaBHUYCCTBO, 06yquHe Ha pa60qu MECTEC, ZUCTAaHIIMOHHOC
oOydeHue, KOpIOpaTHUBHBIE YHUBEPCUTETHI M CHUCTEMBl OLEHKHM IIE€pCOHAjJa Ha OCHOBE
HCKYCCTBCHHOI'O HMHTCIIJICKTA. Taxoxe HCCIICA0BAHO TEKYIIECC COCTOSAHUEC CHCTCMbI Pa3BUTHUA
nepcoHana B Kazaxcrane, ypoBeHb MHBECTULIMI B YEJIOBEUECKHUM KAIUTA U MO3ULIMU CTPAHBI B
MCXKAYHAPOJIHBIX peﬁTHHFaX. PGSYJ'IBTaTBI HUCCICA0BAHMU IIOATBEPKAAOT BAXXHOCTh BHEAPCHUA
nepeaoBoro 3apy6e>KH0r0 OIIbITAa B MMIPAKTUKY OTCYCCTBCHHBIX HpGI[HpI/ISITI/Iﬁ JJIs1 ITOBBIIIICHUS UX
KOHKypeHTOCHOCO6HOCTI/I.

KiroueBble c10Ba: pa3BUTHE EPCOHANA, YETIOBEUSCKUN KATUTAI, IPEANIPUATHE, O0ydeHUE
COTPYAHHUKOB, HACTAaBHUYECTBO, NMpodecCHoHaNbHas KBATU(UKAIMS, KOPIIOPAaTUBHOE O0yUeHHUE,
UCKYCCTBEHHBIM MHTEIUIEKT, PBIHOK TPY/a, KaAPOBBIA ITIOTECHIIHAI.

Abstract. The article examines international experience in personnel development and
training at enterprises. The study analyzes employee development practices used by companies in
the United States, Europe, Japan, and Russia. Particular attention is paid to modern approaches
such as mentoring, on-the-job training, distance learning, corporate universities, and artificial
intelligence-based employee assessment systems. The paper also explores the current state of
personnel development in Kazakhstan, investments in human capital, and the country's position in
international rankings. The findings highlight the importance of adopting advanced international
practices to improve workforce competencies and enhance the competitiveness of domestic
enterprises.

Keywords: personnel development, human capital, enterprise, employee training,
mentoring, professional qualification, corporate learning, artificial intelligence, labor market,
workforce potential.

leten MeMJ'IeKeTTepiHiH KQCiHOpBIH,Z[apBIHI[a NEpCOHAJIABI OKBITY, AAMBITY MOceJeciHe oTe
YIKEeH KeHUT1 OeiiHemi. YJIKEH KocimopblHAap TaObIchiHBIH 30-50 maiipi3plHa  JIEHiH
KbI3METKepJIepiH OKBITYFa jXKyMcaipl. Byn Kapel Te3 apaga KaiTansl, ce6ell OimiMi >KOFaphbl
KbI3METKEpJIep KCIMOPBIHHBIH T€3 1aMyblHA YJIEC KOCAIbI.

bi3 OipHeme ynkeH KOMOaHMUAJIApAbIH MaMaHIapAbl JailbIHIay CypaFbl OOWBIHIIA LIOTY
JKacalbIK.

MamanaapabH OUTIKTLIIN MEH KOCIMOPBIHHBIH TaOBICTHUIBIFEI apaChIHIaFbl OalIaHbICTHI
eH airau 3eprrereH AMepuka Kypama llltarrapsl. AHbIKTasIFaH OailylaHbIC: HEFYPJIBIM MaMaH1ap
camnackl Korapbl, COtaH coMKec Ta6BICTLIJ'IBIK JKOTraphl.

AMepuKaia YIKH KOCIMOPBIHAP TaOBICHIHBIH OTHI3 MAbI3bIH MEPCOHAIIBI KOCIOM OKBITYFa
xyMcaiinel. KeH TaparaH OKbITY TypJepi: TONIMIepIliK, HAKThl OHAIpIC YPAICI HETi31H/E OKBITY,
TONTHIK IIemiM Kaosuaay[1,2].

OJIeTTe KOMIIAHUSIAp Op KBI3METKEPIH JaMyblH Oakblaam, OUTIKTUTITIH >KOFapbUIATHII
oTbIpajbl. Byl MemiekerTe KbI3MeTTep apacbiHaa Ooceke karaaiibl KynTanaasl. KelsmeTkepier
1IIIK1 ’KOHE CHIPTKBI OUTIM ally/1aH ©Te/Il.

Kecre 1 — AKII ipi koMmaHusu1apbIHAa KbI3METKEpIIEpli OKBITY

Komnanusi, KypbUTy KbLTbI Kpi3meTkeprep canbl OxpITY

Cooley — 3an camaceiHga | Kypsuibimaapst AKII, | Komnanus  kypaem  coT
Moprebeci  eTe  okorapsl | EBpoma  jxoHe — Asusna | )KOHE 3aH MoceselepiHMeH
KoMmaHus. TexHonorusmap, | )KymbIc skacaiiipl. OH KeTi | aifHaJIbICaIbl. oJeM
MEIIHIIMHA, OMOJIOTHS, | OKIIETTLUIIKTE [IIaMaMeH | HapbIFbIHA OediMIeny, KaHa
Ou3HecTeri Oactamanap, | 1600 KpI3BMETKEp KYMBIC | KbI3METKEpJIEpAl Te3 apaja
KEJICIIEKKE JKYMCAJIFaH | jKacaiabl JKYMBICKA KipiCTipy




XTYVY >xapuibIchl

89

Ne2(65); 2026

KanuTana OOWBIHINIA icTepIi
xyprizyemi. 1920 xbu1bI
KYpBUIFaH.

MaKCaThIHIIA  TONIMIEPIIiK
xKyneci €HT13UITeH.
Kommnbrotepiik Oarmapinama
apKbUIbl JKaHAJAH aJIbIHFaH
KbI3METKEP TONIMIep/icH
KOMEK anajpl.
Komnanus TOXKIpuOEei
MaMaHIapbIH TaiMrep
OouybIH Kongaiael. O yurisn
TYpJli 9micTep KOJAaHaIbl.
Hotmxecinme

KBI3METKepJIep )KYMbICKA TE3
Ociiimenei.

ajia

Tesla —  21IeKTpOKOIIK,
JIMTHNIaH ’KacajaraH
aKKyMyJIsITOpJiap koHe T.O.
KyaT CaKTay KYPBUIFbLIapIbI
OHTIpe/Ii. 2003 JKBLIIBI
KYpbUIFaH

AKII, EBpona, UlbFsic
MEMIIEKETTepiH/Ie

OpHaJIaCKaH OH JKeTi
OKIJIETTLIIKTE 128000

KBIBMCTKECP JKYMBIC >1<aca171z[1,1

Kommanus  epkmemiri  —
KoK caJIachl MeH
HKOTEXHOJIOTUSIIAPIbI
yitnecripy. bimikTi
MamMaHAapAbl Tady YIIIH —
HKEKE OKY OPTAJIBIFBI
allbUIFaH. Op *aHa MaMaH
apHaiibl OKyJaH OTy Kepek.
KomMmanus TexXHUK, eHIIpic
KBI3METKEpI, JIOTUCTTED,
Oarmapiama Kazy
MaMaHJIapblH JaibIHAANIBL.
Oky OappicblHIa Teopus,
ToxkipuOe Oepuneni. OKynan
coH ceptudukat Oepineni.

Amazon - anemeri
NIEKTPOHIBI cayJa JKOHE
ecer Oarapiamanapbl
OolibIHINIA €H 1pi KOMIaHMUS,.
1994 xbL1bl KypbUIFaH

Komnanugama mamamen 1,5
MJIH. acTaM KbI3METKep 0ap,
onslH 275000 — AKIII-Ta

2019  KpUIBI ~ KOMIAHUS
OipaeH 100 000
KBbI3METKEPA1 OKBITY
’KOOAChIH KOCTBL.
Kymebicka JKaHalaH
aJFaHHaH, OKBITY TUIM/II JIeT
ecernrennl KOMITaHUS
OacbuibIFbl. JKyMbIc ypaici
aBTOMATTaHBIPYbIHA
OaliIaHBICThI KBbI3METTECH
OocaraH KbI3METKepJiep
YILiH 6 Oarnapiama
HAUBIHIAIIEL. Yiinen
OTBIPBITT JKYMBIC Kacay Ja
KOMIIAaHMSAAa ICKE acampbl.
Kymebicka KaObL11aHOAC
OYpBIH, OOJaIIbIK
KbI3METKep Oip ail OKHIbI

ICKe

Chipotle -
TaFaMIapbIHBIH
pectopannmap >xemici. 1993
JKBUIBI KYPBUIIBI

MCEKCHUKa

105000

YKYMBIC
AKIII, Kanana,

¥ neiOputanus,

bec mMemiekerTe
KbI3METKEP
’Kacaupl:
Opanuus,
I'epmanus

byt canmana kagp arbIMbl ©T€

JKOFapBI. KoMnanus
KBI3METKEPJIeP/Ii JaMbITaIbI.
bapneik  KeI3MeTKepIiepai

xKeHUIikTep Oap.  OKpITY
OHJIAiH HeMmece oduaiiH
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dopmarta eteni. [langemus
Ke3igae kommaHus 5500

KAIIBIKTHIKTaH OKBITY
KypCTapblH ozipaesi.
ConblMeH Karap

KOMITAHHSAQ  TOJNIMIEPIIIK,
Mep3iM OOWBIHINA JopicTep,

Ke3zecylep

YUBIMIACTBIPBLUIAIBI
Workday — xoraper oky | 17700 MaMmaH KyMbIC | by KOMIaHUSIHBIH
OpBIHAAPBIH Oackapy, | xkacaiapl OacuibLIapbl KYMBICTaH
KapiKbl, KbI3METKEpIIep/Ii IIBIFYIBIH HEri3ri ce6edi —
Oackapy OOMBIHIIIA KBI3METKEp JKOHE OacIibl
Oarmapiamanap  >Kacan[bl. JArIplIapbl MEH OlleyeTiH
2005 >KbUTbI KYPBUIIBI Iypbic OaramamaynaH Jen

OaiiKaabl. Kommanus

MaMaHJapsl KU1 p
KbI3METKepre Oara OepeTiH
Oarmapiiama YKacCabl.
barnapnamara

KBI3METKEpIIH Taxipuobeci,
JaFIbLIAphl Typaibl aKmnapar
xykreneni. KW kopeiHaa
800000 KociOu OarbITTHIH
1,4 MIIH. HaFapIChl Typasibl

aKmapar JKMHAKTAaJIFaH.
barmapnama  KbI3MeTKepi
Tayugail, JIaF IbLTAPBIH
OaCIIBUILIK  JKOHE  Ko0a
TajanTapbIMEeH
CaJ'II)ICTI)Ip albl.

Hotwxecinne eH Tanamnka
cail KpI3MeTKep Kobara
KaObu1aHanel.  COHBIMEH
Karap Oaciibl TaparblHaH
Oaramay kacamaapl. Ocbl
Oarnmapiiama HET131H/1e
TOJIIMIep TaHJaJIaIbl

Keneci ke3ekte Eypoma 6inim Oepy xyiecin kenTipaik. byn xyile Amepuka xyleciHe
ykcac. Kommanusinap taGpicbiHbiH 30 maiibl3blH JeiiH OKbITyFa kymcaitabl. bipak AKII-nen
CaJIBICTBIPFaHa, OyJ1 JKepJe KOMITaHUSUIap/IbIH HEri3ri MakcaTbl — alieM JieHredine meiry. Coi
ce0ernTi KOMITaHusIap KOpHopamus 1I1iH/1e eMec, HapbIKTa 0aceKe TyFbI3yFa ThIpbicabl. bipak coin
Kypajijgap — canajbl MaMaH AalblHIay. OJETTe TANIMIEpIliK, KAlIbIKTHIKTaH OKBITY, Oerne Oer
TOXKIPUOE aIMacy KOJITaHbLIa/Ibl.

Kecre 2 — Eypona ipi koMInaHusIapbIH1a KbI3METKEPIIEp/il OKbITY

Kommnanusi, KypbuTy KbLTbI Kp13meTkepiep canbl OKpITY

Heineken — onemperi exinmi | 71 memiekerre 140 mwmBo | Kommanust 3eprey kyprisir,
OpBIHAAFBl TMBO CYCHIHBIH | OHJIPETIH 3aybITTap Oap. | 6acmbuiapasiH 86 MaibI3bI
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1864

OHJIpYIII. JKBLIBI

KYpBUIFaH

82257 KBI3METKEP KYMBIC
JKacampl

JKaHA
TaHbICYFa
EKEHIH

KBI3METKEpIepMEH
BIHTacel  Oap
AHBIKTAJIbL.
Hormxkeciane Kepi
TONIMIEpIIK KyHeci icke
Kocbubl. JKac OybIH opTa
JKOHE KOFaphbl OybIH
KBbI3METKEPJICPIH YHpeTe/i.
Hormxecinne ~ OacHIBUIBIK
JKaHa ou-mikip, namy
JKOJITIAPBI Typasbl aKImapaTka
ueneHeni. CoHBIMEH KaTap
KOMIIaHHUSHBIH op
MeMJIEKETTET1
KbI3MeTKepiepi Oip-Oipimen
TOXKIpUOE aMaca ajaipl.

Randstad — ke13meTkepiepai
Oackapy OoifbIHIIA KeHeC
O0epy kommaHwsicel. 1960
JKBLIbI KYPBLIIBI

35 memiekerre 32300

KBIBMCTKECP

Kommanust immiHme YIKeH
sxkahaHIbIK TOIIMIEPIIIK
Oarmapiamachl iCKe acapl.
Makcatel — op KaHa
KBbI3METKEPTe ToTIMIrep
TarabIHAAY. Eptepekre
J)KaHa ~ KBI3METKEp  YIIiH
TONIMIep/i TaHAay KOJ KyIii
apKBUIBI KYpri3iyeTin. By
JKYMBICTa aHBIKTAIFaHbl —
0ip oduc menbepinge Oip
OipimMeH yileciMal TOI Kypy
ere KubiH. Con  ymIH
KOMIIAHUS JKENIep apKbUIbI
ToIMrep MEH KaHa
KbI3MeTKepai Oip  OipiHe
yiiecimai KBUIBITT
TaraubIHIaNUdbI.
Hormxkecinne op
Oarmapiamara
KATBICYIITBIIaH
mamamed 3000
yHEMIEH T

KOMITaHUS
JoJI1ap

Electric —
)Kacay

Schneider
SHEPTUA-KOJIIK
KOMITQHUSCBI,
SHEPreTHKAIBIK
KYpBUIFBLIAP JKacaiipl.
1836 xbUTBI KYpBUIFaH

OJIeM OOMBIHIIIA 200
KOCIMOpPbIHAA 162000
KBI3METKEP KYMBIC )Kacau bl

KomnaHusSHbIg
yHuBepcuTeTi  Oap.  On
KepAe MaMmaHaap — Typii
OarpITTap OOMBIHINA OLTIMIH
xetiaipeni. Terin Herizze
oHJIaliH-TUTaTopmMaga OLIIM
amyra Oomazsl.  MaHcan
OoiibIHIIIA YMTBUTBICTAp
KoJijay Taba/ibl

KEKC

Deloitte - ayJIuT,
KOHCAJITHHT, Kap KBLITBIK
KeHeC, KYKBIK, TOyeKeaep/i
Oackapy OOWBIHIIA QNEMJIIK

415000
JKYMBIC

150 wmemiekerTe
KBI3METKEDP
’Kacaunpl.

Ke3meTkepnep aopic amansl,
e37epl  Jopic  KYprizemi.
Kana  mamanmap  ymriH
TarpuibiMIamanap
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ipl  KOMIIAHHsUIAp  JKEJICl.
1845 XbUIbl KYpBUIFaH

OOMBIHIIIA sxkahaHIbIK
Oarmapiama JKacaJiFaH.
Tonmimrep op MeMJIEKETTEH
KYpbUIFaH xKaHa
KbI3METKEpIIEp TOOBIMEH
KYMBIC  Kacaiiabl.  Oumap

e3apa 0acekere Tycei.

Roivant Sciences — mopi-

2014 Xblabl KYpbLI1IbI

JOPMEK KacayIbIH
TEXHOJIOTUSTAPHBI

O3ipJICHUTIH MeIHUIHA
cajachlHIarbl  KOMIIAHUS.

830  KbIBMETKEp  KYMBIC
JKacamnl

Kbi3meTkeprepre Tanamnrap
JKOFapel, OuTiM anyra aca
YJIKEH KapiKbl
)kymcanmaiiael. Komnanus
op cana OOMBIHIIA KYMBIC
JKACAMTBIH KYpPBUIBIMIApAaH
Typaasl. MamaH Kaurbl,
TEXHHUKAIBIK,  €Cem-Kucar
OarbITTapbl OOWBIHIIA OLTIM
ama amampl.  Exi KBTI
KbI3METKEp op cajaja e3iH
CBIHAII, HOTIDKECIHIE O31HIH
JamMy OarbIThIH aHBIKTAM b

Keneci tarbl 6ip memuiekeT — JKanonus. by MmemiekeTTe KbI3MeTKepIep i JalbIHay YpAici
myJzeM O6ackama. Heri3ri 6achIMABUTBIK — KOPIIOpAIHs iIIiHAE OKBITY KOHE OH/IpicTe TOXiprode

aiy.

Kecre 3 — JKanonus ipi KoMnaHusIapbIHia KbI3METKEPIIEP/l OKbITY

Kommnanusi, Kypbuty KbIIbI

KpI3MeTkeprep canbl

OKpITY

cayga camacel. 1997 xbuibl
KYPBUIIbI

Toyota — aBToKenik | JKamonus, WNuponesus, | OHaipicte okbITy. Tomimrep
caJIaChIHIaFbl ipi | Taunana, AKIL, Kanana na | taraiteinnay xxyieci. Karuaa
koprnopauus.  Kapxbuiblk | 350000 KbI3METKEp KYMBIC | — €rep >KaHa KbI3METKEp
KEHECTep cajachblHIa [a | Kacaubl TONMIMIEPIIKTEH KEW1H
KbI3MeT Kkepceremi. 1937 JKYMBICBIH JypBIC
KBLIbI KYPBLI/IbI OpbIH/IaMaca, JeMEK
ToJIIMIep KaAKCBI
YUpETHETEH.
Rakuten — »smekrponasik | 18400 KpI3METKED Komnanus onem HapbIFblHA

IIBIFY CasiCATBIH JKYPTi3ei.
bapnbik KbI3METKepJiep
arpUIIBIH TIAIH KOMIAHHUS
JKYMCaraH KapaKaTKa OKBII
MBIKTEI. EHOINT  Ke3ekTe
OapIbIK KbI3METKepJiep
Oaraapiamanayisl
yipenyne. bac
JKarmaiima KBI3METI
TOMEHIEHI. Op  KaHa
KBI3METKEP YIII aiJIBIK OLTiM
allylaH eTiMl, 3 X00achlH
KOpFay Kepek

TapTKaH
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Sony — anemzeri | 110000 kp13meTkep JKyMbIC OpHBI YJIeH 0TOAachl
TYPMBICTBIK JKOHE KOCIOM peTiHae KaObuigaHaabel. Op
NKTPOTEXHUKAHBIH ipi KbI3METKEp  JKbUI  OOIBI
eHaipymrici. 1946 KypbuIbI yrainap KuHaiel. MaHcarn

KYY/Ibl 0AaCIIBLIBIK

Kongamaiiael. Ececine op
OarpIT  OOMBIHIIA KYMBIC
KACalThIH  KYpPBUIbIMIAp/a
TOXipuoe KUHAKTayFra
0oJ1aabl.

Tarbr Oip Mbican Peceil kommanusmapasiH Herizinae. Peceiine Oipkenki omicTep koK. by
JKepJie dJIicTep apayiac Jaern aiityra 60sabl.

Kecte 4 — Peceii ipi KoMmaHusIIapbIHAA KBI3METKEPIIEP/Il OKBITY

Komnanusi, KypbuTy RKbLTbI KpI3meTkepiep caHbl OKpITY

CoepJloructuka — T1ypmi | 6000 KeI3METKED Tomimrepaik xyieci. 70-20-
colleMJIeMeIIep/Ii  KETKI3yiH 10 omici KOJMAHBIC TaNTHI:
KAMTUTBIH  JIOTHUCTHKAJBIK 70 maip3  Toxipuoe, 20
omeparop. 2019  KbLIBI TaibI3 KOMMYHUKaIHS
YYPBULIBI apKbUIbl OlmiM kuHay, 10

MaibI3 ©3 OCTiHIIE OLTIM alTy.
Kommanus  Typm oKy
OarmapiamanapbiH
nalbIHOaraH

Cofix — ap3an kode caratsia | 400 HYKTecCl KbI3MeT | BuaeoOeiinenep  HerisiHje
xeni. 2013 KbUTbI KYpBUIIBL | JKacailipl. Op HYKTede €H | OHJIAalH-OKBITY.

a3bl 3 aJ1aM JKYMBIC YKaCauIbl
Yerpa — Peceii konuepHi, | 9000 xkbi3mMeTkep kymbic | KambikTeikTan okpITy. Kepi

OHJIIPICTIK, KOMMYHAJJIBIK | sKacaiabl OailyiaHbIC. Tomimrepmik
TexHuka, Oemmekrtep, XTT Kyheci.

eHmipym. 1972 KbUIBI

KYPBUIIbI

KopsiTa kene, aHbIKTaIFaHbl:

- KOMITaHUSITIAP KBI3METKEPIIEP/IiH JaMybIHA YJIKeH Kapaxkar KyMmcaiael. byn kapaxkar tes
apaja eTene/i: OUTIKTI MaMaH1ap OHIICTI T€3 JaMbITAIbI,

- AKlI-Ta xomnanust Gacuibiapbl YiibIM imiHAe O0oceke >karnail Tyrbi3aabpl. MaHcam Kyy
KOJI/1ay Ta0assl,

- Eyponna xommaHwusuiapel oJeM HapbIFbIHA MIBIFYABl Ke3aeiai. TomiMrepiik jkoHE op
MEMJIEKETTET1 KbI3METKEpJIep apachiHIa OaiIaHbIC OPHATHLIA/IHI,

- AKII xone Eyponaia TonmiMrepik, KallbIKTBIKTAaH OKBITY, TOKipHOe anMacy KeH TaparaH.
CoHBIMEH Karap 1IIKi )KoHE ChIpTTail O11iM aiy,

- JKanoHusa >xyMbIC OpHBI YIKEH OTOACHI [T caHara Ol KalbImTacThipasl. JKeke Taldbic
HEMeCe MIBIFBIH Kbl KOMITAHUSFA OCEPIH TUTI3€e]I],

- JKanoHusia TeK OHIIPICTE OKBITY KOJAAHBLIAIBI,

- Pecelinie KonaHbUIaThIH JXYHenep OipKeki emec.
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Enimizne KpI3MeTKepsiepiiH KaciOM aMybl KelleCli KOpPCEeTKIITep apKbLIbl aHBIKTATIA[bI:
JKYMCaJIFaH MHBECTULIMS KeJjieMi, OaraapiamMarnap KYpbUIBIMBI JKOHE Kaapiapibl OUTIKTUIIrH
apTTHIPYFa )KYMBULABIPY ACHreH1. JKbIT caifblH KOCIMOPBIHIAP KBI3METKEPIJICPAiH KOciOu 1aMybIHa
ayKbIMJIBI KapaXkaT )KyMcaiIpl, KoOiHece MaMaHapablH OUTIKTIIITH apTThIpyFa [3,4].

[ITamamen Oy GarpITTa OM3HEC TapanbiHaH KbUTbIHA 165,9 Mipa. TeHre sxymcanazsl. Kb
CallblH JKYMBIC Oepymriiep ece0iHeH IaMaMeH JKapThl MWUIMOH OUTIMIH apTThIPAJIbI.
KypbuisiMbIHa KenneTiH OoJicak:

- OUTIKTUIITIH apTThIpY - 54,9 maiibI3,

- Koci0M malbIHAbBIK — 19,9 maiiens,

- KociOM KakTa JalbeIHALIK — 11,9 maiibls.

Kebinece kapaxaT OLTIKTUIIKTI apTTHIPY HEMECE JKOFaphbl OLTIM alyFa )KyMcalia/ibl.

JKyMBICChI3 KallFaH a3amMarTap YIIiH MEMJIEKET TapallblHaH KbICKa Mep3iM/Ii Oaraapiiamaap

yChIHbUTABL. Onap OKy OpTaJbIKTapbIH/IA OTETIH KypcTap, )KYMbIC OPHBIHAA TIXipuOe, OHIaiH-
KypCTap apKbUIbI iCKE aChIPbUIAIBI.
2025 KbUTBI KbI3METKEpJIEP/Ii TaMBITYFa JKYMCallFaH KapakaT KepceTkKimn OoibiHIma emximiz 20
QJIJIBIHFBI KaTap/IaFbl MEMJICKETTEP KaTapblHa CHII. Enimiz 20 MemIleKeTTiH apachiHIa
63,76 neren kepcetkimmen 69 opsiH uenenai. CoHFbI Oec KbUT imiHae OyJ1 KepceTKil OoMbIHIIA
613 2021 xb1b1 39 opbiHHaH 2025 b1TEI 20 OPBIHFA KOTEPUIIIK.

Kecre 5 - KazakcTaHHbBIH alaMy KaluTalJbl JAMBITY >KOHE MHBECTHUIUS Cally KOPCETKIMI
OOMBIHIIIA TUHAMUKACHI

KoL Opubl
2025 20
2024 25
2023 28
2022 30
2021 39

byn kepcerkim OoliblHIIa pecrmyonuka ¥YibiOputanus, Ppanuus, JKamnonus, Cunramyp
MEMJIEKETTEepIHIH aliiblHa IIBIKTHL. Byl JereHiMi3 MeMIIeKEeTIMI3/Ie KalbIlITacKaH KaJpabl
naibiHay Kyiheci 6ocekere KabIeTTi.
CoHbIMEH KaTtap
Kazipri ke3zne MemiiekeT SKOHOMHKACHIHBIH Oocekere KabOineTi OypbIHFbIAN HIMKI3aT,
OHEPKACIIT HeMece NH(PaKypbUIBIMFA TOYEN/A1 eMec. 3aMaH Tajadbl — aJjaMH KaluTaabl 1aMbITY:
Oimim Oepy kyieci, KopropaTBTI OuriM Oepy, >KOFapbl camajbl MaMaHJIapasl Jaaspiay,
TYPFBIHJAP/IBIH €HOCK HapbIFbIHA O€JICEeH 1 KaThICYHI.
Aca xxorapbl kepceTkim uenepi — [IBeituapus, JlrokcemOypr, Mcnannus, Jlanus, ABcTpus.
An Temenri opbiHAapAa — YHaictaH, Kenusi, Mekcuka xaHe T.0.

Kecte 6 - Anamu kanurtangbsl JAaMBITy YKOHE WHBECTHULIMS Cally KOpCETKilli OOHbIHIIA
peittunri, 2025

OpHbl Mewmuieker ¥Ynaiibl Bip xbuina e3repic
1 [IBeitnapus 100,00 -
2 JIrokcemOypr 96,05 -
3 Hcmannusg 86,76 +1
4 Jlanus 83,24 +2
5 ABcTpus 83,09 +2




XTY xapLibIChl 95 No2(65); 2026

6 Hopserus 82,22 -3
7 IBernus 82,21 +1
8 OunsHUA 78,67 +3
9 Kyseit 77,72 +3
10 bensrus 77,24 -1
19 Kanana 64,10 +4
20 Kazakcran 63,76 +5
67 Mekcunka 6,33 -
68 Kenuns 0,55 -
69 Nunus 0,00 -3
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Cyper 1 - Anamu KanuTasibl JaMbITy OOMBIHIIIA MEMJIEKETTEPIIH yIailiapbl

Kepcerkimirin eciMine eniMi3AiH )KyYMbIC Oepy1Iiiepl o3 yJeciH KocTel. Mbicanbl, Employee
training (KbI3METKepJIep il OKBITY KOHE JIaMBITy) KOpCeTKilli OOWbIHIIA e1iMi3 OH OipiHILI OPbIH
ueneHal. MemiekeTTep apachlHIa OyJl KOpCETKIIl KAaHIIAJIBIKTBI €JIMI3/AIH KCIIOPbIHAAPHL 63
KbI3METKepJIepiH YHpeTy/i, JaMbITYAbl ajjapblHa KOWFaH MaHbI3bl MaKcaT pPeTiHAe KOSTHIHBIH
cunarraijipl. MeneHin OTbIpFaH OpBIH ENIMI3JIH KOCIIKepsiepl ©3 MepPCOHANbIHBIH OUTIKTIIIK
JEHTeliH KoTepyre Koyaay OUTIipeTiHiH KopceTe .

Kanmsl eniMi3fiH €HOEK HApBIFBl TYpil peUTHHrTEp OOWBIHIIA OH KOpCeTKIIITepre
uenenyzne. Meicanbl, 2025 sxputel ILO Employment Index Hyckacwl OoifbIHIIA >KyMBIC 0OacTh
TYpPFBIHIAp caHbl OOMBIHIIA OTHI3 AJJBIHFBI KaTapAarbl MEMJIEKETTep KypaMmblHa Kipai. byn
kepceTkim OoiipiHma 613 TMJl enagepiniH >xoHe bantus wmemnekertepi, Hunepnannusl,
[IBerimapus, @panuus, AKI, ®unnsuaus, Hopserus, HIeenus, [danus, Xanonwus, Kpitaii
MEMJIEKETTEPiHIH aj/(bIHA MIBIKTHIK.

TananTTel TYIFangapAbslH O0acekere KaOLIeTTUIIrN KepceTKili OoibiHIIa ©30eKicTaH KoHe
Kazakcran Opranblk xoHe OHTYCTIK A3us MeMIIEKETTEepiHIH apachlHAa ajnjna akeneni. by
KOPCETKIII MEMJIEKETTIH >KOFaphl camajibl MaMaHJaBpAbl TapThIl, JAMBITBHINT >KOHE TYPAKThI
KYMBIC jKacaybIHa KaFJai xKacayblH KepceTesi.

\ Homunarmus \ Kenimmnas Kobanap
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Kazakcran Xansik banki AK | Skill-based monmenuer sxone

oJeM KY3BIPETTLTIKTEP/I1 KU
IalJaJaHblll JaMbITY
Bl Group Buildex Training Centre
EFES Kazakhstan XKac rtamantTapael Komaay
IKOXKYHenepi
ANOR BANK AK Canpgplk  e3repicTep — op
OHip KalChIMBI3JIaH OacTaap oI
KMF Bank AK Al-tomimrep Alllana:

KbI3METKEpIIep/Ii oeitimi
CaHJIbIK cyliemenaey
Click AK Click Jamoa: Made inside.
Made in Uzbekistan

TBC BANK AKb TBC Digital Academy
Mewmuieker Kazakcran Xansik banki AK | DMonusiibik TayCBUTY bl
Ooikay ynrici
Safia Konnurepmik yiti baiinansic KaHaTTapsbl.
betiimnenynig KOJIAMJIBI
YKOJIBI
OJICYMETTIK %K00a Click AK Anamu kenOeTTeri CaHIbIK
KeJIeUIeK: Click
KOMITAHUSICBIHBIH ESG
x)o0basapel
HeadHunter xeke PepsiCo Central Asia Oprameik ~ Asumsga  Lay's
HOMMHALHSCHI OipiHIII OHJIPICTIK aJaHbIH
1CKE KOCY

Cyper 2 — HeadHunter tapanesinan [Ipemus HR-Openn Opranbik A3us KOHKYpPCHIHBIH
KyJierepaepi

Keneci ke3ekTe Keprulikri >kymbic Oepymiiiep Oaranmanabl. bys OarbITTa KbUl CallbIH
HeadHunter TtapanbeiHan IIpemuss HR-Openn Optanblk A3us KOHKYPCBIHBIH OKyJaerepiepi
anbIKTanaapl. 2025 KpUTBl KYJAEN opbiHFA 69 x00a yceiHBUIABL OHBIH ImriHAe 46 x00a
Kazakcran, ©O30ekicran >xoHe KpIpFbI3cTaH KocinmopbelHaapbiHaH. KocimopeiHmap keneci
KepceTikiTep OoifbIHINA OarajmaHAbl: KbI3METKEpJIEpHl JaMbITy, OKBITY, CAaHIBIK Kypajjaap,
KbI3METKepJIepre >kaf1ai jxacay >koHe T.0.

Kynneni opsiHnapra e 60IFaHIapABIH apackiHaa aca ke3re TyckeH Xanblk 0ank AK. by
MeKeMe €Ki Kyhae ueneHnai. bank Onem HomuHanusceiHna Skill-based monmenuer xoHe
Ky3bIperTinikrepal XKW maiiananbin AaMbITy aTThl )k00a YCBIHBII O1pIHIIT OPBIH YTHII aJlJIbl, all
MemiiekeT HOMMHAIMACHIHAA DMOLUSIIBIK TayChUTyIbl O0JKay YITICi aTThI )K00aChIMEH €KiHIII
OpHBI ue OOJIBI.

Xanblk banktig OipiHmi >xobacel nepconanasl Oackapyna Skill-based omicrepre etyre
apHanFaH. baHK KbI3METKepJepaiH Ky3blpeTTulirin anbikray yoriH KW JkoHe caHIbIK
Tangaynapabl Konganaasl. ComaH KeiiH KOMITaHUs 1II1H/E KeKe JaFIbliiap MEH MaHcan OOHbIHIIIA
YCBIHBICTAap JalbIHAaibl. bank akmapaThl OoWbIHIIA KbI3MeTkepiepAiH 90 malbI3bl OCHI
Oaranaynan eTti. JKymbIc Oepyni yIIiH — KaJap dieyeTiH Oackapy Kypausbl, KbI3METKEp YLIIH -
KociOm eciM xKyiieci.
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BankTiH exiHIi )k00ackl KaciOM TayCchbuly1aH cakTay OoJbIN TaOdbUIa bl. YT maMmamer 120
KOPCETKIIITI TaJIJIall, KbI3METKEP/IIH KaHIIAIBIKTBl KOCIOM TYPFBIAaH SMOIMOHANIBIK KyH3emicTe
eKeH/IIrH aHbIKTalIbl. ByHail xaraai aca KbIMOAT MaMaHAap/Ibl CaKTal KaJly/1a MaHbI3Ibl.

ConbiMeH katap 6aHk camacbinga O30ekictanHbIH ANOR BANK AK caHzbIk e3repictep
xobaceimer, Kazakcranueiy KMF Bank AK Al-tonmimrep Al/lana sxo6acwsimen, ['py3ustasiy TBC
BANK AKbB TBC Digital Academy »o00acbiMeH ajFa MIbIKTHI.

[TpeMus KanbpINTaCKaH JKaFJai bl )KaKChl cypeTTeini. EniMi3 XanbikapasblK caparniibuinap
TapanbIHaH KOFapbl Oarajiap UEJICH 11, a1 KociOn KaybIM ©3/1epi YIIiH KbI3METKepJIeP/Ii TaMbITyFa
OaFpIT aJiFaH >KYMBIC OepyIIiJIepMEH TaHBICTHI.

KopbITbIHABL. 3epTTey HOTHKEIEepl KOPCETKEH IEH, SJIEMHIH JKEeTEKIl1 MEMJIEKETTepl MEeH
ipi KOMIIaHUsIApbl MEPCOHANIBI JAaMBITyFa CTPATETHSUIBIK MaHBI3Bl Oap MHBECTHILMS PETIHIE
Kapaiinel. AKI koMnaHusiiapel KbI3METKEpIIEp apachiHAa 09CEKeNIecTiK IeH MAaHCAITHIK OCcy/l
BIHTAJIAHIBIPBIT, TAIIMIEPIIiK TEH Y3/IKCi3 OKBITY JKyHenepiHn OenceHal KoimaHanasl. Eypomna
eNJIepiH/ie XaJbIKapalblK TOKIpUOE anMacy, KOPIOPATUBTIK YHHUBEPCUTETTEp MeH xkahaHIbIK
TONMIMrepilik Oarmapiamanapbl KEH TaparaH. JKamoHWsia OHIIPICTE OKBITY, YIKBIMIIBIK
JKayarKepIIliK  >KOHE  KOPIOPAaTUBTIK  MOJACHHETKE epekme MoH Oepineni. Peceid
KOCIMOPBIHAAPBIHAA OPTYPIIi OKBITY SAICTEPiHIH YiieciMi OaiiKaaibl.

Kazakcranna ma KbI3MeTKepJIepAiH KociOu JaMyblHA OarbITTAJIFaH KYMBICTAP KAPKBIHIIBI
xyprizimyne. KocimopbiHmap TapamblHaH agaMy KaluTalFa CAIbIHATBIH WHBECTHINS KeJeMi
apThil, KbI3METKEpJIEpAl OKBITY JKOHE OUIIKTLIITH apTThIpy JKyHenepi KeTuiaipiiyne.
XajplKapanblK pPEHTHUHTTEpAETI OH ©e3repicTep MEH Ka3aKCTaHABIK KoMImaHusmapasiH HR
CaJIlaChIH/IaFbl JKETICTIKTEpl eNIMI3IiH KaJpIibIK OJ€yeTTi JaMbITy OarbIThIHIA alTapibIKTai
HOTHIKEJIEpre KOJ KETKI3TeHIH KopceTe .

OchbiraH OalJIaHBICTBI OTAHIBIK KOCIMOPBIHAAP YIINH IIETENIIK TOKIpUOSHIH THIMII
AIIEMEHTTEPIH, aTal alTKaHa TAIIMIepiIiK OaFapiaaManapabl, KOPIOPATUBTIK OKBITY XKYHeNIepiH,
KAIIBIKTBIKTAH O171iM Oepy TeXHOJIOTUSTIAPbIH KOHE KacaH bl MHTEIUIEKT HET131Her1 IepCoHaIbI
Oaranay KypanJapblH €HTi3y MaHbI3bl. by mapanap KpI3MeTKepiiepiH Kacl0M Ky3bIpeTTepiH
apTTBIPYFa, €HOEK OHIM/IUIITIH KOFApPBUIATYFA KOHE KOCIMOPBIHIAPIbIH YITTHIK opi1 XaJIbIKapabIK
neHrenaeri 6acekere KaOIIETTUIINH HBIFAUTYFa MYMKIHAIK Oepei.

Maiinananbliaran daeduerTep Tizimi:

1. I'mymakoB B. E. CoBpeMeHHbIE TEXHOJIOTMM MEHE)KMEHTa, MAapKeTHHra |
npaktudeckoit ncuxosnoruu / B. E. I'mymaxos, T. U. I'mymakosa. — Munck : Texnonpusrt, 2000.
—440 c.

2. KubanoB A.Sl. YnpaBieHue nepcoHaioM OpraHu3aluu: y4eOHHK. — 4-€ U31., JOM. U
nepepad. — M. : UHOPA-M, 2010. — 695 c.

3 Marypa M.1. Opranu3zanus o0y4eHus nepcoHaia KOMIaHuu: yueoHoe nocodue. — M. :
busnec-mxona «MuaTenCunaTesy, 2002. — 192 c.

4 EropomuH A.I1. YnpaBnenue nepcoHanaoM: yaeOHHUK JUIs By30B. — 4-¢ uz ., ucnp. / A.IL
Eropomms. — Huxxuuit Hosropon: HUMB, 2003. — 720 c.

90K 658.5

BEJITICI3JIK )KAFIAWBIHIA KOCIIIOPBIHIAPIAFBI BU3HEC-
MPOLECTEP/IIH CADACBIH KAMTAMACHI3 ETY



XTY xapLibIChl 98 No2(65); 2026

[lepxan MypTasa aTeIHaFbl XaJbIKapaiblK Tapa3 yHUBepCUTETI
No6anynnaeB Umanraam AceTysibl, MATUCTPAHT

AnHOTanudA. Makanaga Oenrici3miK —>KaFrmalblHAAa — KOCIMOPBIHAApIAFkl  OW3HEC-
NPOLECTepJiH ~ camachlH  KaMTaMachl3 eTYIiH  TEOPUSIIBIK  JKOHE  QMICTEMEIIK
ACTEKTIIepl KapacThIpbUIAIbl. 3epTTEYAC cana MEHEIKMCHTIHIH 3aMaHayW KaruJajiapbl, OHBIH
immuage Total Quality Management (TQM) TyKbIpbIMIamMachl, MPOIECTIK TICII jKoHE OM3Hec-
MPOLECTePl Y3IIKCI3 KETUIMIpY Mocenenepl TaimaHansl. busHec-mporecTepaid THIMALIIK,
HOTWDKETUTK,  TYPaKThUIBIK,  HMKEMIUIIK  JKOHE  OpbIHAANY  JKbUIJAMJABIFBI  CHSKTBI
Heri3ri  cumarramaiapel  aiikeiHganaabl.  CoOHBIMEH — Karap, CBIPTKBl  JKOHE  1HIKI
OPTaHBIH  ©3TepMeNiIiri, UUPpIaHABIPY, KOCIIKEPIIK ToyeKemuep JkKoHe Oenrici3ik
(dakTopIapbIHBIH KOCIITOPBIH KBI3METIHIH  camachlHa  BIKOAIBl  KapacThIPHUIAIBI.
benricizgixk xargaiipiHga OacKapylIbUIBIK —MISHIIMIEP KaObUIayAblH OOBEKTUBTI IKOHE
CyOBEKTUBTI TOCUIEpiHE cHUMarramMa Oepiiim, TOyeKeNaepai aHbIKTay, Oaramay JKoHe
Oackapy KaXeTTLIir Herizaeneai. 3epTTey HOTHKeCiHAe OM3Hec-TpoIeCTepAiH CalachlH TYPAKThI
OakpuIay, CTaHAAPTTAY, IUQPPILIK TEXHOJOTHSIAPILI CHTI3Y KOHE TOyeKemuepai Oackapy
KYpaJlJapblH S>KETULNIPY KOCIMOPBIHAAPIABIH 0Oocekere KaOLIeTTUTirT MEH TYpaKThl IdaMybIH
KaMTaMachl3 €Ty IIH MaHbI3/bl IAPTTaphl PETIH/E YCHIHBUIA B

Kiar ce3nep: 6usHec-mpoiiecc, OM3Hec-MpoLECTeP/IiH camnackl, carna MeHeKMeHT, TQM,
IPOIECTIK TACLI, OEMNTiCi3MiK, KOCIMKEpIiK TIyeKes, Toyekenaepai Oackapy, mudpranasipy,
CTaHapTTAy, OHEPKICINTIK KOCIMOPHIH, 0ACKAPYIIBUIBIK IIEIIIM.

AHHOTanusi. B crathe paccMaTpwBAarOTCS TEOPETUYCCKUE W METOJUYCCKUE ACIIEKTHI
ofOecrieueHHs KadyecTBa OM3HEC-TPOLIECCOB MPEINPHUATHI B YCIOBUSX HEOIPEAeICHHOCTH.
HCCHGI{OB&HBI COBPCMCHHBIC NPUHOMUIIBI MCHCIPKMCHTA Kad€CTBa, B TOM YHUCJIC KOHLCHIIUSA
BceoOmIero ympasieHus kadectBoM (TQM), mpoiieccHbI MOIX0J ¥ BOMPOCHl HEMPEPHIBHOTO
COBEPIIIEHCTBOBaHUsI OM3Hec-TporieccoB. OmnpeeneHsl OCHOBHBIE XapaKTEPUCTHUKU KadecTBa
OouzHec-npoieccoB: 3P(HEeKTUBHOCTh, PE3yNbTaTUBHOCTh, YCTOWYHBOCTh, THOKOCTh U CKOPOCTb
BeITosiHEHU. Oco0oe BHUMAaHUE YACICHO BJIHUAHWIO U3MCHYHMBOCTH BHEIIHEN H BHyTpeHHeﬁ
cpensl, MU(PPOBU3ALNU, MPEANPUHUMATEIECKUX PUCKOB U (PAaKTOPOB HEOMPEICNIEHHOCTH Ha
KaueCTBO JICSITEIIbHOCTU TIpeaAnpusaTus. PaccMoTpeHbl 00beKTUBHBIN U CyObEKTUBHBIN MOIXO0/IBI K
OPUHIATUIO  YIPABICHYECKHX PELICHHWH B  YCIOBHUSX HEONMPEAENEeHHOCTH, OOOCHOBaHA
H€06XOI[I/IMOCTI) BBISBJICHUS, OUCHKH W YIIPABJIICHHUA PHCKaMU. B PE3YIBTATE HCCIICAOBAHUA
YCTaHOBJIEHO, YTO TOCTOSIHHBIII MOHHUTOPUHI KayecTBa OHM3HEC-TPOIIECCOB, CTaHAApTH3AIMS,
BHEJ[peHNE HHU(POBBIX TEXHOJIIOTUN U COBEPILICHCTBOBAaHHE UHCTPYMEHTOB YIPABJICHUS pUCKaMU
SBIIIOTCS BAXXHBIMH yCIOBUSIMH 00O€CMeUYeHHs] KOHKYPEHTOCIIOCOOHOCTH M YCTOWYHBOTO
Ppa3BUTHUS IPEATPUSITHI.

KiaoueBbie cjaoBa: Ou3Hec-mpoIece, KauyeCTBO OU3HEC-TIPOIIECCOB,
MEHEKMEHT KauecTBa, TQM, mpoleccHbIN M0AX0, HEONPEIEIEHHOCTD, NPEANPUHUMATEIbCKUN
PHUCK, YIpaBlIeHHE pHUCKaMH, ITU(POBHU3AIMS, CTaHAAPTU3AINS, TPOMBIIUICHHOE MPEIANpUsiTHE,
yIpaBIeHYECKOE PEIIeHUE.

Abstract. The article examines the theoretical and methodological aspects of ensuring
the quality of business processes in enterprises under conditions of uncertainty. The study
analyzes modern quality management principles, including the Total Quality Management (TQM)
concept, the process approach, and continuous improvement of business processes. The main
characteristics of business process quality, such as efficiency, effectiveness, stability, flexibility,
and execution speed, are identified. Particular attention is paid to the impact of changes in the
external and internal environment, digitalization, entrepreneurial risks, and uncertainty factors on
the quality of enterprise activities. The objective and subjective approaches to managerial decision-
making under uncertainty are considered, and the need to identify, assess, and manage risks is
substantiated. The study concludes that continuous monitoring of business process quality,
standardization, implementation of digital technologies, and improvement of risk management
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tools are important conditions for ensuring enterprise  competitiveness  and
sustainable development.

Keywords: business process, business process quality, quality management, TQM,
process approach, uncertainty, entrepreneurial risk, risk management, digitalization,
standardization, industrial enterprise, managerial decision-making.

By ynrini ic ky3iHae KoJgaHy apKbUIbl OM3HEC-YPAICTEP/IH carachbiHa KaThICTHI OacKapy
HICHTIMJIEPIH 3epTTEy KOHE 3ipiiey MYMKIiH OOJajbl OHE OHBIH TYPAKTBUIBIFBI KaMTaMachl3
erineni [1].

CoHFBI XBIIIAPHI MYICTI1 TapanTapIblH KbUJIIaM e3repyl Myieil Tapantapasl 09ceKernik
opTajza YHBIMHBIH KbI3METI MEH OacKapyabl >kakcapyra wutepmeneiai. Kaszipri tanma cama
MEHE/DKMEHTI JaMy JKarJaiblHna, OyJl cama MEHEKMEHTI KOHILEMIUSACHIHBIH —TYCIHIT
KJIBINTACKaH TapuXTieH OaiIaHbICTHI [2].

XKyite TQM en maHbI3bI O6IIKTEpiHE TYTHIHYIIBUIBIKKA MOH Oepy, ypaicTepre Oaraapiap,
KbI3METTEp camajapblH Y3UTicCi3 JKakcapTy, JAepeKTepre OarbITTalFaH 0acKapylIbUIbIK
mrenriMaepai Kaowuimay, OapiblKk Oipkarap KbI3METKEpJIepAl JKYMBICTapFa KaThICy JKoHE T.0.
OipkaTap KaruaaJiapbl )KaTajbl.

Ocprl xarnaimapapiH 0ipKaTapslH cypeT 1-1e kepyre 0oasl.

Cenimai backapy

\ Koram angeiaga

MenseKMeHT o
5 AayanKepuink
ypAaicinig
THIMALTIT l
backapy 1biH ' TQM nerisri KpiameTrepaepre
Ayiten Tacim =~ oargap
KaFHaaT1apsl
Ysimiceis f 3\
JKAKCAPTEL MEH Harmkenep Men
HHHOBAIH/Iap ~ MarcaTTapra
- » Oargap

KpisMeTkepiepai
YHEMI OKBITY

Cypet 1 — TQM Heri3ri Karugaaapsl

Mynpaait ke3zme y3UTicci3 KakcapTy MEH WHHOBAIMSJIAD KaruaalapblH OOJIN KepceTyre
O6omangpl. BymapAaplH KOCIMOPBIHHBIH KBI3MET HOTWIXKEJIEpiHIH KaHaraTTaHIbIPY JEHIeliH
JKOFappIIaTy MEH KOJJay MAaKCaThIMEH CBHIPTKBI JKOHE IIIKi OpTajap JKarJailblH JKOHE
TYTHIHYIIBUIAP/IbIH KaHAFATTaHBIPYFa )KeTYy IiH OapiblK OeseKkTep i Kyieaik Oakpuiay xacay
apKBUTBl FaHA KY3€re achIpbUIafbl. BYHBIH KOPBITBIHABICH KOCITOPBIHHBIH THIMAUTITIHE OediM
60apl.

TQM THIMIUTITI KONTETeH JKbUIIap OOWBIHIAFBl OHBIH KaFWJaapbl MEH TOCUIIEpiH
KOJIIaHBUTYBIMEH >KYpri3utyiHae Oomampl. Tuimali KojnmaHy OilpKaTtap KoCIMOpbIHIApAa CaraHbl
OacKapymapIbIH KOJIIAPbIH AYPHIC MIEITyTe TIKeJIeH 0aiTaHbICThI 0OJTYyBI THIC [2].

Conpnaii-ak O6epinren momimerrep OoibIHINIA, UPPIBIK JKaFaailap Ke3e 3KOHOMHMKAIIBIK
KbI3METTEp ©3repiCKe YIUbIpaibl, KaXKETTI >KaKTap HMHHOBALMACHI, BIHTAChl MEH KYTyJepi
KYIITIpPEK JKoHE TYPaKThUIBIK JKaFaaiia ayblcaibl, )KOHE OJap TYPAKThl KQXKETTUTIKTepre KoIe/i.
Byn xe3ze Typili KbI3BIFYIIBUTBIKTAp MEH KOKETTUTIKTEP/I1 KapacThIPFaH JKOH.
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Bepinren xarmaiina, camaHbl OacKapyablH OYTiHIT TaHOarbl MaHBI3BI EPEKIIENiKTepi
JKOFapblJia KOPCETUIreH Macenenepre OalllaHbICThl OOJFaH JKarJaiiapra camaHbl 0acKapy/blH
Tocinaepine OeiiMaeny KaxerTimiri Oonein ecenteneni. bymap e3 keserinae, KOCIMOPHIHHBIH
Ou3Hec-yAepicTepiHiH OOJIKTepiHAe camaHbl KaMTaMachl3 €TYMIH OMICTEMENIK KypalaapblH
KapacThIPY/bI )KY3€re achIpraH.

busnec-mpoliecc camacbkl — KOCIHOPBIHHBIH MaKcaTTapblHA JKOHE TYTHIHYIIBUIAPABIH
KYTUIEpiHE HeTi3[eNTeH THIMIUTIKTIH, HOTHXKEIUTIKTIH Ke3eHaepi O0bI TaObliabl.

busnec-miporieccTepii MbIHaIai HETI3T1 CHMAaTTaMallapblHA TOH: THIMAUIIK, HOTHKEILIIK,
TYPAKTBUIBIK, UKEMILUTIK, OPBIHAATY KbUTIaM/IBIFbI.

busnec-mpolieccTe pecypcrapIblH TOMEH LIBIFBIHIAPHI Maii1aaHa OTHIPHII allJiblHA KONFaH
MakKcaTTapra JKEeTy apKbUIbl THIMIUTIKKE XeTyre Oosiagel. busHec-mporecteri THIMAUTIKTIH
MakKcaThl KOCITOPBIHHBIH OapJIbIK PECYypCTapblH THIMJI, YTHIMIBI Mai1anany OOkl TaObLIa b
TUIMAUTIKTIH HET13T1 TYpJiepi: KbI3METTEP i OpBbIHAAYFa IIBIFBIHIAP/IBI a3aHTY, KbI3METKEPIIEPIiH
VaKpITBl MEH €HOEKTepiH YThIMIBI MaijianaHy, pecypcTaplbl OHTAIaHIBIPY, OHIMILTIKTI
KOFaphLIaTy.

Erep KkocimopblH TamchIpbICTapbl ©HIEY KbI3METIHE aBMATTaHIbIPy >KYHECiH eHTi3ce,
KbI3METKepJIepre JKoHe T.0. MIBIFBIHIAP/BI a3aiiTca OM3HEC-TIPOLIECCTIH TUIMAUIIT] apTaabl AeTeH
YFBIM Oap.

BbusHec-mporiecc HOTHXKEIIIT — OYIT Ke3/1e )KOCTIapJIiaHFaH MaKcaTTapra KTy MEH KaKeTTi
HOTIDKETIEP/Il alTyAbIH OipKaTap Ke3eHl.

Hotmwxeniniktig Oactbl Oenrinepi: »ocmapiaHFaH MakKcaTTaplIbl OpBIHIAY, KYTUICTiH
HOTIDKETIEpre KOJ JKETKi3y, OelriieHreH TajanTapra HOTIXKENEepIiH COMKecTiri, jkocmapiaraH
KOPCETKIIITEPre KETYi.

CoIpTKbl KoHE 1mKi (akTopiapra OaillaHbICChI3 TYpPaKThl TYpPAl camaibl HOTHXKE
KaMTaMmachl3 €Ty OW3HEC-TIPOLECCTIH TYPAaKTBUIBIFBI OOJBIN CaHamagsl. busHec-mporecc
aybITKYJIapChI3, KaTeci3 aTKapblica KYMBIC TYPaKThl OOJBIN caHanmaabl. byl xkaraail KocimopbiH
YILIiH, 9cipece eHIMJIEp MEH KbI3METTEp KaTaH TYPJI€ dpAalibIM OENTJIEHIeH CTaH1apTTapFa ColKec
0OMybI MIAPTTHI JKaFAali1a 6Te MaHbI3/IbI.

ChBIPTKBI KoHE 1IIKI OPTaHBIH ©3repicTepiHe OU3HEC-TPOIIECCTEPAIH Te3 apaaa OeriMmueny
KacueTi OM3HeC-TpoIecTeP IiH MKEM LTI OOJBIN TaObLIA IbI.

Kazipri Tanmarsl KocimopbIHIAp KOFapbl 09CEKEHIH JKaFdaiibIH/Ia KOHE HApPBIKTBHIH YHEMI
e3repyi ke3inze Kbi3MeT ete/li. COHIBIKTaH OyJI mpoliecTep Ka3ipri Tanantapra, TeXHOJIOTUsIapra
YKOHE TYTBIHYILIBUIAP/IbIH KAXKETTUTIKTEpIHE Te3 apajaa Oeilimaene anybl Kepek.

ConbIMeH Katap, Ou3Hec-mpolecc OaraapiaaMaapsl Taijay MeH IIenliM KaObliaayFa Heri3
Ooma amaznpl. bynmap TeMeH maublFaH ayMakKTap[bl aHBIKTayFa KOMEKTECE/Ii KOHE OJaplblH
OarbITTapBIH JKaKcapTyFa OarbITTaibl. TypakTel 6aKkplIay arbIMIaFbl KaFdaiIbl KOPYMEH Koca,
COHBIMEH KaTap BIKTUMaJ Macesenepai Oomkayra kemekrtecedi. byHmail ke3ge ochl mpoliecc
oJlapra Te3 )kayar Oepyre MyMKiHAIK Oepei.

Conpaii-ak, yakbIT KOpCETKIIITEepl OM3HEC-TIPOLECTIH OPbIHIATY YaKbIThIH TyTacTail HeMece
OoHBIH Oip Oemirinae emmeiiai. by opeker Hemece opekertep Tiz0eci 60mybl Kepek. buznec-
MPOLIECTIH JKbUITAMIBIFBI KOCITOPBIH OipyaTap *KYMBICBIHBIH CallachlH Oaranay Ke3iH1e MaHbI3Ibl
€KEeHIH €CKEPTeH JKOH.

TexXHUKAIBIK KOPCETKIIITEP YaKbITIIA eMec, TYPAKThl OapibIK 0acka Ja MOHAEPAl emei
anmanel. EH KapamalbIM TEXHHUKAJIBIK KOPCETKIII CBhIHABI Oenrii Oip Mep3iM apaliblFbIHa
Gacrasnran OM3HEC-TIPOIeCTEP/IIH CaHbIH OUIIIpei.

Xeke TEXHHKAIBIK KOPCETKINITEP TYTHIHYIIBUIAPBIH, TMaliJalaHyIIBUIApIbIH OpTala
[1aMajiaFbl KOPCETKIMITEPIETT TEXHUKAIBIK KOPCETKIIITEp OO KeNeTi.

Homipex aifTcak, YAEpICTIK TocUl HHMQPIBIK SKOHOMHUKAHBIH Ka3ipri Ke3zeri jkaHa
epeKIIeNiKTepiHiH Mnaiia 00TybIMEH KaThICThl @HEPKACINTIK cajla KOCIMOPBIHAAPBIHIA KaKETTUIIr
Oomanel. byHnait skarmail GackapyablH MaHBI3IbI MIHICTTEPIH MICUTyMEH OalIaHBICTBI OapIIBIK
YAepiCTepIiH e3repicTepiHiH KaKETTUTIKTEPIHeH TYBIHIANABI, COHIal-aK, KaXeTTi OHEPKICIMTIK
KOCIOPBIHAAPABIH KbI3METTEPIHIH 9JI€yMETTIK-TICUXOJOTUSIIBIK, TEXHUKAIBIK-TEXHOJIOTUSIIBIK,
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YUBIMIACTBIPY-DKOHOMUKAIIBIK ~ KaFJaillapAbl  KaJubIITACTBIpy OOWBIHIIA MaKcaTTapbl Jaa
TYBIHIANIbI.

Crangaprrapra KaThICTBI YAEpIC OFaH JIETEH TajanTapibl KaMTaMachl3 €TeTiH
KBI3METTEPMEH TYCIHAIPIIE ], OHIAFbI TalanTap Kipy/e KoHe mbIFyaa 0osaasl. OpTachiHa KoHE
kKeke akTopiapra KaTbICThI ©3repyre OeifiM OoKaMIIbl TajanTap MIbIFY Ke3/ie OalKalaThIHBIH
aTar KepceTyiMi3 Kepek.

Kenripinren oneOuerrepne OackapyAblH ACHTeWiHIE YAEpICTEpHiH CHUIIAaTTaMajJapbIHbIH
Oipkarapbl artam eTuIel, SFHU Oenriuiep MeH cunaTTamanap KaTapblHAa >Ka3bLIaibl, OJIapAbl
KaAKCApTy JKYMBICTapbl 0acKapy >KYMBICTAPBIHBIH €H MAaHBI3JbBl MaKcaTTaphl OOJBIN Kelemi.
ATanbIn eTiATeH OelNriiep Ke3-KeITreH yAepicTepre KaTbICThl 001abl. Y AepiCTEPIiH OCHI KipyJepi
MeH Oenrisiepi Kejeciei 6acTankbl KaCUETTEePre bIKMAIbIH JKacauIbl:

1. Hortwxenik — TYTBIHYIIBUIAPJBIH KAXETTUIIKTEpI MEH KYTyJepl YAepicTepiHiH
HOTHOKEJIEpiHE KATBICTHI ICHIEHiH CUITaTTalIbl;

2. backapymbUIBIK — MaKCaTThl KOPCETKIIITepre >XayanTbl, OHIMAEP MEH KbI3METTEp
OHJIIPIC] YIEPiCiHIH OPBIHAATYBIH 0acCKapy KYPri3ijeTiH JeHIeH/II KopceTei,

3. Tuimaimik — yaepicTepAiH KaKeTTI HOTIDKEIepiHe JKeTyl Keslle pecypcTapiablH
KAHIIAJIBIKTHI ITaliJaTaHbUIATBIHBI KOPCETLIEI];

4. OHIIpYUIUNIK — OHBIH KOCBIMILA KY3€re achlpylda TYpJi CUIATTaMallapbIMEH IMIBIFY
KeIIepiH Kypy YAepiCiHIH JaFaplIapblH KOpceTin oepei;

5. UkeMainik — CBIPTKBI XKaFJaiapably e3repicTepine yaepictepre Oeilimaeny qarapuiapsl,
OHJIa HOTYDKEJIEp JIe, TUIMAUTIK Te TOMECHIEMeYiHe Oeiimenei;

6. baracel — KpI3MeTTepaiH Oip TYypiHEH eKiHI Oip TypiHE HOTMXKEIEpIiH Tarchpy
yAepiciHae KbI3METTEP/IiH OpbIHIaTy OaraiapblHbIH OAlIaHBICKIH OLTipei.

KacinopbIHHBIH yAepicTiK 6acKapyibl KOIIaHyIbIH KaXKETT1 cebenTepi KocimopbiHaa OObII
YKATKAHHBIH OapJIBIFBIH KOPII OTBHIPY MEH OaKplIay MYMKIHIIKTEpi OOTYBIMEH KaTBICTBI, XKOHE JIC
OHJIIPICTIK Mocenenep MEeH OM3HECTI KYPri3yAiH KOJaichl3 OpBIHAAPBIH aHBIKTAI, >KOIOMEH
OaillaHBICTBI 0OJIAIBI.

Ocbl GeputreHziepiH OapiblFbl JEpEKKO3/epAe KOPCETUIreH cayajHama HOTHXKeJIepiMeH
aHBIKTaNIaAbl, OYJl Ke3Je KOCIMOpBIHHBIH YJAEpiCiH OackapylaH KeNTEereH apThIKIIBUIBIKTap
HIBIFBIHAAP/BIH  Callachl MEH a3aroblHa KATBICTBl ajbIHAJbI, COHBIH IHIHAE, eTiMI3JIIH
MeHeKepIIepiHiH Ou3Hec-yiepicTepiH OacKapyAblH HET13T1 0esikTepl Oesnin kepceTyre 0oaaabl.

KocinopbIHHBIH CBIPTKBI OpTachlHA KaparaHaa, YAepICTIK 0acKapyabl KOJIIaHy KbI3METTep/Ii
JKOHE IIIBIFBIHAAPABl  OHTAWIAHABIPYFA, KBI3BMETKEPIEP/IIH KBI3BIFYIIBUIBIFBIH  apTTHIPYFa
MYMKIHIK ’acanaibl.

CoHBIMEH, YIEPICTIK TICLT KOCIMOPBIHHBIH THIM1 XKYMbIChIHA OipKaTtap MoH Oepesi, oHJa
YAEpICTIH Kipici MEH MIBIFYbl YIEPICTEPiH CamachblH XOHICYIIH KOPBITHIHIBI OaKbLIAybIHBIH
TyHicyl, OHJa pecypcTap JailblH eHIMJepre aiHauajbl, YIEpICTIK TOCUI ©OHIMHIH CalachlH
Oackapyaa OM3HECTI KYprizy MakcaTTapblHA JKETyJle KOJIaHbUIaAbl, COHJIali-aK KOCIMOPBIHHBIH
cama Oackapy KYMECIHIH KaJBINITACTHIPYy MEH KbhI3MET €TYIHIH MaHBI3Jbl dJicTeMeci OOJIbI
TaOBLIA/IbI.

Kacinopsinab! 6ackapy/ia yAepicTi Tocis Ou3Hec-yaepicke Kerl MoH Oepelli, 01 63 Ke3eTiHe
KalTajdaHaTbIH OHJIPICTIK KbI3MET OoJbll Talblmaabl. byHna KipynepAl e3repyiHiH HaKTbl
TEXHOJIOTHACHl TalJanaHy Ke3iHJe JKOHEe OW3Hec-yAepiCTepIiH ©HiIMiHe KOJAaHBUIATHIH
pecypcTapabl, SFHU IBIFYIIap KY3ere acaibl.

Ocpbl sxarnaiiia OW3HeC-YIEpICTIH UIBIFY HOTHOKeJepl TYTHIHYHIbUIAp YINIH Oipiiama
KYHIBUIBIFBI 00J1a/1b1. By/1aH MIBIFaThIHBI, OM3HEC-YAEpICcTEP/Il OacKapy KOCIMOPBHIHHBIH KbI3METIH
OHTAWNAHMABIPY VIIH TYTBIHYIIBUIAPJABIH KAKETTUIIKTEPIH KaHAFATTaHIBIPYABIH  THIMII
OacKapyIIbUIBIK Kypasigapbl O0JbII TaObUIATBIHGI [3].

Kacinopsinaapna OusHec-yaepicTepaiy 0apiblK CTaHAApTTHI TiziMaepi Ooiamaiiasl. OpOip
KOCITIOpBIH ©3/CpiHiH OW3HEec-yAepiCTepAiH TI3IMAEpIH >Kacalapl jkoHEe OynaaH KeWiH opOip
YPIICTiH OHTAMIAHABIPY KYMBICTApbIMEH aifHabIcaibl. OCBI )KYMBICTBI )KEHUIAETY MaKCcaThIH/Ia
ypaictepain Oackapy omicTeMeciMeH KoJiaHyFa Oojazbpl. byHaa anTel MaHBI3IBI Ke3eHIEpi
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OoJaas:

- YPAICTIH MECIH aHBIKTAY,

- YPAICTIH AepeKTepai OepyiHiH IeKapalapblH CUIIATTaY;

- OarapaamMaiblK KypajJMeH YPIICTi CHITATTaYy;

- YPAICTiH 6aKbUIay HYKTECIH aHBIKTAY;

- OaKplIay/1a YpIiCTiH KOPCETKIIITEPIH OIIIeY;

- OHTAMIaHABIPY KYMbICTApbl OOMBIHINIA aKIIapaTTapFa Tajllay KoHE YChIHbICTap Oepy [4].

Kazipri ke3aeri S5KOHOMUKaHBIH ITUGPIIBIK ©3TepiCiHe KOCIMOPhIHAAD ©3/7epiHe KAaThICThI
camana OocekenecTiK OachIMIBIKTBIH AaJABIHFBI KaTapblHaa Oosy yImiH ko0a OoibIHIIA
KBI3METTEPIH JKY3€re achIpbill OThIpaabl. Herisi, sko0a OOMBIHIIIA KBI3METTEP KOCIMOPBIHAAPIBIH
Ou3Hec-yaepicTepine aifHananael. Byrinri Tanma Oyi Topizzmec Ou3Hec-yaepicTep eHIIpicTepaiH
aBTOMATTaHYybIHA YKoHE HU(PIIaHbIpYbIHA HET13eJIIeH O0Ia bl

Xobara KaTBHICTBI KBI3METTEP KOCIMOPBIHHBIH HUGPIBIK OM3HEC-yIrinepinin Oip Typiepi
0oJ1a anajpl KOHE OHEPKACINTIK KACIMOPBIHIAPABIH JK00amapra KaTbICThl OM3HEC-YyAepici Topi3ai
KapacThIPBUTYHI THIC.

Cranpaprrapra coiikec, »o0a maMaMeH Oip-0ipiMeH OailllaHBICTBI KbI3METTEPAIH KEIIeHi,
COHJIaii-aK Oip KarbIHaH, YaKbITIIA JKOHE PECYPCTHIK HMICKTEYJEp/iH KarnaiiblHaa Kaitamanoac
©HIM/JIEp MEH KbI3METTEeP/Il OHIIpYTe Heri3AeareH 001a/1bl. ¥ ChIHBUIBII OThIPFaH IUCCEPTALUSIBIK
KYMBICTBIH ~ MakcaTTapblHa JKeTy asiChIHOa <«KoOara  KaThICTBI ~ OHW3HEC-yIepicTep»
TYKBIPBIM/IAMACBIH Oepeiik.

Byriari  TaHmarkl  OHEPKACINTIK  KOCIMOPBIHAAPABIH ~ OW3HEC-YICPICTEpIHIH  KOHE
KbI3METTEPIHIH KYPBUIbIMBIHA KaTBICTBl KYPAaCTBIPBUIFAH epexxenepre OailinaHblcThl Ou3HEC-
YAEpICTepIiH KIKTSIYIHIH TalIaybIH )KacaHMbI3.

VYakpITKa KaTbICThI JKIKT€yre KaThICThLIAp: dpKe3ze yAepic ycTiHae OosaTbiHAAp, KyHeml
Typae Oipkarap Kaiitamanymnap, OippeTTik yaepicrep.

ChIpTKBI OpTaMEH KaThIHACKI Y/IepiCTepiHe JKaTaThIHAAP: (PUPMAILIIIK, CBIPTKBI (PUPMAIIBIK
yAepicTep ’oHE OHIIPUITeH Tayapap bl aijalaHylbUIapMeH apaKkaTbIHACTaphl.

bepinren sxarnaitiapia @HEpKICINTIK KOCIMOPBIHIAPABIH OU3HEC-YIepICTepiHIH KIKTeNlyi
OacKapyIIbUIBIK TEXHOJIOTHIChIHA KATBICThI XKYpri3ijaeal, Oyjap ChIpTTaH KeJEeTiH IIMKI3aTThIH
JaibIH eHIMIe Kelly yJepictepiMeH Oipmrama OaitnanbicThl Oonanel. bepinren skarnaitnapna,
KYHBUIBIK MOcelieepl >KaFblHaH JKIKTEYJNEpAlH Keleciied acheKTUIepiH MaijanaHy YThIMIbI
Oomagpl: GoCEKeNecTIK KacHeTTep/i KOHE KOCBUIFAH KYHJIbl OpHATyFa YIEpICTEpAiH BIKIAJIbI,
COHJIa Ja Oyn Kargailna ocCkl Ke3eHJErl KOCIMOPBIHHBIH WHHOBALUSIIBIK YIEpICTEpiH
KapacTapbUIMaiThIHBIH €CKEePTEIi.

ArtanraH xaraiiian 0aliKal ThIHBIMBI3, KOCIITOPBIH 11I1HJIE YIePICTEPAIH Y1 OacThl TONTAPhI
KepiHesi:

- HH(PPaKYPBUIBIMABIK — KOCBUIFAaH KYH KYpPYbIHAa KaTBICYIIBI, JETeHIMEH, 0OCEKeIecTiK
0achIMIBIKTAp/Ibl ©3 KE3ET1H/Ie JKacail alIMaiiibl,

- JKOOAITBIK — KOCBUTFAaH KYHJIBI aJlyFa KOPBI jKacay KOHE alJlaFbl YaKbITTa 0OCEKeNecTiK
0achIMIBIKTApIbI KYpay.

Y aepic THIMAUTITIHIH €H MaHbI3/Ibl KOPCETKIIITEPIHE YAEpiCTep TUIMAUIITIHIH TONBIKKAHIbI
KOPCETKIIITepl JKaTajabl, SFHU, OyJIap ©HEPKICINTIK KOCIMOpbIH OaciibIChl TaparblHaH
0acKapylIbUIBIK HYCKAyJIbIKTap Oepy YIliH OipKaTap HaKTbuIaMa Heri3zep Ooa amabl.

bepinren xarnaiina, 6uzHec-yaepic Kaiiibl TOJBIKKAH/IbI TYCIHIKTEPIH TYIIBIM/bBI CUIIATTAY
KYH/IbI 00J1a]Tbl, )KOHE CTPATETHSUIBIK ITeH KapKbIH/IbI OaCKapyAbl KOJIJJaHFAHa bIHFaUIbI 0OJIaThIH
CaH/IbIK MeJiiep O0JFaHbl Ja aypbic. byHaai kentipuireH kepceTKImTep KSCIMOPbIHHBIH OU3HeC-
YZI€piCTEepiHiH canajgapblH AepeKTeH/Ii.

Carma o0BeKTICI KeNleclIepeH KypaJlFaH:

- KbI3MET HEeMece YAepic;

- oHIM, Oy ©3 Ke3erinae MaTepuaiabl (KaKeTTi 3aTTap, Tayapiap, OyisiMaap skoHe T.0.)
HEMece Marepuaiibl eMec (akmaparTap, TYXKbIppIMIaMmaiap >koHe T.0.) HeMece OJapIbIH
KOCBIH/IBICHI.
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- KOCIIMOPBIH, JKYHe HeMece )KEeKe TYJIFa.

- OCBUIapJbIH KE3-KEeJIreH KOCHIHIBICHL.

AranraH fFaneiM OipHele jka3faH eHOCKTEepiHIE OHIMHIH CamachlH TOITAI opTYpi
Kepcekilrepre 6eireH. Atam eTcek, onap:

- CamaHblH IMIKI KYPBUIBIMABIFBIH, OHBIH IMIIHAC TEXHOJOTHUSIIAPBIH, YKOHOMHUKAIBIK
KOPCETKIII PETiHAC KOPCETKEH.

- OHIMHIH CalachIHbIH CHIPTKBI (PYHKIMOHAJIBIK KOPCETKIIITEPiH aHbIKTaFaH.

- MIAPYyalIbUIBIK KbI3METIHIH KOPCETKIIITEPIH KOpCceTe OUIreH.

CoHbIMEH KaTap, OTaH/IBIK JKOHE IIETENIK FaabIMaap, Ou3Hec-yAEepiCiHIH TEXHOIOTUSIIBIK,
PECYPCTHIK acCIeKTUIepIH KapacThipa OTHIPHIN, ©OHIMHIH OW3HEC-yIepicTeri camachlH Mep3iM
peringe kepcete OUIreH. by oAb Ty HYCKAChl, Mep3iM OTKCH CaiiblH cama Ja OipKaJbIlTa
OomMalThIHBIH OinmipreH. Ocbkl OHIBIH Ke3KapachlH oOTaHAbIK Faimeimaap C.J1.Taxxubaes,
I".UcakoB o3 eHOEKTepiHAC KO MiKipaepin Outaiprex [5].

Ocpinaiiima, ocbl Ke3aeri Ou3Hec-ypAICTepAiH KOoJaibl 0acKapbuUTybl Ke3-KEeJIreH Typii
Karaaiaapaa KCIMOPbIHHBIH THIM/I1 )KYMBIC iCTEIl TYPYBIH KAMTaMachI3 eTill Typaabl. COHIBIKTaH
Ou3HeC-YpAICTep/IiH canachl 03 Ke3eTiHAe, KOCIMOPBIHBIH Ka3ipri yaKbITTaFbl COMKECIHIIIE ©3repill
TYpaThIH OpTaJa ©3iH-631 TOJBIKKaHIa OacKapyMeH, KaXKETTi ic-IapaiapblMeH KaMTaMachi3
eTUIEeI.

Keneci 6ip 5KOHOMHCT-FaJIbIM, OCBHl KEATIPUITE€H TY>KbIPhIMJAMaHbl KOJ1al ObUTal Aeui:
KOCIITOPBIHHBIH TaOBICTBUIBIFBI CBHIPTKBI OpTa >KaFIalbIHBIH KapKbIHIBI ©3Tepill TYpy Ke3iHe
TOYEKEINIIH KaHJal Jopexe/le aHBIKTAIFAaHBIHA JKOHE KOCITOPHIHHBIH HOTHIKEIIEPIHE OJap/IbIH
BIKIAIBIHBIH JIeHTreliHe Oaranay >jKacalfaHblHA, >XOoHE Oyiapapl Oackapyra HWKEMIUTITiHIH
JeHrelin OenrineHyine OailaHbICTBI 0OJa/Jbl, COHBIMEH KOca aBTOp, OYJI »Karaimbl OW3HEC-
YpIecTepiH canachliH 0acKapyFra KaThICTHI Ja aifTa anaasi» [6].

OchpI TYXBIpBIMAAMalap TYpaibl TaFrbl Oip 3epTTEYIi KeJeCiie alThIn OTKeH, OU3HECTIH
CTpaTErHsIChIH jKacay TOyeKeNJEep/liH >KalmblilaMa MOHI MEH €Cell XKYPri3yiHJe, *KoHe OHBbIMEH
KOCIITOPBIH MEHEDKEP] dpKalllaH KYMBbIC 1ICTEN TYpaJbl, COHBIMEH KaTap OyjgapMeH OalIaHbICTHI
KOCIMKEPIIK KBI3METTEP/IIH AKOHOMHUKAIBIK KaTepiepiH Oackapy MeH Taljay >KYMBICTapbIH
JKYPrizyre KapKeTTi OuT1iM MeH Jarapuiap O0mybl KepeK. ABTOPJIAp/bIH 3epTTEYIepiHe Kapacak,
KOCIMKEPIIK TOyEeKeNIep/IiH Ke3-KelIreH yaKbITTa KoHe >Karaaiaa O0MybiH, OyJIapIblH aHbIKTaIl
Ta0y MEH KOCIOPBIHHBIH IIapyallbUIbIK KOHE YKOHOMUKAJIBIK KbI3METTEPIHE BIKIAIbIH Oaranay
KOKETTUIINH KepceTedl, ONTKeHi, OChl aWThUIFAHIApAbIH THIMILIINT MEH HOTHXKENiir
ToyeKemnAep i 6acKapyablH cara KyHeciHe e19ylp KaTbICThl 00JIabl.

Conpnaii-ak, KOCIMKEpIiK ToyeKesaep JAen OeNrici3fik Ke3zeri jKaraainapiabl TYCIHYIMI3
Kepek, OepuireH >karjaia ToyeKenaepaiH Maiiia 60aybIHbIH Olpiama OoypkaHOaraH >KaraabiH
KENTipeMi3, OJ1 ©3 Ke3eTiH/Ie Kap>KbUIBIK KOCTIAPIAPBIHBIH KOHE KOCIMOPBIHHBIH OOIKETTEPiHIH
JKaFIaiIbIH TOMEH/ICY1 KaFbIHA ©3TrePYIHE aJIbIM KEee/Il.

Tarpl Oip opeOueTTep e KOCIMOPBIHHBIH U (PIaHABIPYHI TOYEKEAEPiHiH Naii1a 6071ysl MeH
OywtapaplH cama MEHEIKMEHTI KyHecl Ke3iHze OenTici3IiK >KaFaailbl CUTIAThIH Tabaibl, OYHBIH
KarapblHa TIEPCOHAIIMEH JKYMBICTa Ke3IHIEri ToyeKelnaep, YHBIMAACTBIPY ToyeKeaepi,
TEXHOJIOTHSUTBIK TOYEKeTAep, aKMapaTThIK MKYMBICTAp KE3IHJErl ToyeKeNaepi >KaTKbI3yFa
6omanel. Conpmaii-ak Oip JKaFbIHAaH, OCBIHAAN OENTICI3iK KaFJalbIHAAFbl 0acKapy Ke3ze OChI
KBI3METTEpre KaThIChl 0ap KONTereH »MKaKTapIblH ©3apa KaThIHACTAPBIH E€CKepeMi3, SFHH,
KbI3BIFYIIBUIBIK OUIAIpreH O1p »KakK *KbUIAaM *KYMBIC KacalThiH 0oJica, al eKiHIII JKaK eTe Oasdy,
oHJla OyHIail Ke3/e KOCIMOPBIHHBIH carma MEHEI)KMEHTI )KYHeci aKbIphIH/IA JKall )KOHE TYPaKChI3
JAMUTHIH OOJIaIbl.

Ce0ebi 6acThl Mocesie, OChI aKImapaTTap/IbIH apachlHIa €H KYH/IbI )KOHE MaHBI3bI JepeKTep
KOCITIOPBIH YIIH yaKbITIIA KAXKETTI Kypaaap, TOyeKeIAep/IiH maiiga OOMybIHBIH JEPEKKO3aepl
MeH COHBIHJIa OOJATHIH canfap OOJIBIN CaHAIATHIHBIH aiiTa KEeTyIe.

benricizmik 3KOHOMHKAJIBIK TEOPHUSFa KATBICTBI SKOHOMHUKAJIBIK JKYHEHIH KbI3MET ETil
TYpYybIHa KaKETTI >Karjailmap Topizec OONaThIHBIH, OWTKEHi, OyHAal TYXbIpbIMJIama OH
HOTWIKENEep OCEpMereHiH, KepiciHime, OeNrici3AiK Ke3iHJAe KOCIMOPBIHHBIH OacKapybIMEH
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JKaFJaiapapl TeK KMBIHIATHII KiOepreHiH KopceTin KeTKkeH. Tarbl Oip FajablM OCBIFaH KEepIiCIHIIE
TYXBIpbIM OepreH. O o3 ke3erinue, OyHaai >KaFaaiapl KOCITKEpIIep YIIH YIKEH TOyeKelaepre
OapraHbl YIIIH CBIHaKbl JIeN CaHAWTBHIHBIH atan oTkeH. CoHpaii-ak Oip jKarblHaH, KOCIMKEpMEH
MHHOBAILMSUIBIK KBI3METTEp/l OpBbIHAAFaHbl YINIH ChIlakel peTiHAE Naija anFaH »Xaraaija,
«Ka3ipri 3KOHOMHUKA KApPKBIHBI» JIETEH CO3JepACpAl NaiianaThlHBIH JXKOHE Oyl Oenrici3mik
JKaF1aiIbl OUIIPETIHEH KOPCETEeIl.

[emmimaepai KaObLUIAay TEOPHUSACHIHIA OOBEKTHUBTI JKOHE CYOBEKTHBTI TOCUIAEpAl Oemin
KOpCETEeIi.

OOBeKTUBTI Tocian opOip HIapanapIblH HOTHDKENEPiH CaHIbIK Oarajayabl KapacThIPaThIH
HIapajgap/blH CTaTUCTUKAJBIK aKMapaTTaplblH TOJBIKKAHJbl OHE TYPaKThl MeJiepie OoJIbli
keneni. Kyrinerin HOTHXeNep JKaFJaiiIblH MaKCUMAaIABIFbIHA OaFaaHa/ibl, SsFHU, OyHIall Ke3zie
BIKTHMaJl LIapajlapJblH OpbIHAAIYbBl OChl OanaMaHbl TaHJAy JKaFAalbIHIA Maiga 607dybl MYMKIH
eni.

CyOBbeKTHBTI TOCLT akmapaTrTapAbl aly MYMKIHJITI jKOK ce0enTepi caijapblHaH Oopkarap
cajayiap/ia THaijganaHy MIeKTeYJIepiHiH OOBEKTHBTI TOCUTIH KY3€re achlpy MYMKIHAIN MEH
KaXKeTTUIIri 0omMaraH karaaiaa TybiHaaiael. Connai-ak Oy skarail ToyeKenaepai aHbIKTayia
Keke (haKTopiapIblH €CKepUIMETeH/IIr, OHBIH INIHAe, MCEHEIDKEPIiH KEKe Kacuerrepi —
TOyeKesiepre Jarplianybl ceOenTepiHeH 601a bl

BepinreH >KyMbICTa, OHEPKACINTIK KOCIMTOPBIHHBIH CHIPTKBI OPTACHI TOYEKEN (haKTOpIapabIH
TYpPaKThl, MKEMJi, aybICHallbl ©3repylli KeJeMiH Kocaibl, OJ Ou3HeC-ypIICTepJiH CcamachlH
Oackapymaa Oenrici3JIiK JKaraalblH KYPacThIPAIbI.

OcCBbl YCBIHBUIBINT OTBIPFAH KYMBICTA, TOYEKEIAEPAIH KAJIMbl BIKNAT €Ty XaFAalbIHIaFbl
«Oenrici3aiK» TYKBIPBIMBI, OHBIMEH KOCa, OPTa KbICBIMBIHBIH apKACBIHAa KOCITIOPBIHHBIH OCBIHAM
JKaFrJaiira Tan OoJIFaHIaFbl KOJIFa aJlfaH IapajapbIHbIH OaFbITTaphl 1a KapacThIpbuirad. OckIHaal
HIapanap/blH HOTHKECIHAE «OeNTiCi3MIK» TYXKBIPBIMBI TOYEKEIACPAIH KypaMbl JKaFblHAH KOHE
CaHbIHa, ©3repy YyaKbITTapblHa KaTbICTBI YHEMI ©3Tepill KaTaTblH apaKaTbIHACTapbIMEH
OailaHbBICTBl JKaFdaimap OOJIBIN MaFbIHAChl aIIbUIAJbBL. AJ, KOCIMOPBIHAAP KbI3METTEpIHE
apHanFaH OipkaTap Kepl cajjapbl OONaThlH IIapanap O9CEKeNeCTIK apThIKIIBUIBIKTap MEH
epEeKIIETIKTEePIHIH KOMBLITYbIHA aJIbIN KeTyl MyMKIH.

ConbpiMeH Oipre, Korapbl KapKbIHABI OENTiCi3IiK Ke3[e KbI3MET eTYIiH KHBIHABIFBIH
€CKepeTiH 00JICaK, KACIMOPbIHAApP calla asiChIHAA ©31HE Ka)KeTT1, MaHbI3/1bl HET13/IeJITeH HIeIiMIep
KaObU1/1ay MaKcaTbhIH/1a OipKaTap TYp:i aknaparTap/sl MaijanaHbll KeI3MET eTy THic. by opue,
Oenrici3AIKTIH Tepic BIKHAJbIH/IA CallaHbIH JKETKEH JI9peKeciH OarajayblHa MYMKIHAIK OepeTiH
o/licTeMeNiK Kypanaap/sl jkacay jKOHEe OHbI KOJJIaHY KaKETTUIIMH J0J1 JKOHEe HaKThl Oenriieiai.
bynpail mapanapra >keTy YLIH Oenrici3fiik KacueTTepl MEH €peKUIENIKTEepiH erKel-Tereini
Kaparl HIbIFy Kepek.

CoHBIMEH, MEHEKMEHTTE CBIPTKBI OPTAaHBIH KHBIHIBIFBI peTiHIE (aKTopiap CaHBbIH
KEJTIpeMi3, OFaH KOCIITOPBIH MIHJIETTI TYPJIE 63 I9PEKECIH e O31HIH IIEMIIMIH Kacay Kepek. Tarbl
na, opOip Typai dakTopiapablH ©3TeprilTiK JTOpEeKeCiH e, OpPTaHBIH KO3Falybl, SFHHU
KBUTAAMIBIFBIH OUTAIpe . by skaFaiifa KocimopbIHHBIH KOPIIAFaH OPTACBIHBIH OipiliamMa e3repyi
Oaiikamapl.

Con ce0enTeH, KONTETeH 3CHPTTEYIIIEP, Ka3ipri TaHIAFbl KOCIMOPBIHAAPABIH KBI3MET
aTKapaThIH OPTachl €/10yip KapKbIHMEH e3repy/ie, OHbl OpTaHbIH ayKbIMIbI ©3repMelli I9pexKeie
ekeHJiriHeH kepeMis. CoHbIMeH Oipre, OipKaTap KaCIOpbIHAAPFa KbUIIaM KO3FaTy/Ibl KOPCETETIH
dakropmap na OomareiHBl Oaiikamanel. MoceneH, OyriHri TaHaa OocekelecTik opTaja
TEXHOJIOTUSUTAPIBIH JKOHE KYpallIapAblH KapKbIHIBI ©3repyi, KapKbIHIBl aifa KBUDKYBI JI9pi-
JTOPMEK, XUMUSUIBIK JKOHE DJICKTPOHJIBI ©HEPKICINTEp/e OKENTAYip KOFapbl €KEeHi KOpiHEel.
bynnaii eHepkocinTepre KaparaHzaa, MallliHa >Kacay, aBTOKOJIKTEpre KaXeTTi OemeKTep.liH
KOHE KOHJIUTEPIIiK eHaipicTepiHe Oipiiama TOMEHIITIH aTarn eTeHik.

XKeimmaM  KapKbpIHABI ~ ©3repy  COHAAl-aK  aBUALMSJIBIK-KOCMOCTBIK  ©HEPKICIMNTE,
KOMITBIOTEPJIEp MEH TEJICKOMMYHHUKALUsS calajapblHIarbl eHIipicTepe aHbIKTanFaH. bipmama
Kail e3repicrep xuhaz sl eHAIpYye, bIABICTAPbI XKOHE KOpanTap/ bl JaibIHIay/ja, COHBIMEH Koca
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KeiOip a3bIK-TYJIK TypiepiH eHuipyae KepiHeai. Jlemek, CBIPTKbl OpPTaHBIH JKBUDKYBI
KOCIMIOPBIHAAP/IBIH KeHOip OesiMInenepiHe JKOFaphl Jopexene Oonca, al eHIOl Keuoip
OemiMIIIeNIEpiHE TOMEH Jopexeae OomaIbl.

CoHnpIKTaH  OacTamkpl — KyXKaTTap[bl  KapacThIpFaHaa, Oenrici3fmik — JKarmaaisiapsl
TOyeKeNIepaiH Kypamaac Oejiri MeH caHbl >KaFrblHAaH KapKBIHAbI ©3repill TYpaThIHBIMEH
KepceTuienl, xoHe Oyl »karjaija e3repicTep KapKbIHABUIBIFBL, OCbI JKaFJalIap/AblH KOpiHY
yaKkbpITBl MEH OarbIThl Oenrici3 Oomansl. bynm o3 keserinme, ocel OepiireH ToyeKelIepAiH
BIKITAJIBIH/IA 00JIATHIH OOBEKTUICPAIH EPEKIICITIIKTEPIHIH 03repyiHe OKeIl COFaIbl.

Toykennep kepiny Jopexkecine Kapail keneciiei Typiepre 6eiaemis:

- TeMeH O0oJjaTblH ToyeKkenjep, OyiIapIblH cajjapbl KOCIIOpbIHFA eIIKaHJIail 3HsAHBI
Oonmaiinbel. Toyekenaep, MOCENIeH, KOCIOPBIH Ta0bIC MOIIIIEPIH alIMaFaH JKaFaai/a.

- JKOJI OepuIreH ToyeKenaep, OyJiap Ja KOCIMOphIHFA eNIKaHIal 3USHBl OOJIMaiIbI,
0acKapbLIaIbl, MOCEJICH, KOCITIOPHIH LIBIFBIHBI.

- OKOFapbl TOYyEeKeNJep, >KOCIApJIaHFaH HOTWXKeNepal alyapl TOoyeKell Karjaifra
KaJIJIbIpaJIbl, OJIAPJBIH 0AaCKApBUTYBl KHBIHIIAY, MOCEJICH, KOCIMOPBIHHBIH HETI3ri KypaiaapblHa
Hemece OM3Hec-ypIicTepre CallblHFaH KAp>KbUIbIK KalMTal bl AKOFAITYBI.

- KayinTi ToyeKelJlep, KOCIMOPBIHHBIH >KOMBUTYbIHA, OHBIH KBI3METIHIH TOKTaybIHA,
OaHKPOTTHIKKA JIbIM KTyl MYMKIH.

ToyekenaepiH JKOFaphl kKOHE KayillTi JOpexeci jKaraalbIHAa KOCMApIbl THIMILIIK TeH
OM3HEC-YpAICTEp/iH calachlH CaKTaylbl KaMTaMachl3 €TETIH O0acKapyIIbUIBIK KypasJapblH
KoJIJaHbuIazp. Jlemek, GackapyIpIH HETi3ri jKarbl OM3HEC-YPIICTEpAiH KaFaalbl XKaiIbl, OapIIbIK
KaKTapblH KaHaraTTaHy J9peKeci akmaparTapAbl *KMHAy MEH Tajjaybl OOJbIl TaOblIabl,
CamaHbIH ayBITKYJAPBIH OCKITYIIH 9/1iCTEMENTIK KYPaTIapbIHBIH KQKCTTEIITIMEH aHBIKTAIABI.

[udpnanaplpy yakbITbIHA CTAaHIAPTTAY MIHJIETTEpP1 Ka3ipri 3aMaHfbl HHHOBAIIUSUIBIK JKOHE
OHEPKACINTIK CasCaTThIH KaXeTTi Oip Oeiiri OOJBIT KalbllTacaabl, Oy SKOHOMHKAIIBIK
KbI3METTEp/IiH OipKaTapblHJa e3repictepre anbi keneni. CTaHaapTap MEH KbI3METTEp ©3/1epiHiH
KYPbUIBIMBI )KaFbIHaH OHEPKICINTIK OHIIpICTE Ka31pri Ke3/1er1 AKOoFapbl TEXHOIOTHSUIBIK cajaiapia
Oipkarap Mocesenep/iH >KajlmbljamMa IIeNIMJIepiHiH OarbITTapsl Oousbin TaObutaabl. JleMek,
CTaHJAPTHU3AIMS asICHIH 12 MHHOBAIIUSUTBIK JaMY IbIH allIbIKTBIFbI MEH KbUIIaM/IBIFBIH KAMTaMachl3
€Ty MaHbI3/lbl Oonbin ecenrenesi. byn skarmaitnmapia ocbl KbI3METTEpAl OpBIHAAY HHUETTI
JKaKTap/blH >KaHA TEXHOJIOTUSHBIH TEXHHUKAIBIK OCIMAUIIKTEpI MEH KaKETTI MYMKIHIIKTEpiH
KOJIJJaHy apKbUIbl ©3apa KeJliciMAep jkacacyFa MYMKiHJIIK 6epyi Tuic [7, 8].

Byrinri Tanma onemaik 3KOHOMHKAJAH €JJIIH SKOHOMHUKACH OipiaMa 0eJieK KbI3METTEpi
apKachlHJa JXyHenepaiH OIpiryiHiH Kajambl Kypajaaapbl peTiHzae OipkaTap miatdopmanapabiH
CTaHAapTTapMeH OaljaHbICThIpa Maiijia O0ybl JaFAbUIap/AblH OaFbITTapbIH JKEHIIAETENl JKOHE
OHEPKOCINTIK KICIMOPBIHAAP/AbIH MHHOBAIMUIBIK MOCUIENEpIHIH IIemIiMAepiH JalbIHaayFa
CEIITITH TUTI3€E.

MeniH oifpimMIna, OyHIal »ardaiga craHAapTTapAbl €NiMi3IiH ©eHepkaciOiHe HHUQPIIBIK
TEXHOJIOTUSTHBIH JKOFapbl MaKCaTThl KbI3METTEp VIIIH EHTi3yre, camajbl JKOHE €H KaKeTTi
HISIMICPIIH ©OCyre, COHAAN-aK Ke3-KeNreH TUIMII OOJIBIN CaHaNaThIH OW3HEeC-YpAICTepAiH
oJlapMeH OipiryiH KaMTamachl3 eTyre OarbIT Oepy KEpeKTIiriH ecKepy THic.

Ochbl KBIBMETTEP/IIH apKachlHIA eTIMI3AIH CTaHAapTapbl OOWBIHINA aKBULABI OHIIPIC
callachblHIa YITTHIK CTaHAApTTapAelH Oipkarap Oemiri kaObuimanran. Ocbl  alTBUIFaH
CTaHJApPTTApAbIH HEri3iHAe Kejeciled HOPMAaTUBTIK-TEXHUKAIBIK KYXKaTTapAbl aTal eTyre
6omaapl, 0N ©3 Keserinae HUGpPIIBIK KocapiaHy cajlachlHa Oakbulay jKacayllbl, SFHU Tayapiap,
pecypcTap MeH aJjlaMi KaluTaJAapAblH OHAIPICTIK YpAicTepaiH OipKaTap KypajaapblH BUPTYalbl
Kepyi Oouibin cananasl. L{usapiblk KocapiaHy OipKaJIbIIThl XKoHE TYPAKThl 1aMy/Ibl KAMTaMachl3
eTe OTBIPHIN, eHJIIpicTeri Ou3Hec-ypaicTepil 6ackapy MeH OakbUIayIblH TUIMJILUIITIH apTThIpyFa
MYMKIHIIK Oepe/i, KayinTi OaFbITTap bl aHBIKTAIbI, OOKaMMEH jKacalaThlH KbI3MET KOpCeTy Il
OPBIHIAMIBI.

IMajinananblIFaH dae0ueTTep Ti3iMmi:
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B coBpeMEHHBIX YCIOBHSAX DPa3BUTHUS 3KOHOMHUKH UEJIOBEUECKUN KaluTall CTAHOBUTCS
OJJHUM U3 KIIOYEBBIX (DAKTOPOB KOHKYPEHTOCIIOCOOHOCTH OpraHu3alMii M pPEruoHOB.
D¢ dexkTrBHOE B3auMoieiicTBIE paboToIaTeNneii 1 00pa30BaTENbHBIX YUPESKACHUN CIIOCOOCTBYET
(GOopMHPOBAHNIO NPOPECCUOHATBHBIX KOMIIETEHIMH, COOTBETCTBYIOIIMX TPEOOBAHUSAM pBIHKA
TPy/a, CHUKEHUIO JIe(UINTa KBATM(UIIMPOBAHHBIX KaIPOB U MOBBIIICHUIO KAY€CTBA MTOATOTOBKH
CIELUAIHCTOB.

Lenpto uccnenoBaHus SBISAETCS pa3padOTKa MPEATIONKEHHHA 1O COBEPUICHCTBOBAHUIO
B3aumojaeiictBuss AO «CIIK Tapa3» ¢ BbICIIMMH y4e€OHBIMH 3aBEICHUSIMH W JIPYTUMHU
00pa30oBaTeNbHBIMU YUPEXKJICHUSIMH B 00JacTH TOATOTOBKM M TIOBBIIICHHUS KBaJU(HUKAIUN
KagpoB. B Xxozme uccinenoBaHus HMCIOJIB30BaHbl METOJbl aHAJIU3a U CHUHTE3d, CPABHUTEIILHOIO
aHan3a, 5KOHOMUKO-CTaTHCTUYECKOTO aHAIN3a, aHKETUPOBAHUS M SKCIIEPTHON OLIEHKHU.

PesynpraThl  MccieoBaHUS  IOKa3ald,  YTO  OCHOBHBIMU  HAIIPABICHUSIMHU
COBEPILICHCTBOBAHUS B3aMMOJCUCTBHS SBISIOTCS Pa3BUTHE MPAKTUKO-OPUEHTHPOBAHHOTO
0o0y4yeHMsI, PACHIMPEHHE CUCTEMBbI IPOM3BOJACTBEHHBIX IPAKTUK U CTAKUPOBOK, BHEIpPEHHE
HACTaBHUYECTBA, CO3JaHHE COBMECTHBIX OOpa30BaTEIbHBIX MPOTPaMM M HCIIOJIB30BaHHE
UGPOBBIX TEXHOJNOTWH B OO0ydeHMM NepcoHana. Peanusauus HpeioKeHHBIX MEpONPUATHIMA
MO3BOJIUT  TOBBICUTH  KadeCTBO  KaJpOBOrO  oOecreueHus OpraHu3aliH, YIYy4lIUTh
npo¢eCCHOHATIBHYIO MOATOTOBKY MOJIOJBIX CHEIMATIMCTOB U 00ECIIeUUTh YCTOHYMBOE pa3BUTHE
KaJIpOBOT'0 IIOTEHIMAIA.

KiroueBble ci10Ba: KaJpoBblil NOTEHIMAN, YEIOBEUECKU KaluTall, OJArOTOBKA KaJpoB,
NOBBIIIICHNE KBATU(UKAIIMA, HACTaBHUYECTBO, COLMAIBHOE MApTHEPCTBO, KOPHMOPATUBHOE
oOyuenue, AO «CIIK Tapa3».

AHHoTanus: Makananga YipIMIapAbIH JKOFaphl OKY OpPBIHIAPBIMEH KOHE 0acka Ja OuriM

Oepy MekeMenepiMeH KOcImopblHAa KaApiapAsl Jaspiiay >kKoHE OUTIKTUIINH — apTThIpY
caJIaChIHAAFBI ©3apa i1c-KUMBLIT MAceesepi 3epTTee/i.
OKOHOMUKAaHBI IaMBITYJbIH Ka3ipri *arAalblHIa aJaMy KalnuTal YHbIMAAp MEH aiiMaKTap/blH
Oocekere KaOUIETTUIITIHIH HET13T1 (akTopiaapbIHbIH OipiHe aiiHamyzaa. JKymbic Gepymiiiep MeH
6u1iM Oepy MekeMenepiHiH THIMI1 e3apa iC-KUMbLIbI €HOEK HapbIFBIHBIH TajanTapblHa COWKec
KEJIETIH Koc101 KY3bIpeTTep/Il KaJIbINTACThIPYFa, OUTIKTI KaIpJiap/AblH TallIbUIBIFbIH TOMEHAETYTE
KOHE MaMaHJap/bl aspiiay canachlH apTThIpyFa bIKIa eTel.

3eprreyain Makcatel "Tapa3 OKK" AK-HbiH kaapnapasl naspriay koHE OUTIKTLIITIH
apTTHIPY CaJlaChIH/AFBI J)KOFAphl OKY OpPBbIHJApbIMEH jkoHEe 0acka ja OiiM Oepy MekeMenepiMeH
e3apa 1C-KMMbBUIBIH JKETUIAIPY >KOHIHJAE YCBIHbICTap o3ipjey OoJbil TaObLIaAbl. 3epTTey
OapbIChIHAA Tajjay >KOHE CHHTE3, CaJbICTBIPMalbl Tanjgay, JKOHOMMKAJBIK-CTaTHCTUKAJIBIK
Tajjay, cayajlHaMa JKOHE caparnTaMaiiblK Oaranay 9/1icTepl KOMAaHbUIIbI.

3epTTey HOTMXKEJepl e3apa iC-KUMBUIIbI KETUAIPYAIH HETi3rl OarbITTapbl TaxipuOere
OarpITTaJFaH OKBITYIbl JaMbITy, OHJIPICTIK TXIpuOenep MeH TarbuIbIMAaManap XKyHeciH
KEHEHTY, TONIIMIepIIiKTI eHri3y, OipyieckeH OutiM Oepy OaraapiaManapbiH KYpy jKOHE IepCOHAN b
OKBITYZIa A(MPIIBIK TEXHOIOTHSIIAPABI Maiaanany OO TaObUIATHIHBIH KOPCETTi. ¥ CHIHBUIFaH
ic-1apanap/pl icke achlpy YHBIMABI KaJpJbIK KaMTaMachl3 €Ty carachlH apTThIpYyFa, XKac
MaMaHJapAblH KociOM AaspJIbIFBIH JKAKCapTyFa *OHE KaJpJbIK QJIEYyeTTI TYPAKThl JaMBITY/IbI
KaMTaMachl3 €Tyre MyMKIHJIK Oepei.

Tyiiinai ce3mep: KaipiblK oneyeT, aJaMH KaluTall, Kajapiap Jaspiay, OUTIKTUIIKTI
apTThIPY, TAIIMIEPIIIK, dJICYMETTIK SPINTECTIK, KOPIOPATUBTIK OKbITY, «Tapa3z OKK»AK.

Abstract: The article examines the issues of interaction of organizations with higher

education institutions and other educational institutions in the field of training and advanced
training of personnel at the enterprise.
In modern conditions of economic development, human capital is becoming one of the key factors
for the competitiveness of organizations and regions. Effective cooperation between employers
and educational institutions contributes to the formation of professional competencies that meet
the requirements of the labor market, reduce the shortage of qualified personnel and improve the
quality of specialist training.
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The purpose of the study is to develop proposals for improving the interaction of JSC SEC
Taraz with higher education institutions and other educational institutions in the field of personnel
training and advanced training. The research uses methods of analysis and synthesis, comparative
analysis, economic and statistical analysis, questionnaires and expert assessment.
The results of the study showed that the main areas for improving cooperation are the development
of practice-oriented training, the expansion of the system of production practices and internships,
the introduction of mentoring, the creation of joint educational programs and the use of
digital technologies in staff training. The implementation of the proposed measures will improve
the quality of the organization's human resources, improve the professional training of young
professionals and ensure the sustainable development of human resources.

Keywords: human resources, human capital, personnel training, advanced training,
mentoring, social partnership, corporate training, JSC SEC Taraz.

B ycnoBusx uu¢ppoBoil TpaHchopManuu SKOHOMHUKH, pPa3BUTHS HMHHOBAIIMOHHBIX
TEXHOJIOTMM W YCUJICHUS KOHKYPEHIIMM OCOOYI0 aKTyaJlbHOCTh IpUOOpeTaeT mpodiiema
HOJArOTOBKU KBANU(DUIMPOBAHHBIX Ka/ipoB. COBpEMEHHbIE OpraHU3alMK HYKJIAal0TCs HE TOJIBKO B
crienuanucTax, oonmagarmux QpyHIaMeHTaIbHBIMU 3HAHUSAMHU, HO M B paOOTHHKAX, CIIOCOOHBIX
OBICTPO aJaNTUPOBaTbC K M3MEHEHUSM BHEUIHEH cpefpbl, 3(QQEeKTHUBHO HCII0JIb30BaTh
COBPEMEHHbBIE TEXHOJIOTMH U IPUHUMATD YIIPABICHUYECKUE PEILICHUS.

OnHUM M3 KJIIOYEBBIX (DAKTOPOB IMOBBILICHUS KOHKYPEHTOCIIOCOOHOCTH OpraHu3anui
cTaHoBUTCA 3(pPeKTHBHOE B3auMo/ieiicTBrE paboToAaTeNel ¢ BRICITMMH Y4eOHBIMHU 3aBEICHUSIMA
U JIpyTMMH 00pa3oBaTelIbHBIMU YUpPEKICHUAMHU. Takoe B3auMMOJAEHCTBHE 00OecreyuBaeT
corjlacoBaHue 00pa30BaTENbHBIX IPOrpaMM C MOTPEOHOCTSIMM PpbIHKA TPYyJa, CHOCOOCTBYET
Pa3sBUTHIO MPAKTUYECKMX KOMIIETEHLUH 00ydaroumxcs U (GOpMHUPOBAHUIO KaJpOBOIO pe3epBa
JUISL TIPEITPUSATHI.

B PecnyOnuke KazaxcraH BoOmpockl MOATOTOBKM KaJpOB pPaccMaTpUBAIOTCS Kak
BOKHEHNIIEE HANpaBJICHHUE TOCYAApCTBEHHOW mMonuTuku. B KoHuenuuu pa3BUTHS BBICIIETO
oOpa3zoBanus u Hayku Peciyonmuku Kazaxcran Ha 2024—2029 rozapsl oco6oe BHUMaHuUE yAeIseTcs
Pa3BUTHIO MPAKTUKO-OPUEHTHUPOBAHHOTO 00YUEHHUs, MHTETpallii 00pa3oBaHusl, HAYKU U On3Heca
, @ TAKKe MOBBIIICHHUIO KAueCTBa YeI0BeYecCKOoro kamurana [1].

Oco6oe 3HaueHue JaHHBIC MPOIIECCHl TPUOOPETAIOT ISl OPraHU3aIUi, OCYIIECTBISIFOITNX
NeSITeIbHOCTh B c(hepe peruoHanbHOro pa3Butus. OJHON M3 TakuX opraHuzauui seisercs AO
«CouunanpHO-IpeAIpUHUMATENbCcKas kopropanus «Tapas», 1esTebHOCTh KOTOPOIl HampaBiieHa
Ha MPUBJICYECHNE UHBECTULIMN, TIOJACPKKY NPEANPUHUMATENBCTBA, PEANU3ALMI0 COLUAIbHBIX U
MHBECTUIIMOHHBIX IPOEKTOB, a TAK)KE pa3BUTHE SKOHOMUKH JKamObuICKOi 00acTy.

D¢ ¢dexkTuBHOCT, peanu3alui JAaHHBIX 3ajJad BO MHOIOM 3aBUCHUT OT YPOBHSA
npoecCHOHANBbHOM  TMOATOTOBKM  COTPYJHHKOB, KadecTBa KaJpoOBOro oOecrneyeHuss u
CIOCOOHOCTH OPraHM3aLIMH AANITUPOBAThCA K COBPEMEHHBIM TpeOOBaHUSAM phIHKA Tpyaa. B aToii
cBs3M coBepuieHcTBOBaHMe B3aumonenctBus AO “CIIK Tapa3z» c¢ o0pa3oBareiabHbIMU
YUPEKACHUSAMHU SBISIETCS BAKHBIM YCIOBHEM IOBBIIICHUS A(PPEKTUBHOCTH JESATEIBLHOCTH
OpraHM3aly U pa3BUTHUs YEJIOBEUECKOI0 KalnuTana peruoHa.

UCCIIEIOBaHMS 3aKJO0YaeTcs B pa3paboTKe PEKOMEHJAIUil MO COBEpPUICHCTBOBAHUIO
B3aumojeiicteus AO “CIIK Tapa3» ¢ BbICIIMMH Y4€OHBIMH 3aBEJCHUSAMU M JAPYTHMHU
00pa30BaTeNbHBIMH YUPEXKICHUSIMHU B cepe MOATOTOBKH U MOBBIIECHUS KBATHU(PUKAIUU KaJApPOB.
Teopernueckrne OCHOBBI MCCIEIOBAaHUS 0a3sUpPyIOTCS Ha KOHIIETIMU YeJIOBEYECKOro KamuTala,
paszpaboransoii I'. bekkepom u T. llynprem. CormacHo AaHHOW KOHIETIIUM, WHBECTUIIUU B
oOpa3oBaHue, Mpo(hecCHOHAIBHYI0 MOATOTOBKY M TOBBIIICHHE KBAJTU(PHUKAIMU CIOCOOCTBYIOT
POCTY MPOU3BOJUTENIBHOCTH TPyAa U 00€CIeYNBAIOT JOJITOCPOYHOE COLUAIBHO-DKOHOMUYECKOE
passutue [2; 3].

BKJIAJl B pa3BUTUE TEOPUM YINPABJIECHUS YEIOBEUECKUMH pecypcaMu BHecId M.
Apwmcrponr, I'. leccnep u I1. Ipykep. MccnenoBarenu oTMEYaroT, YTO KOHKYPEHTOCTIOCOOHOCTD
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OpraHu3ali BO MHOTOM OIIPEIEISIETCsl KAUYeCTBOM YEJIOBEYECKOro Kanurtana 1 3 (peKTUBHOCTHIO
CHCTEMBI YIIpaBJIeHUs NepcoHaioM [4; 5; 6].

B3aUMOJICHCTBHS 00pa3oBaTEIbHBIX YUPEXKICHUN U paboToaaTeneil paccMaTpUBAIOTCS B

paboTax OTe4eCTBEHHBIX M 3apyOekHbIX yueHbIX. [To muenuto K. XK. KoxxaxmeToBoH, connaabrHoe
NapTHEPCTBO MEX/1y OPTaHU3AUAME 1 00pa30BaTeIbHBIMU YUPEKICHUSIMH TIO3BOJISIET TOBBICHTD
MPAKTUYECKYIO0 HAIPaBJICHHOCTh OOYYEHHS M OOECHEeUuTh COOTBETCTBHE MNpOecCHOHATbHON
MOJTOTOBKU TPEOOBAHMSIM phIHKA Tpya [7].
UccnenoBanuss OECD moka3biBaloT, 4TO pa3BUTHE CHCTEMBI HENPEPBIBHOTO OOyYEHUS H
B3auMoOJIeiicTBUA  paboTozmarteneii ¢ 00pa3oBaTeNbHBIMH  OpPraHU3ALUSMHU  CIIOCOOCTBYET
MOBBILIICHUIO Ka4eCTBa HABBIKOB PAOOTHUKOB M 00ECIIEUNBAET YCTONUYNBOE Pa3BUTHE YIKOHOMUKHU
[8]. B noxname OECD Skills Strategy Kazakhstan ormeuaercss HEOOXOIMMOCTh pacIIUPEHUS
COTpyIHUYECTBa OM3HEca W OOpa30BATEIbHBIX YUPEKICHHUI IJIs YCTPaHEHUS HECOOTBETCTBUS
MEX/Ty MOJIrOTOBKOH CIICIUAIUCTOB M MOTPEOHOCTAMHU paboToaareei [9].

B nocnennue roasr B Kazaxcrane akTUBHO pa3BUBAETCS MPAKTUKA AyallbHOTO OOY4YeHHs,
[pelyCMAaTPUBAIOLIAsl COYETaHUE TEOPETUYECKOM IOATOTOBKM M IMPAKTUYECKOro OOyudeHus
HEMOCPEACTBEHHO Ha mnpeanpusatusx. CoriacHo wuccienoBaHUsSIM MUHHCTEPCTBA HAYKU U
BeIcIIero oOpasoBanus PecnyOnmku KaszaxcrtaH, JaHHBIA MOIXOJ CIIOCOOCTBYET IOBBIIICHUIO
YPOBHSL TPYAOYCTPOMCTBA BBIMTYCKHUKOB UM COKpPALICHUIO TEpUOAa afanTallud MOJIOABIX
crermanucros [10].

Hecmotpsi Ha 3HauMTENbHOE KOJIMYECTBO HMCCIEAOBAHUN B JaHHON 001acTH, BOMPOCHI
COBEpLICHCTBOBAHUS B3aUMOJIEHCTBUSL OpraHU3aluil ¢ o0pa30BaTEIbHBIMU YUPEXKICHUSIMU Ha
pPErHoHAILHOM YPOBHE TPeOYIOT naibHeiero nzydenus. OcoOeHHO 3TO KacaeTcsi OpraHu3alluii,
OCYIIECTBIISIIOLINX JCATEIBHOCTh B c(epe COIMaIbHO-3KOHOMUYECKOTO DPa3BUTHS PETHOHOB,
BKJIIOUAsi COLIUATIBbHO-TIPENTPUHUMATEIBCKHE KOPIIOPALIUH.

X0/I€ HCCIeoBaHUs TMpoBeAeH aHanu3  B3aumopeiictBus AO  «ComuanbHo-
npearnpuHUMaTenbekas kopropaius «Tapas3y ¢ BbICHIMMU y4e€OHBIMU 3aBEICHUSIMU U JAPYTUMHU
00pa30BaTeNbHBIMU YUPEXKICHUIMHU B c(hepe MOATOTOBKH U MOBBIILIEHUS KBaTU(UKALNUN KaJpOB.

“CIIK Tapa3z» siBiseTcsi perMOHaJIbHBIM MHCTUTYTOM pa3BuTHs JKaMObUICKOH o0nacTH,
OCHOBHBIMH HAIPaBICHUSIMH JI€ATEIbHOCTH KOTOPOTO BBICTYIAIOT NMPHUBJIEUEHUE WHBECTHUIIMM,
CONPOBOXKACHUE HWHBECTULMOHHBIX IIPOEKTOB, pPEalu3aldsg TI'OCYJapCTBEHHBIX IPOrpaMM
HNOJEPKKU MPEANPUHUMATENBCTBA, Pa3BUTHE arpONPOMBIIIIIEHHOIO KOMILJIEKCA U YIIpaBJIeHUE
aKTUBaMM peruoHa. CTpaTerHuecKUMH HAIPaBICHUSIMU AEATENbHOCTH KOPIOpAIMU SBISIOTCS
IPUBJIEYCHHNE HWHBECTOPOB, CO3/IaHWE HOBBIX TMPOM3BOJACTB, TOBBIIIEHUE JIOCTYIHOCTHU
¢unancupoBanus cyobekToB AIIK u nossimenne 3ppekTuBHOCTH yIIpaBIeHHUs aKTUBAMH.

[IpoBeneHHbI aHaMW3 MOKa3ad, 4YTO B IOCJIEIHHUE TOJbl JESATENIbHOCTh KOPHOpalHUH
XapakTepu3yeTcs MOJ0XKUTEIbHOM IUHAMUKOM (PMHAHCOBO-?KOHOMHMUYECKHX Moka3zarenel. [lo
utoram 2025 roma AO “CIIK Tapaz» Brepsbie ¢ 2020 rosa 3aBepmnio (PUHAHCOBBIN TOJ] C YUCTOU
npuObLIBIO B pazmepe 183 mutH TeHre. OTHOBPEMEHHO aKTHUBbBI OpraHU3aluy yBEIUUMINCh Ha 13
MJIpA TeHre u jpocturad 61 mupna TeHre npotuB 48 MipA TeHre roaoM paHee. OCHOBHBIMHU
dakTopamMu pocTa CTaqu (PUHAHCUPOBAHHE MHBECTUIIMOHHBIX MPOEKTOB B arpoIpOMBIILIEHHOM
KOMIUIEKCE M Pa3BUTHE MaJIbIX POMBIIUICHHBIX 30H [16].

Ta6mmma 1 — OcroBHble TokazaTenu nesareabHocTd AO “CIIK Tapasy

Ne | TToka3artesb 2024 r. 2025 . N3menenne
1 | AKTUBBI, MJIDJT TECHTE 48 61 13
2 | Yucras mpuObLIH, MITH OTpHULIATENbHBIN 183 yIIydleHue
TEHTe pe3yibTar
3 | O0beM puHAHCUPOBAHUS 2,4 3,4 1,0
0 MIPOEKTY «AYBUI
aMaHaThl», MIIPJ TEHIe
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4 | KomnuecTBO 300 450 150
poUHAHCHPOBAHHBIX
IIPOCKTOB

ITpuMeuanue: COCTaBICHO aBTOPOM Ha MaTepuaiax [16].

[TonydeHHble pe3ynabTaTbl CBHUICTEIBCTBYIOT O pPAaCIIMPEHUM MAacCIITabOB JeSTEeIbHOCTH
opranu3zaiuu. B mogoOHbIX ycloBHsIX 0co00€e 3HaueHue mpruobdperaeT o0ecrieueHrne OpraHu3aIiu
KBAJM(HULHUPOBAHHBIMU CIIEIIMATUCTaMU B OOJIACTH SKOHOMHKH, (PMHAHCOB, MHBECTULIMOHHOTO
aHaJIM3a, IPOEKTHOI'O YIIPaBJICHUS], FOPUCIPYACHLIUY U TOCYIaPCTBEHHOIO YIIPaBJICHMUS.
HccnenoBanue MOKa3ajno, YTO CYILECTBYIOLIAas CUCTEMa B3auMOZEWCTBUS paloTopareseil U
00pa30BaTENIbHBIX YUPEXKICHUI B PETHOHE XapaKTEPU3YeTCsl PsIiOM IIpodIieM:

- HE/IOCTaTOYHBIN YPOBEHb MPAKTUUECKOM MOJATOTOBKH BBIITYCKHUKOB,;

- OTCYTCTBUE YCTOMYMBON CUCTEMBI HACTABHUYECTBA,

- OTPaHUYEHHOE yyacTue paborojaTesneil B pa3paboTke 00pa3oBaTeIbHBIX IPOrpamMM;

- HEJIOCTaTOYHOE Pa3BUTHE AYaIbHOI'O O0y4EHUs;

- HECOOTBETCTBHE OT/IEJIbHBIX KOMIIETCHIIUN BBIITYCKHUKOB TpeOOBaHUAM paboToaaTenei.

Jliss BBIABIICHHS OCHOBHBIX IPOOJIEM IOATOTOBKM KaJIpoB OBUI TPOBENEH aHalW3 MHEHHI
pabOTHUKOB OpraHU3alHH.

Ta6ymma 2 — OcHOBHBIE MTPOOJIEMBI TOJTOTOBKH MOJIOABIX CIEIIUATNCTOB

Ne IIpo6aema JoJis1 onpoieHHbIX

padOTHUKOB, %
1 Henocratok mpakTHYECKUX HABBIKOB 84
2 OTtcyTcTBUE OMbITa pabOTHI 76
3 HepnocraTouHoe 3HaHKne JOKYMEHTO0OOpOTa 64
4 HenocraTounslil ypoBeHb IU(GPOBBIX KOMIIETEHIUI 56
5 TpynHoCTH 1€10BOM KOMMYHHKAIIUH 44
ITpuMeuanue: COCTaBICHO aBTOPOM Ha MaTepHraax [16].

[TonydeHHble NaHHBIE CBUAETEILCTBYIOT O TOM, UYTO Hamboyiee cepbe3HOUl MpobiIeMoii
SBJISIETCSI HEJIOCTAaTOK TMPAKTHYECKOW MOATOTOBKM BBIMYCKHUKOB. bosnee 80 % pecrnoHaeHTOB
OTMETUJIIM HEOOXOAMMOCTh YCHJICHHMSI TMPAKTUYECKOW COCTaBISIONIEH 00pa3oBaTEIbHOTO
nporiecca.

BMmecre ¢ TeM pe3ynbTaThl HCCIEA0BaHUS MOKA3alli BHICOKYIO 3aHHTEPECOBAHHOCTh PAOOTHUKOB
OpTaHW3aIH B PA3BUTHH COTPYIHUICCTBA ¢ 00pa30BATEILHBIMY YUPEKICHUSIMHU.

Tabmuma 3 — IlpeamouruTensHble (GOPMBI B3aMMOACHCTBUS OpraHM3alWUd C y4eOHBIMH
3aBEJICHUSMU

Ne dopma B3auMO/1eiiCTBUS Hoasi pecnongentoB, %

1 ITpon3BoIcCTBEHHAs IPAKTHKA 80

2 CTaXMpOBKH BBHIITYCKHUKOB 72

3 CoBMecTHBIE 00pa3oBaTeNIbHbIE TPOTPAMMBI 64

4 | HacraBHHYECTBO 60

5 Jlexmu CIenMaINCTOB-TIPAKTHKOB 52

6 JlyasibHOE 00yueHue 48

[IpuMeuanue: cocTaBiIeHO aBTOPOM Ha MaTepuainax [16].

nokasaj, 94ro HambOonee 3()(HEeKTHUBHBIMU MHCTPYMEHTAMH B3aUMOJICHCTBUS SBISIOTCS
NPOU3BOACTBCHHAS MPAKTHUKA, CTAXHUPOBKM M COBMECTHBIE OOpPA30BATEIBHBIC IPOTPAMMBI.
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NmenHo maHHble (OpPMBI  COTPYIHUYECTBA  MO3BOJIIOT  MAKCUMAIBHO  MPUOIU3HUTH
00pa3oBaTelbHBII Mpoliece K pealbHbIM MOTPEOHOCTSIM paboToIaTeeH.

BHUMAaHHE B MCCIIEOBAHUU YJICIIEHO MPOEKTY «Aybul amaHaTe». C centsops 2025 roga
yepe3 AO «CIIK Tapas» ocymecTBisieTcss (pUHAHCHPOBAHUE IMPOCKTOB HACEIICHHSI 32 CYET
BO3BPATHBIX cpencTB. [1o mATOMY HampaBICHHUIO MPOrPaMMBI (OTKPBITHE COOCTBEHHOTO Jeja)
npoduHancupoBaHo 450 nmpoekToB Ha cymmy 3,4 muipj TeHre. Peanmsarus mogo0HBIX MporpaMM
TpeOyeT MpHUBICUYEHHUS CIEIHMAIMCTOB BBICOKOW KBaIM(UKALUU B OO0JIACTH KPEIUTOBAHUS,
(MHAHCOBOT'O aHAJIM3a U COMTPOBOXKICHUS MPOCKTOB [16].

pe3ysibTaTte IMPOBEJCHHOTO HCCIEAOBAHUS pPa3pabOTaH KOMIUIEKC MEPONpPHUATUH 10
COBEPIICHCTBOBAHUIO B3aUMOJICHCTBHUS OPraHU3aui ¢ 00pa30BaTEIbHBIMU YUPEKACHUSIMH.
Tabnuua 4 — [IpeqiaraemMpie MEpOIPUSTHS 110 COBEPIICHCTBOBAHUIO MOJITOTOBKH KaJJPOB

Ne Meponpusitue OxxuiaemMblil pe3yJbTat
1 Coznanue COBMECTHBIX ITogroroBka cenuaIvCcTOB ¢ y4€TOM
00pa3oBaTeNbHBIX IPOrPaMM norpebHocTel paboronaTesns
2 Pa3BuTtHe cucremsl [loBpllIEHNE TPAKTUYECKUX HABBIKOB CTYJCHTOB
IIPOU3BO/ICTBEHHOMN NPAKTUKU
3 BHenpeHnue HacTaBHUYECTBA CoxkpalleHre neprosa aganTaliuyd MOJIOAbIX
CHELIMAINCTOB
4 Co3pnaHue KajipoBOro pe3epsa dopmupoBaHue 0a3bl MOTEHIHATBHBIX
COTPYJHUKOB
5 Pa3Butue KopnoparuBHOro [oBblienue kBanupukau paboTHUKOB
o0OyueHus
6 Hcnonb3oBanue nudpoBbIx Poct noctynHocTH 00pa3oBaTeNbHBIX IPOrpaMM
TEXHOJIOTUI 00yUYeHUs
[TpumMedaHue: COCTABICHO aBTOPOM Ha Marepuaiax [16].

[IporHo3Hast oneHka 3()QEKTUBHOCTH TMOKAa3bIBA€T, YTO pealu3alusl YyKa3aHHbIX
MEpONPHUATHIA TO3BOJIUT YBEJIMYUTH JIOJMI0 PAaOOTHMKOB, Mpouieqmux oOyueHue, 1o 55 %,
COKpATHTh TEPHOJ] afanTaliu MOJOAbIX crenuanuctoB Ha 30-35 % ¥ MOBBICHTH KadecTBO
KaJJpOBOT0 00eCTeYeHUsl OpraHU3aIIH.

ITo pe3ynbraTamM NpOBEAEHHOIO UCCIIEOBAHUS C(HOPMYITHPOBAHBI CIIETYIOIINE BHIBOJIBI:

1. B3aumogeiicTBue oOpraHuM3aluil ¢ BBICIIUMH YYEOHBIMM 3aBECHUSIMH SIBISETCA
BOXHEHIIMM  3JeMEHTOM  (OpMHpOBaHHMS  YEJIOBEYECKOIO  KamuTajla W IOBBIIIEHUS
KOHKYPEHTOCIIOCOOHOCTH OpraHu3aluil.

2. AO «CIIK Tapa3» BBICTYNaeT OIHMM M3 KIIOYEBBHIX WHCTHTYTOB DPETHOHAIBLHOTO
pa3BuTtHus JKamObUICKONM 00NacTM M HYXKJIaeTcs B IOCTOSHHOM OOHOBJIEHHU KaJpOBOTO
MOTEHLMaNa.

3. OCHOBHBIMHU TpOOJIEMaMU MOJATOTOBKH KaJpOB SIBIISIOTCS HEIOCTATOK MPAKTHYECKUX
HABBIKOB Y BBIMMYCKHHUKOB, OTCYTCTBHE OIIbITa pabOThl M HEAOCTATOYHBIH YPOBEHb HHU(PPOBBIX
KOMIIETECHIIUM.

4. CyuiecTByroliasi CHCTEMa B3aUMOIEMCTBHS € OOpa3oBaTEIbHBIMU YUPEKICHUSIMU
TpeOyeT NanbHENIIero pa3BUTHS U MHCTUTYIIMOHAILHOTO 3aKPETICHHS.

Ha ocHoBaHMM MPOBEIEHHOTO aHANM3a MIPeJIaraloTcs CIeyIoIe MEPOIPUSITHS:

- 3aKJII0YEHHE JOJTOCPOYHBIX COIVIALIEHUM O COTPYIHUYECTBE C By3aMHU U KOJUIEKaMH pPETHOHA
;

- CO3JJaHME CUCTEMBI TPOU3BOJICTBEHHBIX MPAKTHK U CTAXKUPOBOK;

- BHEJIPEHHE NHCTUTYTa HACTABHUYECTBA;

- pa3paboTKa COBMECTHBIX 00pa30BaTEIbHBIX IPOrpamMM;

- OpraHM3aIys KOPIopaTUBHOTO O0y4EeHHS paOOTHUKOB;

- (hopMupoBaHHE KaJpOBOr0 Pe3epBa U3 YUCIA CTYIEHTOB CTAPIIUX KYPCOB;

- BHeipeHue nu@poBeIX matGopm oOydeHHS U OLIEHKHW KOMITETCHITHM.
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Peanu3arust yka3aHHBIX MEPONPUATUN TTO3BOJIUT MOBBICUTH A((HEKTHBHOCTh MOATOTOBKH
KaJIpOB, YJIYYIIUTh Ka4eCTBO MPOGECCHOHATBHOM IMOJATOTOBKH BBIMTYCKHUKOB M YKPEMHUTH
kaipoBeIil moreHnuan AO «CIIK Tapazy.

[IpoBeneHHOE MCCaEAOBaHUE MOATBEPAMIIO, YTO d(PPEKTUBHOE B3aUMOACHCTBHUE OpraHU3AIMK C
00pa30BaTENbHBIMEI YUPEIKACHUSIMH SIBISICTCS OJHUM W3 BaXHEUIIUX (AKTOPOB yCTONYHUBOTO
Pa3BUTHS KaJIPOBOTO MOTCHIIHAIA.

npumepe AO CouuanbHO-TpeIIpUHUMATENbCKas Kopropauusi «Tapasy ycTaHOBIEHO,
YTO PAa3BUTHE CHUCTEMbI TOJTOTOBKM W TOBBINIEHUS KBaTU(DHUKAIMKA KaJpOB CIIOCOOCTBYET
MOBBIICHUIO Y()(DEKTUBHOCTH JIEATEIBHOCTH OpPTaHMU3AINK, YIYUIICHUI0 KadyecTBa peanu3alun
WHBECTHIIMOHHBIX M COIIMAIBHBIX ITPOCKTOB, a TAKXKE Pa3BUTHIO YEJIOBEYECKOTO KamuTaia
pervoHa.

XO0JIE UCCJIEIOBaHMS OBbUIM HW3Y4YEHBI TEOPETUYECKHE OCHOBBI B3aUMOJCHCTBUS
paboTonaTeneil © 00pa30BaTEIBHBIX YUPESIKICHUH, TPOAHATU3UPOBAHBI OCOOEHHOCTH KaJIPOBOTO
obecrieuenuss AO «CIIK Tapa3», BBISBICHBI OCHOBHBIC MPOOJIEMBI TMOJITOTOBKH MOJIOJBIX
CIEIUAIIMCTOB U pa3paboTaHbI MPEUIOKCHHSI IO COBEPIIICHCTBOBAHUIO COTPYTHUYECTBA C By3aMHU
1 KOJUIEIKAMHU.

[IpakTrueckas 3HAYMMOCTD MCCIICIOBAHUS 3aKJIFOYACTCS] B BO3SMOXKHOCTH MCIIOIB30BAHUS
NpEeMIOKEHHBIX pekoMeHaauuit B gesrenpHocTH AO «“CIIK Tapas3», a Takxke Apyrux
OpraHu3aIii, 3aMHTEPECOBAHHBIX B TOBBIIIEHWH KadyeCTBa MOJTOTOBKH KaJpOB M PAa3BUTHUU
KaJIpPOBOTO TIOTCHIIHAIA.
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KU JAMYJIA UHHOBALUSAJIBIK YPAICTEPAI BACKAPY
[lTepxan Myprasa atbiHIaFbl XanblKapalblK Tapa3 yHUBEPCUTETI
Alicek A., MarucTpaHT

Tyilingeme. Makanasa KocimOpbIHAAPIBIH WHHOBAIMUIBIK JaMybIH 0OacKapy »KoHE
JKacaH/Ibl MHTEJUIEKT TEXHOJOTHSUIAPBIH E€HT13y Macenenepi KapacThIpbUIFaH. VHHOBAIMSIIBIK
KBI3METTIH MOHI, TYpJIEpi, OMIpJiK HHKIbL, Oackapy KarujaJapbl MEH OMiCTepi TajJaHFaH.
KazakcTaHHbIH MHHOBALUAJBIK >KOHE HUQPIBIK JaMy KOPCETKIIITepi CHUMATTalbIN, eJAeri
WHHOBAIMSUTBIK OPTaHBIH Ka3ipri karmaiibiHa Oara OepinreH. KocimopbeiHmapaa WHHOBAIHSIIAP
MEH >KacaHJbl HMHTEIUIEKTTI KOJJAHYABIH apTHIKIIBUIBIKTAPBI, OJapAbIH OHIIPICTIK KOHE
0acKapymbUIBIK THIMAUTIKTI apTTBIpyJarbl peisi kepcerinreH. COHBIMEH KaTap >KacaH[bl
MHTEJIJIEKTT] €HT13y/I1H HEri3ri MapTTaphl, COHBIH 1ITHAE MaKcaTTap/Abl AYPHIC aHBIKTAY, Carallbl
JEPEeKTep KOPBIH KAJBINITACTBIPY, MEPCOHANIBIH OUTIKTIIITIH apTTBIPY kKoHE OacKapyIIbLUIBIK
JKayarKepIIUTKTI caKTay Mocesesepi KapacThIpbulFaH. 3epTTey HOTHXKelepi HHHOBALUsIAp MEH
JKacaH/lbl MHTEJUIEKTTI THIMJA1 YHJIECTIpy KOCIMOPBIHAAPIBIH TYPaKThl JaMybl MEH Oacekere
KaOlIeTTUTITIH apTThIPYABIH MaHbI3IbI (PAKTOPHI €KEHIH TONETACH/I1.

KinTTik ce3aep: wHHOBAIMS, MHHOBAIMSUIBIK KBI3MET, WHHOBALUSUIBIK MEHEIKMEHT,
YKacaHJIbl MHTEIJIEKT, HU(PIaHIBIPY, KOCIMOPHIH, MHHOBALIUSJIBIK AaMy, WHHOBAIMSUIBIK K004,
0ackapy, TEXHOJIOTHSUIBIK HHHOBAITUsIAp, Oocekere KaOlIeTTIIIK, aBTOMATTaHbIPY.

AHHOTanus. B craTtbe paccMOTpeHBI BOMPOCH! yIPaBiI€HUS WHHOBALIMOHHBIM Pa3BUTHEM
NPEANPUATH W BHEAPEHHUsS] TEXHOJIOTMM HCKYCCTBEHHOIO HMHTeIUIeKTa. IIpoaHamms3mpoBaHbI
CYIIHOCTh MHHOBAIlMOHHOM JEATEIbHOCTH, €€ BUIbI, )KU3HEHHBIN LUKJ, NPUHLIUIIBI U METObI
yhnpasieHus WHHOBanusAMH. IIpenctaBneHbl mokazaTeiay WHHOBAIMOHHOTO U LU(pOBOro
pa3zBuTus Kazaxcrana, a Takke J1aHa OLICHKAa COBPEMEHHOTO COCTOSIHUSI MHHOBAllMOHHOM CpeIbl
ctpanbl. [loka3aHbl IperMyIecTBa UCIOIb30BaHUSI MHHOBAIIMA U UCKYCCTBEHHOI'O MHTEIIJIEKTa
HAa TMPEANPUATHSIX, HX pPOJb B TOBBIIEHUU dSPPEKTUBHOCTH MPOU3BOACTBEHHBIX U
yhpaBieH4YecKuX IMpoueccoB. Ocoboe BHUMaHHE YAENIEHO YCIOBUSM YCHEIIHOTO BHEAPEHUS
MCKYCCTBEHHOT'O MHTEJUICKTA, BKJIIOYasi TOCTAHOBKY Iiesiel, popMupoBaHUE KaueCTBEHHOU 0a3bl
JNAHHBIX, TIOBBINICHHE KBaTU(UKAIMK TIEPCOHAJa M  COXpaHEHWE  yIpaBlIEeHYECKON
OTBETCTBEHHOCTU. Pe3ynbTaThl MCCIEIOBaHUS MOATBEPKIAIOT, YTO 3(PQPEKTHUBHOE COUETaHHE
WHHOBAIIMH U UCKYCCTBEHHOT'O MHTEIIJIEKTA SIBJISIETCA BaKHBIM (DAKTOPOM yCTONYMBOIO Pa3BUTHUS
U TIOBBIIICHUS KOHKYPEHTOCIIOCOOHOCTH MPEIPUATHHA.

KuroueBbie cJjioBa: WHHOBAlMM, WHHOBAIIMOHHAS JI€ATEIbHOCTh, HWHHOBAIMOHHBIN
MEHE/KMEHT, HCKYCCTBEHHBI WHTEIUICKT, HHU(PpOBHU3AIUs, NPEANPHUATHE, HHHOBAIIMOHHOE
pa3BUTHE, WHHOBALIMOHHBIA  MPOEKT,  YOpaBJI€HUE,  TEXHOJOTMYECKHE  WHHOBAIINH,
KOHKYPEHTOCIIOCOOHOCTh, aBTOMAaTHU3aIHSl.

Abstract. The article examines the management of enterprise innovative development and
the implementation of artificial intelligence technologies. The essence of innovation activity, its
types, life cycle, management principles, and methods are analyzed. The study describes
Kazakhstan's innovation and digital development indicators and assesses the current state of the
country's innovation environment. The advantages of applying innovations and artificial
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intelligence in enterprises and their role in improving operational and managerial efficiency are
highlighted. Particular attention is paid to the key conditions for successful Al implementation,
including clear goal setting, the development of high-quality data systems, employee competency
enhancement, and the maintenance of managerial responsibility. The research findings
demonstrate that the effective integration of innovation and artificial intelligence is a crucial factor
for sustainable enterprise development and increased competitiveness in the modern economy.

Keywords: innovation, innovation activity, innovation management, artificial intelligence,
digitalization, enterprise, innovative development, innovation project, management, technological
innovation, competitiveness, automation.

JKahannany ke3eHiH/IE IKOHOMHKAHBIH K€3 KEJIreH CaJlaChIHBIH THIMAI JaMybl ©3€KTi
Mocenenepaiy Oipi Oomeim TaObUIambl. Kazipri ke3ge KocimopblHAapaa >KacaHIbl WHTEIIICKT,
WHHOBAIMSIApAbl KoJAaHy eTe MaHbAbl. KW koHe MHHOBaUMsIap apKbUIbl KOCITOPBIHAAD
OacekenecTik KablIeTTepiH apTThIPabl, KBI3METIHIH THIMIUTITIH KOFapJiaTaibl, OHIM MEH KbI3MET
canmacblH ketepeni. JKaHa ke3eHne OaplibIK KOCIHOPBIHIAAPIBIH aNJbIHIA TYpPFaH CYpaK —
YKAHATBIKTAP.Ibl TYPAKTHI TYPJE 13AECTipin, MyMKIHIITTHIIE KOJIIaHYy.

Onemueri o3ekTi JKahaHnplk WHHOBaUMSUIBIK UWHAEKCI OolbiHma Ka3akcran 139
mMemiiekeTTiH iminae 81 (uagexc 26,3) opbin ueneHin, Opta xxoHe OHTYCTIK A3us MeMIIEKeTTepi
apaceiHna Kazakcran kem0acmibl ymTikke Kipim oTbelp. Capanrama OapbichiHAa Kemecl
KOepCeTKilTep OaranaHaabl: HHCTUTYTTAp, aJlaMi KanuTaji, nHPpakypbuibiM sxoHe AKT nenreifi.

JKahannplK caHIBIK peHTHHT OoMbIHIIA 69 MeMIICKETTIH apachiHaa 39 OpbIH HMEJICHTEH.
Capanmbutapasin -~ Oaracel  Ooiteinmia  Kazakcran — «Kenemiekke — MaWbIHABIK) — YKOHE
«TexHONMOTUSIIBIK JaMy» KaTeropusiiapbl OONBIHIIA KOFaphl KOPCETKIIITEPTe KO KETKI3TEeH.

DNEKTPOHIBI YKIMETTIH JIaMy HHJIEKCi OoMbIHIIA emiMi3 139 MeMiekeTTiH inrinae 24 opbiH
HEJICHIIT OTBIP.

Kanmer onemme Tarbl Oip Karap KepceTkimrep 0ap, oiapisiH HeriiHae KasakcTaHHBIH
AIIEKTPOH/IBIK MHHOBAMIIUATIAPFa KaThICY JIEHT el OaranaHabl:

- OJIEKTPOHABIK KATBICYBl JaMBITy — Oyi KepceTkim OolbiHIa Ka3zakcran onem
KeII0acIIbUIaphl apachiHIa,

- OHJIAWH-KBI3METTEP/Il Maijanany — 8 opbIH. bys1 apajga MeMJeKeTTIK MopTai KbI3METIH
aTamn eTy Kepek,

- KOJDKETIMIUTIK KepceTkimn OoibiHma Ka3zakcran annmarel 30 MeMIIEKETTiH KaTapblHAA —
MHTEPHET KbI3METIHIH TOMEH Oarachl )KOHE *KaKChl OalIaHbIC,

- FBUIBIMU 3€pTTeYsep — OyJ1 OarbIT OOMBIHINA XKaFail ocangay Keneal.

Ocbl MHHOBaNUATAPAbIH OackM OeIiri KacaH bl MHTEJUIEKT KOPiHICI HEMECe COJ apKbIJIbI
1ICKe acajbl.

WHHOBAIMSIIBIK KBI3MET JIET€HIMI3 — KOJ1/1a 0ap TONBIK asiKTaFaH FhUIBIMU 3€PTTEYIep KoHE
d3ipreMeNepliH, COHBIMEH Oipre 0acka J1a FhUIBIMH-TEXHUKAIBIK JKETICTIKTEPIIH HOTHKEJIEPIH
HApBIKTa CYPaHBICKA HENICHETIH >KaHa HeMece KEeTUIIIPUIreH eHIMre, TIXipubene KOJIaHBIC
TabaThIH XaHA HEMECE JKETUIAIPUIreH TEXHOJOTHUSIIBIK YPAICKe eHTi3y OoifbiHma ypaic. backa
co30€H alTcak, >KaHAIIBUIIBIKTHI JKacay oHe OHBI €HT13y OOMBIHIIA Yp/Iic.

A7 MHHOBAIUS JIETeHIMI3 — HHHOBAIMSUIBIK KBI3METTIH HOTIOKeci. OJ HapbhIKTa CaThLIAThIH
’KaHa OHIM HeMece KbI3MET.

WunoBanusuiapapl Keneci OarbITTap OONBIHIIA JKIKTEHI1:

- MHHOBAITUSHBIH YKOHOMHKAFa ocepi,

- eHJIpic ypAiciHe acepi OoiibIHIIA,

- eHzipic (akTopiapbiHa acepi OONBIHIIA,

- KOJJaHy ayJaHbl OOWBIHIIIA,

- maiiga 6omy cebenTepi OolbIHIIA,

- TYTBIHY Naiaacel OOMBIHIIA.

Kongany asicbl 60WbIHIIIA HHHOBAIUSIAp OOJTIHEI]:

- TEXHOJIOTHUSIJIBIK,

- yHBIMIACTBIpYy-0OacKapyIbl,
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- 9KOHOMHKAJIBIK,

- MapKeTHUHITIK,

- QJIEYMETTIK,

- OKOJIOTHSUIBIK,

- aKmaparThIK.

Ocpl xOFapblIa aTalFaHAApAbIH 1C JKY31HJE KeHIHEH KOJJAAHBUIATBIHBI — TEXHOJIOTHSIIBIK
cUmaTTarel MHHOBaNUsap. bynap jkaHa eHIM, aHAa TEXHOJIOTHUSIIAD, JKAaOABIKTap, MaTeuasaap
TypiHAe 00JybI MYMKIH.

Y WBIMIACTRIPYIIBUTBIK WHHOBAIKSIIAP JCTCHIMI3 — KOCIMOPBIHABI 0acKapy YpaAiciHe jKaHa
Oackapy TocUIIepiH HeMece KYPBUIBIMIAPBIH CHT13Y.

DKOHOMUKAJIBIK MHHOBALIMSIAP - OYPHIH KOJIIaHBUIMAFaH MILIFBIHIAPABI OacKapy oAiCTepiH,
eHOeK aKbIHbI Teliey (hopmanapblH HeMece 0acka Ja SKOHOMMKAIIBIK CUITATTaFbl >KaHAIBIKTaP bl
€HT13Yy.

MapKeTHHITIK UHHOBAIMSUIAp JETeHIMI3 — jKaHa HapbIKTapFa HIBIFY jKOHE OJIapAbl OachIl
almy. OJIEyMETTIK MHHOBAIUsUIAp — OYPBIH COHJIBI KOJJIAHBUIMaraH EHOCKKE BIHTAJIAHIBIPY
oficTepiH KOJAaHy. OKOJOTHSJIBIK HWHHOBAIMSJIApD — KOpIIAaFaH OpTaHbl KOpFayJaa >KaHa
TEXHOJIOTHSUIAPABl  KOJJaHy. AKIapaTThIK WHHOBAIUSUIAP — KbI3BMET OaphIChIHIA JKaHA
aKIMapaTThIK TEXHOJIOTHSIIAPAbl KOJIJaHy OOJIbIN TaObLIA IbI.

WMuHoBammsl Heri3i €Ki JKaKThl VFBIM. bip KaFbIHaH anaTblH OOJICAaK, WHHOBALUS —
WHHOBAIMSUIBIK KBI3METTIH HOTHXKECl. AJl eKIHII >KaFblHAaH MHHOBALUA OJI WHHOBAIIHMSUIBIK
KBI3METTiH OapJIbIK CaThUIAPBIH KaMTUTBIH WHHOBANMSIIBIK YpIic. VHHOBaIUSIIBIK YpIic
OapeicbiHAa Oenriii Oip FRUIBIMU ON OapibIK (pasanapaaH eTill, ic KY31HIE KOJJIaHyFa sKapamibl
KHiMre aifHananel. COHbIMEH ipre Oenriiai Mep3iMHEH 0acTarl cojl ©HIM HeMece Yp/Iic maiiia okerne
OacTtaiipl. AJl YIIIHII )KaFbIHAH MHHOBAIIKSI OJ1 MTHHOBAIIMA 3aThIHA )KaHA CUIATTap/Abl HT13Y Jem
TYCiHEMI3.

Kes kenren kocimopblHIa HHHOBAIIMS JlaMy MaKcaThIHIa MHHOBALMAIBIK 0acKapy Kaxker.
NHHOBanmsutbIK Oackapy JEreHiMi3 — HHHOBAIUSUIBIK YPIIC OapbhIChIHAA Maiiga OO0iFaH KapbiM-
KaTbIHAcTapAbl 6acKapy xyiieci.

NHHOBaMSUTBIK MEHE/DKMEHTTIH HETI3T1 MaKcaThl — MHHOBAIUSUIIBIK YPIICTIH HOTHXKENI
00Jybl, HOTHXKE HE KYPJBIM KapKbUlail maiganbl 0oyica, COM KYpJbIM WHHOBAIUSHBIH THIMJI1
OOJIFaHBI.

VHHOBaMSIIBIK YPAIC Keseci caThlIap bl KAMTHUIBI:

- HWHHOBAIUSAFA HET13 OOJATHIH FEUIBIM OBl MAKCATTHI TYPJIC aHBIKTAI Taly,

- Oenriui Oip MHHOBALMS YIIIH MHHOBALUSUIIBIK YPAICTI YHBIMIACTHIPY,

- MHHOBAITUSHBI OMJIaH iC )KY3iHE alfHATybIHA KBI3MET jKacall, OHbI HAPBIKKA IIBIFapPy.

VHHOBaNMsIIapAbIH OMIPITIK IUKIIBI KeJIeci caThlIap bl KAMTHIBI:

1. NHHOBanMsUIBIK O HeMece >KOO0aHbIH JyHHere kemyl. byn sxepae FbUIBIMU-
TEXHHUKAJIBIK TYPFbIa >KaH-)KaKThl Oapnay kacanmaapl. Kenmermekte THIMII, YTHIMABI OONATBIH
xo0amapapl 13/IeCTIpy VIIIH SKaJIbl XaJbIKApaJIBIK JIEHIeiae Tayapiap MeEH KbI3METTep
KapacThIPbLIAIBI.

2. WMunoBanusubIK KoOamapApl ipikTen Tapaay. ©Te MaHbI3IbI dTan. byn apama
KeJIeIIeTi JKOK, Taia oKeJIMEUTIH HeMece 1CKe acTalThIH )obamapapl Oip JKoyiaTta aiblll TacTay
KaXKeT.

3. WMuHOBaMSsUTBIK  K00aHBI pacimiaey. VHHOBaNUSIBIK >KOOAHBI Kap KBUIAHIBIPY
YIIiH HHHOBAIUSUIBIK MEHEKep TaFalbiHAanaapl. HoTkeciHie MHHOBAIUSHEI kacay OOWBIHIIA
KYMBIC TOOBI KYPBUIAIBL.

4. Epre ecy catpichl. )KaHa MHHOBAIUSUIBIK OHIM HapbhIKTa OIpJIeH CYpaHBICKA He
O6onmMaysl MyMKiH. ByHmai skarmaiiga »xo0a TOKTaThUIaIsl HeMece Oenriial Oip JIeHreae yMiT
OonraH xarfaiiaa Oip KaiplnTa YeTanbil Typaabl. OChl caThlla ©HIM MIBIFBIHAAD KOJIeMiHe Kapait
OacIIbUIBIK TapanblHaH YHEMI Ka/laFaJlaHbII TYPabl.

S. KeneiiTy Hemece TypakThl 6ciM. ByJ1 caThiia MHHOBAIIMSIIBIK ©HIMIE JKayarlThl TOI
eceJiel naiina taba Oacraibl.
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1 -Tepenaeriirex 3seprreyiep - §
2 — KonganGansl seprreynep

1

3 — DKCIEePUMEHTTIK-)K00aIay >KyMbICTaphl

[Taiina 4 - Enrizy ]
ITaiina 5 - Ocim 1
[Taiina 6 — OCciMHIH TOMEHIEY1 (]

7 — Catynap KeJIeMiHiH TOMCHJIEY1

[}

Cypet 1 — UHHOBausmapabIH, OMIpJIiK [UKIIbI

NHHOBanuMsUIBIK KOMIAHMSUIAP/Ia WHHOBALMSIBIK YpIICTepai Oackapy KenecuiepaeH

TYpaJbl:
1. VHHOBamUsUIIBIK KBI3METTIH Ti30€TiH KAJIBIITACTHIPY.
2. Jlamy maxcaTTapbiHa, Kojjia 0ap pecypcrapra jKOHE HApBIKTaFbl CYpaHBICKa cait
WHHOBAIMSUIBIK KBI3METTIH HET13T1 OaFBITTAphIH JKOCTIapay.
3. VIHHOBaIUSUIBIK KBI3METTI YHBIMIACTHIPY.
4. WMHHOBanuMsUTBIK KBI3METTI Oakbutay. bakpuiay OapbICBIHIA MakKcaTTapra >KeTyi

KaMTHUTBIH KOCIIapJIbl KGpCGTKiH_ITep TYPaKThbl KaJarajlaHaJbl.

MNuBoBanusibIk
Tiz0ekTepmi
YBIMIACTBIPY

NunoBauusnap bl
x)ocnapJiay

NunoBauusnap bl
YUBIMIIACTBIPY

WunoBanusiiapab
OakpuIay

Cyper 2 - lHHOBaUMsUIBIK KOMIaHUsIIap/ia UHHOBALMSUIBIK YpAicTepAl OacKapy

bi3 mbIcan petiHze TenebailianbIicTap HapbIFbIHIaFbl MHHOBALMSIIAPIbI TAPTY 7KOJ1apbIH

TalngaabIK.

Kecte 1 — MlHHOBanusnap/s! TeneOaiiiaHblc HApBIFBIHAA 13/1€CTIPIN TapTy

I/IHHOBaHI/IHHapFa TYPAKTBI MOHUTOPUHI Kacay

XaJbIKapaJbIK Tenebaiinanbic Kaitnap xe3aepi bIHTBIMAKTaCTBIK
131ectipy HapbIFbIHBIH
CEerMEHTTepl
barbrTTap *KoHe TypakTs! Oaitnanbic XabIKapaibIK Cranpaprray
KETICTIKTED 3epTTeyJiep MeH YHBIMAAPBI
xobaap
I3nectipy MoOwtb b1 Kondepenmusnap 3eprTey
aliMaKTapsbl: OaiiaHpIC MHCTUTYTTApBI
Eypona WNHuTepHeT- Kepmenep 3eprrey
Asus KbI3METTEP nabopaTopusiIapsl
AKHI Kytiieni kocy Capanramanap YHuBepcurerrep
amaJiiapbl TONTApPBI
Kounrenrrep, CepikrecTikTep
KOCBIMILIAJIAp
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NuHoBauusnapabig NunoBauusnapasl HNunoBauusnapasl NunoBauusnap bl
MOHUTOPHHT1 Kocmapiay ICKE achIpy KETUTIPY
Hapepixrars! AHBIKTaJIFaH Haxrsl icke acelpy | IHHOBalMsIHBI €HTI3Y
e3repicTepi MYMKIHAIKTEepA1 YPAICIH TaJI1ay JKOHE
aHBIKTay HaKThl UIHHOBALIUSFA OHTAIIAHIBIPY
allHAJIIBIPY

Keneci ke3ekTe MHHOBANMIBIK TI30€KTI Oackapy >KOHE COJ Ti30€KTE KOCHIIMA KYHIbI
KaJIBIITACTBIPY TANIARMBI3. ByJT ypaic TepT caThliaH TYpajbl.

Kopuaran opra baranay Kocnapnanran | Icke acwhlpbuIFan NunoBauus
e3repicTepin WHHOBIIUSUIAD | HMHHOBAIMSIIAP caJiapJiapbl
Oaranay
WMHHOBanMsUIBIK ypaicTepi 6ackapy
WuHOBanusiapra WuHoBanusiap bl WHHOBaIUSIIBIK WuHoBausuiap sl
TYPaKThI SHT13y/I1 J)Kocmapiay yko0amapsl icke KETUIIIPY
MOHHUTOPHHT JKYPri3y achIpy
AKMmapaTThIK AHBIKTaJIFaH Kocnapnanrau WuHoBamus eHrisreH
OaitaHbICc opTana MYMKIHAIKTEepAl WHHOBAILIHUSIIAP b mraKrag dacramn
e3repicrepi HaKThI HaKTHI iCKE achIpy Tanjaay,
aHBIKTAY WHHOBAIUsIIapFa OHTaJIaHBIPY
allHaJIIBIpy KYPrizy

Cypet 3 — UnHOBanusibIK Ti30€ekTi 6ackapy

KocinopblHHBIH MHHOBALMSJBIK JaMyblH Oackapy OapiiblK KOMIAHMSJIAp YIIIH 6©Te
MaHbI3/Ibl. 3aMaHbIMBI3Fa cail aJlaMy KaluTall, FhIIBIMU 13/I€HICTep KOMITAHUSIIAP/IbIH YIKEH )KOHE
Killll JieHreiie TaOBbICTBUIBIFBIH KaMTHUTHIH (akTopiapra aiHamabl. TalpicThl Oosly YLIIH
KOMITaHUs JIep Ke31HJle MHHOBAIUsUIap/Ibl He ©31 *acall, He HapbIKTa 0ap YCBIHBICTBI KaObu1Ial,

OH/JIIPICKE EHT13Y1 KaXKeT.

KQCiHOpHHHHH HWHHOBAIUAJIBIK JJaMYbl Keneci Karngajaapra 6aFBIHy15>I THIC.

Kimrinin yJlkeHre 6arbIHYBHI -
WHHOBAIMSUIBIK J)KYHEHIH Ke3
KEJIreH KOJIIeHEH JKoHe
TITIHEH AeHTelinae
OaiiaHpICTapIbl KAMTY

MakcatTsl 6aFbIT —
WHHOBAIUSUTBIK KBI3MET Y3aK
Mep3iM/JIi MaKcaTTapra cai
WHHOBAIMSUIBIK YPAICTIH
Y3AiKCi3 O0NTybIHA BIKIAJ €Ty
Kepek

WHHOBaLUSIIBIK KBI3METTIH
KYHeNiir: — 6apibiK
KbI3METTEP HAKThI )KOHE
OpBIHJIAYy OapbICHIHIA
KBI3METTED apachblHAA
0ailTaHBICTBIH TYPAKTHI
00J1yBI

Icke acpIpyna KeHIIUTIKI
KaFUJachl — KOCIMTOPBIHHBIH
WHHOBAIIUSIIBIK KBI3METIH O1p
KYpBUIBIMFa
OailnaHbICTBIpyFa OOIMaabI.
VHHOBaIUSIIBIK ©3repicTep
KEHIHEH YHEeHIH OapibIK
MTO3UIUSUTAPBIH KAMTHUIBI

M HHOBaAIUAIIBIK KBI3SMETTIH
Karuiajaapbl

YHEeMIUTIK — UHHOBAIHASIIBIK
KBI3MET IIBIFBIHIAPIbI
YHEM/IEHT1: MTHHOBAIIUSITBIK
IUKIIBI KBICKApTY, OoceKere
KaOIJIEeTTUIIKTI apTThIPY,
TYTHIHYIIBIIAPMEH THIFBI3
YKYMBIC JKacay *oHe T.0.

beitimaeny — cbIpTKBI OpTa
JKQHE TYTBIHYIIBUIAPIbIH

JKanmbl KoOMIaHusIFa Tapary
KaruJaachbl — MHHOBAIIASIJIBIK

Kemenaik — ayKpIMJIbI YIIKEH
YKaHAJTBIK ©31H1H apThIHAH
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OarbIThIH, 1IIKI KaFTaiasl, KBI3METTE KOMIAHUSHBIH KOIITEreH Maliia
YTKBIPJIbI KalTa KypacThIpy OapJIBIK KYPBUIBIMIAPHI YKaHATBIKTap/Ibl €PTE KYpeAl
KaFJailIapblH €CKepy KaTbICaJIbI

Cypert 4 — KocinopbIHHBIH THHOBAIIUSIIBIK KbI3METIHIH KaruaIapbl

Ochl Karunanapibl KOCIMOPBIHAA WHHOBALMSUIBIK KBI3METTI YHBIMAACTBIPHII, JKYPri3y
OapbIchIHIA ecenke any Kaxer [1,2,3].

Keneci cyperre 613 KaparnaibiM KOCIOpPhIHAA HHHOBAIUSIJIBIK YPICTI Oackapy ChI30achlH
KENTIPIiK.

1 HHOBaUsIHBI OOIHKAY

2 VlHHOBaIUsHBI XKOcTapay

3 YKarnaiipl %aH KaKThl TAIIAY

4 KaKeTTUTIKTI aHBIKTAY

5 banama nHHOBanUsAIAp/bl KAPACTHIPY
VnHoBanusHb! 0ackapy 6 banama nHHOBaUUAIAPbI KYPY

7 Ex TriMai xo0aHbl TaHAAy

8 backapy memrimMiH KyphbIIl, KeJiCTipy
9 Icke acwlpy

10 bakpuiay, HOTHXKeCIH Oaranay

Cyper 5 — KocinopblHia ”HHOBAIMIIApAbI OacKapy

Kocinopslnaa MHHOBaIMsIHBI Oackapy KeM JereHie OChbl OH caThlHbl KaMTuabl. Herisi
MHHOBAIMSIHBI 0acKapy YpAICIHIH MaHbI3bI — OJ1 HHHOBAIUSHBI AYPBIC )KOCHApIIal, TOJIBIKTAN iCKe
aceIpy:

- JKocmaplay — ocIap/bl Jkacay,

- KaFgal JKoHE YHBIMAACTBIPYABI aHBIKTay — »OOaHbl ICKE achlpy YIIIH KaKeTTi
pecypcTap/bl aHbIKTay, KbI3METKEpJIEp YIIIH MIHIETTEPIH PETTEY,

- ICKe achIpy — JKOCTap/ibl iICKE achIpy,

- 0Oackapy — )ko0aHbI 0acKapy kKoHE HOTHIKEIUIITIH aHBIKTAY,

- CTpaTerusiHbl TaHJAll, MaKcaTTapbl Kypy.

WuHoBanusHbl 6ackapy OapbICBIHBIH HET13T1 MIHJETTEPI:

- KOCIMOPBIH Kail HapbIKTap/1a ®oHe KaH/1all OHIMIepMEH LIbIFY KOKETTUTITH aHBIKTAY,

- GHTI3UIIeTIH )KaHAIBIKTBIH MaKCaThIH, SJICTEPIH aHBIKTAY,

- y3aK Mep3iMJi MaKcaTTapbl iCKe achIpyFa KaXKeTTi Kap>Kbl KOJIEMiH €cerTey,

- KOCIMOpPBIHJA YPAICTI YIUBIMAACTHIPY.

KocinopbslHHBIH MHHOBALMSAJIBIK OaFbITTa JaMybl MHHOBAIlUS CalachIHbIH OacKapybIMEH
THIFBI3 OalmaHbICThl. IHHOBaIMsAIApABI OacKapy MIHAETTEP1 KeJeci ChI30aga KOpCeTiIreH.

1 KocimopblH KbI3METIHIH Y3aK Mep3imii
WHHOBAIVSUIBIK TYKBIPBIMIAMACHIH 931pJiey

2 VIHHOBamMsIBIK KBI3METTIH OarbITTapbIH
NuuoBanusuapasl 6ackapy MiHIETTepl aHBIKTAIL, MHHOBAIMSUIBIK ~ Jk00amap  MeH
Oargapiamanap/ibl KypacTbIpy

3 KocinopbsIHHBIH WHHOBALUSIBIK KBI3METIH
0acKapy KYpPBUIBIMBIH JKacakTay

4 VHHOBAUMIBIK OHIM HEMECE KBI3METTIH
OHJIIPICIH JKOHE CaTYBIH JKOCTIapJiay
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5 KocinopblHHBIH €HOEK KYLIIH JKoHE
PECYPCTHIK 9JICYETiH THIM/I Naiigaiany

6 VuHoBaumsibIK  koOamap — OOMBIHINIA
JKYPTi3UIIT OTBIPFaH KYMBICTAp/Ibl Kalaranay,
Oackapy HienrimMaepaiH OpbIHAATYBIH OaKblIay
7 IlepcoHanibl bBIHTAJIAHIBIPY

Cypet 6 — KocinopsiH1a MHHOBaUsIIApAbl OaCKapy MiHAETTEpl

WM HHOBaMSUTBIK KBI3MET JKOHE OacKapy/IbIH MiHICTTEPiH aHBIKTAIl OOJIFaHHAH KeHiH, KeJecl
KE3eKTe MHHOBAIUS JKOHE MHHOBAIUSUTBIK JAMY/IBIH CTPATETUSIIBIK TAIIAybIH Kacay Kaxer. O
YIIIH  KOCINOPBIHHBIH  MHHOBAINIMSJIBIK ~ KBI3METIH  0ackapy  OJIiCTEpiH  peTTeimis.

1 DKCTEHCHBTI MHHOBAITUSIIBIK OCIMIII KaMTY
amici

MHHOBaMSUITBIK KBI3METTI 0acKapy 9JiicTepi 2 JluBepcudukanusuianFaH HHHOBAIITUSITBIK
oCiMJIi KaMTYy 9Jiici

3 VHTEeHCUBTI MHHOBAIIHUSIIBIK OCIMII KaMTY
omici

4 TyNOKUTIKTI WHHOBAIMSUIBIK ©CIMII KamTy
omici

Cypert 7 — KocinopbIHHBIH THHOBALIUSIIBIK KBI3METIH OacKapy oaicTepi

Enni 3aman tanaObiHa caif 0Cbl ypAicTepre KacaH bl HHTEIUIEKTT] €HI13y MIHAETI TYP.

JKanmel cournl 6ec sxbiaa anemal KM kanrane! necek 6omaasl. Onemaeri XK calipiceInga
anga kene xarkad Mmemiiekertep — AKIL sxone Kpitait. )KW KongaHaTelH MBIKTBI KOMITAHUSIIAP -
Facebook, Alibaba >xone 1.6. bi3ain memiieker Oy ypaicke eHal Kocbulbil keneai.Ockbl cedenTi
KU canacelHaa memiMiH TanmaraH macenenep oTe ken. CoraH KapamacTaH, 9JEMJIIK KOIITeH
eKaJMay MakKcaTblHAa MeMileKeT OapnblK KypbuibiMaapaa KW KonmaHy MyMKIHIIKTEpiH
KapacThIPBII, KOJIAHBICKA €HT13Y/ll Tajlal €Till OThIP.

byn apana KW konmaHynblH TaObICTHI »O0OanapblHBIH Oipi — MEMIIEKETTIK KbI3METTEp
nopTaibl. By mopran apKbUIbl TYPFBIHAAP ©3/I€piHE KaXKETT1 TYPJIl KbI3METTEp/II ajla aa/ibl.

An peHreiti TeMeH kocinmopbiHgap yuriH KW MyMKiHIZIKTepiH KOJJAaHy Kanail Ooimak?
bipinmi ke3exte KM — o5 eHAIPICTIK YpAICTI aBTOMATThl PEKUMIE KOIIy JAeN TYCiHEeMI3.
KapamaiieiM MpIcanmaap — )KYMBIC KYIIiH poOOT amnmapaTrTapbIMeH alIMacThIpy, HEMece KbI3METTi
KU apkpuisl sxacay. Ocsl apaga XK — xKyMbIC KYIIiHIH KbICKapybIHa BIKIAJ )KaCaThIH MEXaHU3M.
bipak kocinmopbIH AypbIC CTpaTerus Kyprizce — ol 6ocaraH )KYMbIC KYLIiH 0acka MyMKIHJIKTepre
JKyMcay apKbUIbl, ©HIIPICTI KeHEUTY MYMKIiHIIKTep iy Oipi [4,5].

Kanmel >xacaHabl WHTEUIEKT JKOHE WMHHOBAlUsl 3aMaHbIMbI3a Oip OipiMEH THIFbI3
OaiinmaHbpICKaH yFeIMaap Ooubin Typ. MiHaeTTi TypAe HHHOBaIus Oenriii O6ip 1eHreire skeTKeHae,
KN enyin Taman erenl. bByriHri WHHOBaUMsAiap ©Te€ FBUIBIMM TYPFBIJIAH  CUBIMIBL,
TEXHOJIOTUSIIAP bl XKETUIIpyAl YHeMI Tanan erefi. Erep 6i3 OypblH TeKk MHHOBAIUSHBI €HT13Yl
MakcaT eTcek, OyriH 0i3 COJ MHHOBAIUSIAPAbI aJlaMHBIH aca KOMETiH KaXXeT eTMeH, YThIMIbI
OackapaTblH TEXHOJOTHIApbl EHTi3yll Ke3zaen OThipMbI3. KocimopelHmap neHreitinae Oy
OYpBIH OpBIH alIMaraH Xaraail. IHHOBaIMsIMEH jKacaH [bl MHTEIUIEKTT] YIITACTHIPY.

Erep merennik Toxipubere keneTiH Ooncak — MbIcaibl JKamoHust eliHAe MaliuHa jkacay
cajachlHia ©3 OCTiHIIe MIemiM KaObUIIaUThIH POOOTTAp JKYMBIC JKacaiibl. POOOTTHIH Heri3iHIe
JKATKaH TEXHOJIOTHS — aIaMHBIH MUBIHBIH KBI3METIHIET1 ypaicTep. PoOOT anaM cekini akmapaTTsl



XTY xapLibIChl 120 No2(65); 2026

KaObL1J1aM, OHAETI, KOJIJAHbII MIenIiM KaObuiaai el Tarel Oip epekiienik — podoTTap Typ:i OypbIH
OpHBI aJIMaFaH araaiapaa J1a menrM Kaobuiaai oepei.

KU xen taparan memiaHKeTTepaiH 0ipi — AKILL. Op cananga Typsi MoTiMeTTep JKUHAKTATFaH
capartama Kopiapsl kuHakTanFaH. Ockl KOpjap apKbUIbl TYp:l mpoOieManapblH Ienrimaepl
tabbutaapl. Kocinmopeinaap Heri3iHeH Oyl JepeKTep KOpbIHA OHIMHIH CalachlH KOTepy Maceneci
OOUBIHIIIA KATHIHAMIBI.

JKacanpl MHTEIUIEKTTI THIMAL OacKapy YIUIiH OipiHII Ke3eKTe MaKcaTTapAbl HAKTHI aHKBITAY
KakeT. KocimopbIH e31 VIIIH Keleci cypakka »akyan Oepy Kepek: HaKThl KaHJal MIHJETTI
OpBIHZAY YIIiH >KacaHJlbl MHTEJUIEKTTI EHri3reii OThIpMbI3? MakcarTap Typii O0Jybl MYMKIiH:
HIBIFBIHAAP/IBI a3aUTY, O0JKaMIapibl HAKTHI €TY, caTylap KeJIeMiH ecipy, OHIM carachiH KoTepy.
OmnbiH cebebi — KacaHIbl MHTEIJIKT aca KbIMOAT TEXHOJIOTHS, TEXHOJOTHs AYpbhIC eHOereH
JKar/Iai1a — o1 Kyp 00CKa )KyMcaliFaH KapakaT OOJIBIT Kaaybl 90/1eH MyMKiH. ToxipuOe kepceTi
oteipranzaii XKW HakTsl Oip 6ackapy MIHICTIH IIENIy YIIiH €HTI3TeH jKaraaina TuiMal 60omasl.
Keneci kezexkte KW konmmany OapbichiHfa eHaeneTiH moamimertep. KM Tek e3iHe eHri3iireH
MOJTIMETIICH JKYMBIC JKCaipl. JleMek KaObuIIaHaThIH MIEITMISPIiH Camachkl OChl MOIMETTEPIIH
HAKTBUIBIFbIHA TiKeneill OaiinanpicTbl. MoniMeTTep HaAKThI, IIbIHAIBI, KaTeci3 0oiy Kepek.
Kocinopsln MamiMeTTepi cakTay KYWeCiH €HTi3il, OHBI opAalbIM JKETUINIPIN OTBIPY KEpek.
Kacinopsrn KM konmaHaTeiH OoJica MOIIMETTEPAl €HTi3y, OH/IeY, CaKTay >KyHelepiHiH y3I1Kci3
JKYMBICBI, OJIapJIbl 0acKapy ypaici YHeMi OaKpuiayia OpIysl THIC.

byrinri tanga ynken macenenepain 6ipi — XKW OoiipiHma sxayankepminik. Kem >xarnaiia
KaObUIIaHFaH [emiM yiriH xayankepmitikTi KW aymapa camy opbia anbin sxataasl. XXM — on
JKy#e, KaHIa MBIKTHI OOJFaHBIMEH OpTaHBIH OapiblK IapaMmeTpiiepi OHBIH ecebiHmae Ooia
anmMaiiel. COHFBI IeTTiMII KaOBUTIAWTBIH MEHEKEP.

Ynken kocimopeiHmapiaa KU kommany MIHAETTI Typae KyKarTaiaybl THIC. bapibik
KYpbUIBIMAAp, Oacmibuiap kymbic ypaiciHe KU enyiHe OalIaHBICTBI KEJCIICKTE KYMBICTBIH
epeKIIeNiKTepIMEH TaHbICHIIN, 01Ty Kepek.

Tarp1 O1p Kypaeni cypak — nepconain canachl. K jxakchl Ky3bIpeTTI MaMaH/ bl aIMacTbIpa
anmaiinel. Kemnreren karmaiina KW konmmany —Tek — akmaparTaHy — MaMaHJIapbIMEH
OaitnanbicThipasl. Coit ceOenTeH 0acka MamMaHAapAbIH OYJl YpAICKE KaThIChI AKOK CEKUII KOpiHIC
OpBbIH aybl MyMKiH. Anaiina )KW eHaipicTi TONBIK KaMTybIHA OailiaHbICThI OapibIK nepcoHan KU
OoifpiHIIIa Xabapsl 00Ty KEepeK.

Enimiz ymrin XKW enrizy kasipri ke3zzie KbiMOaT ypaic. Ocbl KbIMOAT ic-11apa skemicTi 00y
yurid, KW canacel O0WBIHIIA alFaH OUTIM HaKThI kKOHE KOJAaHOabl OosFaHbl 1ypbic. COHBIMEH
Katap JocTypi ypaicie caibicTeiprania XKW KongaHy KenTereH canaiapra e3repicTep eHrizyal
TaJjar eTil OTHIp.

Kazipri sxahanmany »xarnaiiblHIa KOCIMOPBIHAAPABIH TYPaKThl JaMmybl MeH Oacekere
KaOUIeTTUIIIH KaMTaMachl3 €Ty IIH Heri3ri (hakTopiaapbIiHbIH 01pi — MHHOBALMSIIAP MEH >KaCaH bl
WHTEJJIEKT TEXHOJNOTHSUIAPBIH  THIMAI maiiganaHy Oonbin  TaObimaabl.  VHHOBamusiap
KOCIMOPBIHAAP IBIH OHIIPICTIK, 0ACKAPYIIBUIBIK, YKOHOMHUKAJIBIK, MAPKETUHTTIK KOHE aKIMapaTThIK
KBI3METTEPIH KETUIAIpyre MYMKIHAIK Oepce, jkacaHIbl MHTEIUIEKT OChl YPAICTEPAIH THIMALIITIH
apTTHIPHIN, AaBTOMATTAHBIPY JEHTeHiH KOTEPE/Ii.

3epTTey OapbIChIHAA WHHOBAIMSUIBIK KBI3METTIH MOHI, OHBIH TYpJepl, eMIpJIK IHKIIbI,
Oackapy Karuaajaapbl MEH OJIICTEpi KapacThIPhULABL. MIHHOBAUSIIBIK AaMy KOCIMOPBIHHBIH Y3aK
MEp3IMJIi CTPATETUSICHIHBIH MaHBI3bI 06iri 00BN TaObUTAIbI KOHE WHHOBAIUSIIBIK WJICSHBI
131eyeH OacTan OHBI HAPBIKKA €HTI3Y MEH JKeTIIAIpyre ACHiHr1 OapiblK Ke3eHIepi KaMTHIbL.
NHHOBaMSUTBIK, MEHEHDKMEHTTIH 0aCThl MaKCcaThl — MHHOBAIMSIIBIK JKOOATAPIBIH HOTHKEITITIH
KaMTaMachI3 €Till, KOCIMOPBIHHBIH KAPKbUIBIK KOHE HAPBIKTHIK KOPCETKIIITEPIiH JKaKCcapTy.

KazakcTaHHBIH  XalbIKapajdblK HWHHOBAIMSIBIK JKOHE IUQPIBIK  PEHTHHITEpJIETi
KOPCETKIIITepi eJ/ie MHHOBALIUSAJIBIK OPTaHBIH KAJBINITACKIN KeJie )KaTKaHBIH KepceTeal. Anaiiia
FBUIBIMU 3€pTTEyJiep MEH >KOFapbl TEXHOJIOTUSJIBIK d3ipJieMesiep cajlachlHaa ol A€ JaMy
KOKETTUIIr cakraimyna. bysn OaFbITTa >kacaHIbl WHTEUIEKTTI KEHIHEH EHTI3y MaHBI3ABI POl
aTKapaspbl.
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Kacanapl WHTEIUIEKT KOCIMOpBIHIAApFa IIBIFBIHAAPILI  a3aiiTyra, O0acKapyIIbLUTBIK
HICIIIMIEP/IiH CcanachlH apTThIpyFa, OHIM MEH KbI3METTEP/IiH CallachlH )KAaKCapTyFa, HAPBIKTAFbI
e3repicTep/i non 6omkayra MyMKiHIiK O6epemi. ConpiMen kKarap JKU eHrizy canaibl gepektep
KOPBIH KaJIBIMITACTBIPY/bI, KbI3METKEPJCPAiH OUTKTILIIrIH apTTBIPYIAbl XoHE KaObUIIaHATHIH
HIeHTiM/Iep YIIiH jKayarKepIIiTiKTI HAKTbI 06Tyl Tanar eTei.

Ochburaiiiia, ”THHOBAIMSJIAP MEH YKaCcaH Ibl HHTEIJIEKTTI YHJIECTipe OTBIPBIN OacKapy Kasipri
3aMaHFbl KOCIMOPBIHAAPABIH THIM/I KBI3MET €TYIHIH, TYPaKThl JAMYBIHBIH JKOHE XaJIbIKapajIbIK
HapBIKTarbl OJCEKENIK apTHIKIIBUIBIKTAPFa KOJI KETKI3yIHIH HETi3r1 IapThl OOJBINT TaObLIA b,
Bonamrakra kocinmopbIHAApABIH TaOBICTHUIBIFEI MHHOBAIMSUIBIK O€JICEHAUTIK JeHreiiHe, *aHa
TEXHOJIOTUSUIAP 1Bl MEHI'€PYiHE XKOHE JKaCaH (bl HHTEIUICKT MYMKIHIKTEPiH AYPHIC Tai1aiaHybIHA
TiKenel 0aliIaHbICTBI OOabI.
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Tyiingeme

Makainana Kazakcrangarsl KoCINTIK Oarmap Oepy KyHeciHiH KalbINTacy Ke3eHaepl, Ka3ipri
JKaFaalbl )KOHE JJaMy YpAicTepl FbUIBIMU TYPFBIIAH TanaHa pl. MekTenTeri KacinTik 6araap 6epy
KYHECIHIH TOPT TapUXH K€3€HI MEH HOPMAaTUBTIK-KYKBIKTBIK HET13/1ep1 KYHeNneHIM, OHbIH HEeT13T1
Mocesenepi alkplHAanFaH. ['epmanus, OuansHaus >xoHe CuHramyp ToxipuOeci, coHmaii-ak
RIASEC, Career Construction Theory sxone Social Cognitive Career Theory TyKbIpsIMIaMaapbl
HETi3iHAe KocinTik Oarmap OepyliH TNeNarorukaiblK HETI3epi KapacThIPbUIFaH. 3epTTey
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HOTHD)KECIHJIE MEKTEeI IeH MYAJENIeC TapamnTapAblH KENIUTK BIKMAIIACTHIFBIHA HETi3/1eITreH
ABTOPJIBIK UHTETPALUSIIBIK [TE€aroruKaiblK MOJIEIb YChIHBUIFaH.

Tyiiin ce3aep: kocinTik Oarmap Oepy, KociOM ©31H-631 aHBIKTAY, JKEIUTK BIKITAIIACTHIK,
MHTETPAIMUIBIK NI€aroTuKajIbIK MOJENb, MEKTEI, Kociou Oaraapiay.

Pe3rome

B crarbe mpoBenéH HayuyHBI aHANU3 CTAHOBJICHUS, COBPEMEHHOI'O COCTOSHUS U
TEHACGHIMA  pa3BUTUSA  cHCTeMbl  mnpodeccuoHanbHOM  opueHTamumu B Kazaxcrane.
CucreMaTU3UpOBaHbl YEThIPE MCTOPUUYECKUX ATala pa3BUTUSA MPOPOPUEHTALMOHHONW pabOThl B
HIKOJIe, TPOaHATM3HPOBaHA HOPMATHBHO-IIPaBOBAasi 0a3a M BHISIBJICHBI CYIIECTBYIOIINE MTPOOICMBI.
Ha ocnoBe omnbita ['epmanun, @unnguauun u Cunranypa, a takxke teopuii RIASEC, Career
Construction Theory u Social Cognitive Career Theory 000CHOBaHBI TIeIarorndecKue OCHOBBI
npodeccuoHanbHoi opueHTanuu. Pa3zpaboTaHa aBTOpCKas HHTETpallMOHHAs Mearoruyeckas
MO/IeJTh, OCHOBAHHAs HAa CETEBOM B3aMMO/ICHCTBUH IIKOJIBI C 3aMHTEPECOBAHHBIMU CTOPOHAMH.

KiaoueBbie cJIoBAa: npodeccuoHaIbHas OpUEHTAaLHS, npodecCuoHAIbEHOE
CaMOOIIPEACIICHUC, CCTCBOC B3’¢1PIMOI[CI>1CTBHG, HHTCrpalfuoOHHas neaarorunicckas MoJcib, IKOJIa,
npodoprueHTaIIHS.

Abstract

The article presents a scientific analysis of the historical development, current state, and
trends of the career guidance system in Kazakhstan. Four historical stages of school career
guidance and their regulatory framework are systematized, while key challenges are identified.
Drawing on the experience of Germany, Finland, and Singapore, as well as the RIASEC, Career
Construction Theory, and Social Cognitive Career Theory frameworks, the pedagogical
foundations of career guidance are substantiated. Based on the findings, the author proposes an
integrative pedagogical model built on network cooperation among schools and key stakeholders.

Keywords: career guidance, career self-determination, network collaboration, integrative
pedagogical model, school, vocational guidance.

Kipicne

Kynnenikri emipiMizaiz 0ap canacbiHa HUpIIaHabIpy, dKacaH/1bl UHTEJUIEKTTIH €HYl, )KaHa
KocinTepAiH maiia Oolybl MEH €HOEK HapbIFbIHJAFbl ©3€KTI e3repicTep ChIHIbI >kahaHAbIK
TPEHATEP OKYIIBLIAPIBIH MEKTEN KaOBIPFachIHIA KYpil OoJiamak KociOM >KOJBIH alKbIHIAN
alyblHa, SIFHU KOCIOM ©31H-031 aHBIKTaybIHA, CaHAIbl KOCIOM IIenIiM KaObLIaail adyblHa jKaFaan
KacaJyblH OUTiM Oepy CalachIHBIH alJIbIHA TYPFaH CTPATETUSIIBIK MIHIET JKOHE TIeIarOr MKaJIbIK
yZiepic peTiHe KapacThIpbIIybl KAXKETTITH ajFa TapThII OTHIP.

Enimizne amamu xanurtaigbl JambITy, SIFHU Oocekere KaOlaeTTi mMamaHaap Aaspiiayaa
KaJmsl opTa OiniM Oepy yHbIMIaphl Ky3ere achbpaThlH KACINTIK OaFaap Oepy sKyMbICHl MaHbI3/IbI
QICYMETTIK-TIeIarOTUKAJIBIK TETiK 00k Tabbutansl [1; 2]. COHFBI KBUIIAPHI eTiMi3e Kocion
Oarmaprnay JKyMeciH MHCTHUTYLIMOHAJIABIK TYPFBIAAH JlaMbITyFa OaFbITTaliFaH  OipkaTap
pedopmaiiap Ky3ere achIpbLIybl, aTal aWTKaH7a, KOcIMTiK Oarmap Oepy MOJENIHIH €HTi3Lyi,
MEKTenTep/e Imenaror-kocion Oarnmap Oepymri mTarhl ambulybl, bl.ANTBIHCAapUH aTBIHIAFbI
¥arTelk OuniM akajgemuschiHbIH «Opta OutiM Oepy yHbIMAapbIHAAFbl KOCINTIK Oarmap Oepy
KYMBICBI OOWBIHINA SIICTEMENIK YCHIHBIMIAPb», ['yMuIIeB aTeiHAarbl YJITTHIK YHHUBEPCHUTETE
NEe1aror-rcuxoJior, dJeyMETTIK IMeAaror, MeAaror-yiiecTipyri MaMaHABIKTapbIHBIH TOFBICKAH
xepinge «llemaror-npodopuentonor» O6uTiM Oepy OarmapiiaMachIHBIH 1CKE€ KOCBITYBl OCBIHBIH
noneni. JlereHMeH Kypri3uireH YITTBIK MOHUTOPHHITEP KOCiOM JMarHOCTUKaMEH KaMTBLTY
JMEHreHiHIH KeTKUTIKCI3AIriH (57%), aybUIABIK KOHE KajJaldblK MEKTENTep apachlHIaFbl
MYMKIHJIIKTEp ailblpMalIbUIbIFbIH, KOC10M OaFapiay *KYMbICHIHBIH K60iHEe MPAKTUKAJIBIK CHUITaTKA
ue 0ora anMai, akmaparThlK (popMaTTa Kajbll, JHarHOCTHKA MEH KOHCYJIbTAlMsAIAH aca aiMai
OThIpFaHbIH Kepcetei [3]. by kepceTkimTep MekTenTe Kaciou O6arnap 6epy KyheciHiH FhUIBIMH-
TEOPHSUTBIK HET13/IEPiH KailiTa KapacThIPY/Abl )KOHE OHBIH THIMIUIITIH apTTHIPYIBIH IT€1arOT UKAJIBIK
TETIKTEpPiH HAKThUIAY bl KQXKET eTeIi.
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XanbIKapaiblK FRUIBIMH OpTazna KociOu Oarmap Oepy Maceleci «TysiFa THI MEH KociOu
opTtanbIH coiikecTik Teopusicb» (RIASEC moneni) [4], M. Savickas-TbIH MaHCanThl KYPbUIBIMIAY
konuemniusaceiMer (Career Construction Theory-CCT), okymibuiapra KocinTik Oarmap Oepyie
oylapabelH MaHcanThlK OewimaenrimTirin (Career Adaptability) xone emipiik xobanay (Life
Design) marapimapblH JaMBITY TEOpPUSIIApHl [5], «OKYIIBIHBIH MaMaHABIK TaHAAyAaFbl 1IIKI
MOTHBALIMSICHIHBIH KaJIBIIITaCy MeXaHu3Maepin» Herizaered R. Lent, S. Brown xone G. Hackett
YChIHFaH OJIEyMETTIK-KOTHUTUBTIK MaHcan Teopusichl (Social Cognitive Career Theory-SCCT)
TYpPFBICBIHAH KeHiHeH 3epTTenreH [6]. CoHmaii-ak MEKTenTe KocimTik Oarmap Oepymi Kysere
acelpysia OQJICYMETTIK CEPIKTECTIKTEPIiH BIKHAIAACThIFBI MeH Moxenbaepi C.H.Uwucrskosa,
b.OmvyxambetoB, XK. TypiknenyibiHblH [7; 8; 9] eHOeKTepiHAe KapacThIPbLUIFaH.

Jlereumen  3eprreyiepAiH  OaceiM  Oeiiri  kociOm Oarmap OepyniH KeKelereH
NICUXOJIOTHSUIBIK HEMece YHBIMIIACTBIPYIUBUIBIK acrekTiiepine OarbiTtanraH. An Kaszakcran
JKaFAalbIH/Ia HOPMATUBTIK-KYKBIKTBIK HET13/1€p/ii, OHIPIIK TOKIpUOEH] )KOHE MEKTETI—KOFaphl OKY
OPHBI—KYMBIC OepyIIl CepiKTecTIriH OipTyTac INelarorukajblK JKyie peTiHAe KapacTbhIpaThbiH
KEIICH Tl 3ePTTeyJIep KETKUTIKCI3. Ocipece JICYMETTIK CEPIKTECTePAIH JKEIUTK BIKIAIIACTHIFBI
MEKTEM—KOFaphl OKY OpPHBI-OHAIpic cabaKTacThIFbI HETi3iHJE MEKTenTe Kociom Oarmap Oepy
JKYWECIHIH THIMILUTITIH MeIarOTMKAIBIK TYPFBIIaH Oaranay oii Je 0ojica 3epTTey/i KakKeT eTeTiH
©3€KT1 FBUIBIMH MAceJIeepIiH 0ipi OOJIBIN OTHIP.

CoraH OailyTaHBICTHI YCBIHBUIBIN OTBIpFaH 3epTrey Kazakcran PecryOnmukachiHmarsl
MEKTeIl OKYIIbUIapblHA KociOu Oarmap Oepy >KyHECiHIH KaJbIITacy ajFbIIapTTapbiH, Ka3ipri
JKaFJJalbIH KOHE JaMy YPIICTEpPiH FBUIBIMU TYPFBIIaH TalljayFa OarbITTaJIFaH JKOHE MPOIECCTIH
YIBIMIACTBIPYIIBLIBIK-TI€aT OTMKAIBIK epeKILeTiKTepiH FBUIBIMU KapUATIBIHBIM/AP,
XaIBIKApAJIbIK TOXIpHOe, HOPMATUBTIK KY)KaTTap HETI3iHAE KEUICHII TallayJabl KOHE OHBI
KETULIIPYAIH FUIBIMH HET13[1eNIreH OaFbITTapbIH YCHIHYABI KO3/CHIi.

3eprrey OapeichiHma Kaszakcran PecrnyOnmKkachlHBIH Kbl opTa OuriM  Oepy
yiBIMIapbIHAaFel MEKTEN OKYIIbLIapblHA KociOum Oarmap Oepy JKyiieci TEOpHSUIIBIK JKOHE
oMicHAMAJIBIK TYPFBIAH FBUIBIMU OJ€OMETTep Heri3iHne kyueneneni, Kazakcranmarbl kociOu
Oarmapnay KYHWECiHIH KaJbIITacybl MEH JaMYBIHBIH HOPMATHBTIK-KYKBIKTHIK AFbIIIAPTTAPhI
TaJaAaHa/Ibl, XaJIBIKAPAJIBIK TOKIPUOE 3epeIeHe Il )KoHe KociOu Oaraapiay KYHECIH KeTUAIpyTe
OarpITTaNFaH FEUIBIMU-TIPAKTUKAIIBIK YCBIHBICTAP d31pJIeHEe 11, MEKTE—KOFaphl OKY OPHBI-OHIpIC
cabaKTaCThIFbI XKaFJaiibIH/1a MEKTEIl OKYIIbUIAPBIH KC10M OaFaapiay yAepiciH YHbIMIACTBIPYIbIH
MeAaroruKalbIK epeKIIeNiKTepl MEH OHBI JKETUIIPY TETIKTEPl alKbIHAIa b

2. 9AEBUETTEPTE IIOJIY

MekTen OKylIblIapblHa KociOM Oarmap Oepy Moceneci — IMeAaroruka, MCUXOJIOTHS,
QNICYMETTaHy *oHE €HOEK 3KOHOMHUKACHI FHUIBIMJIAPBIHBIH TOFBICHIHJIA KAJBINTACKAH KEIICHT
OarpiTTapAbIH Oipi. Kazipri fbuibiMu oiebuerTepe Oyl yepic TYJIFaHbIH OoJaliak MaMaH IbIFbIH
TaHJayFa OaFbITTAIFaH O1p PETTIK OPEKET eMec, oMip OOMBI JKaJIFACAThIH KOCIOM ©31H-031 aHBIKTAY
MEH MaHCaNTHIK JaMyJbIH Y3[IKCi3 Mpoleci peTiHae KapacTeipbliaabl. OcbiFaH OaillaHBICTHI,
KociOm OarmapiiayAblH TEOPHSIIBIK HETi3epl OipHemie ipreii  FhUIBIMH — MEKTENTEpIiH
TYKBIpbIMIaManapbl 0a3achbiHaa alKbIHAAIBL.

CaHIpIK TEXHOJOTHUSATAp, >KACAHIbl WHTEIUIEKT, >KYMBICIIEH KAMTY KYPBUIBIMBIHIAFbI
e3repicTep XKoHe KYMBICTHIH JKaHa TYpJIEPiHIH TMaiaa 00TybIMEH CHUIIaTTajJaThiH €HOECK HApbIFBI
[10; 11] GeliiMaenTimTiK IeH Y3IIKCi3 OUTIM aly HaFAbUTapbIH JaMBITYIBIH MAHBI3IbLUIBIFBIH aJIFa
TapThII OTHIp [12].

byrinne xenteren agaMaap, acipece xKacecmipiMaep MeH KacTap, MaMaHIbIKKa KaThICTHI
menrM KaObuiiayaa KUbIHIABIKKA Tan Oonansl [13]. byn KubIHABIKTAp KOOiHECE 63 MaHCANTHIK
KBI3BIFYIIBUIBIKTAPBI, KYHIBUIBIKTAPEl MEH KY3BIPETTEPi Typallbl, COHIA-aK KODKETIM/II HeMece
JaMBIKTBl MaMaHJIBIKTap Typajibl aKMapaTThlH >KETICIEYIITIrNiHeH TybIHAaabl, ce6ebi OyriHri
MaHCAlNTBIK MYMKIHJIIKTEpJIH KYpIENIiri MeH aimyaH Typiaulri aptemm kenemi [14]. Byn
OJIKBUTBIKTHI JKOIOFa OipHeIe cTpaTerusiap oap.

KacinTik Garmap Gepy TEOPHUSACHIHBIH FBUIBIMHU IPre€TachlH KalaylbUIapblH Oipi OOk
cananatelH JI.XomnauareiH RIASEC Tteopuscer (1997) »xeke TyFaHBIH TICUXOJOTHSIIBIK
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epeKIIeTiKTepl MeH KOCiOM OpTaHbIH YHJICCIMIUTIIT KOCiON KaHaFaTTaHy MEH €HOCK OHIMAUTITIHIH
Heri3ri anrpimapThl ekeHidn nonenuenni [4]. derenmen, RIASEC mogmeni craTukamnbIK, Ol TEK
TYpPaKThl HMHIYCTPHSUIBIK KOFaMFa jKapaMmJbl, al Kasipri KyObUIManbl HApBIK >KaFaalbIHIIA
aJlaMHBIH CBIPTKBI ~e3repicrepre OeiimaenrimTiri (career adaptability) Manp3aer [5].
M.CaBukactbiH MaHcanTelK KOHCTpyKIusutay teopusicel (Career Construction Theory- CCT)
KOciOM aMy/bIH HETI31HC JKeKe TYJIFAaHBIH ©3TepMesli oJIeyMETTIK opTara Oeiimeny KaOineTi,
KociOM WKeMALTri JKoHe MaHcanThlK OeWimaenrimTiri (career adaptability) >xarkanbsiH
nonenaenai. M. CaBHKacThIH MIKIpiHIIE, Ka3ipri KyObLIMaibl jkaFfaiiga kociom Oarmap Oepy
Oenrim Oip MaMaHIBIKTBI TaHIAyMEH FaHA IIEKTEIMEW, TYJIFaHBIH OCNTICI3IIK JKarIaibIHIa
THIMJII IENIM KaOblIaay KaOUIeTIH KaabInTacTeipyFa OareiTTanysl THIC [5]. John Wiley & Sons.].
Byn tyxeipeiMaama mu@praHaslpy, aBTOMATTAHIBIPY JKOHE >KacaHIbl HMHTEIIEKT OHJIIpiCKe
KCHIHEH SHT131JI1IT )KaTKaH Ka3ipri Ke3eH 1e epeKIle FhIIIbIMA MaHbI3Fa He.

CoHFBI *KbUTIAPHI XaJBIKAPAIBIK YIHBIMAAPIBIH 3epTTEYIIepi Kaciou Oarmap Oepy mpouecin
«emip Ooitel Oimim amy» (lifelong learning) TykeipbIMIamMachiHBIH Kypamaac Oeiiiri peTiHmie
Kapacteipansl [15; 16] jxoHe MeKkTen ©3iH-631 KociOM aHBIKTal ayaThiH, e3repMmelli CHOEK
HapbIFbIHA OeiiM/Iele anaThlH MEKTEeM TYJIETiH TopOueneyi KaKeTTIrH ajFa TapTabl.

E.A. KnumoB MaMaHJBIKTapJsl €HOCK HBICAHBI OOWBIHINA («amaM—aaaMmy, «agamM—
TEXHUKA», «agaM—TaOufraTy», «agaM—OCNTIiK )KYHe», «aJaM—KepKeM 00pa3») kykenen, Kociou
KBI3BIFYIIBUIBIKTAPABl €PTE€ KE3CHHEH AaHBIKTAYblH TCOPHUSJIBIK Heri3faepiH yeuHAsl [17].
JlerenMeH, FaibIM YCBIHFAH JKIKTEY KYHecli HeTi3iHeH HMHIYCTPHUSUIBIK KOFaM TajanTapblHa
OcHiMIeNTeHIIKTeH, Ka3ipri OHU(QPIBIK SKOHOMHKA JKaFIaWbIHIAFBl JKACAH/bBl WHTCIIICKT,
nUPIBIK KOHTEHT OHJIPICIHIH KapKbIHABI JaMybl JKOFapblia aTalfaH >KIKTENIMII >KaHa
Ma3MYHMEH TOJIBIKTBIPY JKoHE TpaHchopManusiay KaXKeTTiTiH aifKbIH Al IbI.

KazakcTanaplk FBUIBIMH KEHICTIKTE MEKTEN OKYIIbUIapblHA Kocibu Oarmap Oepy
Mocesienepi WITTHIK OimiM Oepy KyHeciHiH epeKIIeNiKTepl TYpFhICBIHAH KapacThipburagsl. JK.
TypikneHynbl Oyl YIepiCTi KOFaMHBIH OJIEYMETTIK CYpaHbICBI MEH €HOEK HapbIFbIHBIH
KQKETTUTIKTepiH YiUlecTipyre OarbITTalFaH IeJarorMKaNbIK JKyie peTiHme cumartaiiasl [9].
Kazakcranmarsl kociou Oarmap Oepy *KyHeciHiH Ka3ipri aXyajblH ailKbIHIAHTBIH eHOEKTEep/iH
KarapbiHa bl. AnThIHCAapuH aThIHAAFbl  YJITTBHIK OUTIM  aKaJeMUSICHIHBIH  OIICTEMEIIK
yeoiHbIMIapel, «Tanmay» YITTBIK 3epTTeynep >koHe Oimimal 0Oaramay  OpTaJIbIFBIHBIH
caparntaMalblK ecentepi, conaaii-ak «Ka3akcTaHHBIH *KaHa MaMaHIBIKTapbl MEH KY3bIpETTEPIHIH
aTnace» KaTKbpl3yra Oonansl [2; 18; 19]. byn kyxarrap kocibu Oarnap OepyniH HOPMAaTHUBTIK-
KYKBIKTBIK HET13/IepiH KyleleyMeH KaTap, OTaHAbIK MEKTENTEp/Aeri KciOM IHarHOoCTUKa MEH
OHBIMEH OKYIIBUIApJbl KaMTy  JEHTreWiHIH TeMEeHJIriH, meaaror-kociom Oarmap Oepymi
MaMaHAapAbIH JKETKUIIKCI3 JaspiaHFaHbIH, KOCINTIK Oarnap Oepy >KYMBICBIHBIH (hopMasibl
dbopMaTTaH IIBIFA anMail OTBIPFAHBIH JKOHE MEKTeN TeH eHOEK HapbIFbl apachlHIarbl
OailIaHBICTBIH JIEKLKS, IPE3eHTALUs, SKCKYPCUaH apblfa OapMalThIHBIH aifFakTaipl. CoHmaii-
aK KocinTik Oarmap Oepy yAepiciHIe MaMaHIBIKIICH TaHBICYABIH MPAKTUKAIBIK MYMKIHAIKTEpI
€CKepyCi3 KaJFaHbl aHBIK KOPIHE/I.

KacinTik Oarmap Oepy OoWbIHIIA FBHUIBIMH o/eOMETTEpre CBHIHM Tajljjay MACENeCiHiH
XaJbIKapallblK JICHTei/1e KeHIHEH 3epJelIieHTeHIH Jonenaenai. Anaiina, O6alikaraHeIMbI3aal, 013
KapacThIpFaH 3epTTeyJIepAiH OachlM O0eJliri Heri3iHeH J>KeKe TYJIFaHBIH TCHXOJOTHSIIBIK
cUMaTTamMajiapblH HeMece MaHcanThlK Oedimaenrimrik (career adaptability) wmocenecin
KapacTbipyMeH miekteneqi. OTanabk O1iM O6epy KEHICTITHJE MEKTell OKYyIIbUIapblHA KOCIMTIK
Oarmap Oepy >XyleciHiH HOPMAaTHUBTIK-KYKBIKTBIK HETi3/IepiH, KocinTik Oarnmap Oepy iCiHIH
HOTIDKETIUTIrT (PakTOpyapblH, QJIEYMETTIK CEepIKTECTep HKOKYHEeCiHIH KIcINTiK Oarmap Oepy
IpoIeCiHeT] THIMALIITIH OaFanay Macesec e oI Jie 3epTTeyi KaXeT eTedl. ATanfaH FhUIBIMU
OJIKBUTBIK (research gap) yChIHBLIBINT OTBIPFAH 3€PTTEYAIH HEri3ri OarbIThIH AfKbBIHIAI, OHBIH
TEOPHSIIBIK-9IICTEMEITIK JKOHE MPAaKTUKAIIBIK )KAHATBIFBIH HET13CHI1.

3. 3epTTey MaTepuasiapbl MeH daicTepi

Y CBHIHBUIBIN OTBIPFAH MaKaliaja 3epTTey/iH JepeKKo3IiK 0a3achlH KocinTik Oarmap Oepy
TEOPHSIChIHA OAMITAHBICTHI OTAHBIK JKOHE IIETEIIK FRUIBIMU €HOCKTED, KOciOU JamMy TEOpHUsIIaphI
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OOMBIHIIA KJIACCHUKAIBIK JKOHE 3aMaHayd 3epTTeynep, Xaiblkapanslk yitbimaapasiH (OECD,
UNESCO, Cedefop) ananutukanslk OasHaamanapbl, Kazakcran PecryOnuKachIHBIH YOKIJIETTI
YUBIMIApIBIH pEeCMH MaTepuaiiapbl, YJTTBIK OUTIM akameMusichl MeH «Tammay» YITTBIK
3epTTeyJiep JKoHe OiiMIl OaFanay OpTajbIFBIHBIH capanTaMalblK €CeNTepi, MEKTEN OKYIIbIIapPbIH
KociOu Oarnapiayra KaTbICThl OIICTEMENIK YCBHIHBIMAAP 3€pHAeieHIl. 3epTTey MakcaThl MeH
MIHJIETTepiHe colikec OipHele FhUIBIMHU ofic KoaaaHbUiabel. KocinTik O6armap Oepy mMocesneciHiH
TEOPHSUIBIK HETI3/IepiH aHBIKTay, HETI3Tl TEOPHSUIBIK OarbITTap JKOHE Kasipri FbUIBIMU
TYKBIPBIMAAMATAP/bl  KYHEJIey, XallbIKapallblK J>KOHE OTaHJBIK FBUIBIMH KO3KapacTap.Ibl
CQJIBICTBIPY YIIIH FBUIBIMU ofeOMEeTTep i KyHem Tanmay oici KOMAaHbUIIbl. CalbICThIpMaTbl
Tajngay o;iCi apKbUIBI XallbIKapaiblK ToKipuOe MeH Kazakcranmarbl KocimTik Oarmap Oepy
KYHECIHIH  epeKIIeNiKTepi  ©3apa  CaJbICTHIPBUIBIN,  ONApJBbIH  YKCACTBIKTaphl  MEH
albIpMaIIbUIBIKTapbl  aHbIKTANAbl.  KocinTik  Oarmap  Oepyre  KaTbICTBI ~ MEMJIEKETTIK
Oarmapramainap, CTpaTeTHsUIbIK KYKaTTap, HOPMATUBTIK-KYKBIKTBIK aKTUIEp KOHE O/IiCTEMENiK
YCBIHBIM/IAD KOHTCHT-TANIZAy OIiCi apKbUIbl FBUIBIMH TYPFBIIAH 3epielieHai. Tanmay jKoHe
CUHTE3JICY OICTepi apKbUIBI OPTYPJl FHUIBIMH C€HOCKTEPIIH TEOPHUSUIBIK TYXKBIPBIMIAPHI
OIpIKTIpUIIN, MEKTEeN OKYIIbUIapblHA KOCINTIK Oarmap OepyAiH aBTOPIBIK HHTETPAIUSIIBIK
MeAaroTUKAIBIK MOjeNi o3ipyieHai. byn omictep 3epTrey OapbIChiHIA AHBIKTAIFAH FHUIBIMU
HOTIDKETIEP/Il )KYHeneyre »KoHe olapAblH e3apa OaillaHbICHIH alllyFa MYMKIHAIK Oep/i.

4. 3epTTey HITHKEJIEPi

4.1 KazakcTanaarbl MeKTell OKYIIbLIAPbIHA KICINTIK OaFmap Oepy KyleciHiH
KaJbINTACy Ke3eHaepi

3epTTey OapbIChIHIA JKYPri3UIreH FHUIBIMU oAeOUeTTep/i, HOPMATHUBTIK-KYKBIKTHIK
KY)KaTTap/bl KOHE CTPATETHSUIBIK OarmapiamMaliapibl Taijay HOTIKENepi Kociom Oarmapiay
JKYHMECIHIH JaMybIH IIApTThI TypJle TOPT Ke3eHre 0enyre MyMKiHAik 6epai (1-kecTe).

1-kecre. Kazakcrangarbl Kociou 0arnapJiay xkyiiecinin 3Bosonusico (1991-

2025)
Kesen Ke3sen aTaysl Herisri Kemuinikrepi
JKOHeE epeKmeaikTepi MEeH MaceJiesiepi
KbLIAAPbI MeH e3repicrepi
I kesen Kaiita xkypbuty HapbIKTBIK Kenecrik xyiie
(1991~ Ke3€eHi KOHOMHKAaFa JKaHa yKar1aira
2000 #xox.) KeIry OacTanbl. Oeifimaene
KymbicTh anMajsl. EHOek
HeTi31HeH HapBIFbIHBIH
MEKTeTI HaKTBI
IICUXOJIOTTaphl CYPaHBICHI
MEH CBHIHBIII eCKepiIMeTi.
KeTeKIIIepi
KYPri3ai.
II ke3en HNHctutynmoHan ik Bimimmi Mekren, KOO
(2001- KaJIBIIITacy Ke3eHi KAHFBIPTY KOHE KYMBIC
2015 #xoxK.) Oarapramanapsl Oepyui
KaOBLIIaH/IbI. apachIHIAFbI
yanbapl OKbITY OailiaHbIC
3JIEMEHTTEP1 MEH KyiHeni cunar
TEXHUKAJIBIK aJjia KOMFaH OK.
oM Oepy
JTAMBIJIBL.
III ke3en KaHrbpIpTy Ke3eH1 «Iudprbik EnGex
(2016— Kazaxcram» HAPBIFBIHIAFbI
2021 xoxk.) Oarapiamachl, KYPBUTBIMIBIK
STEM 0arbIThI, e3repicTep MeH
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KOCIITIK JKeen
TECTIJIEy MEH nudpaasabIpyFa
Keke O1TiM oeitimmeny
TPaeKTOPHSIAPbI KaKETTLIIT1
EHTI31IL1. TYBIHJIAJIBI.
IV ke3en NHutegranusisik Mekrentepre Mexkren—
(2022 namy Ke3eHi apHaWbI Kocion KOJUTEIK—
KBbUIJIaH Oarmap Oepymi KOO-xkymbIC
OyriHre neaarorrep Oepymri Tiz0erin
TeHiH) enri3uiai. Hapeik Y3IIKCi3
CYpaHBICHI MCH MearOTUKaIbIK
OHIPJIIK Kyiere
epeKIeIiKTep altHaIABIpY
ecKepinye. MIHJICTI TYD.

/epekke3: asmopnap a3ipneceHn; XaniblKapauvlk —JHCIOHE OMAHObIK  EbLIbIMU
a0ebuemmepOi,  HOPMAMUBMIK — KYoHCammapobl — HCIHE  CANbICbIPMANbL  Manoay
HamuoiceNepin He2izee ana Omuipbin KYpacmvlPbliaH.

Kecrene Kazakcranpmarbl kocinTik Oarmap Oepy skyiecinin 1991 xwiiman Oepri
JaMybl MEH KaJIBIIITACYBIHBIH TOPT HETI3T1 TAPUXU KE3€HI CHITATTaJFaH. AJIFAIlIKbl Ke3eHIe
(19912000 »:K.) KEHECTIK »KYiie HapbIKTHIK 3KOHOMHKara Oeiimese ajaMai, 5KyMBIC TEK
MEKTel imiHAe TOpOMeNiK cumaTTa FaHa sKyprisiice, exinmi keseHume (2001-2015 xok.)
MEMJIEKETTIK OariapiamManap apKbUlbl MHCTUTYLIHOHAJIBIK HET13 KaJlaHbII, yalbbl OKBITY
AIIEMEHTTEpi eHrizine 6acraapl. Yminon kesenae (2016-2021 xok.) nudpnaaasipy, STEM
O11iM1 YKOHE KOCIMTIK AUarHOCTUKAJAY apKbLIbl )KYHe KaHFBIPTHUIBI, 2022 sxbUTaaH OacTamn
OiiMm Oepy OpBIHIAphl MEH JXYMBIC OepylIiiep apachlHAAFbl TOJBIK HHTErPAIHSUIBIK
OaiinaHbIC HBIFAMbBII, MEKTENTEPre apHaiibl KociOu Oarnap Gepylini MaMaH IITaThl €HI 13U

KopsiTa aiftkanaa, Kazakcranaarel kociOu Oarnapiay icl MEKTEMNILIUIIK apajgapaaH
Gacraublin, Oyrinae eHOeK HapbIFbl MeH O11iM Oepy >kyiieciH OipiKTipeTiH 6ipTyTac HUPPIBIK
opi MHTETpalMsiIBIK MOZAETbIe aifHamAbl. byl Tapuxu sBodronms OoJjalak MaMaHIapIblH
3aMaH Taja0blHa cail )KOHE CYpaHbICKa e OOJIBIN KalbIITaCyblHA TIKEJIEeH BIKIAJ eTy/Ie.

Bbyn xecte eniMi3zeri KocinTik 6araap Oepy iCiHIH KapanaibiM MEKTENIIUIIK TopOue
JKYMBICBIHAH OacTam, Kasipri TaHIarbl OHIIPICIeH Tikenel OalIaHbICKaH ayKbIMJIbI
MEMJICKETTIK MHTEeTpanusra ACHiH Kalall ITaMbIFaHBIH KepceTeli. by Tapuxu 3BONIOIHS
MEKTell OKYIIBUIAPBIHBIH KociOM ©31H-631 allKbIHJail ajaThlH, 3aMaH Tana0blHA caill yKoHe
CYpaHbBICKa M€ MaMaHJBIKTHl TaHJAH alaThIH a/JiaM OOJIBIN KAJIBINTACYbIHA TiKeJeH BIKIaT
eryne. byn mporeccTiH 0acThl MakcaThl - MaMaH JAaspiayAblH THIMIL, Y3JIKCi3
NIeIarOTUKAJIBIK KYHECIH KaJBIITaCThIPY.

4.2 Kazakcranaarsbl kKacion 6arnap Oepy KyieciHiH Ka3ipri skaFaaibl K9He Herisri
npoodJieManapsl

FoutbiMu  oneOuertepnii, pecMH CTAaTUCTHKAIBIK MaTepHasiap/bl >KOHE HOPMAaTHBTIK
Kykarrapabl Tangay Kaszakcranpmarel kociOum Oarmapriay oKyHeciHAE€ COHFbI  SKbUITApbI
KYPBUIBIMJIBIK KOHE Ma3MYHJIBIK OH e3repicTepiiH OalKalfaHbIH alifakTaiiapl. ATan alTKaHAa,
KP Oxky-arapTy MHHHCTpIIriHiH OacTamachbIMEH >KajIbl opTa OuTiM OepeTiH MeKTenTeple
«megaror-kociou Oarmap Oepylli» Jiaya3bIMBIHBIH PECMHU €Hri3inyi »koHe bl. AnTeiHcapuu
aThIHJAFbl ¥JTTHIK OUTIM akaJeMMsiChl TapanblHAH apHalbl 9MICTEMENIK YCBHIHBIMIAPIbIH
93ipiieHyi KYHeHI HHCTUTYIIMOHAIABIK TYPFBIIaH KETUIAIpyre OarpITTaIFaH MaHbI3IbI KagaMap
6onab1. ConbiMeH Katap, «Ka3akcTaHHBIH JKaHAa MaMaHABIKTapbl MEH KY3bIPETTEPIHIH aTJiachD»
K00aChIHBIH 1CKe KOCBUTYbI €HOEK HaphIFbIHBIH IEPCIIEKTUBATAPBIH 00JDKayFa MYMKIH/IIK OepeTiH
WHHOBAIMSUTBIK Kypaiira aiHamiel[20; 2; 21]. JlereHMeH, Tagay HOTHXKeNIEpl MEH caparnTtamaiap
KacinTik Oarmap Oepy KyieciHae memimMiH KyTKeH OipKaTap Macesenep MeH KallIbUIBIKTapbIH
Oap ekeHiH alKbIHaAbI [22].

bipinmi Mmocene — kocinTik Oarmap Oepy KYMBICBIHBIH (DparMeHTTIK CHIIATHI:
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Kenrteren wmextenrtepiae KocinTik Oarmap Oepy HayKaHIBIK ic-IIapanap JAEHTreniHfe
YIBIMIACTBIPBUIATHIH 1C-IIapaiap XKUBIHTHIFBI JCHIEHIHEH aca ajaMail, OKYIIBIHBIH KJCi0u
©31-031 aHBIKTAay KE3CHIEPIH KAMTHUTHIH OIpTYTAC MMeJaroruKalbIK MPOIECCKe alfHaIa ajaMaii
OThIp [22].

Exinmn mocenme — eHOEK HapblFbl MeH OuriM Oepy yiHBIMAApbl apachIHIAFbl
JIMCCOHAHC: MEKTENTiH OKYIIbIJIapFa KOciNTik Oarmap Oepyl MEH HAKThl HAPBIK CYPAHBICHI
apachIHIarbl ANMIAKTBHIK CAKTANBII OTHIP. OKYIIBUIAPIBIH KOCINTIK TaHIAybl OKYIIBIHBIH
KociOM TaHaaybl QJICYMETTIK IIKipre HeMece aTa-aHaHbIH KaJlayblHa TOYEJIi OOJIBIN Kay1a
[23].

YmriHm Moceiae — BaJIMATI KOCIOM JMAarHOCTHKA KYPalJapbIHBIH TAaIIIbUIBIFBL:
KonnanbeicTarsl OKYIIBUTIAPABIH KBI3BIFYIIBUIBIFEI, TICHXO(PU3UOIOTUSIIBIK EPEKIIeTIKTEPI
MEH KociOM OEHIMIITIKTEpIH aHbIKTayFa apHaJIFaH TUarHOCTUKAIBIK KYpalaapblH JCHT el
MEH OKYHIBUIApIbl KaMTy JAEHIell TajlalmkKa TOJBIK Kayarm Oepmeini. XanbIKapasblK
JTUArHOCTHKANBIK KYpalgapasl ©31Mi3iH MOICHU-JNICYMETTIK JKarJalbIMbIbI3ra Oeitimaey
KOHE JKOHE JMAarHOCTHKAHBIH BAIMATUIITIH TeKcepy Oapiblk OumiM Oepy yilbIMaapbIHAa
Oipaeit neHreiae »KypriziiMeil xkone Oyl o3 Ke3eiHe KeHec 0epy MpoLeciH KUbIHAATA b
opi THIMIUTITIH TOMeHaeTe i [22].

TepTiHI Mocene — aybUIIBIK JKOHE KalalblK MEKTENTepl apachlHIAFbl TEHCI3IK:
Kanara kaparanma aybll MEKTCNTEPIHIH JKOFAphl OKY OPBIHAAPBIMEH JKOHE IKYMBIC
OepymIijiepMeH MPAKTHKAIBIK OaillaHbIC OpHATY MYMKIHZIIN MIEKTeyal OOJNFaHABIKTaH,
ayBUIIBIK OKYIIBUIAP/IBIH KOCIOM aKIapaTka MYKTaXIbIFbI OackiM [24].

becinmri mocene — uudpiasik TpaHchopMmalus nporecine OediMaenyaiH TOMEHIIr:
Omi jge 0Oojca OKymIbUIapAbsl Tap MIeHOepAeri MaMaHABIKTApAbl TaHIayra Oeiimuey
OachIMIBUIBIKKA Ue. ©3repMeni eHOeK HapbliFbiHA OeliMenyre, HU(PIbIK cayaTThUIIBIKTHI,
YKacaHIbl HHTEJUICKTIICH )KYMBIC iCTey MKeM/IUTITiH 1aMBITyFa KoHe eMip O0¥bI OiTimM amyra
JaspiayablH MeJarorukaiblKk MEXaHU3MI JKEeTKIUTIKCI3 1aMbIFaH 006 TYp [25].

ATanraH Mocesnesnep KocinTik 0arnap Oepy KyieciH YHbIMIaCThIpy, OHBIH Ma3MYHbI
MEH 9JIiICTEMEJIIK anMapaThlH 3aMaHayHy TajanrapFa cail TpaHchopManusIayablH ©3eKTUIIMH
JKOHE JKaHa IEeJaroTMKAJbIK TOCULAEPIH 31pJeyAlH KaKETTITH FbUIBIMH TYpPFbIIaH
Jonenaeiai.

4.3 XaJabIKapajbIK TIKIPpUOEeMeH caTbICTHIPMAJIBI TAJIAAY

OneMIIK TOKipuOere cyieHe OThIPBIN KACINTIK OaFaap Oepy KyleciHiH THIMALIIT eH
aJIIBIMEH OHBIH FBIIBIMU-QIICTEMEIIK HETI3A1IINHE KOHE MEMIIEKET, MEKTEII, aTa-aHa yKoHe
OM3HEC apachbIHAAFbl QJICYMETTIK CEPIKTECTIKTIH JaMy JIeHreiiHe Kapail aHbIKTaJaThIHBIH
kepaik [20; 21]. DKOHOMHKAIBIK BIHTBIMAKTACTHIK koHE Aamy yibiMbiHAa (OECD) mymie
ennepae Oy mpoiecc MEKTENTiH OapIbIK caThIChIHAA (OacTaybIITaH KOFaphl CHIHBITITAPFa
NeliH) Ke3eH-Ke3eHIMEeH, >Xyhem  typae xkysere aceipsuiafsl. OECD 3eptreynepi
TONeTICTeHIeH, OKYIIBUIAp TeK JAOCTYpil KociOM HMarHOCTHKaMEH FaHa IIeKTelIMeH,
KOCimophIHAapFa TypakThl Oapein Typy (workplace visits), enaipictik Toxipubenep (job
shadowing), MeHTOpPJBIK OaFgapiaManap >oHe IUGPIBIK MaHCANTHIK IUIaTdhopMaiap
apKpUIBl OoNammak €HOEK HApBIFBIHBIH MIBIHAWBI JTaHAMA(THIMEH epTe KE3CHHEH TaHBICY
MYMKIHIT1HE ue 00aIbl.

MekTen OKyIIbUIapblHAa KOCINTIK Oarnap Oepyal YHbIMIACTBIPYIBIH 9JIEMJIIK O3bIK
TOXKIpUOENEepIH 3epleiey MakcaThlHIa OlpHEIe Heri3ri  YATTBIK ~ MOJEThIEPIH
KapacThIPBUIBIT, CATBICTHIPMAJIbl TAJIAY HOTHXKEC] 2-KeCTe/Ie KOPCEeTUITeH:

2-kecte. YJTTBIK KICINTIK 0aFaap 6epy MoaeabepiH CaJbICTBIPMAJIBI TAJAAY

En/ Herisri Kyiienin Mamanga Canapik/
Moaeanb 0arbIT KYKBIKTBIK/MHCT P MeH uudpasbl
bl MEH UTYUHOHAIIBIK nicreme K
Karuaa OPHBI HHTErpa
ThbI us
OunnsaaInsg Kexke Mekren Maructpa «Kexke
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(Mncmumyy TYJIFaHbl OarmapiamachIHIa Typa Kocion
UOHANOBIK- H FBI MIHJICTTI 9pi Jopexeci namy
JHcexenix) KaKeTT1 nepOec oKy moHi Oap JKOCTIAPBI
JITi MEH [26; 27] apHaiibl »
epKIHIIr MaHCanThbl AJIEKTPOH
1, K IIBI
MEKTENT KEHECIIILT 6a3acel
eH ep
KeWiH
12 aii
TETiH
KoJJay
I'epmanus «Mekte Mekren, TVET Kacimopst ®denepana
(lyanvoui- NITCH YKOHE )KYMBIC H BIK
aneymemmi OHIIpiC Oepymrinep TOIMIepIT KYMBICTIC
K) Ke» (kacimopsIHAAp, epi MeH H KaMTy
KarujaT Cayma-eHepKacir OHJIIPICTIK areHTTIT1
BI, TrajaTanapsbl) OKBITY HIH
eHOeK apachIHAAFbI mebepiiep Kocion
HapBIFbI YIDKAKThI 1 maTdop
Ha Oaiinansic [28] MaJapsl
TiKenen
KOHE
KbUIIAM
oeliimze
y
Cunramyp Omip ¥ ITTHIK Mancant Kacanapt
(Texnonozu OOMBI KY3BIpeTTep BIK 1aMy WHTEJIEK
ANbIK- o111M KyheciMeH KOyuTapbl T
Ky3blpemmi aiy, (SkillsFuture) KOHE aNITOPUTM
TiK) Oonama TOJIBIK caJlajbIK Jiepl KoHe
K WHTETpaIusianFa caparlibl OipbIHFait
MaMaH/Jl H [29] nap VITTBIK
BIKTAphI U PITBIK
Ha atdop
HKEMILIT Manap
1K
Kazakcran KacinTi [Ton apanbik Mekren EduNavig
(Kanvinmac K HUHTETpamus (KeKe TICUXO0JIOT ator,
y orcone JIMarHoc TIOH eMec), Topoue Tapbl MEH Mansap
betiimoeny THKa, YKYMBICBIHBIH Treiaror- KOHE
camulcol) MEKTeIl Kypamjac 6emiri Kociou Enbek.kz
TIeH Oarmapiay CUSIKTBI
KOFapbI HIbLIAP U PITBIK
OKYy (kacinmik maTdop
OpBIHJA bazoap Manapisl
pBI capanuivl €HTI3y
apachlH nap)
JIaFbI
cabakra
CTBIK

2-KecTeJlerl callbICThIpMalIbl Tayijay KepceTkeHaei, Ounnsaunus, ['epmanus xoHe
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Cunramnypaa kacinTik 0araap Oepy xyieci YATTBIK cTpaTerus O0bIN TaObUIaabl, KYKBIKTHIK
YKOHE TeXHOJIOTHSUIBIK Heri3re ue. An KaszakcTaHHBIH Ka3ipri MOJIENi KaJbITacy CaThIChIH/IA
Typ. bizniy enge xocinrtik 6arnap Oepy npouecin nudpraanasipy (Enbek.kz, EduNavigator)
JKOHE MEKTeNTepAe Mearor-kocion Oaraapiaymibl MTAThl ICKe KOCHUIFAaHBIMEH, OHBI KEKe
MIOH peTiHae OeKiTy HeMece OKy OpTachlHA KIpIKTIpy Moceneci ol Jie KeTULAIpYAl Tajamn
eTeTiH] aiiKbIH.

CoHBIMEH OKyILIbLIapFa KocinTik Oarmap Oepyneri XaibIKapaiblK MOJENbIEpPIi
OTaHJBIK TOKIPUOCH CATBICTHIPY HOTHIKECIHJIE WICHIIMIH TallaraH OipKaTap Mocelernep
Oapsbl alikbIHgA b1 Onap:

1. OJICYMETTIK CEPIKTECTIKTIH TOMEHJIT1: OTaHJBIK MEKTEHTEP MEH KOCIIOpPBIHIAD
MEH JKYMBIC Oepyuriiiep apachblHOaFbl ©3apa iC-KUMBUI MEXaHU3Mi 3aHHAMAJBIK JKOHE
SKOHOMMKAJIBIK TYPFBIZAH TOJIBIK PETTEIMETeH jKOHE CEPIKTECTIK (hopMalib/Ibl CUIIATKA He.

2. [Tpouectin ¢parmentriniri: Kazakcran MekrenrtepiHmeri Kocimtik Oarmap Oepy
JKYMBICHI JKE€Ke TIoH PeTiHJIe KapacThIpbIMaraH Hemece Jkyieni cunarka ue emec. 2025 xpuiiaH
Oacran mearor-KocinTik Oargapiaylibl IITAThl €HTi3i1e OacTaraHbIMEH, OYJI IPOIEC KEeKe MoH
CTaTychblHa He OoJMaraHIBIKTaH, HeridiHeH 9-11 chIHBINTapAa XYPri3ieTiH HayKaHJIBIK ic-
mrapanapmes mekreneai [30 .

3. Mudpnangelpy  MeH  1argopmanapiablH — OBITBIPAHKBUIBIFBL: MEKTeIl
JIMarHOCTUKACHhIH, €HOEK HapbIFbl cTaTUCTHKAchiH (Ka3akcTaHHBIH jKaHa MaMaHABIKTap MEH
Ky3bIpeTTiTikTep ATnacse) xkoHe XKOO/komnemkaepain 0iaim 6epy OaraapiamMaiapblHbIH OachbIH
OipikTipeTiH OipblHFall THQPIBIK SKOXKYHE oM J€ TOJBIK KaJbIITACBHIT YJIATEPreH IKOK.
EduNavigator sxone Enbek.kz cusikTel mmatdopmanapaslH e3apa HHTETPALUACHIHBIH JJICI3Iiri
nepexTepiH OipbIiHFail 0a3achlH KypyFa MyMKIHAIK OepMei OThIp.

Ocplnaifiia, XanblKapaiblK O3bIK TOKIPUOEHI TpaHCHEpTTEy >KOHE OHBI MOJICHU-
OKOHOMHUKAJIBIK-JJICYMETTIK EPEKIIEITIKTEPIMI3li €CKepe OTBIPBIT OTAHIBIK OuTIM Oepy
KyieciHe OediMaey KaKeTTLTIri - MEKTell OKYIIbUIapblHA KOCINTIK Oarmap OepylliH >kaHa
MEJarOrUKANBIK  KYPBUTBIMIBIK-Ma3MYHIBIK MOJICTIIH O31pJEy/iH aJFbIIIapThl  OOJIBII
TaObLIA/IbI.

4.4 ABTOPJIBIK HHTETPANUSUIBIK NMeJArOriKaJIbIK MOJAeJIb/AIH FhLIBIMH Heri3aeMeci

Xorappigarbl  TEOPHUSIIBIK-9JICHAMANIBIK ~TalJay MEH XaJbIKapalblK ToXKipuOeHi
CaJIBICTBIPMAJIbI 3epTTEY HOTHXKENEPIH KUHAKTal Keje, MEeKTeN OKYIIbUIapblHA KCINTIK Oaraap
OepyliH WHTETPAIUSIIBIK TIEAarOTUKaIbIK MOJIENI K0OaTaH IbI.

¥ CBIHBUIBII OTBIPFAH MOJIETBA1H 0aCThl KOHIIETITYaJIIbl €PEKIIEINIr] - KOCINTIK Oaraap
Oepy MpoIleciH MEKTENTIH HEMece >KEKENereH MeJarorTiH OKIIayJaHFaH KbI3METi peTiHe
emMec, OapibIK MyAJelNi TapanTapblH e3apa bIKHAIAACTHIFbIHA HETI3/IENTeH oJIeyMEeTTIK-
MeAaroruKablK JKyile peTiHae KapacTeipybiHna. JKaHa monenb OipiH-0ipi TOJBIKTHIpHIA
TYpaThIH ©3apa OalllaHbICKaH TOPT OJIOKTaH TYpajbl:

— MakcaTThIK-IeTepMUHALIIMSIIBIK  OJOK  KociOM  OarnmapiaynblH MasMyHBI MeH
OaFbIThIH AMKBIHAAWTHIH €HOEK HapbIFbl, HUQPIBIK 3KOHOMHMKA MOHE OHIPJIK epeKIIeTiKTep
CBIHJIBI CBIPTKBI CTpPATETUSIIBIK (pakTopiapabl KamTuasl [31].

- HNHCTUTYLIMOHANIBIK-CYOBEKTUTIK OJIOTBl MeKkmen, omoacsl JHcoHe neyMemmiK
cepikmecmiciniy  KIACCUKATLIK Ne0dAc02UKANbIK  Meopusicbl CyUeHedl JicoHe JNEyMETTIK
CEepIKTECTIKTIH HEri3ri cyOBeKTiIepi MEKTeN OKIMUIUIIIT MEH meaarorrep, ordacel (ara-aHaiap
KaybIMJACTBIFBI), )KOFapbl 0Ky opbiHAapel MeH komemkaep (TxKB), xymMbic Oepymiiiep koHe
yHIecTipymn MeMIIEKeTTIK YHbIMAap bl KaMTH BT [32].

—~ TexHOMOTHSITBIK-(DYHKITMOHAIIBIK OJIOK 3aManayu Maucanmolk, OeuimMoenciuumix
JHCOHE CHIHAMANAp MeOPUACHIH Hezizee anaovl, KICINTIK Oarmap OepyliH IelarorukasiblK
TEXHOJIOTUSUIAPBl MEH KYpalIapblH aiiKbIHIaiIbl. by 070K aschiHAa KOCiOM TUarHOCTUKA MEH
NCUXOJIOTHSUIBIK ~ TE€CTUIEY, TNPAaKTUKAJIBIK KOCiOM ChlHAmManap, OHIIPICTIK 3KCKypcHsiiap,
MEHTOPJIBIK TI€H TONIMIepJIiK HWHCTUTYTTaphl, MaMaHIAaHABIPBUIFAaH HHQPIBIK TmuiaTgopmanap
YKOHE JKEeKe MaHCaITHIK KeHec Oepy (career counseling) TeTiKTepi iCKe achIpbUIabl JeT KYTiIeai

[5].
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- Hotwxeni-kpurepuanapl OI0K mauncanmulk Oeuimoenciwumix nen 21-eacwip
0ag0bIIAPLIHbIY — pecMu  KopcemKiwumepin — Kammuovl. MoJenbal  eHri3yleH KYTUIETIH
HOTIKENIEP/IIH HEri3T1 KOpCEeTKIITEepi MEKTEIl TYJIEKTEPiHiH KociOn ©31H-e31 alKbIHAAy ACHIeil,
caHaJbl MaMaHJBIK TaHJay KaOineri, MaHcanThlK Oedimaenrimrik (career adaptability), XXI
FaCBIPJBIH UKeMI1 JarabuiapbliabiH (soft skills) kanbmracysr xoHe emip 6oiibl OitiM any (lifelong
learning) MoeHHETIHIH OPHBIFYBI 00bIN TaObLIAbI [11].

CoHbIMEH MOJIEIB/IiH FHUIBIMU KAHAIBIFBI MEH €PEeKINeNiri - KocinTik Oarmap Oepy
JKYHECIH XaJbIKapajdblK MaHCAITHIK JaMy Teopusuiapbl MeH KaszakcraHHbIH OutiM Oepy
TOXKIpUOECiHE CYHeHEe OTBIPBII, JICYMETTIK CEpIKTECTIKKE HETI3IEIreH IMeJaroruKalbiK
9KOXKYHe peTiHe SiCHaMAaIbIK TYPFBIJIaH TYKbIPbIMIAybIHA. Byl HHTErpalusiIbIK MOACIH
MEKTeTl OKYIIbUIAPBIHBIH KOCIOM ©31H-631 aHBIKTAay CanachlH apTTBIPYFa, MEKTENTiH eHOeK
HapbIFBIMEH Ca0aKTaCTBHIFBIH JIAMBITYFa YKOHE KOCINTIK Oarmap Oepy >KYMBICHIH (OpMaIIbI
dopmarTaH apbUITHIN, THIMIUICIH apTTBIpyFa OarbITTalFaH oiCHAMAJBIK IUaTgopma
PETiH/Ie YCHIHBLIBII OTHIP.

5. TankslIay KIHE KOPBITHIH/bI

Maxkanana Ka3zakcTannmarbel KocilTiK Oarmap Oepy >KyHeciHiH KalbIITacybl MeH
JAaMYBIHBIH TOPT TAPUXH KE3CH1 KYHeIeH T1. By )KiKTey )KYHEHIH 3BOTIOIHUSIIBIK JIOTHKACHIH
TYCIHAIpYyTe KOHE OHBIH HOPMATUBTIK-KYKBIKTBHIK HET13/I€PiHIH KaJbIITACy ePEKIIeNiKTepiH
aiikpiHgayra MyMKiHmiK Oepai. 'epmanus, @unnsgaaus meH CuHramyp ToxipuOeciHe
CYMEHreH calbICThIpMalbl Tajljlay HOTHXKENepl KepceTKeHAeW, KociOm OarmaprayablH
TUIMJIUTITT OHBIH Y3IKCI3/IriHE, OJNEYMETTIK CEPIKTECTIKTIH JaMyblHA >KOHE ITUQPIBIK
TEXHOJIOTHSUIApAbIH KEHIHeH KojaaHbutybiHa Toyenai. byn Gareirrap ObIJIY, FOHECKO
YCHIHBIMJIAPBIMEH FaHa eMmec, COoHbIMeH Katap JDk. XOJIAHATBIH THUIOJIOTHSIIBIK
TeopuschiMeH [4] xxone M. CaBUKaCTBhIH MaHCAITHIK OCHIMICNTIIITIK UASSICHIMEH [5] TOBIK
yiteceni. Ochl TYpFBIIaH ajFaHia, KocinTik Oarmap Oepy OyTiHIE AOCTYpili KOCill TaHaay
HIeHOEpIHeH WIBIFBIN, TYJIFAHBIH MAHCANTHIK JaMyblH KamMTaMachl3 €TeTiH KelleHl
MIEarOrMKAJIBIK KYMere aiHaJbIl OThIP.

JlereHMeH, OTaHJBbIK TOXKIpUOEHI Tanjgay MEKTeNTe OKYIIbUIapFa KOCIMTIK Oarnap
Oepy KyiechiHie OIPKENKUTIKTIH JKOKTBIFBIH, KOCIOM JUArHOCTUKAHBIH >KETKUTIKCI3IITIH,
JKYMBIC OepYIIiIepAiH KAaThICy JEHTeHiHIH TOMEHJITH JKOHE ayblll MEH Kajla MEeKTenTepi
apachlHAarbl MYMKIHIIKTEp aJIIaKThIFbIH KepceTTi. Ocbkl alWKbIHAANFaH FbUIBIMU-
MPAKTUKAIBIK KAHIIBUIBIKTAp bl SNy MaKcaThIHIA 3€PTTEY/IIH HEri3ri HOTHUXKECI peTiHe
AemopnvlK uHmespayusanblK nedazocuKkaIvlk mMooeiv xobamaHabl. MoaenbaiH 0acTsl
epeKIIeNniri — kociOu OarnapiayJsl MEKTENTIH KeKe KbI3METI pEeTiHAe eMec, MEKTell,
0oTOachl, KOFapbl OKY OpBIHAAPBI, XXYMbBIC OepylIiep XKoHE MEMJIEKETTIK YHbIMap
apachlHIAaFbl  TYPAaKThl  CEPIKTECTIKKE HETi3JeNreH  OipTyrac JIKOXyie peTiHzae
KapacThIPYbIH/IA.

Makananarsl 3epTTey HET131HEH TEOPHUSIIBIK )KOHE CaTTBICTHIPMAITBI Ty SJICTepiHe
CYMEHTCHMIKTEH, YCHIHBUIFAH MOJENB/IH HaKThl OumiM Oepy yHbIMIapeiHIA ol
OIMIUPHUKAIIBIK TYPFbIIAaH TEKCepIMeyl CHAKTBI Oenriii Oip mekreysepi 6ap. CoHAbIKTaH
KeJICIIeKTe MOJIENb/Ii MEKTEINTep/ie TOKIPpHUOETIK arpodbanusaan oTKi3y, kociOu Oarnapiay
HOTHIKEJIEPIH CTATUCTUKAIBIK SJIICTEP apKbLIbI Oarasiay >KOHE opTYPIIl OHIpJIep KaFJaibiHaa
TUIMJUTITIH CAJIBICTBIPMAIIBI 3ePTTEY MAHBI3AbI FEUIBIMU OaFbITTap OOJBIN TAOBLIA B,

KopsiTa aiiTkannaa, >KyprizuireH 3epTTey MeKTeN OKYIIbUIAphIH KociOu Oarmapiay
KYHECIH KeTUIAIpy OaFbIThIHIA TEOPUSIIBIK TYPFBIIAH HETI3JIENTeH >KOHE MPAKTHKAIBIK
KOJIaHyFa OOJIaThIH MHTETPAIMSIIBIK MeIarOTHKAIIBIK MOJIENB/I1 YChIHYFa MYMKIHIIK Oepi.
3eprrey HoTIKenepi OumiM  Oepy  yHBIMAApBIHBIH KociOu  Oafmapiay  KbI3METiH
YUBIMIACTBIPY/IA, TEIaror Kaapiapabl naspiay OaraapiiaMaliapblH SKETUINIPYZE JKOHE
OHIPJIIK KociOu Oaraapnay cTpaTerusuiapblH 93ipJeye Heri3ri 9/liCHaMalbIK Kypall peTiHe
naniamaHbLTybl MYMKIH.
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2 kypc maructpanrTapsl ['ynou6i [lsiaTepexoa, Asxan CapcenOait
[IIepxan MypTasa aTbiHIaFbl XalbIKapalblK Tapa3 yHUBEPCUTETI
Kazakcran PecriyOnukacel, Tapa3s k.

Annotation

This article investigates the effectiveness of integrating didactic games and mobile
applications in enriching the vocabulary of English as a Foreign Language (EFL) learners at the
middle stage of secondary school. The study draws on contemporary research in educational
technology, game-based learning, and applied linguistics to examine how purposefully designed
game activities and widely used mobile platforms — including Kahoot, Quizlet, Duolingo
contribute to lexical acquisition and retention.

The article analyses the theoretical foundations of vocabulary teaching, reviews evidence
for the pedagogical value of didactic games and digital tools, and presents the results of an
experimental study. Quantitative and qualitative findings indicate that the systematic use of game-
based mobile applications produces significant gains in productive and receptive vocabulary
knowledge in comparison with conventional instruction.

The study concludes that a purposefully integrated approach combining structured didactic
games with interactive mobile applications creates an engaging, low-anxiety learning environment
that is conducive to deep vocabulary processing and long-term retention at the middle stage of
secondary education.

Keywords: EFL vocabulary acquisition, didactic games, mobile applications, game-based
learning, middle stage, secondary school, Kahoot, Quizlet, Duolingo, lexical retention, digital tools

AHHOTANUA

B nmannoii crathe uccrnemyercs 3(pQEKTHBHOCTD HMHTErpallMM IUAAKTHYECKHX WP H
MOOWIBHBIX MPUIIOKEHUH B IIpoLiecce 000ralieHns CIOBApHOIo 3amaca yJaluxcs, U3y4aronmx
AQHTTIMHCKUN $3BIK KaK WMHOCTpPaHHBIM, Ha CpeAHEW CTyNeHH o0011eo0pa30oBaTEeIbHOM IIKOJIBI.
HccnenoBanue onupaercss Ha COBpEMEHHbIe paboThl B 001acTH 00pa3oBaTeIbHBIX TEXHOJIOTHH,
UTPOBOTO OOYyYeHUS W TPUKIAJHOW JIMHIBUCTHKA M paccMaTpUBaeT, KakuM 0O0pa3om
L[eJIEHANPABIEHHO pPa3pabOTaHHbIE WUIPOBBIE 3a/JlaHUS M LIMPOKO HCMOJIb3yeMble MOOMIIbHBIE
miatpopmel — Kahoot, Quizlet, Duolingo u WordWall — cnocoOCTBYIOT YCBOCHHIO U
yJIepKaHHUIO JIEKCUYECKUX €AUHULL.

AHaIM3UPYIOTCS TEOPETUUYECKUE OCHOBBI OOYYEHHS JIEKCHMKE, 0000IIaloTCs JaHHbBIE O
[earOrMYeckoi IIeHHOCTU JHUJAKTHUECKUX Urp M LU(PPOBBIX HMHCTPYMEHTOB, a TaKke
NPEJICTaBIICHBI PE3YIIbTATHI SKCIIEPUMEHTAILHOTO NCCIIEA0BAHUS, TIPOBEIEHHOTO C YJIaIlIuMHUCs 6-
ro u 7-ro kjaccoB B TI. Tapa3 (Kasaxcran). KonnuecTBeHHble M KadeCTBEHHBIE JIaHHBIE
CBUJICTENIECTBYIOT O TOM, YTO CHCTEMATUYECKOE MPUMEHEHUE UTPOBBIX MOOMIIBHBIX MTPHUIIOKESHUN
o0ecreunBaeT 3HaYUTENbHbIN MPUPOCT MPOAYKTHUBHBIX U PELIENTUBHBIX JEKCUUECKUX 3HAHUN MO
CpaBHEHHIO C TPAJIUIIMOHHBIM 00yUEHHEM.

KiroueBble cjI0Ba: yCBOEHHE JIEKCUKM HAa MHOCTPAHHOM SI3bIKE, TUAAKTUYECKUE WUTPHI,
MOOWIIbHBIC TPUIIOKEHUS, UTPOBOE OO0yueHue, odreoOpazoBarensHas mkoja, Kahoot, Quizlet,
Duolingo, u¢poBble HHCTPYMEHTHI

AHHOTaNUA

byn makanana >xanmnsl 011iM OepeTiH MEKTEINTIH OpTa CaThIChIH/IA aFbUIIIBIH T1J1H WIET TiTI
peTiHae YHpEHYIIIEpaiH CO3iK KOpPBIH OalbITy/a MUAAKTHUKAIBIK OWBIHIAD MEH MOOWIIbII
KOCBIMIIIAJIAP/AbI KIPIKTIPYA1H TUIMIUIIT 3epTTenel. 3epTrey O11iM Oepy TEXHOIOTUsIIaphl, OMbIH
HET131HeT] OKBITY JKOHE KOJIJaHOANbl TUHTBHCTHUKA CalachIHAAFBl Ka3ipri eHOEKTepre cyiheHe
OTBIPBII, MAKCATTHI TYPJIE *KacaJiFaH OibIH TanchipManapbiHbIH koHe Kahoot!, Quizlet, Duolingo
MeH WordWall cuskrel KeH KOJJaHBUIATBIH MOOWUIBAI TaThopMaIapiblH JTEKCUKAIBIK
O1pJIIKTEP/II MEHTEpYTe )KoHE €CTEe CaKTayFa KaJlail bIKMaJl €TETIHIH TaldaiIbl.
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Makanajga JEKCUKaHbI OKBITY[IbIH TEOPUSIIBIK HETi3epl TalJaHbIl, IUJAKTUKAIBIK
OWBIHAAp MEH UUQPIBIK KYpaJaapAblH TEeIarorMKaNIbIK KYHABUIBIFBI TYpPabl JCpEKTEp
JKUHAKTaNaIbl, coHmai-ak Tapa3 KamacelHma 6-7 CBHIHBII OKYIIBUIAPBIMEH IKYPri3ireH
9KCIIEPUMEHTTIK 3€PTTEY/IiH HOTHKEIIEPl YChIHBLUIAIBI.

Tyiinai ce3aep: meT TUMIHAC JTEKCUKAHBI MEHTepY, AUIAKTHKAIBIK OWBIHIAP, MOOUIIBIL
KOCBhIMITIAJIap, OWBIH HeriziHaeri okpITy, Kahoot, Quizlet, Duolingo, lekcukanbl ecte cakray,
U PIIBIK Kypanaap

INTRODUCTION

Vocabulary knowledge is widely recognised as one of the most fundamental pillars of
foreign language proficiency. Without an adequate lexical base, learners are unable to engage in
meaningful communication, comprehend authentic texts, or express ideas with precision. Despite
its central importance, vocabulary instruction has historically been one of the most neglected
aspects of EFL pedagogy in the secondary school context, often reduced to rote memorisation of
word lists with limited communicative engagement [1, p.7].

The middle stage of secondary education — corresponding approximately to Grades 5
through 7 and the A2-B1 range of the Common European Framework of Reference (CEFR) —
represents a decisive period in learners' vocabulary development. At this stage, students are
expected to consolidate core vocabulary and begin acquiring the range of lexical knowledge
needed for more complex communicative tasks. The challenge for educators lies in making
vocabulary learning sufficiently engaging and cognitively deep to support long-term retention [2,
p.14].

Two instructional approaches have attracted growing interest in this regard: didactic games
and mobile language learning applications. Didactic games, defined as structured activities with
explicit pedagogical objectives presented in a play-based format, have long been valued in
language pedagogy for their capacity to reduce anxiety, increase motivation, and foster incidental
vocabulary learning through meaningful use [3, p.29]. Mobile applications such as Kahoot,
Quizlet, Duolingo extend these affordances into the digital domain, offering gamified, self-paced,
and visually stimulating environments that align with the preferences of today's digital-native
learners.

Despite the growing body of research supporting each approach individually, their
systematic integration into a coherent instructional model for vocabulary teaching at the middle
stage of Kazakhstani secondary schools has received limited scholarly attention. This article
addresses this gap by examining the theoretical foundations of both approaches, proposing an
integrated instructional framework, and reporting on the outcomes of an experimental study
conducted in Taraz.

METHODS AND MATERIALS

The theoretical framework of this study draws on three interconnected bodies of
scholarship: vocabulary acquisition theory, game-based learning research, and the educational
affordances of mobile technology. Nation's [4] influential model of vocabulary knowledge
distinguishes between receptive knowledge — the ability to recognise and understand a word —
and productive knowledge — the ability to use a word accurately in speaking and writing. Nation
argues that deep vocabulary learning requires multiple encounters with lexical items across varied
contexts, a principle that informs the design of both didactic game sequences and mobile
application task cycles in the present study.

Schmidt's Noticing Hypothesis [5] provides a further theoretical grounding: incidental
acquisition of vocabulary through game engagement and app interaction is more likely to lead to
durable learning when learners consciously attend to the form, meaning, and use of target items.
Didactic games operationalise this principle by placing vocabulary in communicatively
meaningful contexts where noticing is promoted through interaction, feedback, and repetition.
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Mobile applications reinforce noticing through multimodal presentation — combining text, image,
audio, and animation — and through immediate, personalised corrective feedback.

Research on game-based learning in EFL contexts consistently demonstrates its positive
effects on affective variables including motivation, confidence, and willingness to communicate.
Deesri [6] and Wright, Betteridge, and Buckby [7] document the capacity of well-designed
language games to create low-anxiety conditions that free learners to take communicative risks —
a prerequisite for productive vocabulary use. In the digital domain, Godwin-Jones [8] identifies
mobile applications as particularly effective vocabulary tools due to their portability, adaptability,
and integration of spaced repetition algorithms that optimise retention over time.

Four mobile platforms were selected for use in the experimental condition on the basis of
their pedagogical features, accessibility, and relevance to middle-stage learners. Kahoot! was used
for competitive vocabulary review, enabling whole-class engagement in timed quiz formats.
Quizlet provided spaced repetition flashcard sets and competitive Match and Live activities for
lexical consolidation. WordWall offered customisable game templates — including anagram,
match-up, and word search formats — that allowed teachers to embed target vocabulary from
current coursebook units. Duolingo was used as a supplementary self-study tool for out-of-class
vocabulary practice.

The study employed a quasi-experimental design with two intact groups of Grade 6 and
Grade 7 learners (n = 52) at a secondary school in Taraz, Kazakhstan. The experimental group (n
= 26) followed an integrated instructional model over eight weeks, in which each vocabulary unit
incorporated structured didactic game activities and targeted mobile application tasks. The control
group (n = 26) received conventional vocabulary instruction using coursebook exercises and
teacher-led explanations. Both groups completed validated pre- and post-tests measuring receptive
vocabulary size (based on Nation's VVocabulary Levels Test adapted for A2-B1) and productive
vocabulary use (assessed through a guided writing task and an oral interview). Motivational
attitudes were measured using a Likert-scale questionnaire administered at the conclusion of the
experiment.

RESULTS AND DISCUSSION

Pre-test scores confirmed the comparability of the two groups prior to the intervention,
with no statistically significant difference in baseline vocabulary knowledge (p = 0.74). Post-test
analysis revealed substantial and statistically significant gains in the experimental group across all
measured dimensions.

Receptive vocabulary scores in the experimental group increased by a mean of 24.8 points
(out of 50), compared to 13.1 points in the control group (p < 0.01). This differential reflects the
cumulative effect of repeated, varied encounters with target vocabulary across game formats and
digital platforms, consistent with Nation's [4] argument that multiple exposures in different
contexts are essential for receptive knowledge consolidation. The spaced repetition algorithm
embedded in Quizlet was particularly noted by learners as helpful for retaining vocabulary between
lessons.

Productive vocabulary assessment, conducted through guided writing and oral tasks,
showed a mean gain of 17.4 points in the experimental group versus 8.6 in the control group (p <
0.01). Qualitative analysis of oral interview transcripts revealed that experimental group learners
deployed a wider range of recently acquired lexical items with greater accuracy and contextual
appropriateness. This finding suggests that the communicative contexts provided by didactic
games — including role play, information gap tasks, and competitive team activities — fostered a
transition from receptive recognition to productive use, a shift that Nation [4] identifies as
requiring deliberate communicative practice.

Motivational questionnaire data indicated high levels of learner engagement with both the
game-based and application components of the experimental programme. Among experimental
group participants, 88.5% agreed or strongly agreed that mobile applications made vocabulary
learning more enjoyable, and 84.6% reported feeling more confident using new words in speaking
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tasks after the intervention. These findings are consistent with research by Reinhardt and Sykes
[9], who document the motivational benefits of game-based contexts for language learning, and
with Dornyei's [10] framework of L2 motivational strategies, which highlights the importance of
creating a positive, supportive classroom climate for sustained learner engagement.

Teacher observations noted that didactic game sequences — particularly competitive team
games and information gap activities — generated significantly higher levels of peer interaction
and spontaneous vocabulary use compared to conventional exercises. WordWall templates were
praised for their ease of customisation and alignment with coursebook vocabulary sets, while
Kahoot! sessions consistently produced high levels of whole-class participation and competitive
engagement. A key challenge identified was the uneven availability of personal devices among
learners, which necessitated strategic use of shared classroom tablets and careful management of
screen time within lesson structures.

Comparative analysis across grade levels indicated that Grade 6 learners showed slightly
greater motivational gains from game-based activities than Grade 7 learners, while Grade 7
learners demonstrated more robust productive vocabulary gains, possibly reflecting their greater
metalinguistic awareness and capacity to exploit explicit feedback features in the applications.
These findings suggest that the integration of didactic games and mobile applications may need to
be calibrated differently across age groups within the middle stage, with younger learners
benefiting more from game-dominated formats and older learners from application-driven
consolidation tasks.

CONCLUSION

This study has provided empirical and theoretical evidence that the purposeful integration
of didactic games and mobile applications constitutes an effective and motivationally powerful
approach to vocabulary enrichment at the middle stage of secondary school EFL instruction. The
experimental findings demonstrate that learners engaged in systematically designed game-based
and app-supported vocabulary activities achieve significantly greater gains in both receptive and
productive lexical knowledge compared to peers receiving conventional instruction.

The results affirm the complementary nature of the two approaches: didactic games provide
communicatively engaging, low-anxiety contexts that promote incidental vocabulary acquisition
and peer interaction, while mobile applications offer systematic, personalised, and multimodal
reinforcement that supports conscious noticing and long-term retention. Together, they instantiate
the conditions for deep vocabulary processing identified in contemporary acquisition theory —
multiple contextualised exposures, meaningful use, spaced repetition, and immediate feedback.

For practitioners, this study offers a replicable instructional framework that can be adapted
to different vocabulary sets, proficiency levels, and institutional contexts within the Kazakhstani
secondary school system. The platforms used — Kahoot!, Quizlet, WordWall, and Duolingo —
are freely accessible, require minimal technical training, and can be integrated into existing lesson
structures without displacing communicative activities. Future research should examine the long-
term durability of vocabulary gains achieved through this integrated approach, its effectiveness at
other stages of secondary and tertiary education, and the relative contribution of individual game
types and application features to different dimensions of lexical knowledge.

In conclusion, the integration of didactic games and mobile applications represents a
viable, evidence-based, and learner-centred strategy for addressing one of the most persistent
challenges in EFL pedagogy: making vocabulary learning both effective and genuinely engaging
for secondary school learners.
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PODCASTS AND CASE STUDIES AS INTEGRATED TOOLS FOR DEVELOPING
GRAMMATICAL COMPETENCE AND INTERCULTURAL COMMUNICATION IN
BILINGUAL HIGHER EDUCATION

UDC 378.147:811.111:316.77

2 xypc maructpantrapbl TokxkaH AcbuixaHoBa, AliHyp baxeiTxan
[lepxan MypTa3za atbiHAarsl XaiablKapaiblK Tapa3 yHUBEPCUTETI
Kazakcran Pecny6nukacel, Tapa3 k.

Annotation
This article investigates the methodological foundations for the formation of grammatical
competence in university students through podcast-based instruction, and the development of
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intercultural communicative competence in bilingual higher education through the case study
method. The study argues that these two pedagogical approaches, though distinct in focus, share a
common theoretical basis in communicative language teaching, sociocultural theory, and content-
based instruction, and are therefore mutually reinforcing when integrated into a unified course
design. Podcasts are examined as authentic, multimodal input sources that promote incidental and
intentional grammar acquisition through repeated exposure to natural speech patterns, while case
studies are analysed as experiential learning instruments that engage students in culturally situated
problem-solving. Drawing on research in applied linguistics and intercultural communication, the
article proposes a methodological framework for their combined use in bilingual higher education
contexts in Kazakhstan. Practical recommendations are offered for task design, assessment, and
pedagogical sequencing.

Keywords: grammatical competence, podcasts, intercultural communicative competence,
bilingual education, case study, higher education, communicative language teaching, sociocultural
theory, authentic input

AHHOTANUA

B nanHON cTaThe HMCCIAEAYIOTCS  METOJOJOTMYECKHME OCHOBBI  (HOPMHUPOBAHUS
rpaMMaTH4ecKoi KOMIIETEHIIMU CTYIEHTOB YHHBEPCHUTETa MOCPEACTBOM IOJIKACT-O0y4YeHHUs, a
TaK)K€ Pa3BUTHUS MEXKKYJIbTYpPHOW KOMMYHUKATHBHON KOMIIETEHIMH B YCJIOBUSX JIBYSI3bIYHOTO
BbICLIET0 00pa30BaHUs ¢ IPUMEHEHHEM MeToj1a KelcoB. OOOCHOBBIBAETCS TE€3UC O TOM, UTO 00a
NEeAarornyeckux IMOoAX0Ja, MPU Pa3IMYUU MX NPEIMETHOW HAIpaBJIEHHOCTH, OMMPAIOTCS Ha
o0I1yl0 TEOpeTHdecKyro 0a3y — KOMMYHHMKAaTHBHOE OOYYEHHE S3bIKY, COLMOKYJIbTYPHYIO
TEOPUIO U MPEIMETHO-A3bIKOBOE HHTETPUPOBAHHOE O0YyUEHUE, — YTO MO3BOJISET pacCMaTpUBATh
UX KaK B3aMMOJOIOJHSIIONME KOMIIOHEHTBI €IMHOr0 Ju3aiiHa Kypca. [loakacTel aHaIn3upyroTCs
KaK UCTOYHHKHU ayTEHTUYHOI'O MYJIbTUMOAJIBLHOTO BBOJA, CIIOCOOCTBYIOIINE HHIUJECHTAILHOMY
Y 1IEJICHANIPABIIEHHOMY YCBOEHHUIO I'PaMMaTHKN 4€pEe3 MHOTOKPATHBIN KOHTAKT C ECTECTBEHHBIMU
peueBbIMU 00pa3laMu; METOJ] KEHCOB pacCMaTpUBAETCS KaK MHCTPYMEHT ONBITHOTO OO0Y4eHMS,
BOBJICKAIOUINH CTYAEHTOB B KYJIbTYPHO KOHTEKCTYaJIM3UPOBAHHOE pEIIEHUE MpodIeMm.
[Tpennaraercss MeTof0I0THYECKAs! paMKa JUIsi COBMECTHOT'O TPUMEHEHUSI YKAa3aHHBIX MTO/IX0JI0B B
YCIIOBHAX JIBYSI3IYHOTO BBICIIEro oOpa3oBaHus B Kasaxcrane.

KualoueBble cjioBa: rpamMmaTHuecKas KOMIIETEHIUS, IOAKACTBI, MEKKYJIbTYpHas
KOMMYHHKaTHBHas KOMIIETEHLUs, JBYs3blYHOE OOpa3oBaHUE, METOJ] KeWcoB, BbICIIEE
o0Opa3oBaHNe, KOMMYHUKaTUBHOE OOy4Y€HHUE SA3BIKY, COLMOKYJIbTYpHasi TE€OpUs, ayT€HTHUYHBII
BBOJ

AHHOTAHUSA

byn wmakanana mojakacT HETI3IHAEr! OKBITY apKblUIbl YHUBEPCHUTET CTYAEHTTEpPiHIH
rpaMMaTUKAIBIK KY3BIPETTUIITH KAJIBIITACTBHIPYABIH 9/iCHAMANBIK HETi3fepi KoHE Kelc-CTaau
OMICIH KOJIJaHAa OTBIPBIT EKITUAI KOFaphl OUTIMIIE MOICHHMETAPATbIK KOMMYHHKATHUBTIK
KY3BIPETTUIIKTI JAMBITY Macesenepi 3epTreneii. by eki megarorukaibIK TOCUIIIH OaFbITTapbIHBIH
epeKIIeNirine KapamacTaH, KOMMYHHUKATUBTIK TiJT OKBITY, OJIEYMETTIK-MOJIEHH TEOpHUs MKOHE
Ma3MYHFa HET13/IeITeH OKBITY CaJIaChIHaFbl OPTAK TEOPUSUIBIK Oa3ara CYHEHEeTIH Tl HeT13/ee/Il.
[TogxacTrap TabuFu ceiyiey yiriuiepiMeH KalTalaHAThbIH OaillaHBIC apKbUIBI TPaMMaTHKaHbI
MEHIrepyre bIKNal eTeTIH ayTeHTUKAJBbIK, MYJIbTUMOJANbAbl €HTI3y Ke3lepl peTiHze
KapacThIPbUIAIbI; KeHc-CTaid MOJEHM Ma3MyHJa e€CenTephl IIeHIyre CTyIEHTTEpHAl TapTaThlH
TOXKIPUOCIIK OKBITY KYypasibl peTiHjae Tanmananbl. Makanamga KazakcTaHmarbl eKITUIII KOFapbl
61s1iM Oepy >karIaiibIHAA aTajIFaH TocUIAepal Oipiiecin KoJIJaHyFa apHaJIFaH 9/JiCHAMaJbIK [IeHOep
YCHIHBLTATBL.

Tyiiinai ce3xep: rpamMMaTUKaIbIK KY3BIPETTUIK, IOAKACTTap, MOJIEHHETAPAIIBIK
KOMMYHUKATUBTIK  KY3BIPETTUTIK, eKiTuimi OuriM  Oepy, KeWc-cTamu, SKOFapbl — OuTiM,
KOMMYHHKATHUBTIK TiJ OKBITY, QJICyMETTIK-MO/ICH! TEOPHsl, ayTEHTHKAJIBIK CHT13y



XTY xapLibIChl 139 No2(65); 2026

INTRODUCTION

The transformation of higher education in Kazakhstan under the framework of trilingual
policy and international academic integration has placed new and complex demands on university
language programmes. Graduates are expected not merely to demonstrate discrete linguistic
knowledge but to deploy that knowledge communicatively across culturally diverse professional
and academic contexts [1, p. 9]. Two competencies are particularly central to this expectation:
grammatical competence — the ability to produce and comprehend linguistically accurate
utterances in compliance with the target language system — and intercultural communicative
competence (ICC), defined as the capacity to communicate effectively and appropriately with
speakers of other languages and cultural backgrounds [2, p. 13].

Both competencies have traditionally been addressed through separate instructional
traditions. Grammar teaching has historically relied on deductive, form-focused approaches that
prioritise explicit rule presentation and controlled practice, while ICC development has been
associated with content-based and task-based methodologies that privilege meaning and cultural
engagement over formal accuracy. Recent scholarship in applied linguistics, however, calls for an
integrative reconsideration of these traditions, arguing that grammar acquisition and intercultural
development are not competing priorities but mutually constitutive dimensions of communicative
competence [3, p. 44].

This article responds to that call by examining two pedagogical tools — podcasts and the
case study method — which, when used in concert within a bilingual higher education programme,
can simultaneously address both competencies. Podcasts provide rich, authentic grammatical input
embedded in natural discourse contexts; case studies immerse learners in culturally specific
problem scenarios that require cross-cultural analysis and communicative judgment. The
theoretical and methodological case for their integration constitutes the central argument of this
article.

The relevance of this inquiry to the Kazakhstani context is considerable. Bilingual higher
education programmes combining Kazakh or Russian with English as the medium of instruction
are expanding across the country's universities [4, p. 22]. At the same time, pedagogical resources
and methodological frameworks suited to the specific conditions of these programmes remain
underdeveloped. The present article seeks to address this gap through a theoretically grounded,
practically oriented contribution.

METHODS AND MATERIALS

The study draws on theoretical analysis of the scholarly literature in applied linguistics,
language pedagogy, and intercultural communication, supplemented by a review of existing
empirical research on podcast-based language learning and case study methodology in higher
education. Key theoretical frameworks informing the study are outlined below.

The communicative language teaching (CLT) paradigm, developed through the
foundational work of Hymes [5], Canale and Swain [6], and later Celce-Murcia [7], provides the
overarching theoretical context. CLT conceives of language learning as the development of
communicative competence in real-use contexts and explicitly recognizes grammatical
competence as one of several interdependent sub-competencies, alongside discourse,
sociolinguistic, and strategic competence. This framework legitimates the simultaneous pursuit of
grammatical accuracy and communicative appropriateness as non-competing instructional goals.

Vygotsky's sociocultural theory of learning [8], subsequently applied to second language
acquisition by Lantolf and Thorne [9], grounds the study's approach to both podcast use and case
study pedagogy. From a sociocultural perspective, language development is fundamentally
mediated through social interaction and culturally embedded activity. Podcasts, as socially situated
discourse artefacts, and case studies, as culturally rich problem scenarios requiring collaborative
deliberation, both align with the principle that language is best acquired through meaningful,
socially purposeful use.
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Byram's model of Intercultural Communicative Competence [2] supplies the conceptual
framework for the case study dimension of the study. Byram identifies five components of ICC —
knowledge, skills of interpreting and relating, skills of discovery and interaction, attitudes of
curiosity and openness, and critical cultural awareness — each of which can be targeted through
appropriately designed case study tasks. Kazakhstani scholarship in this domain, particularly the
works of Kunanbayeva [10] and Zhetpisbayeva [4], contextualizes ICC development within the
specific multilingual and multicultural landscape of Kazakhstan.

For the podcast dimension, the input hypothesis of Krashen [11] and the noticing
hypothesis of Schmidt [12] provide the primary theoretical grounding. Krashen's argument that
acquisition proceeds through exposure to comprehensible input slightly beyond the learner's
current competence (i+1) establishes the pedagogical rationale for podcast use as a source of
authentic, graded grammatical input. Schmidt's noticing hypothesis — which posits that conscious
attention to form is a necessary condition for acquisition — justifies the design of focused listening
tasks that direct students' attention to specific grammatical structures embedded in podcast
discourse.

RESULTS AND DISCUSSION

On the basis of the theoretical synthesis outlined above, an integrated methodological
framework comprising two interconnected components — a Podcast-Based Grammar
Development Module and a Case Study-Based ICC Development Module — is proposed for
implementation within bilingual university English courses.

Component 1: Podcast-Based Grammatical Competence Formation. The effective use of
podcasts for grammatical competence development requires that instruction proceed through three
methodologically distinct phases: input selection and pre-listening preparation, focused listening
with grammatical noticing tasks, and productive consolidation through form-focused output
activities.

In the input selection phase, the instructor identifies podcast episodes that provide rich and
varied exemplification of target grammatical structures within authentic communicative contexts.
Podcasts selected for upper-intermediate and advanced university learners may include academic
lecture recordings, TED Talks, professional interview series, and journalistic commentary
programmes. The selection criterion is not simplicity of grammar but density of target-structure
occurrence combined with contextual accessibility. Pre-listening tasks activate relevant schematic
knowledge, introduce key vocabulary, and prime students to attend to specific formal features of
the forthcoming input — for example, the use of passive constructions in academic argument or
conditional structures in hypothetical reasoning.

The focused listening phase deploys noticing tasks designed to make target grammatical
structures salient without disrupting the communicative integrity of the listening experience.
Effective task types include transcript gap-fill exercises requiring students to identify and record
grammatical structures as they listen, discourse completion tasks that exploit pauses in the podcast
for students to predict and then verify subsequent grammatical choices, and comparative analysis
tasks in which students contrast the grammatical structures observed in the podcast with those
produced in their own prior writing or speech. These tasks operationalise Schmidt's noticing
hypothesis by directing attention to form within a meaningful, discourse-embedded context rather
than through decontextualised rule presentation [12, p. 17].

The productive consolidation phase requires students to use the grammatical structures
encountered in the podcast in their own communicative output. Task types at this stage include re-
telling activities, discussion of podcast content using targeted structures, and written responses to
podcast arguments. Research by Coskun [13] and Flanagan and Wellman [14] confirms that
podcast-integrated grammar instruction produces measurable gains in both explicit grammatical
knowledge and spontaneous grammatical accuracy in productive tasks, with the dual-channel
(audio and text) nature of podcast input contributing to deeper processing and more durable
retention.
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Component 2: Case Study-Based Intercultural Communicative Competence Development.
The case study method, originally developed in legal and business education, has been extensively
adapted for language pedagogy as a vehicle for developing intercultural understanding through
engagement with culturally specific scenarios requiring analysis, interpretation, and
communicative response [15, p. 78]. In bilingual higher education contexts, where students are
simultaneously navigating two or more linguistic and cultural systems, the case study is an
especially productive instrument because it foregrounds the cultural dimensions of communicative
choice.

Cases suitable for ICC development in Kazakhstani bilingual programmes typically
involve scenarios of intercultural contact in professional, academic, or social settings — for
example, a multinational workplace communication breakdown, a cross-cultural academic
collaboration involving mismatched expectations, or a public discourse event in which culturally
specific rhetorical norms produce misunderstanding. Effective cases are authentic or closely based
on authentic events, sufficiently complex to resist simple resolution, and rich in culturally salient
linguistic and paralinguistic detail.

The case study method in ICC instruction proceeds through four stages: individual analysis
and preparation, small-group deliberation, plenary discussion, and reflective debriefing. The
individual analysis stage requires students to identify cultural assumptions embedded in the case,
map the communicative choices of protagonists onto Byram's components of ICC, and formulate
preliminary responses. Small-group deliberation surfaces diverse cultural perspectives within the
student cohort itself — particularly valuable in Kazakhstani bilingual programmes, where students
frequently represent different first-language and cultural backgrounds — and requires negotiation
of interpretive positions in the target language. Plenary discussion consolidates and extends these
negotiations, while the reflective debriefing stage invites students to articulate what the case has
revealed about their own cultural assumptions and communicative defaults, developing the critical
cultural awareness that Byram [2] identifies as the apex of ICC.

Integrated Implementation and Assessment. The two components described above achieve
maximum pedagogical impact when sequenced to create productive connections between
grammatical form and intercultural content. A recommended sequencing pattern begins with a
podcast episode presenting a scenario of intercultural contact (for example, a recorded interview
discussing cultural differences in professional communication norms), uses focused listening tasks
to identify the grammatical structures through which cultural nuances are expressed (hedging
devices, politeness strategies, modal constructions expressing cultural values), and then introduces
a case study exploring the same or a related intercultural scenario in greater depth. Students thereby
encounter grammatical structures first as authentic communicative resources in podcast discourse
and then deploy those same structures in the culturally demanding communicative context of the
case study discussion and written analysis.

Assessment of the integrated framework should be multi-component, reflecting the dual
competency goals. Grammatical competence gains are assessed through pre- and post-tests
targeting the specific structures addressed in podcast tasks, supplemented by holistic ratings of
grammatical accuracy in case study written outputs. ICC development is assessed through
reflective portfolios, structured self-assessment against Byram's ICC components, and analytical
rubrics applied to case study discussion participation and written case analyses.

CONCLUSION

The present article has proposed a theoretically grounded and practically oriented
methodological framework for the integrated development of grammatical competence and
intercultural communicative competence in bilingual higher education, using podcasts and case
studies as complementary pedagogical instruments. The framework rests on a convergent
theoretical foundation in communicative language teaching, Vygotskian sociocultural theory,
Byram's ICC model, and the input and noticing hypotheses of Krashen and Schmidt.
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The integration of these two pedagogical tools is not merely a matter of organisational
convenience; it reflects a principled recognition that grammatical competence and intercultural
communicative competence are not separate academic targets but interdependent dimensions of
the overarching communicative ability that bilingual higher education is designed to develop.
Podcasts provide the authentic grammatical input from which students construct and refine their
understanding of English grammar as a communicative resource; case studies provide the
culturally rich interactive contexts in which that grammatical resource is deployed for genuine
communicative purposes.

The framework proposed here is particularly pertinent to the Kazakhstani context, where
the rapid expansion of bilingual and trilingual higher education programmes has outpaced the
development of corresponding methodological resources. Further empirical research is required to
evaluate the effectiveness of the integrated framework under controlled conditions, to compare its
outcomes with those of single-component instructional approaches, and to examine the
transferability of grammatical and intercultural gains to authentic communicative performance
beyond the classroom. Such research would contribute substantially to the emerging field of
methodology for bilingual and multilingual higher education in Kazakhstan and the broader
Central Asian region.
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TECHNOLOGY FOR THE FORMATION OF CRITICAL THINKING SKILLS OF
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WORKING WITH ENGLISH-LANGUAGE WRITTEN SOURCES OF INFORMATION
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Annotation

This article examines the problem of developing critical thinking skills in students of the
senior specialized school in the process of working with English-language written sources of
information. The study substantiates the necessity of purposeful instruction in critical reading
strategies, including predicting content, identifying the main idea, evaluating the reliability and
relevance of information, distinguishing facts from opinions, and drawing evidence-based
conclusions. The article presents a technology for the step-by-step formation of critical thinking
skills structured according to three stages: pre-reading, while-reading, and post-reading. Particular
attention is paid to the role of metacognitive strategies, questioning techniques (Bloom's
Taxonomy questions), and annotation as instruments of critical engagement with foreign-language
text. The article discusses practical methods and techniques suitable for upper-secondary
classroom implementation and provides illustrative examples of task design. The research draws
on the theoretical foundations established by R. Paul, L. Elder, I. D. Moon, and D. Halpern, as
well as contributions from Kazakhstani scholars in the field of foreign language methodology.

Keywords: critical thinking, senior specialized school, English-language written sources,
reading strategies, pre-reading, while-reading, post-reading, Bloom's Taxonomy, annotation,
metacognitive strategies, text evaluation

AHHOTAHUSA

B nanHo#l craThe paccmarpuBaercs npoOsiema (GOpMHpPOBAaHUS HAaBBIKOB KPUTUYECKOTO
MBIIICHHS] Y YYaAIIUXCsl CTapIIUX MPO(UIBHBIX KJIACCOB B Mpolecce paboThl C aHTIIOS3bIYHBIMU
MUCbMEHHBIMU HMCTOYHUKAMU nH(pOpMaLIUH. O6ocHOBBIBaeTCA HE00XO0IUMOCTh
I[EJICHANPABIEHHOTO0 OOy4YeHMs CTpaTerdsiM KPUTHYECKOTO YTEHHUS: IMPOTHO3UPOBAHUIO
COJIep’KaHUsl TEKCTa, BBISBICHUIO TJIABHOW HJEH, OLIEHKE JOCTOBEPHOCTH M PEIEBAHTHOCTH
uHpOpMalIK, pa3sTpaHUYeHUI0 (AaKTOB U MHEHHH, (OPMYJINPOBAaHIIO 0OOCHOBAHHBIX BHIBOIOB.
[IpennoxeHa TEXHOJOTUS MO3TAmHOrO (HOPMHUPOBAHMSI HABBIKOB KPUTHUYECKOTO MBIILICHUS,
BKJIIOYAOIIasi TPU CTaJuU: JIOTEKCTOBYIO, TEKCTOBYIO M IIOCIETEKCTOBYIO pabory. Ocoboe
BHHUMaHUE YAENSETCS POJIM METAaKOTHUTUBHBIX CTPAaTErnil, TEXHUKE MOCTAaHOBKU BOIPOCOB IO
TaKCOHOMHMM bilymMa M aHHOTMpPOBAHMIO KaK MHCTPYMEHTaM KPUTHUYECKOTO B3aWMOJAEHUCTBHA C
MHOSI3BIYHBIM TeKCTOM. OOCYXIaloTcsl MpakTUYecKhue MNPUEMBI, MPUMEHUMBIE Ha YpOKax B
CTaplLIeH MIKOJIE, U IPUBOAATCSA MPUMEPBI IPOEKTUPOBaHUS 3a1aHuil. VcciaenoBanue onupaercs
Ha TEOPETHUYECKHE OCHOBHI, pazpaborannbsie P. ITomom, JI. Dnmep, k. Myn u [I. Xonmneps, a
TaKXKe Ha TPYAbl Ka3aXCTAaHCKUX YUEHBIX B OOJIACTH METOJMKM IPEroJaBaHUs MHOCTPAHHBIX
S3BIKOB.
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KiawueBble cJI0Ba: KpPUTHYECKOE MBINUICHHE, CTapiias MpoduibHas MIKOJa,
aHIJIOA3bIYHBIE  IUCbMEHHBIE HCTOYHMKM, CTpaTerMd  YTEHMs, TakCOHoMHs  biyma,
AHHOTHPOBAHUE, METAKOTHUTUBHBIE CTPATETUU

AHHOTaNuA

byn wmakanana >xkorapel caTblarbl MaMaHAAHIBIPUIFAH MEKTEN OKYIIbUIAPBIHBIH
arpUIIIBIH TUTIHAETI jka30amma akmapar Ke3AepiMeH XYMBIC jKacay YHAepiCiHIEe CBhIHU Oiiay
JaFIbUTApbIH KAJBINTACTRIPY Macelieci KapacThIpbliaabl. ChIHM OKY CTpaTerusiapblHa MaKCaTThl
TYPAE YHPETYIiH KaKeTTUIIr Heri3nene/i: MOTiH Ma3MYHBIH OOJDKay, HETIi3T1 WICSIHbI aHBIKTAY,
aKMmapaTThiH CEHIMIUTIN MEH MaHBI3IBUIBIFBIH Oarayiay, (akTiiep MEH MiKipJepai aXbIpary,
JIOJIeTIIEpre HETI3[IeNreH KOPBITBIHIABIIAP TYKBIPbIMAAay. Makaiiaga ChIHU OiJiay JlaFabUIapbiH
KaJIBINTACTBIPYIBIH KE3€H/I1 TEXHOJIOTHSCHI YCHIHBUIBII, OJ1 YIII Ke3eHT'e OOJIiHEe /T1: MOTIHTE JICHIHT1,
MOTIHMEH JKYMBIC JKOHE MOTIHHEH KeHiHTi. MEeTaKOTHUTHBTI CTpaTerusuiapiblH pemine, biym
TaKCOHOMMSICHI OOWBIHILIA CYpaK KO TEXHUKAChIHA JKOHE aHHOTalMAJayFa epeKile Hazap
aynapbutaibl. JKoFapbl MEKTENTE ICKE achIpyFa jKapamIbl IPAKTHUKAIBIK TOCUIACD TaTKbLUIAHABL.
3eprrey P. Ilon, JI. Dnnep, Jx. Myn xone [[. XonnepH eHOekTepiHe, COHAAN-aK Ka3aKCTaHIbIK
HIeTes TUT OICKEPIIEPiHiH 3epTTeyJIepiHe CYHEHE/I.

Tyiiinai ce3aep: cblHU OiIay, )KOFapbl MaMaHAaH IBIPBLUTFAH MEKTETI, aFbUILIBIH TUTIHAET]
kazbarra Kesnep, OKy CTpaTerusiapbl, MOTIHTEe JIEHIHT1 JKYMBIC, MOTIHMEH JXYMBIC, MOTIHHCH
KEWiHT1 )KyMbIC, biIyM TakCOHOMHUSCHI, aHHOTALUSIIAY, METAKOTHUTUBTI CTpaTErusiap

INTRODUCTION

The contemporary information landscape presents learners with an unprecedented volume
of textual data, much of which is produced in English as the dominant language of global academic
and professional discourse. For students of the senior specialized school in Kazakhstan, the ability
to engage critically with English-language written sources has become a prerequisite not only for
academic success but also for informed citizenship and lifelong learning. Critical thinking —
defined as the disciplined process of actively and skillfully conceptualizing, applying, analyzing,
synthesizing, and evaluating information gathered from observation, experience, reflection,
reasoning, or communication — stands at the core of contemporary educational priorities
worldwide [1, p. 4].

The National Curriculum of Kazakhstan explicitly identifies critical thinking as one of the
key competencies to be developed at the upper-secondary level. However, pedagogical practice
reveals a persistent gap between this curricular aspiration and actual classroom outcomes. Students
are frequently observed to engage in surface-level reading — scanning for factual information,
memorizing key terms, or paraphrasing source material — without critically interrogating the
assumptions, evidence, or rhetorical purposes of a given text [2, p. 17]. This gap is especially
pronounced when the source material is in a foreign language, where linguistic difficulty tends to
overshadow higher-order cognitive engagement.

Research in foreign language reading has demonstrated that proficient critical reading is
not an automatic by-product of linguistic competence. Learners who possess adequate vocabulary
and grammatical knowledge may still lack the metacognitive tools to evaluate argument structure,
identify authorial bias, or synthesize information from multiple conflicting sources [3, p. 56].
Consequently, the development of critical thinking in the context of foreign-language literacy
requires purposeful pedagogical intervention — that is, a systematic instructional technology
designed to scaffold students through increasingly demanding levels of text engagement.

This article proposes such a technology, grounded in established theoretical frameworks
— including Bloom's Revised Taxonomy [4], Paul and Elder's model of critical thinking [5], and
the strategic reading approach of Vandergrift and Goh [6] — and adapted for the specific
conditions of the senior specialized school in Kazakhstan. The proposed technology is structured
according to the three-stage reading model (pre-reading, while-reading, post-reading) and
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integrates questioning techniques, annotation, and metacognitive reflection as its principal
instruments.

METHODS AND MATERIALS

The study employs a mixed theoretical-methodological approach combining literature
analysis, descriptive analysis of pedagogical experience, and the design of an instructional
technology prototype. The theoretical foundations of the study rest on several converging bodies
of scholarship.

First, the philosophical tradition of critical thinking education, represented most
prominently by Richard Paul and Linda Elder [5], provides the conceptual architecture of the
study. Paul and Elder define critical thinking as the art of analyzing and evaluating thinking with
a view to improving it, and identify a set of intellectual standards — clarity, accuracy, precision,
relevance, depth, breadth, logic, and fairness — against which the quality of reasoning may be
assessed. These standards are directly applicable to the evaluation of written information and
provide a principled basis for instructional task design.

Second, cognitive and metacognitive dimensions of reading comprehension are addressed
through the framework articulated by Pressley and Afflerbach [7], which distinguishes between
automatic and strategic reading processes. Strategic reading involves the deliberate deployment of
comprehension and monitoring strategies — predicting, questioning, clarifying, summarizing, and
evaluating — which collectively constitute the operational apparatus of critical reading.

Third, the taxonomy of educational objectives revised by Anderson and Krathwohl [4]
supplies the hierarchical structure within which task progression is designed. The six cognitive
levels of the taxonomy — remembering, understanding, applying, analyzing, evaluating, and
creating — map directly onto the ascending demands of critical engagement with text, from literal
comprehension to independent synthesis and judgment.

Kazakhstani contributions to foreign language methodology are also incorporated. The
works of S. S. Kunanbayeva on communicative competence and intercultural reading [8], B. A.
Zhetpisbayeva on multilingual education [9], and K. M. Kantarbayeva on reading strategy
instruction in Kazakhstani secondary schools [10] inform the contextual adaptation of the proposed
technology.

Data collection for the descriptive component of the study drew on classroom observations
at Taraz-based secondary schools specializing in enhanced foreign language instruction, as well
as structured interviews with English language teachers. These observations confirmed that
instruction in critical reading strategies is largely absent from current practice, with the
predominant instructional mode consisting of teacher-led question-and-answer sequences focused
on information retrieval rather than critical evaluation.

RESULTS AND DISCUSSION

On the basis of the theoretical analysis and pedagogical observations described above, the
following three-stage technology for the formation of critical thinking skills in the process of
working with English-language written sources is proposed.

Stage 1: Pre-Reading (Anticipatory and Orienting Activities). The pre-reading stage serves
to activate prior knowledge, establish purpose for reading, and orient students toward critical
engagement with the forthcoming text. At this stage, the teacher presents the title, subheadings,
and visual elements (charts, diagrams, photographs) of the text without revealing its content, and
poses a set of anticipatory questions: What do you already know about this topic? What is the
likely purpose of this text? Who might have written it, and for what audience? These questions
prime students to read as active meaning-makers rather than passive recipients of information [11,
p. 34].

A particularly effective technique at the pre-reading stage is the KWL (Know — Want to
Know — Learned) chart, adapted for critical reading purposes into KWL+ (Know — Want to
Know — Learned — Evaluate). The additional 'Evaluate’ column prompts students to assess, after



XTY xapLibIChl 146 No2(65); 2026

reading, whether the information encountered was reliable, sufficiently evidenced, and free from
significant bias [12, p. 88]. The explicit introduction of evaluative criteria at the pre-reading stage
frames the entire reading act as a critical inquiry rather than an information-retrieval exercise.

Stage 2: While-Reading (Analytical and Strategic Activities). The while-reading stage
constitutes the core of the proposed technology and is designed around three interlocking
techniques: Bloom's Taxonomy questioning, annotation, and the SEARCH strategy.

Bloom's Taxonomy questioning involves the preparation and sequential application of
questions at six cognitive levels as students read a text. Literal-level questions (Who? What?
When?) establish comprehension of factual content. Inferential questions (Why? What does the
author imply?) require students to move beyond explicit meaning. Evaluative questions (Is the
evidence sufficient? Is the conclusion warranted? What assumptions underlie this argument?)
engage the highest cognitive registers and are central to critical thinking development. Teachers
are encouraged to prepare question sets in advance and to train students progressively to generate
their own questions at each taxonomic level [4, p. 67].

Annotation — the systematic marking of a text with marginal notes, symbols, and
guestions — serves as an externalisation of the internal critical reading process. Students are taught
a standardised annotation code: a check mark for information that confirms prior knowledge, a
question mark for unclear or questionable claims, an exclamation mark for surprising or
contentious statements, a star for key evidence, and a bracket for passages requiring further
verification. Research by Aaronson [13] demonstrates that annotation training significantly
improves students' ability to identify argumentative structure and to distinguish evidential from
rhetorical claims.

The SEARCH strategy (Survey, Evaluate source, Ask questions, Read actively, Consider
bias, Highlight key evidence) provides a structured procedural scaffold that integrates the above
techniques into a coherent reading routine. Once internalised, this routine functions as a
metacognitive framework that students can apply independently to unfamiliar texts across subject
areas.

Stage 3: Post-Reading (Evaluative and Productive Activities). The post-reading stage is
designed to consolidate critical thinking gains through tasks that require students to articulate,
defend, and communicate their evaluations of the source text. Three task types are foregrounded:
critical summary writing, source comparison, and structured debate.

Critical summary writing — as distinct from descriptive paraphrase — requires students to
condense the author's argument, identify the evidential basis for key claims, note significant
omissions or counter-arguments, and deliver a verdict on the text's reliability and usefulness for a
specified purpose. This task type simultaneously develops writing proficiency and critical
judgment. Source comparison tasks ask students to juxtapose two English-language texts
presenting contrasting perspectives on the same issue, mapping points of agreement and
disagreement and evaluating the quality of argumentation in each. Structured debate activities
based on claims extracted from source texts engage students in real-time critical reasoning,
requiring them to defend positions with textual evidence and to respond to counter-arguments
logically and respectfully.

The effectiveness of the proposed technology was assessed through formative observation
in two upper-secondary classes (Grade 11) at a Taraz specialized school during the 2024-2025
academic year. Following an eight-week implementation period, students in the experimental
group demonstrated measurable gains in their ability to identify the main idea of an authentic
English-language article, distinguish factual claims from opinion, evaluate the credibility of cited
sources, and produce evaluative rather than merely descriptive written responses. Teachers
reported increased student engagement during reading activities and greater willingness to
question rather than simply accept presented information.

CONCLUSION
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The formation of critical thinking skills in students of the senior specialized school through
engagement with English-language written sources is both a pedagogical necessity and a realisable
instructional goal. The three-stage technology proposed in this article — comprising anticipatory
pre-reading activities, analytical while-reading techniques (Bloom's Taxonomy questioning,
annotation, the SEARCH strategy), and evaluative post-reading tasks — provides a systematic,
theoretically grounded, and practically applicable framework for this purpose.

The technology addresses a documented gap in current Kazakhstani classroom practice,
where reading instruction tends to prioritise comprehension of surface content over critical
evaluation of argumentative quality and evidentiary basis. By embedding critical thinking
instruction within the specific context of foreign-language literacy, the proposed approach
simultaneously develops linguistic competence and higher-order cognitive skills, thereby serving
the broader goals of the Kazakhstani curriculum and the requirements of an information-rich global
environment.

Further research is needed to assess the long-term retention of critical thinking skills
developed through this technology, to investigate its transferability to other subject areas, and to
explore its application with learners at different proficiency levels. Comparative studies examining
the relative effectiveness of individual components of the technology — annotation training,
Bloom-based questioning, and source comparison tasks — would also contribute to a more refined
understanding of the instructional mechanisms involved.
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Annotation
This article explores the combined pedagogical potential of Quizlet technology and
authentic video materials — including animated films — in developing communicative

competence among intermediate-level English language learners. Drawing on current research in
educational technology and ELT methodology, the study examines how Quizlet's gamified
vocabulary and grammar activities complement the contextual, multimodal input provided by
video content.

The article analyses the theoretical foundations underpinning both approaches, discusses
practical implementation strategies, and presents findings from a classroom-based experiment
conducted at a secondary school . Results indicate that the integrated use of these two tools
significantly enhances speaking, listening, and lexical competencies compared to traditional
instruction.

The study concludes that a systematically designed blended approach, combining digital
flashcard technology with communicatively rich visual content, provides a meaningful and
motivating context for language acquisition at the intermediate stage of education.

Keywords: communicative competence, Quizlet technology, authentic video materials,
animated films, intermediate level, ELT, gamification, vocabulary acquisition, digital tools,
blended learning

AHHOTaNUA

B nanHO#i craTthe McclienyeTcsl COBOKYIHBIM MEJArOrMYeCKUii MOTEHIHAT TEXHOJOTHH
Quizlet © ayTeHTUYHBIX BUICOMATEPHATIOB — BKJIIOYAs MYJIbTUIUIMKAIIUOHHBIE (PUIBMBI — B
Pa3BUTHM KOMMYHHUKATUBHOW KOMIETEHIIMHM Y Y4YallMXCS CPEIHET0 YPOBHS BIAJCHUS
AHTITUHCKUM sI3bIKOM. Ha OCHOBE akTyanbHBIX HCCIIEIOBaHUI B 00IacTH 00pa3oBaTeNbHBIX
TEXHOJIOTHI ¥ METOAMKH MPETNOoIaBaHUsI HHOCTPAHHBIX SI3BIKOB B pa00TE pacCMaTpUBACTCS, KAKUM
o0pa3om reiiMuuIIpOBaHHBIC TEKCUYECKUE U TpaMMaTUUYeCcKue 3a1anus B Quizlet TOmoTHSIOT
KOHTEKCTYaJIbHBIN MYJTbTUMOJATHHBIA BBOJI, 00€CTICUNBACMBIA BHICOKOHTCHTOM.

AHaIM3UPYIOTCS TEOPETUUECKHE OCHOBBI 00OUX TIOJIX0I0B, 00CYKIAI0TCS MPAKTUYECKUE
CTpPaTeTMH WX pealu3aluy, a TaKXKe MPEACTABICHbI PE3yJbTaThl KJIACCHOIO SKCIEPHMEHTA,
npoBeAEHHOTO B cpeaneit mkoue r. Tapa3 (Kazaxcran). [lonydyeHHble JaHHBIE CBUAETENLCTBYIOT
0 TOM, YTO MHTErPUPOBAHHOE NPUMEHEHUE YKa3aHHBIX MHCTPYMEHTOB 3HAYUTEIBHO MOBBIIIAET



XTY xapLibIChl 149 No2(65); 2026

YPOBCHbL TOBOpPCHHA, ayAUPOBAHUA U JIEKCUYECKOM KOMIIETEHTHOCTH B CpaBHCHHU C
TpaaAUuIIUOHHBIM O6y‘leHI/ICM.

Ki1ioueBble ¢10Ba: KOMMYHUKAaTHBHAsI KOMIETEHINS, TeXHOIOTUs Quizlet, ayTeHTHYHbIE
BUCOMATEPHAJIbl, MYJIbTHILUTUKAIIMOHHBIE (DUIBMBI, CpEIHUN YPOBEHb OOYYCHHS, METOJIMKa
NpPENoAaBaHUs  AHTJMHUCKOTO  s3bIKa, TeWMH(UKALUsA, YCBOCHHE JIEKCHUKH, LU(PPOBHIC
MHCTPYMEHTHI, CMELIAaHHOE 00y4€eHNE

AHHOTaNuA

byn makanaga Quizlet TeXHONOTHSCHI MEH AayTCHTHKAIBIK OciHeMaTepHuanaapiablH —
aHUMaNMUTBIK, GUIBMIEPAl KOca ajiFaHaa — aFbUINIBIH TUTIH OpTa JIEHreiae YHUpeHyIepIin
KOMMYHHUKATHBTIK KY3BIPETTUIITH JaMBITYAaFbl O1pJIeCKEH MeJarorukajblK oJIeyeTi 3epTTeNe/i.
bimim Oepy TexHoJIOTHSUIApbl MEH IIET TUIEPIH OKBITY OJICTEMECi CalachlHIAFbl Kasipri
3eprreyiepre  cydieHe  OThIpbIN, Quizlet-Teri  OWBIHAACTHIPBUIFAH  JICKCHKAIBIK  JKOHE
rpaMMaTHKAaJBIK TallChipMaliapIblH OeliHeMa3MYH apKbUIbI KAMTAMaChI3 €T1IETIH KOHTEKCTYaJI Ibl,
MYJIBTUMOIJThIBI KiPICTICHI KaJIail TOJMBIKTHIPATHIHBI TAJIJAHA/IBI.

Makanana exki TOCUIMIH TEOPHSUIBIK HeTi3/epi TajJaHbIN, MPAKTUKAJIBIK ICKE achIpy
CTpaTervsuiapbl KapacThIPbUIAIsl JkKoHEe Tapa3 KalachlHAAarbl OpTa MEKTENTE JKYPri3iireH
CBHIHBINITHIK SKCTIEPUMEHT HOTHIKEJIEP] YCHIHBLIAIBI.

Tyiiinai ce3mep: KOMMYHUKATUBTIK KY3BIPETTLITIK, Quizlet TeXHOIOTHSCHI, ay TEHTUKAIIBIK
OeifHemarepHangap, aHUMaUsIIbIK GUIbMIEP, OpTa ACHIeH, aFbUIIIBIH TUTIH OKBITY 9/liCTeMeEC,
OWBIHAACTHIPY, JIEKCHKA MEHTepY, TUMPIIBIK Kypalaap, apaiac OKbITY

INTRODUCTION

The development of communicative competence remains the central goal of English
language teaching in the modern educational context. In Kazakhstan, the growing demand for
multilingual citizens capable of functioning in international academic and professional
environments has placed increasing pressure on educators to adopt innovative, technology-
enhanced instructional strategies. The intermediate stage of education — typically corresponding
to B1 level on the Common European Framework of Reference (CEFR) — represents a critical
juncture at which learners consolidate foundational skills and begin to engage with authentic
language use.

Two digital tools have attracted particular attention in contemporary ELT practice: Quizlet,
a gamified vocabulary and grammar platform, and authentic video materials, including educational
animated films. Both have demonstrated considerable potential as catalysts for language
acquisition when used in isolation; however, their combined application in developing
communicative competence at the intermediate level remains underexplored in the Kazakhstani
context.

Quizlet's effectiveness has been attributed to its multimodal presentation of lexical items,
immediate feedback mechanisms, and competitive game formats that increase learner motivation
[1, p.44]. Meanwhile, authentic video and animated films provide rich, contextualised language
input that enhances listening comprehension, pragmatic awareness, and cultural knowledge — all
essential dimensions of communicative competence [2, p.18].

This article argues that the integration of these two approaches creates a pedagogically
complementary framework: video materials supply meaningful communicative context and model
authentic language use, while Quizlet activities reinforce the lexical and grammatical structures
encountered in the video input. The study examines the theoretical underpinnings of this
integration, presents a practical model of classroom implementation, and reports on the outcomes
of an experimental study conducted at a secondary school in Taraz, Kazakhstan.

METHODS AND MATERIALS
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The theoretical foundation of this study rests on several intersecting bodies of scholarship.
Communicative Language Teaching (CLT), as developed by Hymes [3] and later refined by
Canale and Swain [4], defines communicative competence as encompassing grammatical,
sociolinguistic, discourse, and strategic sub-competences. This holistic view guides the selection
and design of learning activities in the present study.

The role of technology in language learning has been extensively theorised within the
framework of Computer-Assisted Language Learning (CALL). Research by Godwin-Jones [5] and
Hubbard [6] highlights the capacity of digital platforms to provide learner-centred, self-paced
instruction that aligns with individual needs. Quizlet, as a widely adopted CALL tool, embodies
these principles through its adaptive learning algorithms and diversified activity formats, including
Flashcards, Learn, Write, Spell, Test, and the competitive Match and Live modes.

The pedagogical value of authentic video materials in ELT has been affirmed by scholars
such as Tomalin [7] and Stempleski and Tomalin [8], who note that video exposes learners to
natural speech patterns, non-verbal communication cues, and culturally embedded language use.
Animated films offer a particularly accessible form of authentic input at the intermediate level: the
combination of visual support, clear articulation, and culturally rich narratives provides
scaffolding for comprehension while exposing learners to idiomatic expressions and pragmatic
conventions.

Input theory, as proposed by Krashen [9], provides an additional theoretical justification:
comprehensible input slightly above the learner's current level (i+1) is the necessary condition for
acquisition. Authentic video content, when paired with vocabulary pre-teaching via Quizlet,
effectively operationalises this principle by ensuring that new lexical items are encountered first
in a controlled digital environment before being processed in a richer, more demanding video
context.

The present study employed a quasi-experimental design involving two groups of Grade 8
learners (n = 48) at a secondary school in Taraz, Kazakhstan. The control group (n = 24) received
conventional instruction using coursebook materials, while the experimental group (n = 24)
followed an integrated instructional model over a ten-week period. Both groups completed pre-
and post-tests measuring lexical knowledge, listening comprehension, and speaking proficiency,
assessed using validated instruments adapted from Cambridge Assessment English materials.

In the experimental group, each instructional unit followed a three-phase structure. In the
pre-viewing phase, target vocabulary was introduced and practised using Quizlet's Learn and
Match modes for approximately fifteen minutes. Learners engaged with flashcard sets comprising
target lexical items with definitions, example sentences, and images. During the viewing phase, a
selected authentic video or animated film segment (5-8 minutes) was played, accompanied by
guided comprehension tasks. In the post-viewing phase, communicative activities — including
pair discussions, role plays, and short oral presentations — were conducted to consolidate both
lexical and discourse competencies. Quizlet Live sessions were used as a revision and
consolidation activity at the end of each unit.

RESULTS AND DISCUSSION

The analysis of pre- and post-test data revealed statistically significant improvements in
the experimental group across all three assessed competencies. In lexical knowledge, the
experimental group demonstrated a mean gain of 22.4 points (out of 40), compared to 11.7 points
in the control group, yielding a statistically significant difference (p < 0.01). The improved
vocabulary retention in the experimental group is consistent with research showing that spaced
repetition and gamified review, as implemented in Quizlet's adaptive algorithm, enhance long-
term lexical encoding [10, p.32].

Listening comprehension scores showed a mean gain of 18.6 points in the experimental
group versus 9.3 in the control group (p < 0.01). Learners reported that prior engagement with
target vocabulary via Quizlet reduced their cognitive load during viewing, allowing them to attend
more fully to discourse-level meaning rather than decoding individual lexical items. This finding
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supports Nation's [11] argument that automatised word recognition is a prerequisite for successful
top-down comprehension processing.

Speaking proficiency, assessed using a four-band rubric targeting accuracy, fluency,
vocabulary range, and communicative effectiveness, showed the most substantial differential:
experimental group learners achieved a mean gain of 14.2 points versus 6.8 in the control group
(p < 0.001). Qualitative analysis of recorded oral tasks indicated that experimental group learners
used a wider range of vocabulary items derived from video contexts and demonstrated greater
confidence in pragmatic expressions and discourse management strategies.

Motivational data, gathered through a Likert-scale questionnaire administered at the end
of the intervention, revealed high levels of learner engagement in both the Quizlet and video
components. Notably, 87.5% of experimental group students rated the combination of tools as
more enjoyable than traditional instruction, and 83.3% reported feeling more confident using
English in real communication after the intervention.

Teachers involved in the study noted that the three-phase lesson structure was manageable
within standard lesson time constraints and required moderate preparation effort after initial unit
design. The reusability of Quizlet sets across classes and academic years was identified as a
practical advantage. However, limitations were also acknowledged: learners with limited access
to internet-connected devices at home faced constraints in completing Quizlet review tasks outside
the classroom, pointing to the need for institutional ICT infrastructure investment.
CONCLUSION

This study has demonstrated that the integrated use of Quizlet technology and authentic
video materials — including animated films — constitutes an effective and pedagogically coherent
approach to developing communicative competence at the intermediate stage of English language
teaching. The combined framework leverages the complementary strengths of each tool: Quizlet
provides systematic, gamified lexical and grammatical reinforcement, while authentic video
materials supply the richly contextualised communicative input that is essential for holistic
language acquisition.
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PROJECT-BASED LEARNING AS A METHOD OF ENHANCING MOTIVATION IN
FOREIGN LANGUAGE TEACHING AT SECONDARY SCHOOL

UDC 371.3:81'243

2 kypc MaructpanTsl MOpaikyn ¥iokan
[lepxan MypTa3a atbiHAarsl XalablKapaiblK Tapa3 yHUBEPCUTETI
Kazakcran Pecyonukacel, Tapa3s k.

Annotation

This article examines project-based learning (PBL) as an effective method for developing
and sustaining motivation among secondary school students in foreign language teaching. The
study explores the theoretical foundations of PBL, its key characteristics, and its practical
application in English language classrooms at the secondary school level in Kazakhstan.

Drawing on motivational theories by Gardner, Dornyei, and Vygotsky's socio-cultural
approach, the article demonstrates how PBL creates authentic communicative contexts that address
both intrinsic and extrinsic motivation. Practical examples of project types, implementation stages,
and assessment strategies are discussed. The article also identifies challenges in PBL
implementation and proposes solutions applicable to the Kazakhstani educational context.
The article affirms that PBL, when systematically integrated into the curriculum, significantly
enhances students' motivation, communicative competence, and autonomy in foreign language
learning.
Keywords: project-based learning (PBL), motivation, foreign language teaching, secondary
school, communicative competence, EFL, student autonomy, authentic tasks, cooperative learning,

AHHOTANUA

B nanHoil cratbe paccmarpuBaercs Meron mpoekTHoro oOydenuss (PBL) kak
3 PeKTUBHBIN cr1ocod (GOPMHUPOBAHUS U MOJAEPIKAHUS MOTUBALMHU YYAIIMXCSl CPETHEH IIKOJIbI
npu oOy4eHUU MHOCTPAHHOMY SI3bIKY. V3yuaroTcs TeopeTnueckrne OCHOBBI POEKTHOTO METO/Ia,
€T0 KJIFOYCBBIC XaPAKTCPUCTUKU U INPAKTHUYCCKOC IMPUMCHCHUC HAa YpOKax AHTJIMMCKOIO SI3BIKA B
cpennux mkonax Kazaxcrana.
Ha ocHose MOTHUBAIIUOHHBIX Teopnﬁ N COOUOKYJIbTYPHOI'O IMOAXO0Ja IMOKAa3aHO, KaK IIPOCKTHOC
oOydeHne co3/1aéT ayTeHTHYHble KOMMYHHUKATHUBHBIE KOHTEKCTBI, CIIOCOOCTBYIOIINE Pa3BUTHIO
BHYTPEHHEHN U BHEIIHEH MoTUBanuu. PaccmaTpuBaroTCs BUbI IPOEKTOB, ITAIbl UX pealu3aluu
M CTPATCrun OLICHUBAHMUS.
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Taxoke oOcyxpmatorcst TpyaHocTd BHenpenus PBL u mpennaratorcst pemieHusi, akTyajabHbIe IS
Ka3aXCTaHCKOI 00pa30BaTeIbHON CpeIbl.

KiroueBble ci10Ba: MpoeKkTHOE 00y4YeHUE, MOTUBAIHS, 00yYeHHE HHOCTPAHHOMY S3BIKY,
KOMMYHHMKATHUBHAs! KOMIIETEHIIHS, aBTOHOMUS YUaIlIUXCsl, ayTEHTUYHbIE 3a/JaHUsI, KOOTIEpAaTUBHOE
oOyueHue

AHHOTANUA

Makanaga opra MEKTeNl OKYIIbUIAPBIHBIH MIeT TIMH YHpeHyJeri MOTHUBAIUSICHIH
JAMBITYIBIH THIMZ1 91ici peTiHe xo0anbik oKbITY (PBL) KapacTeipbiiaapl. XKoOambIK OKBITYIBIH
TEOPUSIIBIK HET13/Iepi, HET13T1 epeKIIeniKTepi )oHe Ka3akcTan opTa MEKTEeNTepiH/Ie aFbUIIIBIH T
cabaKTapbIH/1a TPAKTUKAIBIK KOJIIaHBLUTYbI 3€PTTEIEI].

MOTHBAIIHS TCOPHSUIAPHI MEH  OJICYMETTIK-MOJICHH TACIUII HET131H/e )KOOAIBIK OKBITYBIH IITEH
YKOHE CBHIPTTAll MOTHBAIMSHBI IaMBITAThHIH ayTEHTUKAJIBIK KOMMYHUKATUBTIK KOHTEKCTTEp Kayiai
JKaCaNTBIHBI JAJIEIIICHE ],

’Koba Typrepi, icke acblpy Ke3eHAepi jkoHe Oaranay cTpaTerusiiapbl TalgaHa b,

Tyiiinai ce3gep: x00anbIK OKBITY, MOTHBALWSA, IIET TUIH OKBITY, OpTa MEKTeIl,
KOMMYHHUKATHBTIK KY3BIPETTLIIK, OKYIIIBl aBTOHOMHUSICHI, 2y TeHTUKAJIBIK TariChipMaliap, 6ipjaeckeH
oKbITY, KazakcTan

INTRODUCTION

Motivation occupies a central place in foreign language acquisition research and pedagogy.
A student who is motivated to learn a language will persist through difficulties, engage more
deeply with the material, and ultimately achieve higher levels of proficiency. Yet sustaining
motivation in secondary school EFL classrooms remains one of the most pressing challenges for
language teachers worldwide, and particularly in Kazakhstan, where English is taught as a
compulsory subject within a multilingual educational environment alongside Kazakh and Russian.

Traditional approaches to foreign language instruction — heavily teacher-centred,
grammar-translation oriented, and dominated by textbook exercises — have been widely criticized
for their failure to engage students intrinsically or to connect language learning to real-life
communicative purposes. Learners are often unable to see the relevance of what they are studying,
which leads to declining interest and surface-level engagement. This problem is particularly acute
at the secondary school stage, when adolescent learners are forming their identities and seeking
meaningful, autonomous activity.

Project-based learning (PBL) has emerged in contemporary methodology as a powerful
alternative that addresses these shortcomings. Rooted in Dewey's philosophy of experiential
education and developed within constructivist and sociocultural frameworks, PBL engages
students in extended, collaborative, real-world tasks that require meaningful use of the target
language. Research across diverse educational contexts has consistently shown that PBL enhances
motivation, promotes communicative competence, and develops students' autonomy and higher-
order thinking skills [1, p. 14].

The present study investigates the theoretical and practical dimensions of PBL as a method of
enhancing motivation in foreign language teaching at the secondary school level, with particular
attention to its applicability within the Kazakhstani educational context.

METHODS AND MATERIALS

The theoretical framework of this study draws on foundational motivational theories and
constructivist approaches to language learning. Gardner and Lambert's socio-educational model
[2, p. 31] distinguishes between integrative motivation (the desire to identify with the target
language community) and instrumental motivation (the use of language for practical goals such as
career prospects). Both types are relevant to secondary school EFL learners in Kazakhstan, where
English proficiency is increasingly linked to academic and professional opportunity.
Dornyei's L2 Motivational Self System [3, p. 9] provides a more dynamic and contemporary
framework, proposing that motivation is driven by the learner's ideal L2 self (the imagined future
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self as a competent user of the language), the ought-to L2 self (external expectations and
obligations), and the L2 learning experience (immediate situational factors). PBL is particularly
well-suited to activating all three components: it allows students to envision meaningful use of
English, meets external requirements through assessed outcomes, and creates a rich, stimulating
learning experience.

Vygotsky's sociocultural theory and the concept of the Zone of Proximal Development

(ZPD) [4, p. 86] underpin the collaborative dimension of PBL. Working with peers and with
teacher guidance, students accomplish tasks that would be beyond their individual capacities,
thereby developing both linguistic and cognitive competence in a socially mediated context.
The PBL cycle used as the basis for analysis in this article follows the framework established by
Thomas (2000) and adapted by Krajcik and Shin (2014) [5, p. 276], comprising five phases: (1)
entry event and driving question, (2) planning and inquiry, (3) collaboration and language
production, (4) presentation of the final product, and (5) reflection and assessment.

For this study, a review of empirical research on PBL in EFL contexts was conducted,
supplemented by analysis of classroom practice at secondary schools in Taraz, Kazakhstan.
Surveys and classroom observations were used to assess levels of student motivation before and
after PBL implementation, using Dérnyei's Motivated Learning Behaviour Scale as a measurement
instrument [6, p. 522].

Kazakhstans scholars working in the field of innovative EFL methodology, including
S.S.Kunanbayeva [7] and A. Zhetpisbayeva [8], have emphasized the importance of learner-
centred, activity-based approaches in the context of trilingual education policy. Their work situates
PBL within the broader pedagogical shift toward competency-based education mandated by
Kazakhstan's State programme of education development.

RESULTS AND DISCUSSION

The empirical and theoretical evidence reviewed for this study indicates that PBL produces
measurable positive effects on motivation in secondary school EFL classrooms. Three main
mechanisms account for this effect.

First, PBL creates authentic communicative purpose. When students are required to

produce a real product — a school magazine, a short documentary, a podcast episode, an
environmental survey, a digital presentation for a community audience — they perceive the
language as a genuine medium of communication rather than an academic exercise. This shift from
form-focused to meaning-focused activity is a key driver of intrinsic motivation, as identified by
Deci and Ryan's Self-Determination Theory [9, p. 65]: learners feel a sense of autonomy (they
make decisions about content and form), competence (they successfully accomplish complex
tasks), and relatedness (they work meaningfully with classmates).
Second, PBL promotes collaborative learning. Secondary school students respond strongly to peer
interaction, and the group work structures inherent in PBL create a supportive social environment
in which motivation is reinforced by shared goals and mutual accountability. Observational data
from secondary school classrooms in Taraz demonstrated that students in PBL groups showed
significantly higher levels of on-task behaviour, voluntary language use, and willingness to
communicate compared to students in traditional instruction groups.

Third, PBL integrates all four language skills in a coherent, purposeful sequence. Students
research (reading and listening), discuss and plan (speaking), draft and revise (writing), and finally
present (speaking and listening). This integration mirrors authentic language use and provides
multiple, varied opportunities for each skill to be practised in a motivating context.

The following project types proved most effective for secondary school learners in the

Kazakhstan context
1) community and cultural projects (e.g., 'My City's Heritage' or 'Environmental Issues in Taraz',
which activate both integrative and instrumental motivation by connecting English to students'
own lives and communities;
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2) digital media projects (e.g., creating a YouTube channel or a school Instagram page in English),
which leverage adolescents' existing interest in social media;

3) cross-curricular projects integrating English with other subjects such as Biology, History, or IT,
which demonstrate the practical utility of the language and align with Kazakhstan's STEM
education priorities.

Challenges encountered in PBL implementation included uneven levels of student initiative,
difficulties with time management within fixed lesson schedules, and variation in students’ digital
literacy skills. Teachers also reported initial uncertainty about how to assess process as well as
product.

These challenges were addressed through: structured scaffolding at each phase of the project
cycle; explicit teaching of research and collaboration skills; formative assessment portfolios that
document the learning process; and professional development for teachers on PBL methodology.

CONCLUSION

This study has demonstrated that project-based learning represents a methodologically
sound and practically effective approach to enhancing motivation in foreign language teaching at
the secondary school level. By engaging students in extended, collaborative, authentic tasks, PBL
addresses the motivational deficit that is commonly observed in traditional EFL instruction and
provides a richer, more meaningful communicative experience.

The motivational benefits of PBL operate at multiple levels: it activates students' intrinsic
interest, develops their sense of autonomy and competence, creates meaningful social bonds within
the classroom, and provides a clear sense of purpose for language use. These effects are consistent
with the predictions of the major motivational theories reviewed in this study — Gardner and
Lambert's socio-educational model, Dornyei's L2 Motivational System, and Deci and Ryan's Self-
Determination Theory as well as with Vygotsky's sociocultural account of collaborative learning.

For the Kazakhstan educational context, PBL offers a productive alignment with the goals
of trilingual education policy and competency-based curriculum reform. It equips students not only
with linguistic skills but also with the collaborative, creative, and critical thinking competencies
demanded by the contemporary knowledge economy.

Future research should investigate the long-term effects of sustained PBL integration on
proficiency development, examine the differential impact of project types across age groups and
proficiency levels, and explore teacher training models that effectively support PBL adoption in
secondary schools across Kazakhstan.
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DIGITAL FORMATIVE ASSESSMENT STRATEGIES USING KAHOOT, QUIZLET,
AND GOOGLE FORMS IN FOREIGN LANGUAGE TEACHING

2 xypc MaructpanTsl Haiiman Amuna
Hlepxan MypTasa aTeIHAaFbl XaJbIKapalblK Tapa3 yHUBEPCHTETI
Kazakcran Pecmyonukacel, Tapa3s k.
Annotation
This article examines the role of digital formative assessment tools — Kahoot, Quizlet, and

Google forms — in enhancing the teaching and learning of foreign languages in higher education.
The study analyses how these platforms support real-time feedback, student engagement, and the
systematic monitoring of students’ language competence development. Drawing on the principles
of formative assessment and digital pedagogy, the article presents empirical findings from
classroom implementation at university, demonstrating measurable improvements in
communicative competence among foreign language students.

The study concludes that the thoughtful integration of digital assessment tools into foreign
language instruction can significantly improve learning outcomes, promote student’s individuality,
and support teachers in making pedagogical decisions.

Keywords: formative assessment, digital tools, Kahoot, Quizlet, Google forms, foreign
language teaching, communicative competence, EFL, higher education

AHHOTaLUA
B nmanHOW craThe paccMaTpuBaeTcsi poib HMUGPOBBIX WHCTPYMEHTOB (OPMATHBHOTO
ouenuBanus — Kahoot, Quizlet u Google forms — B coBepiieHCTBOBaHMHM TpoIecca

MPENOJAaBaHUsl U M3YYEHUsS] MHOCTPAHHBIX SI3bIKOB B BBICHIEH IIKOJIE. AHAIU3UPYETCS, KaKUM
o0pa3oM JnaHHbIe IATGOPMBI 00ECTIEUNBAIOT OOPATHYIO CBSI3b B PEXKHME peaTbHOrO0 BPEMEHH,
MOBBINIAIOT BOBJICYEHHOCTh OOYJAIONTUXCS U CIIOCOOCTBYIOT CHCTEMATHYECKOMY MOHHUTOPHHTY
pa3BUTHS HWHOS3BIYHON KOMIIETEHIIMUM CTyAeHTOB. Ha oOcCHOBe MNpHHIMIOB (HOpMATUBHOTO
OIICHUBAaHMUS M IU(POBON TEAATOTUKA B CTaThe MPEACTABICHBI PE3YIbTAThl MPAKTUYECKOTO
BHEJIPEHUS MHCTPYMEHTOB B 00pa30BaTENbHBIN TPOIECC Ka3aXCTAHCKOTO YHUBEPCHUTETA,
JIEMOHCTPHUPYIOIINE HU3MEPUMBIE YIYUYIICHHS] KOMMYHUKATUBHOM KOMIIETEHIIMA CTYJEHTOB,
M3YYarOUIUX aHTJIMHACKUH S3BIK.

Jlenaetcst BEIBOJ O TOM, YTO IeJICHANPABICHHAS MHTErpanus MUQPPOBBIX HHCTPYMEHTOB
OIICHUBAHMS B TPAKTUKY MPETIOIaBaHHUSI HHOCTPAHHBIX SI3IKOB CIIOCOOHA CYIIIECTBEHHO TTOBBICUTH
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06pa3013aTem>Hble PE3YyJIbTaThl, Pa3BUTH yqe6HyI0 CaMOCTOATCIIBHOCTL CTYACHTOB W NOMOYb
npenoaaBaTC/JIsAM IPpUHUMATh IIE€AArorudcCKu 000CHOBaHHbBIE pElICHUs.
KaueBble cjioBa: ¢opMmaTuBHOE OICHHMBaHUE, LU(pOBbIe MHCTpyMeHTHI, Kahoot, Quizlet,
Google forms npenoaaBaHWC MHOCTPAHHBIX A3bIKOB, KOMMYHHUKATHBHAasA KOMIICTCHIIUA, BBICHICC
oOpa3zoBaHue

AHHOTANUA

Byn wmakamama »xorapel OuniM Oepy >KyleciHIe HIeT TUIIH OKBITY MEH YHpeHyai
KETUIIpyaeri nupiblK KaIbIITACTHIPYINGI Oaranay Kypanmapbiabig — Kahoot, Quizlet sxone
Google forms — peuni 3eprrenred. ATanraH iaTGopMaiapblH HAKThl YaKbIT PEKUMIHIE Kepi
OaillaHBIC KaMTaMachl3 €Ty, OKYIIBUIAPIBIH OEJICEHAUIIrIH apTThIPy XOHE OJapiAblH TUILIIK
KY3BIPETTUIITIHIH 1aMybIH XKYHeni 6aKpliay MyYMKIHIKTepl TalaaHaIbl.

Kanbmracteipymbl  Oaranmay MeH IU(PIBIK IeJarorHKaHbIH KaFuaaTTapblHA CYHEHe
OTBHIpBIN, Makamaga KazakcTaHnarbl YHUBEPCUTETTE JKYPTi3UITeH TXIPpUOETIK 3epTTeyliH
HOTIDKENIEpl YCBIHBUIFAH;, OJIap IIeT TUIH YHPEeHYINl CTYACHTTEpIiH KOMMYHUKATHUBTIK
KY3BIPETTUIITIHIH OIIeyii JeHrelae apTkanbiH gonenaerai. Iler TUTiH OKbITyna IUQPIBIK
Oaranay KypalJapblH MakcaTThl NaiifanaHy OKY HOTIDKEJEepiH aWTapibIKTall >KaKcapThlll,
OKYIIBUTIAPJBIH ACPOECTITiH JaMBITaTBIHBI KOHE MYFalliMepre JepeKTepre Heri3IeNreH
MearoruKaJIbIK Menrmaep KaObuiiayra MYMKIHIIK OepeTiHI TY>KbIPhIMIaJIaIbl.

Tyiiinai ce3nep: KanbimTacThIpymisl Oaramay, HUPPIABIK Kypanmap, Kahoot, Quizlet,
Google forms, mret TisiH OKBITY, KOMMYHUKATHBTIK KY3bIPETTLTIK, [IET TiJII PETIHACT] aFbUIIIBIH
TiJTi, KOFapBI OUTIM
INTRODUCTION

The rapid digitalization of education in the twenty-first century has fundamentally
transformed approaches to assessment in higher education settings. In the context of foreign
language teaching (FLT), traditional summative assessment methods — written examinations, oral
presentations evaluated at the end of a semester — have long been criticised for their limited
capacity to inform ongoing instructional decisions and support learner development in real time.
Formative assessment, by contrast, is characterised by its diagnostic, iterative, and feedback-
oriented nature, making it particularly well-suited to the dynamic demands of communicative
language teaching [1, p. 12].

In Kazakhstan, the transition to a competency-based model of higher education has
intensified interest in formative assessment practices that can reliably measure students'
communicative competence across all four language skills. The National Educational Framework
and state programmes for trilingual education have further underscored the need for innovative
assessment tools capable of supporting differentiated instruction and providing actionable
feedback to both teachers and learners [2, p. 35].

Among the digital tools currently available to EFL educators, Kahoot, Quizlet, and Google
Forms stand out for their accessibility, interactivity, and pedagogical versatility. Kahoot! is a
game-based learning platform that enables teachers to create competitive quizzes and polls,
thereby gamifying the assessment process. Quizlet offers adaptive flashcard-based learning and
testing modes grounded in spaced repetition and active recall principles. Google Forms provides
customisable surveys and quizzes that allow for the collection and automatic analysis of student
responses, functioning as a lightweight but powerful diagnostic instrument [3, p. 8].

Despite their growing popularity in educational practice globally and in Kazakhstan
specifically, the systematic integration of these tools into formative assessment cycles for foreign
language instruction remains insufficiently theorised and empirically examined. The present
article addresses this gap by analysing the pedagogical foundations of digital formative
assessment, presenting implementation models for each tool within EFL instruction, and reporting
on the outcomes of a classroom-based study conducted at Sherkhan Murtaza International Taraz
University.

METHODS AND MATERIALS
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The theoretical framework of this study draws on Black and Wiliam's seminal
conceptualisation of formative assessment as assessment for learning, which emphasises the
centrality of feedback, self-regulation, and the active involvement of learners in monitoring their
own progress [4, p. 140]. This framework is complemented by the sociocultural perspective of
Vygotsky, whose concept of the Zone of Proximal Development provides a theoretical rationale
for using digital tools to scaffold language acquisition and provide timely, targeted support [5, p.
86].

The empirical component of the study employed a mixed-methods design, combining
quantitative pre-test and post-test measurements with qualitative analysis of student and teacher
reflections. Participants consisted of 52 second-year undergraduate students enrolled in the
Foreign Language programme at Sherkhan Murtaza International Taraz University, Taraz,
Kazakhstan. The experimental group (n = 26) participated in a twelve-week instructional cycle in
which formative assessment was delivered primarily through Kahoot, Quizlet, and Google Forms,
while the control group (n = 26) received instruction supplemented by conventional paper-based
formative tasks.

Pre- and post-test communicative competence assessments were administered using a
validated instrument adapted from the Common European Framework of Reference for Languages
(CEFR) testing battery. The communicative competence construct was operationalized across four
dimensions: grammatical accuracy, lexical range, interactive discourse management, and written
production. Descriptive statistics and paired-samples t-tests were applied to the quantitative data,
while thematic analysis was used to interpret the qualitative findings from student reflective
journals and semi-structured teacher interviews.

The rationale for selecting Kahoot, Quizlet, and Google Forms as the primary assessment
instruments rests on several pedagogical and practical criteria. All three platforms are freely
accessible, require no specialised hardware beyond a smartphone or computer, and support multi-
modal interaction. Furthermore, each tool addresses a distinct dimension of formative assessment:
Kahoot! focuses on immediate comprehension check and motivational engagement; Quizlet
supports retention monitoring and self-directed vocabulary acquisition; and Google Forms enables
structured diagnostic testing and systematic data collection [6, p. 54].

DISCUSSION
Kahoot as a formative assessment tool

Kahoot was integrated into weekly lesson routines as a warm-up or exit-ticket activity to
assess students' comprehension of grammatical structures, vocabulary items, and reading/listening
content. Each Kahoot! session consisted of ten to fifteen questions, with immediate visual
feedback provided upon each response. The competitive, game-like format of the platform proved
highly effective in reducing language anxiety — a significant barrier to communicative
competence development in EFL contexts, as extensively documented in the literature [7, p. 22].

Quantitative analysis revealed that students in the experimental group demonstrated
significantly higher scores on the grammatical accuracy sub-dimension of the post-test (M = 78.4,
SD = 6.2) compared to the control group (M = 71.6, SD = 7.1), with the difference being
statistically significant (t(50) = 3.87, p < .001). Teacher reflections corroborated these findings,
noting that Kahoot sessions functioned as efficient diagnostic instruments, enabling rapid
identification of common errors and misconceptions that could then be addressed in subsequent
lessons.

Quizlet as a vocabulary and self-assessment tool

Quizlet was employed primarily for vocabulary monitoring, utilizing the platform’s Learn,
flashcards, and test modes to support both receptive and productive lexical knowledge. Students
were assigned digital study sets aligned with the thematic vocabulary of each unit, and their
progress data — including accuracy rates, response latency, and error patterns — were reviewed
by the teacher

The implementation of Quizlet aligned with Nation's taxonomy of vocabulary learning
strategies, specifically the distinction between incidental and intentional vocabulary learning [8,
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p. 63]. By providing multiple exposure to target lexical items through varied interactive formats,
Quizlet supported the consolidation of both form and meaning mappings. Experimental group
students demonstrated a statistically significant advantage on the lexical range sub-dimension of
the post-test (t (50) = 4.12, p <.001), suggesting that Quizlet-mediated formative monitoring was
associated with improved lexical acquisition outcomes.

Google Forms as a Diagnostic and Analytical Tool

Google Forms was used to administer mid-unit diagnostic quizzes and reflective self-
assessment surveys. The platform's automatic grading function enabled the immediate generation
of response summaries, which teachers used to identify gaps in learner knowledge and adjust
instructional plans accordingly. Response data were exported to Google Sheets for deeper analysis,
allowing the identification of item-level error patterns across the cohort.

A particularly valuable feature of Google Forms in this context was its capacity to support
learner self-assessment. Following each diagnostic quiz, students were prompted to complete a
structured reflection form in which they identified the items they found most challenging,
described the strategies they had employed during preparation, and set specific learning goals for
the following week. This metacognitive dimension of assessment aligns with the self-regulation
principles articulated by Oxford in her Strategy Inventory for Language Learning (SILL) and
complements broader Kazakhstani curricular goals of fostering autonomous, lifelong learners [9,
p. 17].

CONCLUSION

The findings of this study provide robust empirical support for the pedagogical value of
integrating Kahoot, Quizlet, and Google forms as components of a structured digital formative
assessment cycle in foreign language instruction. The experimental group outperformed the
control group on all four dimensions of communicative competence measured at post-test, with
statistically significant differences observed in grammatical accuracy and lexical range.
Qualitative data further indicated that digital formative assessment tools contributed to increased
students motivation, reduced language anxiety, and enhanced metacognitive awareness among
EFL students.

It is important to acknowledge, however, that digital tools do not replace the teacher's
professional judgement, relational expertise, or capacity for nuanced, individualized feedback.
Rather, they serve as complementary instruments that amplify the teacher's ability to monitor
learning, identify gaps, and respond with targeted instructional adjustments. The role of the teacher
as mediator, motivator, and mentor remains central to effective foreign language education, and
technology should be understood as a means of extending — not substituting — pedagogical
competence [10, p. 45].

Future research should examine the long-term effects of digital formative assessment on
learner autonomy and the transferability of assessment literacy skills across linguistic and cultural
contexts. It is also recommended that teacher training programmes at Kazakhstani universities
incorporate modules on the pedagogically informed use of digital assessment platforms, ensuring
that educators are equipped to design formative assessment cycles that are both technologically
sophisticated and grounded in evidence-based language teaching principles.
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ICT-ENHANCED DEVELOPMENT OF FOREIGN LANGUAGE COMMUNICATIVE
COMPETENCE IN SCHOOL-GYMNASIUM
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Annotation

This article investigates the role of information and communication technologies (ICT) in
developing foreign language communicative competence among learners enrolled in specialized
secondary schools with an in-depth foreign language curriculum. Grounded in communicative
language teaching (CLT) principles and digital pedagogy, the study analyses how ICT tools —
including interactive whiteboards, language learning platforms, multimedia resources, and online
communication environments — contribute to the formation of all components of communicative
competence: linguistic, sociolinguistic, discourse, and strategic. The article presents findings from
a classroom-based experiment conducted at a specialized school Ne 21 in Almaty, Kazakhstan,
involving 48 upper-secondary learners. Results demonstrate that systematic ICT integration
significantly enhances learners' productive and interactive language skills while simultaneously
raising motivation and fostering learner autonomy. Pedagogical implications for curriculum design
and teacher training in secondary education context are discussed.



XTY xapLibIChl 161 No2(65); 2026

Keywords: ICT, communicative competence, foreign language teaching, specialized
secondary school, digital technologies, EFL, communicative language teaching, secondary
education

AHHOTALUA

B nanno# cTatbe uccieayeTcs poiib HHPOPMAITMOHHO-KOMMYHHUKAIIMOHHBIX TEXHOJIOTHI
(MKT) B ¢opMHpOBaHMM HMHOS3BIYHON KOMMYHUKATHBHOW  KOMIICTCHIIMH  yYaIUXCs
CHELMATU3UPOBAHHBIX CPEIHUX IIKOJ € YIIyONEHHBIM H3yYEeHHMEM HMHOCTPAHHOIO SI3BIKA.
Onwupasich Ha TPUHIUIBI KOMMYHHMKATHBHOTO OOYYEHHUS $3bIKy M IM(POBON INeIaroruku,
UCCIIeIOBaHUE aHANU3MpyeT, KakuM oOpa3zoM MKT-MHCTpyMEHTBI — HMHTEPAKTUBHBIE JTOCKH,
S3BIKOBBIC TUIAT(GOPMBI, MYJIBTUMEIUHHBIE PECypChl M Cpelbl OHJIAH-KOMMYHHUKAllUd —
CHOCOOCTBYIOT ~ (POPMHMPOBAHUIO BCEX KOMIIOHEHTOB KOMMYHUKAaTUBHOM KOMIIETEHIMH:
JIMHTBUCTUYECKOT0, COL[MOJIMHIBUCTUYECKOT0, TUCKYPCUBHOIO M CTpaTernyeckoro. B crarbe
IPECTaBIIEHbI PE3YNbTAThI I€JArOTHYECKOr0 HKCIEPUMEHTA, IPOBEAEHHOIO B IIKOJIE -TUMHAa3UU
Ne 21 r.Anmatsl (Kazaxcran) ¢ yuactuem 48 crapiiekiacCHUKOB. Pe3ynbTaThl CBUIETENbCTBYIOT
0 ToM, uTo cucremarnyeckoe npumeHeHue MKT 3HauuTenbHO MOBBINIAET NMPOIYKTUBHBIE U
MHTEPAKTHBHBIC S3BIKOBBIE HABBIKHM yYAIIUXCS, YCHJIMBACT MOTHBAIMIO U PAa3BHUBACT y4EOHYIO
caMmocTosTeNbHOCTh. OOCYKAaloTCs IeJarornyeckue peKoMeHJaluu B 001acTu pa3paboTKu
y4eOHBIX MporpaMM U TOJATOTOBKM YYMTENEH B KOHTEKCTE Ka3aXCTAHCKOIO CpPEIHEro
obOpazoBaHwUs.

KuaroueBsie  ciioBa: HUKT,xoMMyHUKaTHBHAss  KOMIIETCHLMs,  IPENOJABaHUE
MHOCTPAHHOIO sI3bIKA, ULIKOJA-TUMHA3Msl, LMU(POBbIE TEXHOJOIMH, AHIIMHCKUHA SI3BIK Kak
MHOCTPaHHBIN, KOMMYHUKaTHBHOE 00y4YeHHE, yaeOHasi CAMOCTOATEIBHOCTD

AHHOTANUA

by makanana mer TiTiH TepeHAETIN OKBITAThIH MaMaHIaHIBIPEUIFAaH OpTa MEKTEIITEePC
OKYIIBLIAPJBIH IET TUIAIK KOMMYHHUKATHBTIK KY3BIPETTUTITIH JaMbITyJaFbl aKnapaTThIK-
KOMMYHHUKaIMUIBIK TeXHosorusnapasiH (AKT) peni 3eprrenred. KoMMyHUKAaTUBTIK TUIA1 OKBITY
KaruJaTTapsl MeH HU(QPIBIK Meaarorukara cyiiene oteipbin, 3eprrey AKT KypannapbiHbIH —
MHTEPAaKTUBTI TaKTajap, TUIAIK MaTdopManap, MyJIbTUMEIUAIBIK peCcypcTap *KoHE OHJIaWH-
KOMMYHHKAIMsI OpPTachl — KOMMYHUKATUBTIK KY3BIPETTUIIKTIH OapiiblK KOMIIOHEHTTEpiH:
JIMHI'BUCTHUKAJIBIK, QIICYMCETT iK-J’II/IHFBI/ICTI/IKaHBIK, AUCKYPCTBIK JKIOHEC CTPATCTUAIIBIK
KY3BIPETTUTIKTEP 11 KaIbIITACTBIPYFa Kajail bIKIan eTeTiHiH Tanaaiasl. Makanana KazakcTaHHBIH
Anmatsl KanacbiHAaFel Ne 21 MeKTen-ruMHa3usl ChIHBIN OKYIIBICBIHBIH KAThICYBIMEH KYPIi3LireH
He1aroruKajblK 3KCIIEPUMEHTTIH HoTIKenepi yeelHbuirad. Hotwxkenep AKT-Hbl xyleni Typae
KOJIJIaHYJIbIH OKYIIbUIAPAbIH ©HIM/I >KOHE HWHTEPAKTUBTI TULMIK JarablIapblH aWTaplibIKTail
JKaKCapTaTbIHbIH, ya;meMeciH APTTBIPATBIHBIH JKOHE OKY z(ep6eCT IT1H JaMBbITaTbIHBIH nsnennefmi.

Tyiinai cezgep: AKT, KOMMYHHUKAaTHBTIK KY3BIPETTUIIK, IIET TIIIH OKBITY, MEKTEII-
TUMHA34s, TUQPPIBIK TEXHOJOTHsIAp, IIeT Tl peTiHJAEeri arbUILIBIH TiJli, KOMMYHHUKATUBTIK
OKBITY, OKY JIepOecTiri

INTRODUCTION

The global expansion of digital communication technologies has fundamentally reshaped
the nature of foreign language use and, consequently, the goals and methods of foreign language
education. In specialized secondary schools — institutions characterized by an intensified foreign
language curriculum, increased contact hours, and an academically oriented learner population —
the challenge of developing genuine communicative competence is particularly pronounced. Such
schools are expected not merely to produce linguistically accurate graduates, but learners capable
of functioning effectively across a wide spectrum of authentic communicative contexts: academic
discourse, cross-cultural interaction, professional negotiation, and digital communication [1, p.
14].

In Kazakhstan, the development of multilingual communicative competence has become a
strategic educational priority, enshrined in the state programme for the Development and
functioning of languages its successor frameworks, as well as in the Concept of Foreign Language
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Education. The trilingual education policy — promoting proficiency in Kazakh, Russian, and
English — places heightened demands on both the content and the methodology of foreign
language instruction at the secondary level [2, p. 38]. Specialized schools with in-depth foreign
language programs occupy a central position in this national agenda, serving as pedagogical
laboratories for the development and dissemination of effective language teaching practices.

Information and communication technologies (ICT) have emerged as one of the most
powerful levers for transforming foreign language instruction. Their pedagogical value lies not
merely in the delivery of content via digital media, but in their capacity to create authentic
communicative environments, support differentiated and adaptive instruction, provide immediate
and detailed feedback, and extend language learning opportunities beyond the physical boundaries
of the classroom [3, p. 22]. Interactive whiteboards, multimedia language platforms, corpus-based
tools, video-conferencing applications, and collaborative online writing environments collectively
constitute a rich technological ecosystem that, when purposefully deployed, can significantly
accelerate the development of communicative competence.

Despite the growing body of international research on ICT and language learning, the
specific pedagogical conditions under which digital technologies most effectively support
communicative competence development in Kazakhstani specialized secondary schools remain
insufficiently explored. The present article addresses this research gap by examining the
theoretical foundations of ICT-enhanced communicative language teaching, presenting an
implementation model developed and tested at a specialized school in Taraz, and reporting the
outcomes of a structured pedagogical experiment. The overarching aim is to demonstrate that ICT,
when integrated systematically and in alignment with communicative language teaching
principles, constitutes a transformative resource for foreign language education in the specialized
secondary school context

METHODS AND MATERIALS

The theoretical foundation of this study draws on the multidimensional model of
communicative competence developed by Canale and Swain, subsequently refined by Bachman,
which identifies four interrelated components: grammatical (linguistic) competence,
sociolinguistic competence, discourse competence, and strategic competence [4, p. 29]. This
framework is particularly well-suited to the present study because it foregrounds not only formal
linguistic knowledge but also the pragmatic, contextual, and compensatory dimensions of
language use — precisely those dimensions that ICT environments are uniquely positioned to
develop through authentic, interactive, and multimodal communication tasks.

The sociocultural theory of Vygotsky, and in particular his concept of the Zone of Proximal
Development (ZPD), provides a further theoretical anchor. Within an ICT-enhanced instructional
environment, digital tools function as mediational artefacts that scaffold learners' performance
within their ZPD, enabling them to accomplish communicative tasks that would be beyond their
current unaided capacity [5, p. 86]. Interactive language platforms, intelligent tutoring systems,
and collaborative digital environments operationalise this scaffolding function by providing
graduated assistance, corrective feedback, and structured opportunities for peer interaction.

Kazakhstani scholars have made significant contributions to the theoretical understanding
of communicative competence development in the national educational context. The foundational
work of Kunanbayeva on the linguo-cultural communicative approach to foreign language
education establishes the cultural and contextual dimensions of competence as central pedagogical
concerns [6, p. 112]. Research by Zhaksylykova and colleagues on digital technologies in
secondary language instruction, and the methodological frameworks proposed by Kopzhasarova
for competency-based language teaching, provide directly relevant theoretical grounding for the
present investigation.

The empirical component of the study employed a quasi-experimental pre-test / post-test
design with a non-equivalent control group. Participants consisted of 48 learners in the eleventh
grade (age 16-17) at a specialized secondary school with an in-depth English language programme
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in Almaty, Kazakhstan. The experimental group (n = 24) participated in a sixteen-week
instructional cycle in which ICT tools were systematically integrated into all stages of the teaching-
learning process: presentation, practice, production, and assessment. The control group (n = 24)
received instruction following the school's standard methodology, which relied primarily on the
course textbook and teacher-led classroom activities, with only occasional and non-systematic use
of digital resources.

The ICT toolkit deployed in the experimental group comprised four principal categories of
tools: (1) interactive whiteboard-based multimedia presentations for input enrichment and
vocabulary contextualization; (2) the LingualLeo and British Council Learn English platforms for
self-directed listening, reading, and vocabulary development; (3) Google Classroom and
collaborative Google Docs environments for project-based writing tasks and peer feedback; and
(4) Zoom-mediated video exchange sessions with partner learners from a secondary school in the
United Kingdom, providing authentic oral interaction practice. Each tool was selected and
deployed in accordance with its specific affordances for communicative competence development,
and teachers received dedicated professional development training prior to implementation.

Communicative competence was assessed using a purpose-designed instrument
comprising four subtests aligned with the Canale-Swain-Bachman framework: a grammar and
vocabulary knowledge test (linguistic competence); a contextually appropriate language use task
(sociolinguistic competence); a coherent text production task (discourse competence); and a
strategic communication task involving information-gap activities (strategic competence). The
instrument was validated by a panel of ELT methodology specialists and piloted with a comparable
learner group prior to the main study. Quantitative data were analyzed using independent-samples
and paired-samples t-tests; qualitative data from learner reflection journals and teacher observation
logs were subjected to thematic analysis.

DISCUSSION

ICT and linguistic competence development

The integration of multimedia presentation tools and corpus-based vocabulary platforms
in the experimental group yielded a statistically significant improvement in the linguistic
competence subtest scores at post-test (M = 81.3, SD = 5.8) compared with both the experimental
group's pre-test scores (M = 68.4, SD = 6.1) and the control group's post-test scores (M =72.5, SD
= 6.7), with the between-group difference significant at p < .001. These findings align with
Chapelle's technology-enhanced language learning framework, which posits that multimedia input
exposure, when accompanied by opportunities for meaning-focused interaction and feedback,
creates optimal conditions for the acquisition of formal linguistic knowledge [7, p. 45].

Interactive whiteboard presentations enabled teachers to contextualise grammatical
structures and vocabulary items through authentic audio-visual materials — film excerpts, news
broadcasts, documentary segments — that provided rich, varied, and emotionally engaging input.
Learners reported in their reflection journals that encountering target language items in multiple,
contextually varied multimedia sources markedly improved both their retention and their
confidence in using new structures productively. The capacity of digital tools to replay, slow down,
annotate, and visually highlight linguistic features proved especially valuable for learners at the
lower end of the proficiency range within the specialized school cohort.

ICT and sociolinguistic and discourse competence

The most pronounced between-group differences were observed in the sociolinguistic and
discourse competence subtests. Experimental group learners demonstrated significantly higher
ability to adjust register, employ culturally appropriate formulaic language, and organize extended
discourse coherently — skills that were directly targeted through the Google Docs collaborative
writing tasks and the Zoom video exchange sessions with UK peers. The mean post-test score on
the combined sociolinguistic/discourse subtest for the experimental group (M = 79.6, SD = 6.3)
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was significantly higher than that of the control group (M = 68.2, SD =7.4), t (46) = 5.63, p <
.001.

The video exchange component merits particular attention. Drawing on telecollaboration
research by O'Dowd and the contact hypothesis in second language acquisition, the Zoom sessions
placed learners in genuine cross-cultural communicative situations requiring real-time negotiation
of meaning, repair strategies, and pragmatic adaptation [8, p. 17]. Teacher observation logs
recorded a marked increase in learners' willingness to communicate and their spontaneous use of
discourse management strategies — topic initiation, clarification requests, paraphrasing — over
the course of the exchange programme. These qualitative findings corroborate the quantitative
results and underscore the unique contribution of authentic digital communication to
sociolinguistic and discourse competence development.

ICT and strategic competence

Strategic competence — the ability to compensate for communication breakdowns, deploy
circumlocution, and manage interaction effectively — showed the most consistent development
trajectory in the experimental group across the sixteen-week intervention period. The self-directed
learning platforms  played a pivotal role here, as their adaptive difficulty algorithms and
immediate corrective feedback mechanisms trained learners to identify their own gaps, select
appropriate strategies, and monitor their progress independently. This aligns with Oxford's model
of self-regulated language learning and her taxonomy of compensation and metacognitive
strategies [9, p. 151].

Learner autonomy, operationalized as the frequency of voluntary out-of-class platform
engagement, increased substantially over the intervention period: by week twelve, experimental
group learners were spending an average of 3.4 additional hours per week on platform-based
language activities outside school, compared with 0.8 hours for the control group. This finding has
direct implications for curriculum design in specialized schools, suggesting that well-designed ICT
environments can effectively extend the communicative learning space beyond timetabled lessons
and transform learners from passive recipients of instruction into active agents of their own
language development [10, p. 33].

CONCLUSION

The findings of this study provide robust empirical support for the systematic integration
of ICT into foreign language instruction in specialized secondary schools. Across all four
dimensions of communicative competence — linguistic, sociolinguistic, discourse, and strategic
— learners in the ICT-enhanced experimental group significantly outperformed their counterparts
in the conventionally taught control group at post-test. Qualitative evidence further indicates that
ICT integration was associated with heightened learner motivation, reduced communication
anxiety, and measurably greater learner autonomy, as evidenced by voluntary out-of-class digital
engagement.

Three pedagogical principles emerge from the present study as essential conditions for
effective ICT integration in the specialized school context. First, technological tools must be
selected and deployed in direct alignment with specific communicative competence targets, rather
than introduced as general-purpose supplements to existing instruction. Second, authentic
communicative tasks — particularly those involving real interaction with speakers of the target
language through digital channels — should be regarded as a core, not peripheral, component of
the ICT-enhanced curriculum. Third, teachers must be equipped through sustained professional
development to act as principled designers of technology-mediated communicative environments,
rather than as mere technical operators of digital devices.

The limitations of the present study — its single-site design, relatively short duration, and
focus on upper-secondary learners — point to productive directions for future research.
Longitudinal studies tracking communicative competence development across the full secondary
school cycle, multi-site comparative studies encompassing diverse regional contexts within
Kazakhstan, and mixed-methods investigations of teacher professional development needs
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represent priority areas. It is hoped that the present findings will contribute to the evidence base
informing the continuing modernization of foreign language education in Kazakhstan school-
gymnasium and, more broadly, to the international literature on ICT-enhanced communicative
language teaching.
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COMMUNICATIVE-ORIENTED APPROACHES IN FOREIGN LANGUAGE
TEACHING: THEORETICAL FOUNDATIONS

2 xypc maructpantbl Mopaiikyn Yirkan
Hlepxan Mypra3a aTbiHAaFbl XaJbIKapaJbIK Tapa3 yHuBepcurTeTi
Ka3zakcran Pecmyosimkacsl, Tapa3s k.
Annotation

This article examines the theoretical foundations of communication-oriented approaches
to foreign language teaching, with particular reference to their application in high school contexts.
The study traces the evolution of communicative language teaching (CLT) from its origins in
Hymes's concept of communicative competence through to contemporary task-based, content-
based, and interaction-based instructional frameworks. Key theoretical constructs including
communicative competence, authentic interaction, meaningful input, and negotiation of meaning
are analyzed in relation to their pedagogical operationalization in the secondary school foreign
language classroom. The article further examines the contributions of Vygotsky's sociocultural
theory, Krashen's Input Hypothesis, Long's Interaction Hypothesis, and Swain's Output
Hypothesis as complementary theoretical pillars underpinning communicative-oriented
instruction. Drawing on both international scholarship and Kazakhstan ELT research, the article
argues that a theoretically grounded, communication-centered approach represents the most
effective framework for developing genuine foreign language proficiency among high school
learners.

Keywords: communicative language teaching, communicative-oriented approach, foreign
language teaching, communicative competence, high school, interaction hypothesis, task-based
language teaching, CLT

AHHOTaNus

B ,[[aHHOI>'I CTAaTbC PACCMATPUBANOTCA TCOPETUUYCCKUEC OCHOBBI KOMMYHUKATHBHO-
OPUCHTHUPOBAHHBLIX IMOAXOA0OB K MNPCHOJABAHUIO HWHOCTPAHHOI'O #A3blKa MPHUMCHUTCIIBHO K
06yqumo B CTapmeﬁ HIIKOJIC. HpOCJ’Ie)I(I/IBaeTCH 9BOJIOIUA KOMMYHHUKATUBHOI'O O6y‘leHI/I$[ SA3BIKY
OT KOHIICHIINU KOMMYHI/IKaTI/IBHOI\/'I KOMIICTCHIINU XaiMmca A0 COBPEMCHHBIX 3ada4HO-
OpPHUCHTHUPOBAHHBLIX, MMPECAMCTHO-A3bIKOBBIX W HWHTCPAKTUBHBIX MCETOJAUYCCKHUX (bOpMaTOB.
AHaJ'II/ISI/Ip}IIOTCﬂ KIIIOYCBLIC TCOPCTHYCCKUC KOHCTPYKTBI — KOMMYHHWKATUBHAsA KOMIICTCHIMA,
AYTCHTUYHOC BSaHMOHeﬁCTBHe, OCMBICIICHHBIN BBOJ U MEPETOBOPHBI O CMBICJIC — B KOHTCKCTC UX
NeAarornyeckol peaau3aluy Ha YpoKaxX HHOCTPAHHOTO s3blka B cpefHeil mikone. Ocoboe
BHUMAaHHC YACIISICTCA BKIIady COI_[I/IOKyJ'IBTypHOI\/'I TCOpHUU BBIFOTCKOFO, THUIIOTE3bI BBOJA KpameHa,
TUIIOTE3Bl B3aumMoAercTBua JIoHra u rumore3sl BeIBOJAa CBellH Kak B3anMMOIOIIOIHSFOIINX
TCOPCTUICCKUX OCHOBaHUM KOMMYHUKATHBHO-OPUCHTUPOBAHHOT'O O6y‘{eHI/I${. Ha MaTcpualie
MCKAYHAPOAHBIX W Ka3aXCTaHCKUX I/ICCJ'Ie)IOBaHI/Iﬁ B o0Oiactu MCTOAWUKH IIPEIIogaBaHuA
AHTJIMACKOrO 3bIKa OOOCHOBBLIBAETCS TE3UC O TOM, UYTO TCOPCTUYCCKU BLIBepeHHLIﬁ
KOMMYHHUKATHUBHO-LIEHTPUPOBAHHBIN TMOAXO0J SBJsieTcsl Hambosee 3(h(EeKTUBHON OCHOBOW st
dbopmupoBaHus IIOIJINHHOMN MHOS3BIYHOMN KOMMYHUKaTUBHOU KOMIIETEHITUN y
CTapIICKIaCCHHUKOB.

KunroueBbie cJioBa: KOMMYHHKATHBHOC 06yqu1/Ie SA3BIKY, KOMMYHUKATHBHO-
OpI/IeHTI/IPOBaHHBII\/II noaxond, npenoaaBaHUe HUHOCTpPaHHOTI'O SA3bIKa, KOMMYHUKATHBHAaA
KOMIICTCHIIUA, TUIIOTC3a BSaHMOHeﬁCTBHH, 3a1a9YHO-OPUCHTHPOBAHHOC 06yqu1/Ie

AHHOTaANuA

Bbyn makanama >korapbl CHIHBIN OKYIIBUIAPBIHA IIET TLTIH OKBITYABIH KOMMYHHKATHBTI-
OarpITTaJFaH TOCUIAEPIHIH TEOPHSUIBIK HETI3Jiepl 3epTTeNreH. XalMCTiH KOMMYHUKATHUBTIK
KY3BIPETTUIIK TYXKBIpbIMJIaMachblHaH OacTan Ka3ipri 3aMaHfbl TalCblpMara HeTi3/IeNreH, MoHIK-
TUIIIK JKOHE WHTEPAKTUBTI OKBITY (hopmaTTapbiHa NEHIHTT KOMMYHUKATHBTIK TUIII OKBITYIBIH
(CLT) »Bomtonusicel KapacTblpbliaabl. KOMMYHUKaTUBTIK KY3bIPETTUIIK, ayTEHTHKAIBIK KapbIM-
KaTbIHAC, MarbIHAJIbI I(lplC ’)KOHE MarbIHAaHBI KeJcco3 ApPKbBUIbI AaHBIKTAY CHAKTBI TCOPHUAIBIK
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KOHCTPYKTLJIEp OpTa MEKTEIITET1 IET TiJIi cabaKTapbIH/Ia EeAArOrHKAIBIK iCKEe achIpy TYPFhICHIHAH
TangaHaapl. Makamana BeIroTckmiiniH oneyMeTTiK-MofeHu Teopuschkl, Kpamenniy Kipic
runore3ackl, JIOHTTEIH ©3apa opekeTTecy rumnore3achl xxoHe CBeliHHIH [LIBIFBIC THTIOTE3aCHIHBIH
KOMMYHHUKATUBTI-0aFbITTAIIFaH OKBITY IBIH ©3apa TOJBIKTHIPYIIIBI TEOPHSUIBIK TIPEKTEPl PeTiHACTI
yJIeci epekiie 3epTTeireH. XalblKapalblK JKOHE Ka3aKCTaH/ABIK 3epTTeyiiepre CyWeHe OTBIPHIIL,
TCOPHUAJIBIK TYPFbIIaH HCFiBI[eJ'Il"eH KOMMYHI/IKaTI/IBTi-OpTaJ'II)IKTaHFaH ToCLI JKOrapbl CbIHBIII
OKYIIBUTAPBIHBIH HAKTHI IIET TULAIK OUTITH KAJIBIITACTHIPYFa €H THIM/I1 HET13 OOJIBIN TaObUIaThIHBI
JOJICIACHICH.

Tyiiinai ce3nep: KOMMYHUKATHBTIK TUIII OKBITY, KOMMYHUKATUBTI-OaFbITTalIFaH TACLII,
IIET TUTIH OKBITY, KOMMYHUKATUBTIK KY3BIPETTUIIK, ©3apa OPEKETTECY THIIOTE3achl, TallIChIpMara
HET13/IeITeH T/l OKBITY
INTRODUCTION

The question of how foreign languages are most effectively taught has occupied educators,
linguists, and applied linguists for well over a century. From the dominance of the Grammar-
Translation Method in the nineteenth century through the structural behaviorism of the Audio-
Lingual Method to the communicative revolution of the 1970s and 1980s, the history of foreign
language pedagogy is one of continuous theoretical revision driven by evolving understandings of
the nature of language, the mechanisms of language acquisition, and the communicative purposes
for which learners require linguistic proficiency [1, p. 3]. At the heart of this history lies a
fundamental tension between form-focused and meaning-focused instruction — between teaching
language as an object of analysis and teaching language as a medium of authentic communication.

It is now widely accepted within the field of applied linguistics that communication-
oriented approaches represent the most theoretically coherent and empirically supported
framework for foreign language teaching. The communicative language teaching (CLT) paradigm,
which first emerged in the United Kingdom in the early 1970s and rapidly achieved global
influence, established the principle that the primary goal of language instruction is the
development of communicative competence — the ability to use language appropriately,
accurately, and effectively across a range of real-world contexts [2, p. 11]. This principle has since
been elaborated, refined, and contextualized by successive generations of researchers and
practitioners, generating a rich family of communication-oriented approaches including task-based
language teaching (TBLT), content-based instruction (CBI), content and language integrated
learning (CLIL), and interaction-based teaching.

In the high school context, the stakes of effective foreign language instruction are
particularly high. Secondary school learners are approaching the threshold of tertiary education
and professional life, contexts in which foreign language communicative competence — above all
in English — increasingly functions as a core academic and vocational skill. In Kazakhstan, this
reality is powerfully reflected in national educational policy: the State Programme for the
Development and Functioning of Languages, the Bolashak scholarship framework, and the
trilingual education initiative collectively position English language proficiency as a strategic
national asset, placing the development of genuine communicative competence among high school
learners at the centre of educational reform [3, p. 27].

The present article undertakes a systematic examination of the theoretical foundations
underpinning communication-oriented approaches to foreign language teaching, with the dual aim
of clarifying the conceptual architecture of this pedagogical tradition and establishing the
theoretical grounding for its application in Kazakhstani high school settings. The article proceeds
in four stages: it traces the intellectual origins of the communicative approach in sociolinguistics
and linguistic philosophy; examines the principal theoretical frameworks that constitute its
theoretical core; analyses the key second language acquisition theories that provide its empirical
rationale; and considers the implications of these theoretical foundations for instructional design
and teacher practice in the high school foreign language classroom.

METHODS AND MATERIALS
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The present article employs a theoretical review methodology, drawing on a systematic
analysis of foundational and contemporary scholarship in applied linguistics, second language
acquisition (SLA) research, and foreign language pedagogy. Sources were selected through a
structured search of major academic databases — including ERIC, Scopus, and Google Scholar
using the search terms “communicative language teaching” “communication-oriented approach
“communicative competence”, “task-based language teaching”, and “second language acquisition
theory”, supplemented by targeted searches for Kazakhstani ELT scholarship. Priority was given
to seminal theoretical works, peer-reviewed empirical studies, and nationally authoritative
methodological frameworks. The analysis is structured around four theoretical pillars: the
sociolinguistic foundations of communicative competence, the CLT pedagogical framework, SLA
theoretical contributions

The concept of communicative competence, which constitutes the foundational theoretical
construct of all communication-oriented approaches, was first systematically articulated by the
sociolinguist Dell Hymes in his critique of Chomsky's idealised notion of linguistic competence
[4, p. 277]. Chomsky's generative linguistics had postulated that the proper object of linguistic
inquiry was the idealized knowledge of an ideal native speaker-listener — a construct from which
the messy, variable, context-dependent reality of actual language use was deliberately excluded.
Hymes argued compellingly that such an abstraction was inadequate for the purposes of
educational linguistics and sociolinguistics alike, proposing instead that a complete account of
language knowledge must encompass not only what speakers know about grammatical form, but
also what they know about when, where, to whom, and for what purposes particular forms are
appropriate.

This foundational insight was subsequently developed by Canale and Swain into a
multidimensional pedagogical model identifying four components of communicative competence:
grammatical competence (knowledge of linguistic forms), sociolinguistic competence (knowledge
of contextual and cultural appropriateness), discourse competence (ability to produce coherent
extended texts), and strategic competence (ability to manage communication breakdowns) [5, p.
31]. Bachman later refined this model, distinguishing organizational competence from pragmatic
competence and incorporating strategic competence as a higher-order executive function. The
Common European Framework of Reference for Languages (CEFR) subsequently operationalized
these theoretical constructs in the form of can-do descriptors across six proficiency levels,
providing the most influential contemporary framework for the assessment and curriculum design
of communicative competence in European and Kazakhstani educational contexts alike.

A significant contribution to the scholarship on communication-oriented approaches has
been made by Kazakhstani researchers, whose work situates these international theoretical
frameworks within the specific linguistic, cultural, and pedagogical realities of Kazakhstan.
Kunanbayeva's linguo-cultural communicative approach reconceptualizes communicative
competence as an inherently intercultural construct, arguing that authentic foreign language
communication necessarily involves the negotiation of cultural meanings and the development of
intercultural sensitivity alongside linguistic proficiency [6, p. 88]. This theoretical elaboration is
of particular relevance to the high school context in Kazakhstan, where learners interact with
English not as a culturally neutral code but as a medium for engaging with diverse global
communities and knowledge systems.

DISCUSSION
Theoretical foundations of communicative-oriented teaching

The empirical rationale for communication-oriented approaches is grounded in several
converging theoretical frameworks within second language acquisition research. Krashen's
Monitor Model, and specifically his Input Hypothesis, posits that language acquisition occurs
when learners are exposed to comprehensible input at a level slightly beyond their current
competence — the celebrated "i+1" formulation — and that this acquisition process is
fundamentally distinct from the conscious learning of grammatical rules [7, p. 20]. The
pedagogical implication is direct and consequential: classrooms should priorities the provision of
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rich, meaningful, contextualized input over the explicit teaching and drilling of grammatical forms,
since it is exposure to comprehensible communicative input, not metalinguistic instruction, that
drives genuine acquisition.

Long's Interaction Hypothesis provides a complementary theoretical account, arguing that
acquisition is most powerfully promoted when learners engage in meaning-focused interaction
requiring negotiation — the process by which interlocutors signal comprehension difficulties,
request clarification, and collaboratively repair communication breakdowns [8, p. 177]. This
theoretical insight has direct instructional implications: activities that require learners to exchange
information they genuinely do not share, to clarify ambiguities, and to push each other toward
more precise and elaborated language use are not merely motivationally engaging but are
theoretically predicted to accelerate acquisition. Information-gap tasks, jigsaw activities, problem-
solving discussions, and collaborative project work are all direct pedagogical translations of the
Interaction Hypothesis into classroom practice.

Swain's Output Hypothesis adds a further dimension to this theoretical picture, arguing that
learner production — speaking and writing — plays a role in acquisition that is not reducible to
the role of input [9, p. 248]. When learners attempt to produce language for communicative
purposes, they are forced to notice gaps between their current interlanguage and the target
language, to test hypotheses about grammatical form, and to develop greater precision, coherence,
and fluency in their linguistic production. Communication-oriented approaches, by placing learner
output at the centre of instructional activity through role plays, presentations, discussions, debates,
and collaborative writing tasks, directly operationalize the theoretical insight that meaningful
production is a motor of linguistic development, not merely its product.

Task-Based language teaching as the pedagogical expression of communication-oriented
theory

Task-based language teaching (TBLT), developed principally by Long, Nunan, and Willis,
represents the most systematic and theoretically elaborated pedagogical framework to emerge
from the communication-oriented tradition [10, p. 45]. In TBLT, the fundamental unit of
instructional design is the communicative task — an activity that requires learners to use language
as a means to a non-linguistic end, engaging their attention primarily with meaning rather than
form. Tasks are selected and sequenced to provide learners with extensive experience of authentic
communicative processes: narrating, describing, explaining, arguing, negotiating, and
collaborating.

For high school learners, TBLT offers particular pedagogical advantages. Adolescent
learners typically exhibit heightened sensitivity to the communicative relevance and real-world
utility of learning activities; they are more motivated by tasks that connect to their own
experiences, interests, and aspirations than by decontextualized grammar exercises or vocabulary
drills [11, p. 63].

Tasks that involve authentic communicative purposes — conducting surveys, creating
multimedia presentations, participating in debates on contemporary issues, collaborating on
creative writing projects, or engaging in simulated professional interactions — tap into this
motivational resource while simultaneously providing the rich, meaning-focused communicative
practice that SLA theory predicts to be most conducive to acquisition. Vygotsky's sociocultural
theory further supports this approach, positioning collaborative task engagement as the primary
arena in which higher psychological functions — including the complex linguistic and
metacognitive capacities required for effective foreign language communication — are first
developed in the inter-psychological plane before being internalized [12, p. 57].

CONCLUSION

The theoretical foundations of communication-oriented approaches to foreign language
teaching constitute a rich, internally coherent, and empirically grounded intellectual tradition
spanning sociolinguistics, applied linguistics, and second language acquisition research. From
Hymes's foundational reconceptualization of competence as communicative rather than merely
grammatical, through the multidimensional models of Canale and Swain and Bachman, to the SLA
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theoretical contributions of Krashen, Long, and Swain, and the pedagogical systematisations of
TBLT, a consistent and convergent theoretical picture emerges: foreign language development is
most effectively promoted through sustained, meaningful, purposeful communicative engagement,
not through the sequential mastery of decontextualised grammatical forms.

For high school foreign language teachers in Kazakhstan, these theoretical foundations
carry direct and practical pedagogical implications. Lesson design should prioritise
communicative tasks that require genuine information exchange and collaborative meaning-
making. Assessment practices should move beyond the testing of grammatical knowledge to
evaluate learners' ability to communicate effectively across a range of contexts and text types.
Teacher talk should serve primarily as a model of authentic communicative behaviour and as a
facilitating scaffold for learner interaction, rather than as a vehicle for the transmission of linguistic
rules. And professional development for language teachers should be grounded in deep
engagement with the theoretical literature of the field, equipping practitioners to make principled,
theoretically informed instructional decisions rather than relying on unreflective replication of
conventional classroom routines.

Communication-oriented foreign language teaching is not, as is sometimes supposed, a
rejection of attention to linguistic form: the research evidence overwhelmingly indicates that some
degree of focus on form, embedded within communicative activity and responsive to learners'
emerging interlanguage needs, facilitates more accurate as well as more fluent language
development. The theoretical tradition reviewed in this article points not toward a choice between
communication and accuracy, but toward their principled integration — a pedagogical synthesis
in which the development of authentic communicative competence remains the overarching goal,
while attention to linguistic form is deployed strategically in service of that goal. It is this
theoretically grounded synthesis that holds the greatest promise for the development of genuine
foreign language communicative competence among high school learners in Kazakhstan and
beyond.
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REFLECTION AND SELF-ASSESSMENT AS TOOLS FOR ENHANCING

COMMUNICATIVE COMPETENCE IN SECONDARY SCHOOL ENGLISH
EDUCATION

2 Kypc MarucTpaHTThl 3eiiHen KaHaTKbI3bl
[lepxan MypTa3za aTbiHAarsl XaiablKapaiblK Tapa3 yHUBEPCUTETI
Kazakcran Pecyonukacsl, Tapa3 k.

Abstract

The article examines the role of reflection and self-assessment in the development of
communicative competence among secondary school learners of English.

Despite the recognized value of learner autonomy in modern foreign language education,
reflective and self-evaluative skills remain underused in everyday classroom practice. The study
substantiates a methodological model integrating reflective journals, self-assessment checklists
based on “can-do” descriptors, and peer-feedback procedures into the English lesson. An
experiment conducted in a Taraz secondary school demonstrated that systematic engagement of
learners in reflection and self-assessment positively influences the accuracy and fluency of their
oral and written communication, as well as their motivation and self-efficacy. The findings
confirm that reflection and self-assessment function not as supplementary activities but as
instruments directly contributing to communicative competence. The results may be applied in the
design of English language courses and teacher-training programs.

Keywords: reflection, self-assessment, communicative competence, English language
teaching, secondary school, learner autonomy, formative assessment.

AHHOTANUA

B CTaTheC paccMaTpuBacTCA  POJIb pe(I)JleKCI/II/I u CaMOOLICHKU B pa3BUTHU
KOMMYHHUKaTUBHOW KOMIIETEHIIMU YYalIMXCsA CpPEAHEW IMIKOJbl MpU OOYYEHHUU AaHTJIMHCKOMY
SA3BIKY. HCCMOTpH Ha NPU3HAHHYIO HCHHOCTH ABTOHOMUU 06yqa101ueroc;1, pC(I)J'ICKCI/IBHLIC u
CaMOOILICHOYHBIC HABBIKM OCTAKOTCA HCEIOCTATOYHO 3aﬂeﬁCTBOBaHHHMI/I B HOBCG}]HeBHOI\/'I
IMPAaKTHUKE. O06ocHOBaHa METOANYECCKAaA MOACIIb, BKIIFOYArOIIas pC(I)J'IeKCI/IBHBIC JHCBHHUKH, JTUCTHI
CaMOOIICHKA Ha OCHOBE JCCKPUNTOPOB <« YMEIO» M B3aWMMHYIO OIIEHKY. OKCIEPUMEHT,
IIPOBEACHHBIN B CpeAHEH IKoJe I. Tapas, mokasai, 4To CUCTEMAaTUYECKOE BKIIIOUECHUE yJallUXCs
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B peq)nelccmo U CaMOOIICHKY MOJIOKUTCIIbHO BJIMACT HA TOYHOCTh U 6CFJIOCTI> pcyuu, a TaKXXC Ha
MOTHBAIIUIO U caMOd(PPEKTUBHOCTD.

Keywords: peduekcus, caMoOlleHKa, KOMMYHHKATHUBHAs KOMIICTCHIIMS, OOyuYcHHE

AHTJIMICKOMY SI3BIKY, CPEIHSS IITKOJIa, aBTOHOMHUS 00yJaromerocs, popMupyroliee oleHuBaHuE.
AHHOTANUA

MaKanaﬂa opTa MCKTCII OKYIIbIIAPbIHBIH, aFbLIIIBIH TiNiH OKBITYlat'bl KOMM}’HI/IK&TI/IBTiK
KY3BIPETTUIITIH JaMBITYIarbl pediekcus MeH ©31H-031 OarajaylbplH pelli KapacThIPhUIAIbL.
OKylibl aBTOHOMMSICBIHBIH KYHJIBUIBIFBIHA KapamacTaH, pedIeKCHBTI XoHE ©31H-631 Oaranay
JaFAbUIapbl KYHJAGTIKTI ToXipuOene MXKeTKUIKTI KoJJaHbUIManasl. Tapa3 KajachHBIH OpTa
MEKTEO1H/Ie OTKI3IITeH SKCIIEPUMEHT OKYIIbIIapAbl pedieKCus MEH 031H-031 Oarajayra >Kyneni
TYpPAE TapTy Ceilyiey MeH >Ka3yAbIH IJIIrT MEH epKiHJIriHe, COHJai-aK MOTHBALIUsAFa OH 9cep
€TETIHIH KOPCETTI.

Keywords: pedraekcusi, o3iH-031 Oaranay, KOMMYHUKAaTHBTIK KY3BIPETTLIIK, aFbUIIIBIH
Tia1H OKBITY, OpTa MCKTCII, OKYILIbl aBTOHOMUSCHI.

Introduction

The modern paradigm of foreign language education in Kazakhstan, oriented towards the
formation of a competitive, multilingual personality, places the development of communicative
competence at the center of the English language curriculum. In line with the updated content of
secondary education, the learner is no longer regarded as a passive recipient of linguistic
knowledge but as an active subject capable of regulating, monitoring and evaluating his or her own
learning. In this context, the skills of reflection and self-assessment acquire particular
methodological significance.

Reflection is understood as the learner’s conscious analysis of his or her own cognitive
activity, achievements and difficulties, while self-assessment denotes the ability to judge the
quality of one’s own performance against explicit criteria. Both processes lie at the foundation of
learner autonomy and self-regulated learning, which are recognised as decisive factors of
successful language acquisition. Nevertheless, classroom observation shows that in many
secondary school’s assessment remains predominantly teacher-centred, and learners are rarely
given the instruments to evaluate their own communicative progress.

The aim of this article is to substantiate and verify a methodological model in which
reflection and self-assessment function as tools for enhancing the communicative competence of
secondary school learners of English. The relevance of the study is determined by the contradiction
between the declared priority of learner autonomy in normative documents and the insufficient
methodological elaboration of reflective and self-evaluative procedures in everyday English
language teaching.

Materials and methods

The theoretical and methodological basis of the research comprises the reflective practice
theory of D. Schon, the self-regulated learning framework of B. Zimmerman, the language
learning strategies model of R. Oxford, and the formative assessment conception of P. Black and
D. Wiliam. The communicative orientation of the study draws on the linguocultural-
communicative approach developed by S. Kunanbayeva within the Kazakhstani educational
context.

The research combined theoretical methods (analysis and synthesis of pedagogical and
psycholinguistic literature, modelling) with empirical methods (pedagogical observation,
questionnaires, a pedagogical experiment, and statistical processing of results). The experiment
was carried out in a secondary school in Taraz and involved learners of the eighth grade, divided
into an experimental group (EG) and a control group (CG) of comparable initial proficiency.

The present research was also motivated by a concern with equity. Qualitative research in
Kazakhstani secondary schools consistently identifies a pattern of polarised self-esteem among
English language learners, in which a small proportion of students develop high self-esteem and
confident performance, while the majority develop low self-esteem that creates a self-fulfilling
cycle of anxiety, avoidance, and underperformance. This polarisation is not inevitable; it is the
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product of instructional systems that treat language learning as a performance domain in which the
primary feedback signal is comparative judgment. Pedagogical approaches that shift this signal
toward growth-oriented, criterion-referenced, and self-comparative assessment have the potential
to interrupt this cycle and make effective language development accessible to a much broader
proportion of the student population.

The specific pedagogical challenge addressed in this research is the translation of
theoretical insights into a coherent, practically implementable, and empirically tested instructional
system for the Kazakhstani secondary school English language classroom.

This translation challenge is non-trivial because the pedagogical conditions of Kazakhstani
secondary schools differ in important ways from the contexts in which much of the relevant
theoretical literature has been developed. Class sizes of 24 to 30 students, three lessons per week,
official curriculum requirements and standardized assessments, teacher professional preparation
that has emphasised transmissive rather than facilitative pedagogy, and students whose prior
language learning experience has been predominantly rote and examination-focused constrain the
pedagogical options and demand adaptation of approaches developed in more flexible educational
contexts.

The research adopts a quasi-experimental design that is appropriate for the constraints of
school-based research while preserving the capacity to make defensible causal inferences about
the relationship between the instructional intervention and the measured outcomes. The use of
intact class groups, pre-test equivalence checking, and three-wave longitudinal measurement
represents the best available approximation to experimental conditions within the practical realities
of conducting educational research in a working secondary school. The study is framed as a
contribution to the scientific literature on reflective learning and academic self-esteem in language
education, with specific relevance to the Kazakhstani and Central Asian regional context where
empirical research of this kind is scarce.

The practical relevance of the research extends beyond its immediate empirical findings to
its contribution of a tested and adaptable instructional model that English language teachers in
Kazakhstani secondary schools can use. The instructional system developed and tested in this
research is designed with practical sustainability in mind: it uses materials and procedures
achievable within the resource constraints of typical Kazakhstani secondary schools, does not
require technology or infrastructure beyond what most schools already have, and is compatible
with the official curriculum framework and assessment requirements that teachers must work
within. The research therefore aims to contribute not only to the scientific literature but to the
practical repertoire of teachers working to improve English language learning outcomes in
Kazakhstan.

The organization of the thesis reflects the logic of a study that moves from theoretical
foundation to empirical investigation to practical application. The work establishes the theoretical
framework by reviewing the relevant literature on reflection in education, academic self-esteem in
language learning, and the pedagogical conditions that support the joint development of these
capacities. The work describes the design and implementation of the experimental instructional
system, reports the findings of the pre-test, mid-test, and post-test measurement at secondary
school Ne 25 in Taraz, analyses the results against the research hypothesis, and develops
methodological recommendations for the wider implementation of reflective and self-esteem-
oriented pedagogical approaches in Kazakhstani secondary English language education.

The significance of this research extends beyond its immediate educational context to
broader questions about the goals of secondary education in contemporary Kazakhstan. The
national development strategy emphasizes the importance of producing graduates who are
adaptable, creative, critically thinking, and capable of continued self-directed learning throughout
their professional lives. These qualities are not developed through a curriculum of knowledge
transmission and examination performance alone, however comprehensive; they require
systematic pedagogical attention to the development of the reflective, self-regulatory, and growth-
oriented capacities that make genuine learning possible. The present research demonstrates that
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this systematic attention is both practically achievable and highly productive within the existing
institutional framework of Kazakhstani secondary education.

A note on the linguistic approach of this thesis is appropriate. The dissertation is written in
English, reflecting both the programme requirement and the positioning of the research within the
international scholarly conversation on reflective learning and language education. The research
itself was conducted in Kazakhstani schools where instruction occurs in Kazakh and Russian as
well as English, and the reflective activities of the experimental programme were conducted in
English as the target language of the instruction. This linguistic context adds a dimension to the
research that purely monolingual studies of reflective learning do not encounter: students were
developing their reflective capacities simultaneously with and through their developing English
language competence, creating a mutually reinforcing relationship between linguistic development
and reflective development that is theoretically interesting and pedagogically significant.

The proposed methodological model integrated three interrelated components into the
regular English lesson: reflective journals, in which learners recorded their goals, difficulties and
progress after each thematic unit; self-assessment checklists based on “can-do” descriptors adapted
from the CEFR companion volume; and structured peer-feedback procedures aimed at developing
evaluative judgement. In the control group, instruction followed the conventional teacher-centered
assessment scheme. The level of communicative competence was measured before and after the
experiment through speaking and writing tasks assessed by the criteria of accuracy, fluency, range
and coherence.

Results and Discussion

The comparative analysis of the pre- and post-experimental data revealed a more
pronounced positive dynamic in the experimental group. At the initial stage, the mean
communicative competence scores of the two groups did not differ significantly. After the
experimental teaching, the experimental group demonstrated a marked increase in the accuracy
and fluency of oral and written production, whereas the gains in the control group were
considerably smaller. The difference between the post-experimental results of the two groups was
found to be statistically significant, which confirms the effectiveness of the proposed model.

Beyond the purely linguistic indicators, the questionnaire data showed a noticeable growth
in learners’ motivation, self-efficacy and willingness to communicate in the experimental group.
Learners reported that the regular use of reflective journals helped them to identify recurring errors
and to set realistic learning goals, while the self-assessment checklists made the criteria of
successful communication transparent and manageable. These observations are consistent with the
meta-analytic findings of E. Panadero and colleagues, who established a positive effect of self-
assessment on self-regulated learning and self-efficacy.

The results allow us to interpret reflection and self-assessment not as auxiliary classroom
activities but as instruments organically embedded in the process of forming communicative
competence. By making the learner an agent of evaluation, these tools shorten the feedback loop
between performance and correction, strengthen metacognitive awareness, and support the gradual
transfer of responsibility for learning from the teacher to the learner. At the same time, the study
revealed that the successful implementation of such procedures requires systematic teacher
guidance, clear criteria and a supportive, low-anxiety classroom atmosphere, since premature or
unsupported self-assessment may reduce learners’ confidence.

Conclusion

The conducted research confirms that reflection and self-assessment, when systematically
integrated into English language teaching, serve as effective tools for enhancing the
communicative competence of secondary school learners. The proposed methodological model,
combining reflective journals, criterion-based self-assessment checklists and peer feedback,
produced statistically significant improvements in the accuracy and fluency of learners’
communication, accompanied by a growth in motivation and self-efficacy.

The theoretical significance of the study lies in the substantiation of reflection and self-
assessment as components of communicative competence formation rather than as isolated
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assessment techniques. Its practical value consists in the possibility of applying the proposed
model in the design of English language courses and in teacher-training programs. Further research
may be directed towards adapting the model to different age groups and to digital learning
environments.
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[IIepxan MypTrasa aTbiHIaFbl XalIbIKapalbIK Tapa3 yHUBEPCUTETI
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Annotation

This article examines the methodological foundations for the formation of educational
skills and the simultaneous development of the media culture of secondary school students within
the foreign language classroom.

The study argues that these two objectives, although traditionally pursued through separate
pedagogical traditions, share a common theoretical basis in the activity theory of learning, the
competence-based approach, and media-education theory, and are therefore mutually reinforcing
when integrated into a unified instructional design. Educational skills — encompassing the
capacities for planning, self-regulation, information processing, and reflective self-assessment —
are examined as the procedural foundation upon which autonomous and lifelong learning depends,
while media culture is analyzed as the critical, ethical, and creative competence required to
interpret, evaluate, and produce media messages in a digital information environment.

Drawing on research in pedagogy, applied linguistics, and media education, the article
proposes a methodological framework for the combined formation of educational skills and media
culture in foreign language instruction in the secondary schools of Kazakhstan. Practical
recommendations are offered for task design, sequencing, and assessment.

Keywords: educational skills, media culture, media literacy, secondary school students,
foreign language teaching, competence-based approach, learner autonomy, critical thinking, self-
regulated learning, digital information environment

AHHOTALUA

B nanHoi1 cTaThe paccMaTpHUBAIOTCS METOJOIOTUYECKUE OCHOBBI () OPMUPOBAHUS Y4EOHBIX
YMEHUH W OJTHOBPEMEHHOTO Pa3BUTHS MEIUAKYIbTYPhl YUaIUXCsl CPEJHEH IIKOJBI B Mporecce
00y4yeHHsI THOCTpaHHOMY sA3bIKy. OOOCHOBBIBAETCS TE3UC O TOM, UTO JIBE 3a]1a4, TPAJUIIMOHHO
pemaemMple B paMKax pa3HbIX MMEAarorHuecKuX MOAX0/I0B, OIMPAIOTCS Ha OOIIYIO TEOPETHYECKYIO
0a3y JeATETbHOCTHYIO TEOpUI0 OOydeHHs, KOMIIETEHTHOCTHBIH TMOAXOJ U  TEOpHI0
Mennao0pa3oBaHMs, YTO MO3BOJISET PACCMATPHUBATH UX KaK B3aWMOJIOTIOJIHSIONINE KOMIIOHEHTHI
€IMHOTO J13aiiHa 00y4YeHHUsL.

VY4deOHbIE yMEHUs, BKIIIOYAIOIIHME CIMOCOOHOCTHM K IUIAHMPOBAHHIO, CAMOPETYIISIINY,
o0paboTke MH(popMaruu 1 pedIeKCUBHON CaMOOIIEHKE, aHAIM3UPYIOTCA Kak IMpoleccyallbHas
OCHOBa ABTOHOMHOTO W HENPEPHIBHOTO OOYYEHUS; MEIUaKylIbTypa pacCMaTPHBAETCS Kak
KpUTHYECKasl, STUYeCKasi U TBOpUYECKasi KOMIIETEHIIUS, HE00OX0[uMas Il UHTEPIPETAINH, OLEHKN
U co3gaHus Meaua cooOmeHuid B 1udpoBoi uHopmanmoHHOW cpene. [lpemmaraercs
METOJIOJIOTUYECKasi paMKa JIJIsl COBMECTHOT'O (JOPMUPOBAHUS YIEOHBIX YMEHUHN U METUAKYIIBTYPhI
B 00y4eHUH UHOCTPAaHHOMY f3BIKY B CpeHUX 1IKosax Ka3zaxcrana.

KiroueBble cjioBa: yueOHbIe YMEHHUS, MEIUAKYIbTYpa, MEAUArpaMOTHOCTD, ydalluecs
CpedHel IIKOJIbI, OO0y4YeHHE WHOCTPAHHOMY S3bIKY, KOMIIETEHTHOCTHBIH MOAXOJ, y4deOHas
ABTOHOMUS,  KPUTHYECKOE  MBIIIJIEHUE, caMmMoperyiaupyemoe  oOydeHue,  I1udpoBas
uH(pOpMaIlMOHHAS cpeia

AHHOTaNuA

by makanazga meT TUTiH OKBITY YAEpICIHIE OpTa MEKTEI OKYIIbIJIAPbIHBIH OKY OUTIKTEPiH
KaJIBINITACTBIPY/IBIH KOHE COHBIMEH KaTap OJIap/IblH MEIMaMOICHUETIH JaMBITY/IbIH OiCHAMAIBIK
Heri3zepl KapacTelpbliaAbl. by exi MiHAET ISCTypii TYpAe opTypil MeJaroruKaiblK TICUIIEp
apKbUIBl MICHIUITeHIMEH, OJIAPABIH OKYABIH OpPEKETTIK TEOPHUSCHI, KY3BIPETTUTK TOCIT >KOHE
MeauadimiM 0epy TeOpHsCHI CalachIHIaFbl OPTAK TCOPHUSIIBIK 0a3ara CyHEHETIHITT HeTi3ee/Il.
XKocnapnay, e3iH-e31 peTTey, aKmapaTThl 6HJEY >KOHE pe]IeKCHSUIBIK ©3iH-031 Oaranay
KaOlTeTTepiH KaMTUTBIH OKY OUTIKTEP1 aBTOHOM/IBI 9p1 Y3/IKCi3 OKYABIH MPOIECCYaIAbIK HET131
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peTiHAe TaJJaHabl; MeIuaMofeHHeT HU(DPIBIK aKmapaTThIK OpTaja MenuaxabdapliaManapibl
TYCiIHIIpy, Oaranay J>XoHe jkacay VIIIH KaKETTI CBhIHH, ITHKAJBIK JKOHE HIBIFaPMAaIIbLIBIK
KY3BIPETTLIIK peTiHIe KapacTeipbuiaasl. Makanana KazakcTaHHBIH opTa MEKTENTEPiH/IE IET TUTIH
OKBITY/Ia OKY OUTIKTEp1 MEH MEIUaMOICHUETT] O1pJIeCill KaabIITaCThIPYyFa apHAJIFaH 9J[iCHAMAJIBIK
HIeHOep YChIHBLIA/IbI.

Tyiingi ce3mep: oKy OuTIKTEpl, MeIUaMOJECHUET, MEIUacayaTThUIbIK, OpTa MEKTeN
OKYIIBUIAPBI, IIET TUTIH OKBITY, KY3BIPETTLIIK TOCUI, OKYy aBTOHOMHUSICHI, CBIHU Oiijiay, ©3iH-e31
pETTEHTIH OKY, IU(PIIBIK aKIMapaTThIK OpPTa

INTRODUCTION

The accelerated digitalization of social and educational life has fundamentally transformed
the demands placed upon secondary school graduates in Kazakhstan. Under the framework of the
State Programme for the Development of Education and the renewed-content curriculum, students
are expected not merely to accumulate subject knowledge but to acquire the procedural capacities
that enable them to learn independently and to act competently within a saturated media
environment [1, p. 11].

Two interrelated outcomes are particularly central to this expectation: educational skills
the generalized abilities to plan, organize, process information, and regulate one's own learning
and media culture, understood as the critical, ethical, and creative competence required to navigate,
evaluate, and produce media messages.

These two outcomes have traditionally been addressed through separate pedagogical
traditions. The formation of educational skills has historically belonged to general didactics and
the psychology of learning, where it has been associated with the development of learner autonomy
and self-regulated study. The development of media culture, by contrast, has emerged
comparatively recently within the field of media education, where it is treated as a response to the
risks and opportunities of the digital information environment. Contemporary scholarship,
however, increasingly recognises that these two domains are not competing priorities but mutually
constitutive dimensions of the modern learner's competence [2, p. 24].

This article responds to that recognition by examining how the foreign language classroom
a setting in which authentic media texts are routinely used as instructional input can serve as a
privileged site for the simultaneous formation of educational skills and the development of media
culture.

Foreign language instruction draws extensively on news reports, video and audio
recordings, advertisements, blogs, and social media texts; these same materials, when approached
through appropriately designed tasks, become instruments for both learning-to-learn and critical
media engagement. The theoretical and methodological case for their integration constitutes the
central argument of this article.

The relevance of this inquiry to the Kazakhstani context is considerable. The renewed-
content secondary curriculum explicitly foregrounds critical thinking, functional literacy, and self-
directed learning as cross-curricular priorities [3, p. 8]. At the same time, methodological
frameworks that operationalise these priorities within foreign language teaching — and that
connect them to the increasingly urgent task of media-culture formation — remain
underdeveloped. The present article seeks to address this gap through a theoretically grounded and
practically oriented contribution set in the conditions of the Kazakhstani secondary school.
METHODS AND MATERIALS

The study draws on a theoretical analysis of the scholarly literature in pedagogy, the
psychology of learning, applied linguistics, and media education, supplemented by a review of
existing empirical research on the formation of educational skills and the development of media
literacy in secondary schooling. The key theoretical frameworks informing the study are outlined
below.

The activity theory of learning, developed in the works of Vygotsky [4] and elaborated by
Leontiev and Galperin, provides the overarching theoretical context. From this perspective, skills



XTY xapLibIChl 178 No2(65); 2026

are not transmitted but formed through purposeful, staged activity in which external, materially
supported actions are progressively internalized into independent mental operations.

This framework establishes the principle that educational skills are acquired through
structured practice embedded in meaningful tasks rather than through abstract instruction, and it
grounds the staged design of the instructional framework proposed below.

The competence-based approach, which underpins the renewed-content curriculum of
Kazakhstan, supplies the conceptual orientation of the study. Within this approach, the goal of
education is reconceived as the formation of transferable competences — integrated complexes of
knowledge, skills, and dispositions deployable in authentic contexts — rather than the
accumulation of inert knowledge [5, p. 33]. Educational skills and media culture are both
understood here as cross-curricular competences whose formation is a shared responsibility of all
subjects, including the foreign language.

Media-education theory, developed internationally through the work of Masterman [6] and
Buckingham [7] and within the post-Soviet space through the contributions of Fedorov [8],
supplies the conceptual framework for the media-culture dimension of the study. This tradition
identifies the analysis of media language, the interrogation of representation and authorship, the
evaluation of reliability, and the creative production of media texts as the core operations of media
literacy.

Kazakhstani scholarship, particularly the works of Kunanbayeva [9] in foreign language
education and Zhetpisbayeva [10] in multilingual pedagogy, contextualizes these operations
within the specific multilingual and multicultural landscape of the country.

For the educational-skills dimension, the theory of self-regulated learning advanced by
Zimmerman [11] and the strategic-learning framework of Oxford [12] provide the primary
grounding. Zimmerman's cyclical model comprising forethought, performance, and self-reflection
phases — establishes the rationale for designing tasks that require students to plan their work,
monitor their execution, and evaluate their outcomes. Oxford's taxonomy of language learning
strategies, which encompasses metacognitive, cognitive, and social-affective strategies, supplies a
concrete inventory of the procedural skills that foreign language tasks can be designed to develop.
RESULTS AND DISCUSSION

On the basis of the theoretical synthesis outlined above, an integrated methodological
framework comprising two interconnected components — an Educational-Skills Formation
Module and a Media-culture development module — is proposed for implementation within
secondary school foreign language courses. The framework was conceptually modelled with
reference to the conditions of secondary school Ne 12 in Taraz, whose multilingual student body
and renewed-content curriculum are representative of the broader Kazakhstani context.

Component 1: Formation of educational skills. The effective formation of educational skills
through foreign language instruction requires that the work proceed through three
methodologically distinct phases corresponding to Zimmerman's cycle of self-regulation: a
forethought phase of goal-setting and planning, a performance phase of monitored execution, and
a self-reflection phase of evaluation and adjustment.

In the forethought phase, students are guided to set explicit, attainable learning goals for a
foreign language task and to plan the steps and resources required to achieve them. Practically,
this is realized through the use of learning contracts, task-planning templates, and KWL (know—
want—learned) charts completed before a reading or listening activity. These instruments make the
otherwise invisible process of planning explicit and teachable, and they cultivate the metacognitive
awareness that Oxford identifies as the regulatory core of effective language learning [12, p. 137].

The performance phase deploys tasks that require students to monitor their own
comprehension and production as they work. Effective task types include guided note-taking grids
that structure information processing during reading and listening, self-questioning checklists that
prompt students to verify their understanding at intervals, and process-writing tasks in which
drafting, peer feedback, and revision are made explicit, observable stages.
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These tasks operationalize the activity-theoretical principle that skills are formed through
staged, externally supported action that is progressively internalized.

The self-reflection phase requires students to evaluate the outcomes of their learning
against the goals they set and to derive adjustments for future work. Task types at this stage include
reflective learning journals, self-assessment rubrics aligned to the lesson objectives, and structured
peer-assessment protocols.

Empirical research confirms that the systematic integration of such self-regulatory routines
into language instruction produces measurable gains in learner autonomy and in the durability of
acquired knowledge [11, p. 17].

Component 2: development of media culture. The development of media culture in the
foreign language classroom proceeds through the critical and creative treatment of the authentic
media texts that already constitute much of the course input. Rather than using a news report or
advertisement merely as a vehicle for vocabulary and comprehension, the integrated framework
subjects it to the core operations of media literacy: analysis of media language, interrogation of
representation and authorship, evaluation of reliability, and creative production [6, p. 41].

Media texts suitable for this work in Kazakhstani secondary schools typically include
English-language news items, video advertisements, social media posts, blogs, and short
documentary clips that address themes already present in the curriculum.

Effective texts are authentic, age-appropriate, and rich in the rhetorical and visual devices
through which media construct meaning for example, an advertisement whose persuasive
strategies can be analyzed, or two news reports of the same event whose differing framings can be
compared.

The media-culture work proceeds through four stages: deconstruction, evaluation,
comparison, and production. In the deconstruction stage, students analyses the linguistic and
visual means by which a media text constructs its message, identifying persuasive devices,
connotation, and point of view.

The evaluation stage requires students to assess the reliability, purpose, and possible bias
of the source, distinguishing fact from opinion and recognizing manipulation. The comparison
stage juxtaposes multiple representations of the same event or product, surfacing the constructed
and selective nature of all media.

The production stage, finally, requires students to create their own media text in the target
language a news report, advertisement, blog post, or short video script thereby consolidating their
critical understanding through creative application and simultaneously exercising productive
language skills.

Integrated implementation and assessment. The two components achieve maximum
pedagogical impact when interwoven so that the formation of educational skills supports, and is
supported by, the development of media culture.

A recommended sequencing pattern begins with a forethought-phase planning task in
which students set goals for the critical analysis of a media text; proceeds through monitored
deconstruction and evaluation activities that simultaneously exercise information-processing skills
and media-literacy operations; and culminates in a media-production project whose drafting,
feedback, and revision stages develop self-regulation while its creative output develops media
culture.

Students thereby acquire educational skills not in the abstract but as the procedural means
of accomplishing genuinely engaging media work.

Assessment of the integrated framework should be multi-component, reflecting its dual
goals. The formation of educational skills is assessed through learning journals, planning
documents, and self- and peer-assessment records that evidence the student's developing capacity
for self-regulation.

The development of media culture is assessed through analytical rubrics applied to the
students’ deconstruction and evaluation of media texts and through the quality of their own media
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productions. The convergence of process-oriented and product-oriented assessment mirrors the
convergence of the two competences the framework is designed to develop.
CONCLUSION

The present article has proposed a theoretically grounded and practically oriented
methodological framework for the integrated formation of educational skills and the development
of media culture among secondary school students through foreign language instruction. The
framework rests on a convergent theoretical foundation in the activity theory of learning, the
competence-based approach, media-education theory, and the self-regulated-learning and
strategic-learning models of Zimmerman and Oxford.

The integration of these two objectives is not merely a matter of organizational
convenience; it reflects a principled recognition that educational skills and media culture are not
separate academic targets but interdependent dimensions of the learner's capacity to act
autonomously and critically in a digital information environment.

Educational skills provide the procedural means through which students engage media
texts methodically and reflectively; media culture supplies the authentic, motivating content
through which those procedural skills are exercised and consolidated. The foreign language
classroom, with its routine reliance on authentic media input, constitutes an especially favorable
site for their joint development.

The framework proposed here is particularly pertinent to the Kazakhstani context, where
the renewed-content curriculum has foregrounded critical thinking and self-directed learning while
the rapid expansion of the digital information environment has made media-culture formation
increasingly urgent. Further empirical research is required to evaluate the effectiveness of the
integrated framework under controlled conditions, to compare its outcomes with those of single-
component approaches, and to examine the transferability of the acquired skills and media
competences to authentic performance beyond the classroom.

Such research would contribute substantially to the development of methodology for
secondary foreign language education in Kazakhstan and the broader Central Asian region.
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DIGITAL TECHNOLOGIES AND ARTIFICIAL INTELLIGENCE AS TOOLS FOR
DEVELOPING PHONETIC, LEXICAL, AND GRAMMATICAL SKILLS IN FOREIGN
LANGUAGE TEACHING

2 xypc maructpastTThl besxanoBa ApyHa
Hlepxan MypTasa aTeIHAaFbl XaJbIKapalblK Tapa3 yHUBEPCHTETI
Kazakcran Pecyonukacel, Tapa3 k.

Abstract

The article examines the methodological potential of digital technologies and artificial
intelligence for the development of communicative phonetic, lexical, and grammatical skills in
foreign language teaching. The rapid integration of speech-recognition systems, intelligent
tutoring tools, adaptive vocabulary applications, and Al-based feedback into the educational
process creates new opportunities for individualized and intensified language learning that are not
yet sufficiently reflected in everyday school practice. The study substantiates an integrated
methodological model in which Al-powered pronunciation trainers, spaced-repetition lexical
applications, and intelligent grammar checkers are combined within a communicative framework.
An experiment conducted in a secondary school in Taraz demonstrated that the systematic use of
these tools positively affects the accuracy of pronunciation, the volume and retention of active
vocabulary, and grammatical correctness, while also increasing learners’ motivation and
autonomy. The findings confirm that digital and Al technologies act not as a substitute for the
teacher but as instruments that enhance the formation of language sub-skills within communicative
competence. The results may be applied in the design of foreign language courses, digital learning
environments, and teacher-training programs.

Keywords: digital technologies, artificial intelligence, foreign language teaching, phonetic
skills, lexical skills, grammatical skills, communicative competence.

Abstract

B cratbe paccMmarpuBaeTcsi METOAWYECKUMH MOTEHIMAT IUPPOBBIX TEXHOJOTUH H
HCKYCCTBCHHOI'O MHTCJUICKTA JJISI pa3BUTHUA KOMMYHUKATHBHBIX (I)OHCTI/I‘ICCKI/IX, JICKCHUYCCKHUX U
rpaMMaTHYeCKUX HAaBBIKOB ITPH 00yUYE€HUH HHOCTPAHHOMY s13bIKy. OOOCHOBaHAa MHTETPUPOBAaHHAS
METOANYECCKAasd MOJCJ/Ib, B KOTOpOfI TpeHa)KépLI MMPONU3HOIICHHUA HAa OCHOBC I/H/I, IIPUITOKCHUS
HHTCPBAJIBHOI'O0 MOBTOPEHUA JICKCHUKU W HMHTCIJICKTYAJIbHBIC CHCTEMBI IMPOBEPKHU I'PaMMATUKHU
06’LC,Z[I/IHCHBI B paMKax KOMMYHUKATHBHOT'O IMOAXO/A. 3KCHCpI/IMeHT, HpOBCI[éHHBIﬁ B cpenHeﬁ
OIKOoJIE T. Tapaz, IMoKasaj, 4YTO CHUCTEMATUYCCKOC HCIIOJb30BAHUC OTUX HHCTPYMCHTOB
MOJIOKUTCIIBHO BJIMACT Ha TOYHOCTb IIPOU3HOLICHUA, 00BEM H IMPOYHOCTL JICKCHUKH, H
TpaMMaTHYCCKYIO ITPABUJIbHOCTD, ITIOBBIIIASA MOTHUBAIIMIO U aBTOHOMUIO YUaIlIUXCs.
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Keywords: 1mudpoBbie  TEXHOJOTHH, HCKYCCTBEHHBIH  HWHTEIUICKT, OOy4YCHHUE
UHOCTPaHHOMY SI3bIKY, (DOHETHYECKHE HABBIKH, JICKCUYCCKHE HABBIKH, TPAMMATHYECKHE HABBIKH,
KOMMYHHKATHBHAS KOMITCTCHITHS.

Abstract

Makanaga meT TiTiH OKBITyJa KOMMYHUKATHUBTIK (DOHETHKAIBIK, JIGKCUKAJIBIK >KOHE
rpaMMAaTUKAIBIK ~ JaFAbUIapibl  JaMBITYAaFbl UQPPIBIK TEXHOJOTHSIAD MEH JKacaHIbl
MHTEJUICKTTIH OJICTEeMENIK aJeyeTi KapacTelpbliaabl. JKacaHIbl MHTEIUIEKTKE HETI3eNTeH
AlTBUIBIM ~ TPEHAXKepJiepi, JIGKCHMKAaHbl HMHTEPBAIIBI  KaWTalay KoJgaHOamapsl — JKOHE
MHTEJUICKTYaJI/Ibl TPaMMAaTHKa TeKCepy Kyihenepi KOMMYHHKATHBTIK TOCUT asChIHAA OipiKTipireH
WHTETPAIMSUIBIK 9JIICTEMENTIK MOJIeb Heri3emnai. Tapa3 KaJlaChIHbIH OpTa MEKTEO1H 1€ OTKI3IreH
AKCIIEPUMEHT OYJ1 Kypaliaap sl )KyHe KOIIaHy alThUTBIM AQJIITiHE, CO3/IIK KOPABIH KoJeMi MeH
OCpIKTIIITiHE, TPAMMAaTHKAIIBIK TYPBICTBIKKA OH 9CEP €TEeTIHIH KOPCETTI.

Keywords: mudpiblk TEeXHONOTHUsIAp, JKACaHIbl HMHTEJUICKT, WIET TIUIIH OKBITY,
(OHETHKAIIBIK JIaFIbLIap, JICKCUKAIBIK JaFAbLIap, TPAaMMATUKAJIBIK AaFIbUI1ap, KOMMYHHUKATUBTIK
KY3BIPETTLIIIK.

Introduction

The digitalisation of education and the rapid advance of artificial intelligence (Al) are
reshaping the methodology of foreign language teaching. In Kazakhstan, where the development
of a competitive multilingual personality is declared a strategic priority, the search for effective
means of intensifying language acquisition has become particularly acute. Among the components
of foreign language communicative competence, the phonetic, lexical, and grammatical sub-skills
constitute the linguistic foundation upon which the productive and receptive skills of speaking,
listening, reading, and writing are built. The quality of their formation largely determines the
learner’s ability to communicate accurately and fluently.

Traditional approaches to the development of these sub-skills, based predominantly on
teacher-led drilling and limited classroom feedback, do not always provide each learner with
sufficient individualised practice. Digital technologies and Al offer a qualitatively new resource:
automatic speech recognition and pronunciation assessment, adaptive vocabulary applications
with spaced repetition, intelligent grammar checkers, and conversational agents capable of
providing immediate, personalised feedback. These tools allow practice to be individualised,
intensified, and extended beyond the boundaries of the lesson.

At the same time, despite the abundance of available applications, their pedagogically
grounded and systematic integration into the school foreign language course remains insufficiently
elaborated. There is a contradiction between the technological possibilities of Al-based instruction
and the absence of a coherent methodological model that subordinates these tools to
communicative aims. The aim of this article is to substantiate and verify a methodological model
in which digital technologies and artificial intelligence function as tools for the integrated
development of phonetic, lexical, and grammatical skills within a communicative framework of
foreign language teaching.

Materials and Methods

The theoretical and methodological basis of the study comprises the linguocultural-
communicative approach of S. Kunanbayeva, the vocabulary acquisition theory of 1.S.P. Nation
and N. Schmitt, the pronunciation pedagogy of J. Levis, and the conception of technology-
enhanced language learning developed by C. Chapelle, G. Kessler, and R. Godwin-Jones. The role
of Al-based dialogue systems in language practice is considered with reference to the work of S.
Bibauw and colleagues.

The research combined theoretical methods (analysis and generalisation of pedagogical,
psycholinguistic, and methodological literature; modelling) with empirical methods (pedagogical
observation, questionnaires, a pedagogical experiment, and statistical processing of the obtained
data). The experiment was carried out in a secondary school in the city of Taraz and involved
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learners of the seventh grade, who were divided into an experimental group (EG) and a control
group (CG) of comparable initial level of language proficiency.

The proposed methodological model integrated three lines of work corresponding to the
three sub-skills. For the phonetic component, Al-powered pronunciation trainers with automatic
speech recognition were used, providing learners with instant visual and acoustic feedback on the
accuracy of sounds, word stress, and intonation. For the lexical component, adaptive mobile
applications based on the spaced-repetition algorithm were employed to expand and consolidate
active vocabulary. For the grammatical component, intelligent grammar checkers and Al dialogue
agents were applied, offering corrective feedback in meaningful communicative contexts. All
digital activities were embedded in communicative tasks, so that the formation of sub-skills served
the development of real communication rather than isolated drilling. In the control group,
instruction followed the conventional methodology without the systematic use of Al tools. The
levels of the three sub-skills were measured before and after the experiment by means of phonetic
reading and dialogue tasks, lexical tests of breadth and retention, and grammar tests integrated into
productive tasks.

Results and discussion

The comparative analysis of the pre- and post-experimental data revealed a more
pronounced positive dynamic in the experimental group across all three components. At the initial
stage, the mean indicators of the two groups did not differ significantly, which confirmed their
comparability. After the experimental teaching, the experimental group demonstrated a marked
improvement in the accuracy of pronunciation, including a reduction in segmental errors and a
more appropriate use of stress and intonation, whereas the gains in the control group were
noticeably smaller.

In the lexical component, learners of the experimental group showed a larger increase in
the volume of active vocabulary and, importantly, a higher level of retention measured by a
delayed test, which is attributable to the spaced-repetition mechanism that distributes review over
optimal time intervals. In the grammatical component, the experimental group displayed greater
accuracy in the use of target structures within productive tasks, supported by the immediate
corrective feedback of intelligent checkers and dialogue agents. The differences between the post-
experimental results of the two groups were found to be statistically significant, which confirms
the effectiveness of the proposed model.

The questionnaire data complemented the quantitative findings. Learners in the
experimental group reported a higher level of motivation, interest, and confidence, noting that
immediate, non-judgmental feedback reduced their anxiety and encouraged repeated practice. The
possibility of working at an individual pace and outside the classroom strengthened their sense of
autonomy and responsibility for their own progress. These observations are consistent with the
conclusions of E. Golonka and colleagues regarding the motivational and individualizing potential
of language learning technologies.

The obtained results allow digital technologies and Al to be interpreted not as a
replacement for the teacher but as instruments that amplify the formation of language sub-skills
within communicative competence. The teacher retains the key role of designing communicative
tasks, selecting appropriate tools, interpreting Al feedback, and maintaining the meaningful and
intercultural dimension of communication. At the same time, the study identified conditions for
effective implementation: pedagogically justified selection of applications, integration of digital
practice into communicative tasks rather than isolated drilling, careful management of cognitive
load and screen time, and the development of learners’ digital literacy and critical attitude towards
automatically generated feedback.

Conclusion

The conducted research confirms that digital technologies and artificial intelligence, when
systematically and pedagogically integrated into foreign language teaching, serve as effective tools
for the development of communicative phonetic, lexical, and grammatical skills. The proposed
methodological model, combining Al-based pronunciation trainers, spaced-repetition lexical
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applications, and intelligent grammar tools within a communicative framework, produced
statistically significant improvements in pronunciation accuracy, vocabulary volume and
retention, and grammatical correctness, accompanied by a growth in learners’ motivation and
autonomy.

The theoretical significance of the study lies in the substantiation of digital and Al tools as
means of forming language sub-skills subordinated to communicative aims rather than as ends in
themselves. Its practical value consists in the possibility of applying the proposed model in the
design of foreign language courses, digital learning environments, and teacher-training programs.
Further research may be directed towards the elaboration of criteria for selecting Al tools, the study
of generative Al and conversational agents in productive speech practice, and the adaptation of the
model to different age groups and proficiency levels.
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DIGITAL CREATIVITY AS A COMPONENT OF PROFESSIONAL COMPETENCE IN
FOREIGN LANGUAGE TEACHER TRAINING
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ABSTRACT

The rapid digitalization of foreign language education has created new professional
demands on pre-service teachers that extend well beyond the technical operation of digital tools.

This article examines digital creativity as a distinct and increasingly indispensable
component of the professional competence of future foreign language teachers. Digital creativity
is conceptualized as the integrated capacity to design, adapt, and generate original pedagogical
content and learning experiences through digital means, combining technological proficiency,
pedagogical judgement, and creative thinking. The article synthesizes theoretical
perspectives from teacher competence models, digital literacy frameworks, and creativity research
to propose a structural model of digital creative competence comprising four interrelated
components: technological-operational, pedagogical-methodological, creative-generative, and
reflective-evaluative.

The article further discusses the pedagogical conditions that support the formation of this
competence in university-based foreign language teacher training programs, including project-
based digital assignments, multimedia content authoring tasks, and reflective digital portfolios.
The findings suggest that digital creativity should be treated as a core, assessable outcome of
teacher education curricula rather than an optional supplementary skill, and the article offers
practical recommendations for its integration into methodology courses for future foreign language
teachers.

Keywords: digital creativity, professional competence, foreign language teacher training, digital
literacy, pre-service teachers, pedagogical technology.
AHHOTAIIUA

CTpeMI/ITeJ'ILHaSI I_[I/I(i)pOBI/BaI_[I/IS[ HHOA3BIYHOT'O 06p830BaHI/I$I MNPpEABABIACT K 6YI[}7H_II/IM
YUUTCIIAM HOBBIC HpO(i)eCCI/IOHaJ'II)HI)Ie Tp€60BaHI/I$[, BBIXOOAMIUEC JAJICKO 3a PAMKH TEXHUYECKOT'O
BJIAACHU A LII/I(I)pOBLIMI/I HHCTPYMCHTAMU. B cratbe paccMaTpruBaCTCA HH(prBOC TBOPYECTBO
(digital creativity) Kak caMOCTOSATENbHBIH © BcE Oojee HEOOXOIUMBIH KOMITOHEHT
HpO(I)CCCHOHaHLHOﬁ KOMIICTCHTHOCTH 6yz(ymero YUYUTCIIA HHOCTPAHHOI'O A3bIKA.

[udpoBoe TBOpUECTBO OmNpenensieTcss Kak UHTErpaTUBHAsL CIIOCOOHOCTh MPOEKTUPOBATD,
aZlallTUPOBATh MU CO3daBaThb OpI/IFI/IHaJ'ILHHﬁ neaar OTMYECKUM KOHTCHT U y‘-Ie6HI>II71 OIIBIT
cpeacTBaMu I_[I/I(i)pOBI)IX TeXHOHOFHfI, 06’[)eJII/IH$IIOIHa$I TEXHOJIOTHYCCKYI0O T'PaMOTHOCTbD,
NneaarorutdycCKOC MbIIJIICHUE U TBOPYCCKOC Ha4dallo. B cratbe CUHTC3UPOBAHBI TCOPCTUUCCKUC
noaxoJabl K MOACIAM KOMIICTCHTHOCTU YYUTCIA, KOHUCHIUAM HH(l)pOBOI)'I TpaMOTHOCTH U
HCCJIICAOBAHUAM KPCATUBHOCTHU, HA OCHOBC 4YCTO MPCAJIOKCHA CTPYKTYpHasaA MOJCIIb L[H(I)pOBOfI
TBOp‘-IGCKOfI KOMIICTEHTHOCTH, BKJIFOYAKOIIada YCTBIPE B3aNMOCBSA3aHHBIX KOMITOHCHTA.
TCXHOHOFO-OHCpaHHOHHBIﬁ, HeﬂaTOFHKO-MeTOHquCKHﬁ, KpCaTHuBHO-T eHepaTI/IBHHﬁ u
pedIeKCUBHO-0IIEHOYHBIH.

P ACCMATpPUBAKOTCA NMEAATOTMUCCKUEC YCIIOBUA (bOpMHpOBaHI/IH IlaHHofI KOMIIECTCHTHOCTHU B
BY30BCKOW TIOJATOTOBKE OyAYyNIUX YYUTEIEH WMHOCTPAHHOTO S3bIKa, BKIIOYAs TPOEKTHHIC
L[I/Iq)pOBBIC 3aJaHusd, 3aJaHuA II0 CO34aHHIO MyanHMCl[HfIHOFO KOHTCHTa " pe(pJIGKCI/IBHBIe
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mudpoBsle mopTdoarno. Jlemaercss BBIBOA O HEOOXOJUMOCTH paccMaTpuBaTh IUPPOBOE
TBOPUYECTBO KaK 0a30BbIi, OIICHMBAEMbIH pe3yjabTaT OOY4YEHHS B CHUCTEME IEJaroruyeckoro
o0Opa3oBaHus, a HE KaK JOMOJHUTEIBHBIA (aKyJIbTaTUBHBIA HAaBBIK, W MPEAJIAraroTCs
MPAKTUYECKHE PEKOMEHAINH 110 €r0 UHTETPallKi B METOJMYECKHE KYPChI IIOITOTOBKU OYAYIINX
YUUTENEeH HHOCTPAHHOTO S3bIKA.

KuroueBble cioBa: nudpoBoe TBOpUECTBO, MpodeccroHalibHas KOMIETEHTHOCTb, MOJArOTOBKA
yYuTeNel WHOCTPAHHOTO S3bIKa, IH(POBast TPAaMOTHOCTh, OYAYIIHUE YYWUTEINs, MeJaroruueckas
TEXHOJIOTHSI.

TYHIH

[eren Tini O6uLtiM OepyiHIH KapKbIHABI IUdpIaHybl Oojamak MyraliMaepre udpibiK
Kypaigapasl TEXHUKAJIBIK MEHTEpYACH oJjeKaiila KeH ayKbIMJIArbl KOciOM TamanTtap KOSIBL.
Makanana nudpasik mbirapMambuiblk (digital creativity) Oomnamrak meTen Tl MyFaTIMIiHIH
KociOM KY3BIPETTLIIriHIH JepOec opi OapraH cailblH KakeTTi Kypampaac Oemiri periHze
KapacTbIpbuIaibl. LIU(pIbIK HIBIFapMaIIbUIBIK — TEXHOJIOTUSIIBIK CayaTThUIBIKTHI, 1€JarOTMKAJIBIK
OiiJIaypl )KOHE MIBIFAPMAaIIBUIBIK OacTaMaHbl OipiKTipeTiH, HUPPIBIK KYpalaap apKbUIbI TYITHYCKA
MeAaroruKaiblK Ma3MYH MEH OKY TOKipuOeciH xobanay, OefiMey kxoHe yacay KaOlieTi peTiHae
TYCIHAIpiIe .

Makanana  MyFamiMHIH =~ KY3BIPDETTUIIK ~ MOJAENbAEpl, LUPPIBIK  CayaTThUIBIK
TYKBIPBIMAAMAIaphl JKOHE KPEAaTHBTUIIK 3epTTeyJepiHe KaTBICTHl TEOPHUSUIBIK Ke3KapacTrap
CUHTE3IEIIil, OJIapJIbIH HETi3iHJe TOPT e3apa OalIaHBICThl KOMIIOHEHTTEH — TEXHOJOTHSIIBIK-
OTIEePALIMSIIBIK, TearOTUKAIBIK-9/IICTEMENIK, IIBIFapMaIIbUIBIK-TEHEPATHBTI XKoHE Pe(PICKCUBTI-
Oaranmay — TypaTblH UUQPIBIK LIBIFAPMAIIBUIBIK KY3BIPETTUIKTIH KYPBUIBIMABIK MOZEN1
YCBIHBLTABL.

bomamak mieren Timi MyFaliMIEpiH YHHMBEPCUTETTIK JAaibiHAay OapbIchiHOa Oyl
KY3BIPETTUTIKTI KaJIBINTACTBIPATBIH TEJAaroTUKaIbIK JKaFlaiiap, COHBIH IHIHIE >KOOAbIK
IUQPIBIK TarChlpManap, MyJbTUMEIUAIBIK KOHTEHT KYpy TallChlpMaliapbl >KoHE peQIIeKCHUBTI
UG pIIbIK TOPTPOINO KapacThipbuiasl. L{In@pablK HIbFapMabUIbIKTh KOChIMILIA (PaKyJIbTaTUBTI
JaF]bl eMec, TIeIaroTUKambIK O1TiM Oepy JKyHeciHiH Heri3ri, OarajgaHaThIH OKY HOTHIXKECI peTiHe
KapacThIpy KaXETTIT1 Typajibl KOPBITHIH/BI KACAJbIT, OHbI OOJIalllaK IIeTeNl TUT MyFaliMJIepiH
JalbIHIAYIBIH 9JIICTEMEINIK KypcTapbIHa O1piKTipy OOMBIHIIIA MPAKTHUKAJIBIK YCIHBICTAp OEpUIreH.
Tyiiin ce3aep: HUQPIBIK MIBIFAPMAIIBUIBIK, KCIOM KY3BIPETTUIIK, IIETEN Tl MyFaliMAepiH
JabIiHAay, TUQPIBIK cayaTThUIBIK, O0JamaK MyFaaimMaep, MeAarorukajiblK TEXHOIOTHs.

INTRODUCTION

The professional competence of foreign language teachers has undergone substantial
reconceptualisation over the past decade as digital technology has moved from the periphery to
the centre of language teaching practice. Where earlier competence frameworks treated technology
use as an auxiliary or supplementary skill set, contemporary foreign language education
increasingly requires teachers who can design, adapt, and produce digital learning materials and
experiences that are pedagogically sound, linguistically appropriate, and engaging for learners
across a wide range of digital environments. This shift has given rise to the concept of digital
creativity as a distinct professional competence, one that combines technological fluency with the
generative, problem-solving, and design-oriented capacities traditionally associated with creativity
research.
Digital creativity in the context of teacher education is not equivalent to general digital literacy,
nor is it reducible to technical proficiency with specific software or platforms. Rather, it denotes
the capacity to use digital means purposefully and originally to solve authentic pedagogical
problems: to design a multimedia task that develops a specific communicative skill, to adapt an
existing digital resource for a particular group of learners, to create original digital content such as
interactive exercises, podcasts, video materials, or gamified assessments, and to do so in ways that
reflect sound methodological reasoning rather than novelty for its own sake. For future foreign
language teachers, who must simultaneously master subject content, pedagogical method, and an
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expanding range of digital tools, the development of digital creative competence represents a
particularly demanding but increasingly indispensable professional outcome.

The relevance of this topic for Kazakhstani teacher education is heightened by the national

policy emphasis on digitalisation of education and by the practical reality that foreign language
classrooms in Kazakhstan, as elsewhere, are rapidly incorporating digital tools for communication,
content delivery, and assessment. Pre-service teachers who graduate without well-developed
digital creative competence are likely to rely on ready-made materials rather than generating
pedagogically appropriate digital content suited to their specific learners and teaching contexts,
limiting their professional effectiveness and adaptability.
This article addresses three interrelated aims: first, to clarify the theoretical status of digital
creativity as a component of professional teacher competence; second, to propose a structural
model of digital creative competence appropriate to foreign language teacher training; and third,
to identify the pedagogical conditions within university-based teacher training programmes that
most effectively support its formation.

METHODS

This article employs a theoretical-analytical methodology combining a systematic review
of the research literature on teacher professional competence, digital literacy, and creativity with
a synthesis-based approach to model construction. The literature review encompassed three
overlapping research domains: established models of foreign language teacher competence,
including communicative and pedagogical competence frameworks; digital literacy and digital
competence frameworks developed for educational contexts, including frameworks addressing
teachers' digital competence specifically; and psychological and educational research on creativity,
including domain-specific and componential models of creative performance. Sources were
selected based on their theoretical influence within each domain and their relevance to teacher
education contexts, with priority given to peer-reviewed research and internationally recognised
competence frameworks.
The synthesis method involved identifying convergent themes across the three literature domains,
specifically points at which digital competence research and creativity research converge on shared
constructs relevant to pedagogical content generation. This convergence analysis formed the basis
for the structural model of digital creative competence proposed in the Results section. The model
was further examined against descriptive evidence from foreign language teacher training practice,
including reported forms of digital creative assignment used in methodology courses, in order to
assess the model's practical applicability and to derive recommendations for its integration into
teacher training curricula.

RESULTS

The theoretical synthesis identifies digital creative competence as occupying the
intersection of three previously distinct competence domains: pedagogical-methodological
competence, digital competence, and creative competence. Analysis of the literature suggests that
treating any one of these domains in isolation fails to capture what is distinctive about the
capacities that skilled digitally creative teachers demonstrate. Purely technical digital competence,
for example, does not guarantee the pedagogical judgement needed to design an effective digital
learning task, while general creativity without digital fluency cannot be realised in digital form.
On this basis, the article proposes a four-component structural model of digital creative
competence for foreign language teachers.
The first component, technological-operational competence, refers to the practical fluency
required to use relevant digital tools, platforms, and applications for content creation, including
multimedia editing tools, interactive exercise authoring platforms, and communication and
presentation technologies. This component provides the technical foundation without which
creative digital production is not possible, but the literature review confirms that it is necessary
rather than sufficient for digital creative competence overall.
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The second component, pedagogical-methodological competence, refers to the capacity to
align digital content design decisions with sound principles of foreign language pedagogy,
including appropriate task difficulty, communicative authenticity, learner engagement, and
assessment validity. This component ensures that digitally created materials serve genuine
language learning objectives rather than technological novelty alone, and it depends on the
teacher's broader professional knowledge of language teaching methodology.

The third component, creative-generative competence, refers to the capacity for original
ideation, problem reformulation, and the generation of multiple alternative solutions to a given
pedagogical design problem. Drawing on componential models of creativity, this component
involves domain-relevant skills, creativity-relevant processes such as flexible and divergent
thinking, and the intrinsic motivation to engage in generative rather than purely reproductive
digital content production. Within teacher training, this component is developed through tasks that
require genuine design decisions rather than the reproduction of templates.

The fourth component, reflective-evaluative competence, refers to the capacity to critically
assess the pedagogical effectiveness of digitally created materials, to gather and interpret feedback
from learners and peers, and to iteratively revise digital content in response to this evaluation. This
component situates digital creativity within a cycle of professional reflective practice rather than
treating creative output as a final, unrevisable product.

The analysis of pedagogical conditions that support the formation of these four components
in university-based teacher training identifies several recurrent and empirically supported
practices. Project-based digital assignments, in which pre-service teachers design a complete
digital learning unit or resource for a specified learner group, were found to engage all four
competence components simultaneously and to produce the most substantial gains in reported
confidence and competence among trainee teachers. Multimedia content authoring tasks, including
the creation of original videos, podcasts, and interactive exercises, were found to be particularly
effective for developing the creative-generative component when paired with explicit pedagogical
design criteria. Reflective digital portfolios, in which trainee teachers document and critically
evaluate their digital content creation over an extended period, were found to be the most effective
tool for developing the reflective-evaluative component, particularly when portfolio review
included structured peer feedback.

DISCUSSION

The structural model proposed in this article addresses a conceptual gap in existing teacher
competence frameworks, many of which treat digital competence and pedagogical competence as
parallel but separate strands of professional preparation, with creativity typically absent from
either strand or treated as a generic, non-domain-specific disposition. By situating digital creativity
at the explicit intersection of these three domains, the model clarifies why technically proficient
trainee teachers do not automatically produce pedagogically effective digital content, and why
creative trainee teachers without adequate digital fluency struggle to realise their pedagogical ideas
in digital form.
The findings have direct implications for the design of foreign language teacher training curricula.
Methodology courses that address digital tools primarily as technical skills to be mastered, without
embedding their use within authentic pedagogical design problems, are unlikely to develop the
creative-generative and reflective-evaluative components identified in the model. Conversely,
curricula that emphasise open-ended creative tasks without adequate technical scaffolding risk
producing frustration and superficial engagement rather than genuine competence development.
The evidence reviewed suggests that project-based and portfolio-based approaches, which
integrate all four competence components within authentic, extended tasks, offer the most
promising curricular design for developing digital creative competence in a coherent and
assessable form.
A further implication concerns assessment. If digital creativity is accepted as a genuine component
of professional teacher competence, it should be assessed using criteria that address all four model
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components rather than technical execution alone. Assessment rubrics that evaluate only the
technical polish of a digital product risk incentivising superficial technological sophistication at
the expense of pedagogical soundness and genuine creative problem-solving, undermining the
very competence the training is intended to develop.

The model also has limitations that should guide future research. As a theoretical synthesis, the
model requires empirical validation through instrument development and quantitative or mixed-
methods research that measures the four proposed components independently and examines their
interrelationships in practice. Future research should also investigate how digital creative
competence, once developed during pre-service training, is sustained, applied, or attenuated during
teachers' subsequent classroom practice, and what institutional and professional development
conditions support its continued development throughout a teaching career.

CONCLUSION

This article has argued that digital creativity constitutes a distinct and professionally
significant component of foreign language teacher competence, one that cannot be reduced to
either technical digital literacy or generic creative disposition alone. The four-component
structural model proposed here, comprising technological-operational, pedagogical-
methodological, creative-generative, and reflective-evaluative competence, provides a coherent
theoretical framework for understanding what digital creative competence consists of and how it
might be systematically developed within university-based teacher training programs. The
pedagogical conditions identified as most supportive of this development, particularly project-
based digital assignments, multimedia authoring tasks, and reflective digital portfolios, offer
practical guidance for the design of methodology courses that treat digital creativity as a core,
assessable learning outcome rather than an optional supplementary skill. As foreign language
education continues to digitalize, teacher training programs that systematically cultivate digital
creative competence will be better positioned to prepare graduates capable of designing genuinely
effective, original, and learner-appropriate digital learning experiences.
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ABSTRACT

Intensive teaching methods occupy a distinctive place in the history and practice of foreign
language pedagogy, offering approaches designed to accelerate language acquisition through
concentrated instructional time, psychologically informed classroom techniques, and heightened
learner engagement. This article examines the methodological foundations of intensive English
language teaching, tracing its theoretical roots in suggestopedia and psychologically oriented
approaches to language learning and analyzing the specific pedagogical principles that distinguish
intensive methods from conventional extensive instruction. The article synthesizes the core
theoretical contributions of Lozanov's suggestopedia, Kitaygorodskaya's method of activization of
learner potential, and related psychologically grounded approaches, identifying convergent
principles including the use of unconscious and peripheral learning channels, the creation of a
relaxed and psychologically supportive classroom climate, the priority of oral communication over
analytical grammar instruction, and the use of role play, dramatisation, and group interaction as
primary instructional vehicles. The article then discusses the practical classroom implementation
of these principles, addressing lesson structure, teacher role, materials design, and assessment
considerations specific to intensive instructional contexts. The article concludes with
methodological recommendations for the adaptation of intensive teaching principles within the
institutional and curricular constraints of contemporary secondary and tertiary English language
education in Kazakhstan.

Keywords: intensive teaching method, suggestopedia, foreign language pedagogy,
classroom methodology, English language teaching, communicative approach.

AHHOTALIUSA

nTencuBHbIe METOAbI 06y11eH1/151 3aHUMAIOT 0CO000€ MECTO B HUCTOPUHU W TIIPAKTUKE
UHOS3BIYHOU neaaroruku, npeajiarasa nmoAXoAbl, HAIIPaBJICHHBIC HA YCKOPCHHUC YCBOCHUS A3bIKA 3a
CYET KOHIIEHTPUPOBAHHOTO YYEOHOTO BPEMEHH, IICUXOJIOTHYECKA 000CHOBAHHBIX METOINUECKHUX
NpUEMOB M  IOBBIIEHHOM BOBJICYEHHOCTM ydamuxcs. B craree paccMaTpuBaroTCs
METOAOJIOTNYECKHNE OCHOBBI MHTECHCUBHOI'O 06yLIeHI/I$I aHFHHfICKOMy A3BIKY, IPOCIIC)KUBAIOTCA €TI0
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TEOPETUYECKHE UCTOKU B CYTTECTONEANYECKUX U TICHXOJIIOTUYECKH OPUEHTHPOBAHHBIX TOIX0aX
K W3YYCHUIO 53bIKa, aHAIM3UPYIOTCS KOHKPETHBIC IMEJarornyecKUe MPUHIUIBI, OTIWYAIONIne
WHTEHCUBHBIC METO/BI OT TPAAUIIMOHHOTO SKCTEHCUBHOTO 00y4YeHHs. B cTaThe CHHTE3MPOBAHBI
KJIFOUYEBBIC TEOPETUYECKHE TMOJOKEHHS cyrrecroneauu Jlo3aHoBa, MeToJa aKTHUBH3AIlUU
PE3EpPBHBIX BO3MOXKHOCTEH JIMYHOCTM KHUTaUropoacKOoM U PpOACTBEHHBIX IICUXOJOTHMYECKHU
000CHOBAaHHBIX IOAXOJOB, BBIABICHBI OOIIME TPHUHIMIBL, BKIIOYAIOIINE HCIOJIB30BAHUE
HEOCO3HABAEMbIX M TEpU(PEPUNHHBIX KAHAIOB BOCHPHSTHS, CO3JIaHUE pacclablieHHOW U
TICUXOJIOTHYECKH KOM(OPTHOH aTMochepsl Ha 3aHATUH, IPUOPUTET YCTHONH KOMMYHHUKAITUU HAJl
AHATUTUYCCKUM HU3YYCHHUEM IPaMMATHKH, a TAK)KE UCIIOJIb30BAHUE POJIEBBIX UTP, ApaMaTH3AIUU
Y TPYIIIOBOTO B3aUMOJCHCTBHUS KaK OCHOBHBIX METOJUYECKUX CpeacTB. Jlanee paccmaTpuBaeTcs
MpPaKTUYeCKasl peanu3aiusl JaHHBIX IPHUHIUIIOB B Y4eOHOM MpoIecce, BKIOYAs CTPYKTYpPY
3aHATHS, POJb TMIPENojaaBaTelisa, pa3padOTKy MaTepHaJioB M OCOOCHHOCTH OIICHHBAHUA,
crienuUIHbIE IS HHTCHCUBHOTO O0y4YeHHUS.

B 3akiroueHue mpeasiaratoTcsi METOIMYECKUE PEKOMEH AN 110 aIallTalliy TPUHITUIIOB
WHTCHCHUBHOTO OOYYCHHS B HWHCTUTYIHOHAIBHBIX U  Y4EOHO-TIPOrPaMMHBIX — YCJIOBHSIX
COBPEMEHHOTO CPEJIHETO M BBICIIEr0 MHOSA3BIYHOTO 0Opa3oBanus B Kazaxcrane.

KiroueBble ¢JIoBa: MHTCHCHUBHBIN METOJ OOy4YSHUS, CYITECTOIC U, MHOS3BIYHAS TIeIarOruKa,
METOJIMKA MpernoaBaHus, 00y4eHre aHTTMHCKOMY SI3bIKY, KOMMYHUKATUBHBIN MOJIXO/.
TYHUIH

KapkbIHabl OKBITY 9ICTEpl MIETEN Til MelIaroruKachblHbIH TapUXbl MEH MPaKTUKACHIHIA
€pEeKIIIe OPBIH aiaibl, ce0eOi oJlap MOFBIPIAHIBIPEUIFAH OKY YaKbIThI, IICHXOJIOTHUSIIBIK TYPFBIIaH
HET137eNTeH OAICTeMENIK TACUIAep JKOHE OKYIIBUIAPIABIH KOFapbl KAThICYbl apKbLIbl TLIIL
MEHTepy/Ii )KeIeIIeTyre OarbITTaIFaH.

Maxkanana aFbUINIBIH  TUTIH  KAPKBIHABI  OKBITYIBIH  SJiCHAMANBIK  Herizziepi
KapacTBIPBUIA/IbI, OHBIH TEOPHUSIIBIK OacTaynapbl JI03aHOBTBIH CYITECTONCAMSICHI MEH TUIIL
MEHTepY/IiH MCUXOJIOTUSIIBIK OaFbITTalIFaH TACUIEpiHEeH 6acTay anaThIHbl KOPCETLIe 1, COHIaM-
aK KapKBIHIBI OMICTEPAl JIOCTYpPJl DKCTEHCHUBTI OKBITYIaH EPEeKIIENICHAIPETIH HaKThI
MEeAaroruKaNblK MPUHIMNOTEDP TaiaaHansl. Makanaga JIO3aHOBTBIH CYITECTONEIUSCHIHBIH,
Kurailiropo/ickasiHbIH TYJIFaHBIH PE3€PBTIK MYMKIHIIKTEPiH O€JICEHIIpYy SJICIHIH KOHE OHBIMEH
TYBICTAC TMICUXOJIOTUSIIIBIK HET13/IeNITeH TOCIACPAiIH HET13T1 TEOPUSUIIBIK KaFuaanapbl CHHTE3Iei,
OpTaK MPUHIUIITEP aHBIKTAIBI: KaOBUIIAYIbIH OCHCAHABIK XKoHE TepH(EePUSIIBIK apHATIaphIH
naiiganany, cabakra 60CaHCBhIFaH opi MCUXOJIOTUSIIBIK JKalJIbl aTMOc(epa Kypy, aybI3ia KapbiM-
KATBIHACTHI TPAMMATHKaHBI TaJJIaMaJIbl OKBITY/IaH 0achIM KOO, COHIAN-aK PeJIiK OHBIHIAPIbI,
IpaMaTU3alMusIHbBl KOHE TONTHIK ©3apa OpPEeKeTTeCyAl HEri3Ti oICTEMENIK Kypal peTiHzae
naiianany. Opi Kapail ocbl IPUHLMIITEPAIH OKY YAEpICiHAE NMPAKTUKAIBIK *KY3€re achlpblIybl,
COHBIH 1HIiHAE cabak KYpPbUIBIMBI, MYFaJIIMHIH peJi, MaTepuaniapabl d3ipiey KoHe KapKbIHIbI
OKBITYFa TOH Oarajiay epeKILIeNIKTepl KapacThIPbLIaIbl.

Kopeitbiaeina KazakcTaHHBIH Ka3ipri opTa >KoHE >XKOFapbhl MHOSI3BIYHBIN OiniM Oepy
KYWECIHIH WHCTHTYIIMOHAIIBIK JKOHE OKYy OaFaapiiaMalibIK JKardaiiapblHIa KapKBIHIBI OKBITY
NPUHIUNTEPiH OeiiMaey OOMBIHIIA 9/1iCTEMENIK YCHIHBICTAap OepiireH.

Tyiiin ce3mep: KapKbIHIBI OKBITY OJICI, CYIT€CTOMEAWs, IIeTeN TiJli MeJarorukachl, OKBITY
oAicTeMecl, aFbUILIBIH T1I1H OKBITY, KOMMYHUKATUBTIK TOCIIL.

INTRODUCTION

Intensive methods of foreign language teaching emerged in the second half of the twentieth
century as a deliberate response to the perceived inefficiency of conventional extensive instruction,
which typically distributes limited weekly contact hours across many months or years and
produces correspondingly slow and often incomplete acquisition of communicative competence.
Intensive methods propose instead that language acquisition can be substantially accelerated
through the concentration of instructional time, the systematic engagement of psychological and
affective resources that conventional instruction leaves largely untapped, and classroom
techniques specifically designed to lower the affective barriers that inhibit language production.
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The historical development of intensive methodology, most closely associated with Georgi
Lozanov's suggestopedia and its subsequent adaptation by Galina Kitaygorodskaya as the method
of activization of learner reserve capacities, has produced a distinctive body of theoretical
principles and classroom techniques that remain relevant to contemporary foreign language
pedagogy even as the field has moved toward broadly communicative and task-based approaches.

The continuing relevance of intensive teaching methodology for contemporary English
language education, including in the Kazakhstani context, arises from several converging
considerations. Institutional and curricular time constraints in many educational settings make the
accelerated development of communicative competence within limited contact hours a persistent
practical priority. The psychological insights that intensive methodology contributed, particularly
regarding the role of affective state, learner confidence, and unconscious processing in language
acquisition, have proved durable and have been substantially incorporated, if not always explicitly
acknowledged, into mainstream communicative methodology. At the same time, specific intensive
techniques, including structured role play, dramatised dialogue, and the deliberate management of
classroom psychological climate, offer practical resources that contemporary teachers can
selectively adopt even within predominantly communicative instructional frameworks.

This article addresses three aims: first, to clarify the theoretical foundations of intensive
foreign language teaching methodology, tracing its principal historical sources and the
psychological and pedagogical principles they established; second, to analyse the specific
classroom techniques and instructional structures through which these principles are realised in
practice; and third, to derive practical methodological recommendations for the selective
adaptation of intensive teaching principles within contemporary English language education.

METHODS

This article employs a theoretical-analytical methodology based on a systematic review of
the foundational and subsequent research literature on intensive and psychologically oriented
approaches to foreign language teaching. The literature review encompassed the primary
theoretical sources of suggestopedic and intensive methodology, including Lozanov's original
suggestopedic model and Kitaygorodskaya's method of activization, alongside related
psychologically grounded approaches including community language learning, the silent way, and
total physical response, which share with intensive methodology a concern for the affective and
psychological dimensions of language acquisition. The review also examined subsequent critical
and empirical literature evaluating the theoretical claims and practical outcomes associated with
intensive methods, in order to provide a balanced account of the method's contributions and
limitations.

The analytical approach involved identifying the core principles that recur across the
different variants of intensive and psychologically oriented methodology, distinguishing principles
with continued empirical or theoretical support from historically specific claims that have not been
substantiated by subsequent research. This principle-level analysis provided the basis for the
discussion of practical classroom implementation and the methodological recommendations
presented in the final sections of the article.

RESULTS

The analysis identifies four core principles that characterise intensive teaching
methodology across its major historical variants. The first principle concerns the engagement of
unconscious and peripheral learning channels. Lozanov's suggestopedic model proposed that a
substantial proportion of human learning capacity operates below the threshold of conscious,
effortful attention, and that language instruction can access this reserve capacity through specific
techniques, including the use of background music, rhythmic presentation of material, and the
deliberate creation of a learning environment in which language input is processed peripherally as
well as centrally. While the specific psychophysiological claims of suggestopedia have not been
fully substantiated by subsequent research, the broader principle that learner attention and
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processing capacity extend beyond narrowly focused conscious effort has informed subsequent
thinking about comprehensible input and incidental acquisition.

The second principle concerns the priority of a relaxed and psychologically supportive
classroom climate. Intensive methodology, developed contemporaneously with and closely related
to Krashen's later formulation of the affective filter hypothesis, holds that anxiety, self-
consciousness, and fear of error substantially impede language acquisition and oral production,
and that instructional environments must be deliberately designed to minimise these affective
barriers. Practical techniques associated with this principle include the adoption of supportive
rather than corrective error-response norms, the use of relaxation techniques at the beginning of
intensive sessions, and the assignment of alternative names and personas to learners, allowing
them to experiment with language production without the self-consciousness associated with their
ordinary social identity.

The third principle concerns the priority of oral communicative competence over analytical
grammatical instruction, particularly in the early stages of intensive programmes. Intensive
methods characteristically postpone or substantially reduce explicit grammatical explanation in
favour of extensive exposure to and production of connected, communicatively meaningful
discourse, on the theoretical premise that grammatical competence develops more effectively
through meaningful use than through analytical study, a premise subsequently supported by a
substantial body of second language acquisition research on the limitations of purely declarative
grammatical knowledge for spontaneous oral production.

The fourth principle concerns the centrality of role play, dramatisation, and structured
group interaction as primary instructional vehicles. Intensive methodology characteristically
organises substantial portions of instructional time around extended role-play scenarios and
dialogues, often performed with a degree of theatrical elaboration, in which learners adopt fictional
identities and engage in extended simulated communicative interaction. Kitaygorodskaya's
method of activization particularly emphasised polylogue structures, in which extended group
dialogues involving multiple simultaneous characters and interaction lines create richer and more
communicatively demanding practice than paired dialogue alone. This principle reflects the
broader theoretical claim that meaningful, emotionally engaging communicative context, rather
than decontextualised drill, provides the most productive conditions for language acquisition.

DISCUSSION

The practical implementation of these four principles in contemporary classroom practice
requires adaptation to institutional contexts substantially different from the specialised, high-
intensity adult language courses in which suggestopedic and activization methods were originally
developed and validated. Full suggestopedic implementation, involving extended daily sessions,
specialised training in relaxation and psychological technique, and carefully controlled physical
environments, is rarely feasible within conventional secondary school scheduling and resource
constraints. The methodologically productive response to this constraint is selective principle-level
adaptation rather than wholesale programme adoption: teachers can incorporate elements of
intensive methodology, including structured role play and dramatisation, deliberate attention to
classroom psychological climate, and extended communicative practice prioritised over
grammatical explanation, within instructional frameworks that remain broadly communicative or
task-based in overall design.

Specific practical recommendations for classroom adaptation include the incorporation of
brief psychological warm-up routines at the beginning of lessons focused on oral communication,
designed to reduce learner anxiety before extended speaking activities; the use of assigned
dramatic personas or role-play identities for extended communicative activities, allowing learners
some psychological distance from personal error; the design of polylogue-style group activities
that engage multiple learners in extended simultaneous interaction rather than relying solely on
paired dialogue; and the deliberate postponement of explicit grammatical correction during



XTY xapLibIChl 194 No2(65); 2026

extended fluency-focused activities, with corrective feedback concentrated in dedicated accuracy-
focused segments of the lesson rather than distributed throughout communicative practice.

The limitations of intensive methodology should also be acknowledged in any
contemporary application. The original empirical claims associated with suggestopedia,
particularly regarding dramatically accelerated vocabulary acquisition rates, have not been
consistently replicated under controlled research conditions, and some historically claimed effects
likely reflected the general benefits of high learner motivation, concentrated instructional time,
and skilled teaching rather than the specific suggestopedic techniques employed. Contemporary
adaptation of intensive principles should therefore proceed on the basis of the theoretically and
empirically defensible core principles identified in this article, namely affective climate
management, communicative prioritisation, and dramatised group interaction, rather than on the
basis of the more specific and less well-supported claims of the original suggestopedic model.

CONCLUSION

This article has examined the methodological foundations of intensive English language
teaching, tracing its principal theoretical sources in suggestopedic and psychologically oriented
approaches to language learning and identifying four core principles, engagement of unconscious
and peripheral learning processes, psychologically supportive classroom climate, priority of oral
communication over analytical grammar instruction, and centrality of role play and dramatised
group interaction, that continue to offer practical value for contemporary foreign language
pedagogy. While full-scale suggestopedic or activization programmes are rarely feasible within
conventional secondary and tertiary institutional contexts, the selective adaptation of these core
principles offers teachers a valuable resource for enhancing the communicative effectiveness and
affective quality of their instruction. For Kazakhstani English language education, where
institutional time constraints and the practical need for accelerated communicative competence
development remain pressing concerns, the principled adaptation of intensive methodology,
grounded in its theoretically defensible core rather than its more specific historical claims,
represents a productive direction for methodological development.
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THE ROLE OF PERSONAL AND INTERCULTURAL RELATIONSHIPS IN
FOSTERING SECONDARY SCHOOL STUDENTS’ ORAL SPEECH COMPETENCE

2 Kkypc MaructpanTsl [laynetusipoBa ApyxaH AJIMaTKbI3bI
Hlepxan MypTasa aTeiHAarsl XalblKapaliblK Tapas yHUBEpCHUTETI
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ABSTRACT

Oral speech competence remains one of the most persistent challenges of secondary school
foreign language education, with learners typically developing stronger receptive than productive
competencies. This article examines an instructional approach that uses personal and intercultural
relationship contexts as the primary medium for developing secondary school students' oral speech
competence in English. Drawing on communicative competence theory, willingness-to-
communicate research, and sociocultural perspectives on language learning, the article presents a
system of instructional components, including personal narrative sharing, peer coaching
partnerships, and structured intercultural exchange with English-speaking peers abroad, and
reports empirical evidence from a quasi-experimental study conducted with grade nine and ten
students at a secondary school in Taraz, Kazakhstan. Experimental group students receiving
relationship-based instruction showed markedly greater gains than a comparison group on
measures of fluency, accuracy, pragmatic competence, and interactional competence. The article
discusses the pedagogical mechanisms that account for these gains and offers practical
recommendations for secondary school foreign language teachers seeking to strengthen the
personal and intercultural relationship dimensions of their oral speech instruction.

Keywords: oral speech competence, communicative competence, intercultural relationships,
secondary school, foreign language teaching, willingness to communicate.
AHHOTALIUSA

Pa3Butne ycTHOpEdeBOW KOMIIETEHIIMM OCTA€TCs OJHOM W3 Hamboiee YCTOWYMBBIX
HpO6J’IeM HHOA3BIYHOT'O 06pa30BaHI/IH B CpCIIHCﬁ IIKOJIC! Y YUallIUXCA, KaK IIpaBUJIO, PCIICTITUBHBIC
KOMIICTCHIIMHU Pa3BUTbBI CHUJIBHCC IMPOAYKTUBHBIX. B cratbe paccMaTpuBacTCA MGTO}II/I‘—IGCKI/Iﬁ
noaxon, I/ICHOJ’IB3YIOI.L[I/II>1 KOHTCKCT JIMYHBIX U MCKKYJBTYPHBIX B3aMMOOTHOIIICHUI KaK OCHOBHOE
CPEICTBO Pa3BUTHS YCTHOPEUYEBOM KOMIIETEHIIMU YYAIIMXCS CPEAHEW IIKOJIbI Ha aHTJIMHCKOM
A3BIKEC.

Onnpaﬂcr, Ha TCOPUIO KOMMYHHKaTHBHOﬁ KOMIIETCHIIMHN, UCCIICA0OBAaHUsA T'OTOBHOCTH K
06H_ICHI/IIO N COOUOKYJIBTYPHBIC ITOAXOAbI K U3YYCHHIO fA3bIKA, B CTATHC MPEACTABJIICHA CUCTCMaA
METOANYECKHNX KOMIIOHCHTOB, BKJIOYaroIIias 0o0OMEH JIMYHBIMU HappaTuBaMu, napTHépcxoe
KOYYMHI'OBOE B3aUMOJICHCTBUE CBEPCTHUKOB U CTPYKTYPUPOBAHHBIN MEXKYJIbTYpPHBIH OOMEH ¢
AHTJIOA3BIYHBIMHU CBCPCTHUKaMU 3a py6e>1<0M, a TaKXC MPUBOIAATCA OMIIMPHYCCKHUEC JTaHHBIC
KBA3UIKCIICPUMCHTAJIBHOT'O HUCCIICa0BaHUA. yan_II/IeCSI BKCHepHMeHTaﬂbHOﬁ TPYIIIIbI,
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oOyJaBiuecs Mo moIXoly, OCHOBAaHHOMY Ha B3aMMOOTHOIIICHUSIX, TOKA3aJIi 3HAYUTEIHHO OoJiee
BBICOKHME Ppe3yJbTaThl [0 CPABHEHHIO C KOHTPOJBHOM TpYINION IO MOKa3zareisiM OerjiocT,
TOYHOCTH, IIPAarMaTH4E€CKOU U NHTEPAKTUBHOW KOMIIETCHIIUH.

B crathe o0OcyxnaioTcs TNeAarornyeckue MEXaHU3MbI, OOBSCHSIONIUE JIaHHBIC
PEe3yIbTaThI, ¥ MPEAIATAIOTCS MPAKTUYCCKUE PEKOMEHIAINH I YYUTENIeH HHOCTPAHHOTO SI3bIKa
CpeIHEeH MIKOJBI MO YCUJICHUIO JIMYHOCTHOIO U MEXKYJIBTYPHOTO HM3MEpPEHHUS! YCTHOPEUYEBOTO
00y4eHusl.

KitoueBble cJjioBa: ycTHOpeueBass KOMIIETEHIMS, KOMMYHHKAaTHBHAs KOMIICTCHIIMS,
MEXKYJIbTYPHbIC B3aUMOOTHOIICHHS, CpPEOHSS IIKOJIA, OOY4YCHHE WHOCTPAHHOMY SI3BIKY,
TOTOBHOCTD K OOILIEHUIO.

TYHUIH

AybI3eKi coisiey Ky3bIPETTUIIrH JaMbITy OpTa MEKTEIITET1 IIeTes Tl O11iM OepyiHiH eH
TYpaKThl MocenenepiHiy Oipi Oomblm Kama Oepedi: omeTTe OKYIIbUIAPIABIH PELeNTUBTI
KY3BIPETTUTIKTEP1 MPOTYKTUBTI KY3bIPETTUIIKTEpre KaparaH/ia >kaKChIpak JaMbIFaH.

Makanaga opra MEKTeNl OKYIIbUIAPBIHBIH aFbUIIIBIH  TUTIHAETI aybI3eKi ceuniey
KY3BIPETTUIITIH JAaMBITYJbIH HET13T1 Kypajbl PETIHIE KEKe >KOHE MOJCHUETApalblK KapbIM-
KaThIHAC KOHTEKCTIH NaiJaJlaHaThIH OMICTEMENIK TOCil KapacThIpblianbl. KOMMYHUKaTHBTIK
KY3BIPETTLUIIK TEOPUSICHIHA, KAPbIM-KaThIHACKA JANUBIH/IBIK 3€PTTEYIIEPIHE KOHE TUIII MEHTepYIiH
QNICYMETTIK-MOJICHH TOCUIIEpIHE CYHEHE OTBIPBIN, MakKaiaga >KeKe OHTriMeJIepMeH Oeicy,
KypJlacTap apachblHAaFbl KOYYHHITIK CEPIKTECTIK KOHE MIETEINeTr! aFbUIIIBIH TUII KypJacTapMeH
KYPBUIBIMIQIFAaH MOJCHUETAPAIBIK AJIMACY/Abl KAMTUTBIH OIICTEMENIIK KOMIIOHCHTTEp XKyieci
YCBIHBIIAbI, KBAa3UIKCIIEPUMEHTTIK 3epTTCYA1H SMIUPHUKAIBIK JEPEKTEepl KEATIpUIei.

KapeIM-KaThIHaCKa HETI3JCNITeH OKBITYABl ajfaH JKCICPUMEHTTIK TON OKYIIbUIAPHI
Oakpl1ay TOOBIMEH CANBICTBIPFAHAA €PKIHMAIK, TYPBICTHIK, MPAarMaTUKAIbIK KOHE MHTEPAKTUBTI
KY3BIPETTUIIK KOPCETKIITepi OOWBIHINA eoyip >KOFaphl HOTIDKE KepceTTi. Makanama OcChl
HOTIDKETEP/Il TYCIHIIPETIH MeJarOrMKalbIK MEXaHU3MIEP TANKbIIaHBII, OpPTa MEKTEM IIeTeN Ti
MyFaJlIMJIEpiHE aybI3eKl COMJIEYIl OKBITYIbIH TYJIFAIBIK JKOHE MOJICHHETAPAJbIK OJIIEeMIH
KYIIEHTY OOMBIHIIIA MPAKTUKAIBIK YCHIHBICTAp OEpiireH.

Tyiiin  ce3mep: aybi3eki ceiliey  KY3bIpeTTUIIN, KOMMYHUKATHUBTIK  KY3BIPETTLUIIK,
MOJICHHETApaNbIK KAaphIM-KaThIHAC, OpPTa MEKTEN, IIeTeN TUIIH OKBITY, KapbhIM-KaThIHACKa
JNAUBIHIBIK.

INTRODUCTION

The development of students’ oral speech competence represents one of the most
fundamental and enduring challenges in foreign language education. In the context of secondary
school instruction, where students are developing not only linguistic knowledge but also personal
identities and social relationships, the development of oral communication skills requires
pedagogical approaches that go beyond the transmission of grammar rules and vocabulary lists to
engage students in authentic interpersonal and intercultural communication experiences. Research
on foreign language learning outcomes in Kazakhstan and comparable educational contexts
consistently shows that students who complete secondary foreign language education have
stronger receptive competencies in reading and listening than productive oral competencies in
speaking, suggesting that conventional instructional approaches underinvest in the conditions that
develop oral speech performance.

This article investigates approaches to developing oral speech competence in secondary
school foreign language teaching through the lens of personal and intercultural relationships,
arguing that communicative development is most powerfully supported when language learning is
embedded in genuine interpersonal engagement and authentic intercultural encounter. The
theoretical significance of the article lies in its contribution to conceptualising the relationship
between social and interpersonal contexts and oral speech competence development, synthesising
perspectives from communicative language teaching, interpersonal communication theory,
intercultural communication competency research, and sociocultural theories of language learning.
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The practical significance lies in the development and empirical evaluation of a system of
instructional approaches that use personal and intercultural relationship contexts as the primary
medium for developing secondary school students' oral speech competence, offering classroom
teachers theoretically grounded and empirically evaluated approaches directly applicable in
Kazakhstani secondary schools.

The article addresses the following aims: to analyse the theoretical foundations of oral speech
competence development with particular attention to the role of personal and intercultural
relationships; to present a system of instructional approaches that exploits these relationship
contexts for oral speech development; and to report empirical evidence on the effectiveness of this
system from a quasi-experimental study conducted in a Kazakhstani secondary school.

METHODS

The research employed a mixed-methods design combining a quasi-experimental
comparison of experimental and control group instructional approaches with qualitative
investigation of student and teacher perspectives. The study was conducted at a secondary school
in Taraz city, Kazakhstan, during one academic year involving students in grades nine and ten.
The experimental group comprised forty-one students across two classes (twenty in grade nine and
twenty-one in grade ten), with a range of English proficiency levels from CEFR A2 to B2
established by pre-test assessment. The control group comprised thirty-eight students across two
parallel classes (nineteen in grade nine and nineteen in grade ten), with pre-test proficiency levels
not significantly different from the experimental group on any oral speech assessment measure.
Both groups received four hours of English instruction per week; the experimental group's
instruction was delivered through the personal and intercultural relationship-based system, while
the control group followed the standard textbook-based communicative approach.

The instructional system implemented with the experimental group comprised four core
components. The Personal Narrative Circle engaged students in regular structured sharing of
personal experience with the class community, developing interpersonal trust and communicative
confidence. The Intercultural Exchange Project connected students with partner secondary school
classes in the United Kingdom and Australia through four thematic modules combining
asynchronous written exchange and synchronous video conversation. The Communicative Task
Sequence moved students through input, structured practice, and free production phases using
authentic content drawn from the exchange contexts. The Peer Coaching Partnership paired
students for sustained collaborative feedback on oral performance across the academic year.

Quantitative data were collected through pre-test, mid-test, and post-test oral speech
competency assessments on four measures: fluency, accuracy, pragmatic competence, and
interactional competence. Qualitative data were collected through structured classroom
observation, focus group discussion, and student reflection journals maintained across the
academic year.

RESULTS

The post-test assessment data provided the primary evidence for evaluating the
effectiveness of the personal and intercultural relationship-based instructional approach.
Experimental group students showed statistically significant and practically large gains from pre-
test to post-test on all four oral speech assessment measures, while control group students showed
smaller gains that reached significance on some measures but not others. Between-group
differences at post-test were significant on all four measures: fluency, measured by speaking rate
and pause pattern; accuracy, measured by error rate in speech samples; pragmatic competency,
measured by performance on structured pragmatics tasks; and interactional competency, measured
by paired discussion performance rating. The largest between-group differences were observed on
pragmatic and interactional competency, the dimensions most directly targeted by the relationship-
based approach, while the difference on accuracy, though substantial, was comparatively smaller,
consistent with the programme’s primarily meaning-focused rather than form-focused orientation.
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Qualitative analysis of student reflection journals revealed patterns of personal and
intercultural development that complement the quantitative competency data. Students wrote
extensively about the effect of the intercultural exchange experience on their understanding of
their own cultural identity in relation to the cultural others they encountered, consistent with the
theoretical proposition that genuine intercultural encounter develops self-knowledge and cultural
awareness alongside cross-cultural understanding. Analysis of willingness-to-communicate data,
collected through end-of-class self-report at regular intervals, showed a progressive increase in the
experimental group not replicated in the control group, with the sharpest increase occurring during
the period when the peer coaching partnerships and the intercultural exchange project were
established, consistent with theoretical accounts of willingness to communicate as predicted by
interpersonal trust and communicative self-confidence.

Observation of the peer coaching partnerships documented a developmental trajectory
across the year, from predominantly surface-level, grammar-focused feedback early in the
programme to genuinely sophisticated, multi-dimensional peer assessment by year end,
particularly among partner pairs who established productive personal relationships characterised
by mutual trust and honest assessment. Focus group discussions at the end of the year identified
the Personal Narrative Circle as the component most valued for building interpersonal trust and
communicative confidence, and the Intercultural Exchange Project as the component most valued
for motivational impact and perceived real-world relevance of oral English communication.

DISCUSSION

The pattern of results supports the theoretical argument that personal relationships in the
foreign language classroom create the interpersonal trust and communicative safety needed for
oral risk-taking and communicative investment, while intercultural relationships create the
authentic communicative motivation, pragmatic development opportunities, and identity
enrichment that are among the most powerful drivers of oral speech development. The particularly
large effects observed on pragmatic and interactional competency, relative to the comparatively
smaller though still substantial effect on accuracy, are theoretically meaningful: they suggest that
relationship-based instruction contributes most directly to the dimensions of oral competence that
depend on genuine interpersonal and intercultural engagement, while accuracy development
continues to depend substantially on form-focused instructional attention.

These findings carry direct implications for classroom practice. Secondary school foreign
language teachers seeking to strengthen students' oral speech competence should consider the
relationship quality of the instructional context not as a supplementary or optional element but as
a central condition on which the effectiveness of more specific instructional techniques depends.
Practical recommendations arising from the study include prioritising structured opportunities for
personal narrative sharing early in a course to establish interpersonal trust; embedding genuine
intercultural encounter, whether through digital exchange partnerships or authentic media, as a
core rather than peripheral programme component; and structuring peer coaching relationships
with explicit guidance and sustained duration so that peer feedback can develop in sophistication
over time.

The study's limitations should be acknowledged. The research was conducted in a single
secondary school in one city, and generalization to other institutional and regional contexts should
be made cautiously. The magnitude of the reported effect sizes, while consistent with the
theoretical mechanisms proposed, would benefit from replication with larger and more diverse
samples and with fuller reporting of statistical parameters. Future research should investigate
which specific dimensions of relationship quality are most critical for different aspects of oral
speech development, and how relationship-based approaches interact with learner variables such
as prior proficiency and personality.

CONCLUSION
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This article has presented and empirically examined an instructional approach to secondary
school oral speech competence development grounded in personal and intercultural relationship
contexts. The evidence reported here, combining quantitative competency gains with qualitative
evidence of growing interpersonal trust, communicative confidence, and intercultural awareness,
supports the conclusion that oral speech development is most powerfully supported when
instruction is embedded in genuine interpersonal engagement and authentic intercultural encounter
rather than treated as a technical skill to be developed through decontextualized practice alone.
For secondary school foreign language teachers, the central practical implication is that investing
in the personal and intercultural relationship quality of the classroom community is not a diversion
from oral speech instruction but one of its most direct and effective forms.
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2 Kypc MaructpaHThl 3aynaxaH AnTeiHail EpKiHKBI3BI
[IIepxan MypTrasa aTbiHIaFbl XalIbIKapalbIK Tapa3 yHUBEPCUTETI
Kazakcran PecniyOnukacel, Tapas K.

ABSTRACT

Content and Language Integrated Learning (CLIL) is widely recognised as an effective
framework for combining subject-matter instruction with foreign language development, yet its
potential for systematically developing students' spoken language competence is often realised
inconsistently in practice, since subject content can dominate lessons at the expense of structured
oral language work. This article examines the development of foreign language speech
competence within CLIL not as an incidental by-product of subject teaching, but as the outcome
of a deliberately designed pedagogical technology - a coherent, reproducible system of goals,
methods, and procedures aimed specifically at students' oral language performance. The article
synthesises CLIL theory, communicative language teaching, and scaffolding-based instructional
design to propose a four-component technology comprising a diagnostic-target component, a
content-language scaffolding component, an oral-productive component, and a reflective-
evaluative component.

The article further examines the pedagogical conditions required to implement this
technology in practice, including dual-focused task design, structured scaffolding sequences, and
systematic opportunities for extended subject-based oral production, and offers recommendations
for its integration into foreign language and subject teaching practice.

Keywords: CLIL, foreign language speech competence, pedagogical technology, scaffolding,
integrated subject-language education, oral production.
AHHOTALIUSA

WurterpupoBanHoe mnpenMeTHo-sa3bikoBoe o0ydenue (CLIL) mmpoko mnpu3HaHO
3(1)(1)CKTI/IBHOI>'I MOJICJIBIO, 06Le,Z[I/IH}II-OH_IeI7I MMPEAMETHOC COACPKaHNUEC C PA3BUTUCM NHOCTPAHHOI'O
A3bIKA, OJHAKO €ro MHnOTCHHHAT I CUCTEMHOI'0 pPa3sBUTHA yCTHOfI pequoﬁ KOMIICTCHIINU
yqamuxcsa Ha IMPAaKTHKE peaIn3yCTCA HEIIOCICA0BATCIIBHO, ITOCKOJIBKY NPEAMETHOC COACPIKAHUC
HEPEJIKO TOMUHHUPYET B YPOKE B ylIepO CTPYKTYPHUPOBAHHOW paboTe HaJl yCTHOM peubto. B cratbe
pa3BUTHC WHOS3BIYHON pequoﬁ KOMIIECTCHINU B YCJIOBUAX CLIL paccMaTpuBaCTCA HEC Kak
100OYHBIH pe3ybTaT NPenoiaBaHus MPeAMETa, a Kak pe3yJIbTaT LeJIeHaIIPaBI€HHO BBICTPOCHHOMN
nez[arornqecxoﬁ TEXHOJIOTUU — HeHOCTHOﬁ, BOCHpOI/I3BOI[I/IMOI\/'I CHUCTEMBbI ueneﬁ, METOAOB U
IIpOLEeyp, CIIENUAIBHO HAMPABICHHON HA Pa3BUTHE YCTHOIO PEYEBOro MpoAyKTa ydamuxcs. Ha
OCHOBC aHaJIM3a TCOpHUU CLIL, KOMMYHUKATHBHOT'O IMOAXO0Ja K 06y‘IeHI/IIO SA3BIKY U IIPUHIIUIIOB
ckaddonauHra B cTaThe MPEAJIOKEHA YETHIPEXKOMIIOHEHTHAsi TEXHOJOTHUS, BKIIIOYAIOLIas
JTMarHOCTUKO-IEJIEBOM, cO/lepKaTeIbHO-I3bIKOBOH (CKaOIIMHTOBBIN), YCTHO-IPOYKTUBHBIH
U pedIIeKCUBHO-OIIEHOYHBIN KOMITOHEHTHI.

B cratbe Taxke paccMaTpruBaAOTCA NCAArOrMYCCKUC YCIIOBUA, HeO6XOI[I/IMLIe pInIb
peanu3anyy TaHHOW TEXHOJIOTMM HAa MPaKTHUKE, BKIIOYAsl MPOCKTUPOBAHUE 3aJaHUN C JIBOMHOMN
(mpexMeTHOM W SA3bIKOBOM)  HAINpPaBICHHOCTBbIO,  BBICTPAUBAaHME  CTPYKTYPUPOBAHHBIX
CKa(b(i)OJ'IHI/IHFOBBIX HOCJ’IC}IOB&T@J’IBHOCTeﬁ U CUCTEMATHUYCCKOEC CO3aHUC BO3MOKHOCTEH JJISA
paSBépHYTOF O YCTHOI'O BBICKA3bIBAHUSA IO IMMPEAMCTHOMY COACPIKAHHIO, 4 TAKIKEC MPCAIOKCHBI
PEKOMEHIALUU 110 €€ BHEAPEHUIO B IIPAKTUKY IIPENOIaBaHuUs sI3bIKa U IIPEAMETA.

KiarueBbie ciioBa: CLIL, HHOA3bIYHAA pCueBasdA KOMIICTCHIHA, MECAArOrnucCKkas TCXHOJIOTU,
cka(GoNIUHT, THTETPUPOBAHHOE MPEMETHO-SI36IKOBOE O0YUCHHE, YCTHAS PEYb.
TYWUIH

[Tonai sxone Tinal kipikTipin okbITy (CLIL) moHIiK Ma3MyH[bI HIETEN TUIIH AaMBITYMEH
OIpIKTIpeTiH TUIMII MOJIENb PeTiHAe KEHIHEH TaHBUIFaH, ajlaiifla OHBIH OKYIIBUIAPABIH aybI3Ina
ceiiyiey Ky3bIPETTUIIIH JKYHell AaMbITyJarbl dJeyeTi 1C KY31HAE TYpakKThl )Ky3ere acmaijbl,
ce0ebi cabakTa MOHIIK Ma3MYH KYPBUIBIMJIBIK aybI3Ia TiJl dKYMBICBIHBIH €ceOiHeH OachbiM OOJIBIM
xaTtaapl. Makanana meten TUliHiH ceusiey Ky3bipertunirin CLIL »xarmaifblHaa JamMbITy TOHII
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OKBITY/IBIH KE€3/IEHCOK HOTIIKECI pETIHJE eMec, apHaibl KYpPbUIBIMJIAIFaH MeJaroruKallbIK
TEXHOJIOTUSTHBIH — OKYIIBUIAPBIH aybI3la COWJICY OHIMIH JaMBITyFa apHailbl OarbITTalIFaH
MaKcarTap, o/iCTep MEH PACIMICPIiH TYTac, KailTa >KaHFBIPTHUIATHIH KXYWECIHIH — HOTHXKeCi
petinae kapacteipbuiaabl. CLIL TeopusichiHa, TIIII OKBITYABIH KOMMYHUKATHUBTIK TOCUTIHE KOHE
ckadpdonauHr KarugaTtTapelHa CyHEHe OTBHIPHIN, MakKajdala IUarHOCTUKAIBIK-MaKCATThHIK,
Ma3MYHJBIK-TUIIIK  (ckahOoaaMHITIK), aypI3IIa-MPOAYKTUBTI KoHE pedieKCcuBTI-Oaranay
KOMITOHCHTTEPIHECH TYPAThIH TOPT KOMIIOHEHTTI TEXHOJIOTHS YCHIHBIIA/IBI.

Makaiiana OyJ1 TEXHOJIOTHSIHBI 1C JKY31HJI€ JKY3€re achlpy YIIiH KaKETTi MeaaroruKaiblK
mIapTTap Koc OarbITThI TarcChlpMaiapsl sko0anay, KypbulbiMaanFad ckaddoiguar Ti30eKTepin
KYPY KOHE TOHIIK Ma3MyH OONBIHIIIA TOJIBIM/IBI aybI3Ia AUTHUIBIM YIIIIH MYMKIHIIKTEP/I1 KYHei
TYpPAE ’Kacay — KapacTBIPBUIBIN, OHBI T JKOHE IOH OKBITY TaXipuOeciHe eHrizy OOHbIHIIA
YCBIHBICTAp OCpiIreH.

Tyiiin ce3mep: CLIL, mieren TuTiHIH ceiyiey KY3bIPETTUIIr, MEIarorHKaNbIK TEXHOJIOTHS,
ckadonauHr, MoH1 )KOHE T KipIKTIPiN OKBITY, aybI3lia Coiey.

INTRODUCTION

Content and Language Integrated Learning has become one of the most widely adopted
approaches to foreign language education in secondary and higher education, offering a principled
way of combining subject-matter instruction with the development of a foreign language through
meaningful, content-driven communication [2, 8]. In theory, CLIL creates especially favourable
conditions for developing students' spoken language competence, since subject content provides
an authentic communicative purpose for using the foreign language rather than treating it as an
isolated subject of study. In practice, however, teachers implementing CLIL frequently find that
subject content dominates lesson time, while the systematic development of students' oral language
performance is addressed only incidentally, through occasional questions and answers rather than
through a deliberately sequenced programme of speech development [4, 10].

This gap between the theoretical promise of CLIL and its practical realisation for speech
competence development points to the need for a specific pedagogical technology: a coherent,
describable, and reproducible system of goals, methods, task types, and procedures explicitly
oriented toward developing students' foreign language speech competence within a subject-content
framework, rather than treating oral competence gains as an unplanned side effect of content
teaching. A pedagogical technology, in this sense, differs from a general methodological approach
in that it specifies not only what should be taught but the ordered sequence of instructional actions
through which a defined outcome - here, foreign language speech competence - is systematically
achieved [12].

The relevance of this question for foreign language teacher training is heightened by the
increasing use of CLIL-based approaches in Kazakhstani secondary education, where teachers
require not only subject and language expertise but a concrete instructional technology for
ensuring that dual-focused lessons genuinely advance students' spoken language ability, rather
than functioning as content lessons that happen to be delivered in a foreign language.

This article pursues three aims: first, to clarify the distinction between CLIL as a general
educational approach and a specific pedagogical technology for developing speech competence
within it; second, to propose a structural model of such a technology, comprising its constituent
components; and third, to identify the pedagogical conditions required for the technology's
effective implementation in subject-and-language classrooms.

METHODS

This article employs a theoretical-analytical methodology combining a review of the
research literature on CLIL, communicative language teaching, and scaffolding-based
instructional design with a synthesis-based approach to constructing a pedagogical technology
model. The literature review encompassed three overlapping domains: established frameworks
describing the dual-focused nature of CLIL and its core principles [1, 2, 8]; communicative
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approaches to foreign language teaching concerned specifically with the development of spoken
production and interaction [11, 12]; and scaffolding theory addressing how structured teacher and
peer support enables learners to perform language tasks beyond their independent capacity [5, 16,
17].

Sources were selected for their relevance to the systematic, sequenced development of oral
competence rather than to CLIL implementation in general. The synthesis method involved
identifying convergent points across the three domains at which CLIL's dual-focused task design,
communicative approaches to structuring speaking practice, and scaffolding procedures for
supporting extended learner output could be organised into a single ordered technology. This
convergence analysis formed the basis for the four-component technology proposed in the Results
section. The proposed technology was further examined against descriptive accounts of CLIL
lesson practice reported in the literature, in order to assess its practical applicability and to derive
recommendations for classroom implementation.

RESULTS

The theoretical synthesis identifies the development of foreign language speech
competence within CLIL as requiring a technology composed of four interrelated components,
applied in a consistent sequence across a unit of subject-language instruction.

The first component, the diagnostic-target component, involves identifying the specific
speech functions - for example, describing a process, comparing data, explaining a cause-and-
effect relationship, or justifying an opinion - that a given subject topic naturally calls for, and
setting explicit spoken-language objectives for the lesson or unit alongside its subject-content
objectives [7]. Without this component, speech development targets remain implicit and are easily
displaced by subject-content pressure during the lesson.

The second component, the content-language scaffolding component, provides learners
with the linguistic means - key vocabulary, sentence frames, discourse connectors, and model
utterances - needed to express the subject content identified in the diagnostic-target component.
This component draws directly on scaffolding theory [5, 16], ensuring that learners are not asked
to produce extended spoken output on unfamiliar content using language forms they have not yet
been equipped to use.

The third component, the oral-productive component, structures the lesson so that learners
move from scaffolded, guided oral practice - for instance, using sentence frames to describe a
diagram in pairs - toward less supported, extended spoken production, such as presenting or
defending a subject-related position with reduced reliance on prepared language support [13, 14].
This component is where speech competence is actively exercised and developed, and the literature
reviewed indicates that its absence, even when the first two components are well designed, is the
most common reason CLIL lessons fail to produce measurable gains in students' spoken output
[10].

The fourth component, the reflective-evaluative component, involves structured feedback
on both the content accuracy and the linguistic quality of learners' spoken output, together with
opportunities for learners to notice and correct recurring errors in subsequent lessons [6]. This
component closes the instructional cycle, feeding observed speech performance back into the
diagnostic-target component for the following unit of instruction.

The analysis of pedagogical conditions supporting the effective use of this technology
identified several recurrent factors. Dual-focused task design, in which every subject-content task
carries an explicit and appropriately scaffolded spoken-language demand, was found to prevent
subject content from displacing language development as a lesson priority [2, 8]. Structured
scaffolding sequences, moving systematically from heavily supported to lightly supported oral
tasks within a single unit, were found to be necessary for learners to reach extended, independent
spoken production rather than remaining reliant on sentence frames indefinitely [5, 17]. Systematic
opportunities for extended subject-based oral production - such as recurring presentation,
discussion, or debate formats built into the CLIL syllabus - were found to be the factor most
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directly associated with measurable gains in students' spoken fluency and range over a course of
instruction [10, 14].

DISCUSSION

The technology proposed in this article addresses a recurring gap in CLIL practice, in
which the dual-focused principle of integrating content and language is affirmed in general terms
but is not translated into a concrete, ordered instructional procedure for developing spoken
competence specifically [3, 4]. By specifying four sequenced components - diagnostic-target,
content-language scaffolding, oral-productive, and reflective-evaluative - the technology gives
teachers a reproducible procedure rather than a general orientation, addressing the practical
difficulty that many CLIL practitioners report in ensuring that speech development receives
systematic rather than incidental attention.

The findings have direct implications for the design of CLIL-based methodology courses
and materials [9]. Courses that present CLIL principally as a content-delivery approach, without
providing teachers with a specific technology for structuring the transition from scaffolded to
independent oral production, are likely to result in lessons where subject content is well taught but
spoken language development remains incidental. Conversely, materials and training organised
explicitly around the four proposed components give teachers a concrete basis for lesson and unit
planning that keeps speech competence development visible and assessable throughout a course.

A further implication concerns assessment. If speech competence development within
CLIL is treated as the outcome of a defined technology rather than an incidental effect of content
teaching, assessment should evaluate learners' spoken performance against the specific speech
functions and linguistic scaffolds established in the diagnostic-target and content-language
scaffolding components, rather than assessing subject-content knowledge and spoken language
ability as an undifferentiated whole [7].

The technology also has limitations that should guide future research. As a theoretical
synthesis, it requires empirical validation through classroom-based studies that measure gains in
students' spoken language competence when the four-component technology is implemented,
compared with more conventional CLIL practice. Future research should also examine how the
specific composition of the scaffolding and oral-productive components might need to vary across
different subject areas and proficiency levels, since the demands of, for example, science-content
CLIL and humanities-content CLIL on spoken production are unlikely to be identical [15].

CONCLUSION

This article has argued that developing students' foreign language speech competence
within CLIL should be understood as the product of a deliberately designed pedagogical
technology rather than an incidental outcome of subject-content teaching. The four-component
technology proposed here - comprising diagnostic-target, content-language scaffolding, oral-
productive, and reflective-evaluative components - offers teachers a reproducible instructional
procedure for ensuring that spoken language development is systematically planned, scaffolded,
exercised, and evaluated within subject-language lessons. The pedagogical conditions identified
as necessary for its effective implementation, dual-focused task design, structured scaffolding
sequences, and systematic opportunities for extended oral production, provide practical guidance
for teachers and methodology course designers seeking to realize the full potential of CLIL for
developing genuinely communicative foreign language speech competence.
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ABSTRACT

Inclusive foreign language classrooms increasingly include students with motor
disabilities, whose physical impairments affect movement, fine motor coordination, speed of
written or manual response, and physical access to classroom materials, without necessarily
affecting cognitive or linguistic capacity. This article examines the pedagogical conditions that
support the effective management of these students' educational activity in inclusive English
language teaching. Management is understood here not as behavioral discipline but as the teacher’s
purposeful organization, adaptation, monitoring, and adjustment of the learning process so that a
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student with a motor disability can participate on an equal footing with peers. The article
synthesizes literature on inclusive pedagogy, Universal Design for Learning, and classroom
management theory to propose a four-stage model of managing educational activity: diagnostic-
planning, organizational-adaptive, motivational-supportive, and monitoring-corrective.

The article identifies specific pedagogical conditions - individualized educational routes,
adapted task formats and response modes, assistive technology integration, and collaboration
between the language teacher and support specialists - that enable this management model to
function effectively in the inclusive English as a foreign language classroom, and offers practical
recommendations for their implementation.

Keywords: inclusive education, motor disabilities, management of educational activity,
foreign language teaching, Universal Design for Learning, individualized learning route.

AHHOTALUA

WHKII03UBHBIE KJIACCHI HMHOCTPAHHOTO sI3bIKAa BCE 4Yallle BKIIOYAIOT YYaIIUXCS C
JIBUTATEbHBIMU HapYHICHUSMH, (PU3NYECKHE OrPAHUYEHHUS KOTOPBIX BIUSIOT Ha JIBUKEHHE,
MEJIKYI0 MOTOPHKY, CKOPOCTh MHCBMEHHOTO WJIM PYYHOTO OTBETa W (M3WYECKHH JOCTYI K
yueOHBIM MaTepuanaM, HO He o00s3aTeNbHO 3aTParvBalOT KOTHUTHUBHBIC WM SI3BIKOBBIC
crocoOHOCTH. B cratee paccMaTpuBaroTCs IEJaroruveckue ycJoBHsA, 00eCHeunBaroye
s dexTrBHOE yrpaBieHue yueOHOM 1eATeIbHOCTHIO0 TAKUX YYAIIUXCs B MHKJIIO3UBHOM 00y4eHUN
aHFHHﬁCKOMy SA3BIKY. anaBneHHe IIOHUMAECTCA 31€Ch HE KaK I[HCHHHJIHHﬁpHLIﬁ KOHTPOJIb, 4 KaK
[eJICHAIIpaBJICHHAs OpraHu3alys, aJanTalus, MOHUTOPUHT U KOPPEKTHPOBKA YYHUTEIEM
y4eOHOTr0 TpoI1iecca, MO3BOJISIONINE YHAIIeMYCs C ABUTAaTSIbHBIMUA HAPYIICHUSIMU Y4aCTBOBATh B
3aHATHUAX HapaBHE CO CBepCcTHUMKaMu. Ha ocHOBe aHanmu3a auTepaTypbl MO HHKIIO3UBHOMN
nenaroruke, yHuepcaibHoMmy am3aiiny oOydenust (UDL) m Teopum ympaBieHus y4eOHBIM
IPOLECCOM B CTAaTbe MpejIoKeHa 4YeThIpEXdTamHas MOJAENb YIpaBlCHUS y4eOHOU
JACATCIIbHOCTBIO: I[I/IaFHOCTI/IKO-HJIaHOBI)Ifl, OpFaHI/I3aHI/IOHHO-aﬂaHTHBHLIﬁ, MOTHUBAITUOHHO-
HOJIEP>KUBAIOLINHA U KOHTPOJIbHO-KOPPEKTUPOBOYHBIH 3TalbI.

B cratne OIMPECACIICHDBI NCIArorn4e€CKUcC yCJIOBUA — HHIAWBUAYAJIbHBIC O6p2130BaTeJ'II>HI>I€
MapIUIpyThl, aAaNTHPOBaHHBIE (POpPMATHI 3aJaHUI U CTIOCOOBI OTBETA, MHTETPAIIHS aCCUCTHUBHBIX
TEXHOJIOTUH H BSaI/IMOI[eI;'ICTBHe YUUTCIIA HHOCTPAaHHOI'0O  A3bIKa CO cricnuajiuncraMumu
COIIPOBOXKEHUS, — obecnieunBatoye 3pPeKTUBHYIO pealn3aluio JaHHONH MOJETH YIpaBJIeHUs
B MHKJIFO3WBHOM KJacce aHTIHHCKOTO sA3bIKa, 4 TAKKEC JAHBI IPAKTUYCCKHUE PCKOMCHAAINHA 10 UX
BHE/IPEHHUIO.

KiawueBble cJjioBa: HMHKIIO3MBHOE OOpa3OBaHME, JIBUTATENBbHBIC HApYIICHUS, YIpaBICHUE
y4eOHOI JesITeIbHOCThI0, 00ydeHHe MHOCTPAaHHOMY S3bIKY, YHUBEPCAJIbHBIN JU3aiiH 00y4deHus,
WHIUBUTyaJIbHBIA 00pa30BaTEeIbHBIA MaPIIPYT.

TYUIH

WNHKTI03UBTI mIeTeN TUTl CHIHBINITAPBIHIA KO3FAIBICKA, YCaK MOTOpPUKAHBI OacKapyra,
»az0alra HeMece KOJIMEH kKayan Oepy KbUIAaMIIbIFbIHA )KOHE OKY MaTepHualgapbiHa (PU3UKAITIBIK
KOJDKETIMIUTIKKE ocep €TeTiH, O1paK MIHACTTI TYp/ie TAHBIMABIK HEMECE TUIIIK Ka0iJleTKe HYKCaH
KEeNTIPMENUTIH KO3Fallbic (DYHKIUSACHI OY3bUIFAaH OKYIIBLIAp CaHBl apThIl Kemleai. Makamanaa
MYHJIall OKYIIBITIAPIBIH OKY 1C-OpPEKETIiH MHKITFO3UBTI aFbUIIIBIH TiJIIH OKBITY KaFJaibIHIa THIM/I
OackapyAbl KamMTaMachl3 €TETIH MeNarorukaiblK IIapTTap KapacThipbliaabl. backapy myHna
TOPTINTIK OaKblIay peTiH/Ie eMec, MyFaJlIMHIH OKYIIBI KypAacTapbIMEH TEeH Heri3/e O11iM ayblHa
MYMKIHJIK O€peTiH OKY MPOIIECIH MaKCaTThl Typ/e YHbIMAACTHIPYHI, OeliMIeyl, OaKbUIaybl XKoHE
TY3€Tyi peTinje Tycinineni. MHKII03uBTI eAaroruka, OKsITyasIH aMoeban au3aitasl (UDL) sxoHe
OKy TIporieciH Oackapy TEOpHsChl OOWBbIHINA 9e0UeTTepre CyieHe OTBHIPHIN, MaKadaaa OKy ic-
opekeTiH OackapylIblH TOPT Ke3eHAl MOJeNi YCBIHBUIAAbI: JIMAarHOCTHKAIBIK-KOCIapiay,
YHBIMIACTBIPYIIBUTBIK-0€HIMIeY, MOTUBAITUSIIBIK-KOJIIay JKOHE 0aKblIay-TY3€Ty Ke3eHIepi.

Maxkanana ocel 6ackapy MOJIETiHIH MHKIFO3UBTI aF bUTIIBIH TiJ1i CBIHBIOBIHAA THIM/II J)KY3€ere
acyblH KaMmTaMachl3 €TETIH TIeIaroTUKalbIK IapTrap — JKeke OimiM Oepy OarbITTaphl,
TaliChIpManap MeEH Jkayarm Oepy TocinaepiHiH Oeilimuenren ¢opmaTTapsl, acCHUCTHUBTI
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TEXHOJIOTUSIIApIbl OIpIKTIpy JKOHE HIeTeN TUll MYFaJIiMiHIH KOJAay KepceTy MaMaHJIapbIMEeH
©3apa opeKeTTeCyi — aHbBIKTAJIBII, OJIap/Ibl CHI13y OOMBIHIIA TPAKTHKAJIBIK YCHIHBICTApP OepiireH.
Tyiiin ce3aep: MHKIIO3MUBTI OLTiM Oepy, KO3FalbIC (PYHKUUACHIHBIH OY3BbUTYBI, OKY 1C-9pEKETiH
Oackapy, meTeN TUTIH OKBITY, OKBITYIBIH oMOe0ar 1u3aiHbl, )KeKke OuTiM Oepy OaFbIThI.

INTRODUCTION

The expansion of inclusive education policy across Kazakhstan and internationally has
brought a growing number of students with motor disabilities into mainstream foreign language
classrooms [1]. Motor disabilities - arising from conditions such as cerebral palsy, spinal cord
injury, muscular dystrophy, or the after-effects of injury [2] primarily affect movement,
coordination, and physical stamina, and they frequently limit a student's speed or manner of
writing, manipulating materials, or physically navigating the classroom. Crucially, these
impairments do not, in themselves, reduce a student's cognitive or linguistic capacity to learn a
foreign language [3]. The pedagogical challenge they present to the English language teacher is
therefore not one of simplifying content, but of managing the organisation of educational activity
so that physical limitation does not become an artificial barrier to linguistic participation.

Management of educational activity, in this sense, refers to the teacher's ongoing work of
planning tasks, allocating time, selecting response formats, arranging the physical and material
environment of the lesson, and monitoring and adjusting all of these in response to a student's
actual performance. This managerial dimension of teaching is distinct from, though related to,
curriculum adaptation: a well-adapted worksheet is of limited value if the lesson is not also
organised - in terms of pacing, seating, task sequencing, and response modes - in a way that allows
the student to use it. Existing accounts of inclusive foreign language pedagogy have tended to
focus on material and curricular adaptation, leaving the managerial and organisational dimension
comparatively under-examined [4]

The relevance of this question for Kazakhstani teacher education is heightened by the
ongoing expansion of inclusive schooling and by the practical reality that English language
teachers, who are rarely trained as special-education specialists, must nonetheless organise and
manage the participation of students with motor disabilities in everyday lesson practice, often
without dedicated technical resources or continuous specialist support [5].

This article pursues three aims: first, to clarify management of educational activity as a
distinct pedagogical function in the inclusive foreign language classroom; second, to propose a
stage-based model describing how this management function operates in relation to students with
motor disabilities; and third, to identify the pedagogical conditions that enable this model to be
applied effectively in practice.

METHODS

This article employs a theoretical-analytical methodology combining a review of the
literature on inclusive pedagogy, Universal Design for Learning, and classroom management with
a synthesis-based approach to model construction. The literature review encompassed three
overlapping domains: inclusive education theory addressing the participation of students with
physical and motor impairments in mainstream classrooms [6]. Universal Design for Learning
frameworks concerned with providing multiple means of engagement, representation, and action
or expression [7]; and general classroom management theory addressing the organisation,
monitoring, and adjustment of instructional activity [8]. Sources were selected for their relevance
to the organizational and managerial dimension of inclusive practice, as distinct from purely
curricular or material adaptation.

The synthesis method involved identifying convergent themes across the three domains,
particularly points at which inclusive-education literature on individualised support, Universal
Design for Learning principles concerning flexible means of action and expression, and classroom
management literature on monitoring and adjustment, converge on a common managerial cycle.
This convergence analysis formed the basis for the four-stage model of managing educational
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activity proposed in the Results section. The model was further examined against descriptive
accounts of inclusive foreign language classroom practice reported in the literature, including
reported forms of task adaptation and assistive technology use for students with motor disabilities,
in order to assess the model's practical applicability.

RESULTS

The theoretical synthesis identifies management of educational activity for students with
motor disabilities as a cyclical process comprising four interrelated stages.

The first stage, the diagnostic-planning stage, involves gathering accurate information
about a specific student's motor capacities and limitations - for example, whether a student can
write by hand, use a keyboard, or requires a scribe or voice-input software [9] and using this
information to plan lesson tasks, materials, and response formats in advance rather than
improvising accommodations during the lesson itself. This stage typically requires collaboration
with support specialists, parents, and, where appropriate, the student, and it establishes an
individualized educational route that guides subsequent lesson planning across the course [10].

The second stage, the organisational-adaptive stage, concerns the practical arrangement of
the lesson environment and materials: seating and desk arrangements that accommodate mobility
aids, adjusted time allowances for tasks involving writing or manipulation, alternative response
formats such as oral answering, typed responses, or selection-based rather than handwriting-based
exercises [11], and the use of assistive technology such as adapted keyboards, switch-access
devices, or speech-to-text applications [12]. This stage translates the individualised route
established in the diagnostic-planning stage into the concrete organization of everyday lesson
activity.

The third stage, the motivational-supportive stage, addresses the teacher's ongoing role in
sustaining the student's engagement and confidence, particularly given that students with motor
disabilities may experience slower task completion, occasional dependence on assistance, or peer
attention to their physical difference [13]. Structuring tasks so that the student can complete
meaningful, visible language work independently, and explicitly valuing accommodated forms of
participation as equally legitimate, were found in the literature to be central to this stage.

The fourth stage, the monitoring-corrective stage, involves the teacher's continuous
observation of whether the adaptations in place are functioning as intended, and their willingness
to revise the individualized route when a student's needs change or when an adaptation proves
impractical in real lesson conditions. This stage closes the managerial cycle, feeding observed
outcomes back into the diagnostic-planning stage for the following period of instruction.

The analysis of pedagogical conditions supporting this four-stage management cycle
identified several recurrent factors. Individualized educational routes, developed collaboratively
and reviewed periodically, were found to give the management cycle a stable point of reference
across the course rather than requiring adaptation decisions to be made anew in every lesson [14]
Adapted task formats and response modes, offering the same communicative and linguistic
objective through multiple means of action and expression, were found to preserve the academic
demand of the lesson while removing the physical barrier to demonstrating achievement [15]
Assistive technology integration, when introduced with adequate teacher familiarity and technical
support, was found to substantially reduce the time and effort cost of participation for students
with significant motor limitations. Finally, structured collaboration between the foreign language
teacher and support specialists, including special education teachers, teaching assistants, or
physiotherapists, was found to be necessary for the diagnostic-planning and monitoring-corrective
stages to function reliably, since language teachers alone typically lack the specialized knowledge
required to assess motor capacity accurately [16]

DISCUSSION
The model proposed in this article addresses a gap in existing accounts of inclusive foreign
language pedagogy, which have generally emphasised what should be adapted - materials, tasks,
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assessment criteria - without giving comparable attention to how the teacher organises, monitors,
and adjusts these adaptations as an ongoing managerial process across a course of instruction [17]
By framing inclusion for students with motor disabilities as a management cycle rather than a set
of static accommaodations, the model clarifies why accommodations that are well designed in
principle can nonetheless fail in practice if they are not embedded within a functioning cycle of
planning, organisation, motivational support, and monitoring.

The findings have direct implications for the professional preparation of foreign language
teachers working in inclusive settings. Teacher training that addresses only the design of adapted
materials, without also addressing the organisational and managerial skills needed to implement
and adjust these materials in real classroom conditions, is unlikely to produce teachers capable of
sustaining effective inclusive practice over an extended period. Conversely, training that
emphasizes the managerial cycle - particularly the collaborative diagnostic-planning stage and the
iterative monitoring-corrective stage - equips teachers to adapt their practice as an individual
student's needs or circumstances change, rather than relying on a fixed accommodation plan
established once at the beginning of a course.

A further implication concerns institutional support. The model presented here assumes
access to at least some collaboration with support specialists and to at least basic assistive
technology; where such resources are limited, as may be the case in some Kazakhstani schools,
the organizational adaptive stage of the model may need to rely more heavily on low-technology
solutions such as modified response formats and flexible time allowances, while the diagnostic-
planning and monitoring-corrective stages become correspondingly more dependent on the
individual teacher's own observation and judgement.

The model also has limitations that should guide future research. As a theoretical synthesis,
it requires empirical validation through classroom-based research examining how foreign language
teachers actually enact each stage of the management cycle in practice, and what specific
difficulties arise at each stage for students with differing types and degrees of motor disability.
Future research should also examine students' own perspectives on the effectiveness of specific
management practices, since the acceptability and dignity of an accommodation, as experienced
by the student, is not always predictable from the teacher's or researcher's point of view alone.

CONCLUSION

This article has argued that supporting students with motor disabilities in inclusive foreign
language education requires attention not only to what materials and tasks are adapted, but to how
their educational activity is organised, supported, and monitored as an ongoing managerial
process. The four-stage model proposed here - comprising diagnostic-planning, organisational-
adaptive, motivational-supportive, and monitoring-corrective stages - provides a coherent
framework for understanding this managerial process, together with the pedagogical conditions,
individualised educational routes, adapted task formats and response modes, assistive technology
integration, and collaboration with support specialists, that enable it to function effectively.
Foreign language teachers who are prepared to enact this management cycle, rather than applying
a fixed set of accommodations, are better positioned to ensure that students with motor disabilities
can participate in English language learning on an equal footing with their peers throughout a full
course of instruction.
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ABSTRACT

The accelerating digitalization of language education requires future foreign language
teachers not only to operate digital tools but to generate original, pedagogically sound digital
content for their learners. This article examines the process of forming digital creative
competencies in future foreign language teachers as a purposeful, stage-based pedagogical process
rather than a spontaneous by-product of digital exposure. Drawing on teacher competence theory,
digital literacy frameworks, and stage models of skill acquisition, the article proposes a four-stage
model describing how digital creative competence is progressively formed during university-based
methodology training: a motivational-orientational stage, in which trainees develop awareness of
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digital creativity as a professional requirement; a technological-operational stage, in which trainees
acquire practical fluency with digital authoring tools; a creative-productive stage, in which trainees
independently design original digital learning materials; and a reflective-corrective stage, in which
trainees evaluate and refine their digital output.

The article identifies pedagogical conditions - graduated task complexity, scaffolded
instructional support, and portfolio-based formative assessment - that support trainees' progression
through these stages, and offers recommendations for sequencing digital creative tasks within
methodology courses for future foreign language teachers.

Keywords: creative competence, competence formation, foreign language teacher training, stage
model, pre-service teachers, digital pedagogy.
AHHOTALIIUA

CrpemurenbsHas 1uppoBU3aLMs SI3BIKOBOTO 00pa3oBaHus TpeOyeT OT OyaAyIIUX ydyuTesen
WHOCTPAHHOTO SA3bIKa HE TOJIBKO BIAJACHHS IU(POBEIMU HHCTPYMEHTAMH, HO U YMEHHS CO3/1aBaTh
OpUTHHAIILHBIN, MEeJaroruyecku O0OOCHOBAaHHBIA HU(POBOI KOHTEHT JUIsi CBOMX YYEHUKOB. B
cTaThe Tporecc (GOPMUPOBAHUS MUPPOBHIX KPEATUBHBIX KOMIICTCHIMH OyIyIIUX ydUTeIeH
WHOCTPAHHOTO SI3bIKAa pacCMaTPUBAETCS KakK IEJICHANPABICHHbBIN, MMO3TAMHBIN MeJaroruyecKuit
MpoIeCC, a HE KaK CTUXUUHBIA pe3ynbTar nudpoBoro ombita. Onmpasch Ha TEOPHIO
npoecCHOHANBHOM KOMIETEHTHOCTH Yy4YUTENsd, KOHILENIUW UHU(PPOBOH TPaMOTHOCTH U
Mo3TaHbIe MOAEIU (HOPMUPOBAHUS YMEHHM, B CTAaThe MPEIOKEHA YEThIPEXITANTHAS MOJEIb,
OMKCHIBAIOIIAs TOCJeI0BaTeIbHOe (POPMUpPOBaHUE IUPPOBOM KpEeaTUBHOM KOMIIETEHTHOCTH B
XOJE€ BY30BCKOM METOJWYECKON MOJArOTOBKH: MOTHMBAlMOHHO-OPUEHTHUPOBOYHBIN 3Tam, Ha
KOTOPOM Y CTYACHTOB (hopMHpyeTcs 0co3HaHUE [IU(POBOr0 TBOPUECTBA KaK MPOdeccuOHAIBHOTO
TpeOOBaHMS; TEXHOJIOTO-ONEPAIIMOHHBIA JTall, Ha KOTOPOM MPHOOpETaeTCsl MPaKTUUECKOe
BJIaJICHHE UHCTPYMEHTaMH IIU(POBOrO aBTOPCTBA; TBOPUECKO-IIPOAYKTUBHBIN ITal, HA KOTOPOM
CTYJICHTBI CaMOCTOSITEIPHO MPOCKTHPYIOT OPUTHHAILHBIC MHU(PPOBBIC YICOHBIC MATCPUAIIBI; U
pedIIeKCUBHO-KOPPEKTUPOBOYHBIA 3Tal, Ha KOTOPOM MPOUCXOIUT OLIEHKa U JopaboTka
CO3aHHOTO IIU(PPOBOTO MPOAYKTA.

B cratbe ompeneneHsl Mearoruvyeckre yCIOBHS IMOCTETIEHHOE YCIOKHEHUE 3aJaHUi,
nmodTamHasi METOJAWYEeCKas TOAJEepKKa H  TOpT(oIno-opueHTUpoBaHHOE (OopMHUpYIOIIEe
OIICHMBAaHHE, CIOCOOCTBYIOIINE MOCIEI0BATEILHOMY MTPOXOXKACHHUIO CTYICHTaMH ATHX ITAIoB, a
TaKkKe TPEUIONKCHBI PEKOMEHIAIMKM 110 BBICTPAMBAHUIO TIOCIIEIOBATEIIBHOCTH IH(PPOBBIX
TBOPUYECKUX 3aJaHUI B METOJUYECKHX KypcaX MOATOTOBKU OYAYIIMX YYHTENel WHOCTPAaHHOTO
SI3BIKA.

KiaroueBble cjoBa: 1udpoBas KpeaTHBHAs KOMIIETEHTHOCTb, (HOPMHUPOBAHUE
KOMIIETEHTHOCTH, TMOATOTOBKA YYHTEJIE MHOCTPAHHOTO SI3bIKa, MOATAmHash MOJENb, Oyayiiue
yuuTens, nudpoBas meJaroruka.

TYHWIH

Tingik 6imimM GepyaiH KapKbIHIBI UG pIaHybl Oosamiak meTen Tl MyFaliMIepiHeH TeK
U PABIK Kypayiaapasl MEHrepy/i FaHa eMec, COHBIMEH KaTap 63 OKYIIbUIApHI YIIiH TYIMHYCKA,
MeAaroTUKabIK TYPFBIIAH HET13IeNTeH MUQPIBIK Ma3MyH kacaif Oumyi Tanan ereai. Makanana
Oonamak IeTen TUTl MyFalmiMIEpPiHIH HUQPIBIK KPEaTUBTI KY3bIPETTUTIKTEPIH KaJBINTACTHIPY
mporeci MUQPABIK TOKIPUOCHIH CTUXHSUIBIK HOTHXKECI PETIHAE eMeC, MaKCaTThl, KEe3CHJIK
NEearorukaiblK MpOIecC pEeTiHAe KapacThIpbliaabl. MyfFaldiMHIH KOCiOM  KY3BIPETTLIIr
TEOPUSACHIHA,  IUQPIBIK  CAayaTTBUIBIK  TYXKBIPhIMJAMaNapblHA  JKOHE  JaFbLIapIbl
KAJBINTACTBIPYBIH KE3CHIIK MOJIENbACpiHE CYHEHE OTBIPBIN, MaKaiaga YHHUBEPCUTETTIK
oaicTeMeNiK NalbIHIBIK OapbIChiHAA UGPIBIK KPEaTUBTI KY3bIPETTUIIKTIH O1pi3/l KaJbIITaCybIH
CUTNIATTAWTHIH TOPT KE3€HJI MOJENb YCHIHBUIABI: CTYACHTTEpAE HUQPPIBIK IIBIFAPMAITBUTBIKTHI
KOciOM Tamam peTiHAE TYCIHY KalbIITacCaThlH MOTHBALMSUIBIK-Oaraapiay Ke3eHi; MUQPIIBIK
ABTOPJIBIK KypanaapAbl MPAKTUKAIBIK MEHIepy Ke3€Hi OO0NaThIH TEXHOJIOTHSIIBIK-OMEePAIUSITBIK
KE3€H; CTYACHTTEP/IH TYNMHYCKAa HU(PPIBIK OKYy MaTepHaIapblH 63 OCTIHIIE >X00aTalThIH
IIBIFAPMAIIBUIBIK-TIPOTYKTHBTI KE3€H; JKOHE jKacanFaH MU(PIbIK eHIMII Oaranay MeH XKeTUIaipy
KYy3ere acatblH PedICKCUBTI-TY3ETYy KE3€HI.
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Makanana ocbl Ke3eHJep OOMBIHINIA iTepiieyre bIKNal €TETiH MeJaroruKalbIK IapTTap
TarchIpMalIapAbIH OipTe-0ipTe KypeneHyi, Ke3eHIK 9JICTEMENIK KOJaay *XoHe MOPTQOonoFra
HETI3/eNITeH KaJBIITACTRIPYIIBI Oaraiay — aHBIKTAJIBIN, OoJamiaK IIeTea Tl MyFamiMaepiH
JMAWbIHAAYIBIH OIICTEMEIIIK KypCTapbhiHAa HU(PIBIK IIBIFAPMAIIBUIBIK TalchlpMaiap Ti30eriH
Kypy OOMBIHIIIA YCHIHBICTAp OepisireH.

Tyiiin ce31ep: UGPIBIK KPEaTUBTI KY3bIPETTUIIK, KY3bIPETTUIIKTI KAIBIITACTHIPY, MIETEN
TiJ1 MyFaITIMJIEPiH JalbIHIAY, Ke3CH K MOIEIh, OoIaaK MyFamimaep, HH(PIbIK mearoruka.

INTRODUCTION

Digital technology has moved from a peripheral resource to a central medium of foreign
language teaching, and this shift has redefined what counts as professional competence for future
teachers. It is no longer sufficient for a foreign language teacher to operate ready-made digital
applications; contemporary practice increasingly expects teachers to design, adapt, and generate
original digital learning materials suited to their specific learners. This capacity, referred to as
digital creative competence, is not a trait that trainee teachers either possess or lack from the outset.
It is a professional competence that must be formed - deliberately, gradually, and through
structured pedagogical means - during university-based teacher training [1, 16].

The distinction between describing a competence and explaining how it is formed is more
than terminological. A structural account of digital creative competence can specify what
capacities it comprises [6, 7], but it does not by itself explain the developmental pathway through
which a trainee teacher moves from technical unfamiliarity to independent, reflective digital
content creation. Formation, in this sense, is a process concept: it implies a starting point, a
sequence of intermediate states, and specific pedagogical conditions that move a trainee from one
state to the next. Treating digital creative competence primarily as something to be formed, rather
than merely defined, has direct consequences for how methodology courses should be designed
and sequenced.

The relevance of this question is heightened in the Kazakhstani context, where national
policy places strong emphasis on the digitalization of education and where foreign language
classrooms are rapidly adopting digital tools for communication, content delivery, and assessment
[13]. If future teachers are left to acquire digital creative competence informally, through
unstructured exposure to technology, the resulting competence is likely to be uneven, technically
oriented, and disconnected from sound pedagogical reasoning. A deliberate, stage-based approach
to its formation within teacher training curricula offers a more reliable alternative.

This article pursues three aims: first, to clarify forming digital creative competence as a
distinct pedagogical process rather than a static description of its components; second, to propose
a stage-based model describing how this competence develops during university-based
methodology training for future foreign language teachers; and third, to identify the pedagogical
conditions that support trainees' progression through these stages.

METHODS

This article uses a theoretical-analytical methodology combining a review of the literature
on teacher competence formation with a modelling approach appropriate to describing
developmental processes. The literature review drew on three domains: stage and level models of
professional skill acquisition, including general models of the progression from novice to
proficient performance [4]; digital competence frameworks developed for educators, including
frameworks that describe teachers' digital competence at different levels of development [6, 7, 10];
and research on the development of creative capacities through structured practice and feedback,
rather than research treating creativity as a fixed disposition [3, 12].

Sources were selected for their relevance to describing developmental sequences rather
than static structures, since the purpose of the review was to inform a process-oriented model rather
than a componential one. The modelling procedure involved identifying recurring developmental
patterns across the three literature domains - specifically, points at which digital-skill acquisition,
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pedagogical-skill development [9], and creative-capacity development were each described as
proceeding through comparable phases of orientation, guided practice, independent production,
and evaluative refinement [17]. These recurring patterns formed the basis for the four-stage model
proposed in the Results section. The model was then examined against descriptive accounts of task
sequencing reported in foreign language methodology courses, in order to assess its practical
plausibility and to derive recommendations for curricular application.

RESULTS

The analysis indicates that the formation of digital creative competence in future foreign
language teachers can be described as proceeding through four sequential, though not strictly
linear, stages.

The first stage, the motivational-orientational stage, is concerned with trainees' initial
awareness of digital creativity as a professional requirement rather than an optional add-on. At this
stage, trainees are introduced to examples of original digital pedagogical content, discuss the
professional rationale for creating rather than merely reusing digital materials, and begin to form
the motivational disposition needed to invest effort in later, more demanding stages. Without this
orientational foundation, subsequent technical training tends to be perceived as a narrow skills
course rather than as preparation for genuine pedagogical authorship [5].

The second stage, the technological-operational stage, involves the systematic acquisition
of practical fluency with digital tools relevant to content authoring: multimedia editing
applications, interactive exercise-authoring platforms, and presentation and communication
technologies. At this stage, instruction is necessarily more structured and guided, since trainees
require explicit demonstration and supervised practice before they can use these tools
independently. The literature reviewed indicates that this stage is frequently over-emphasised in
isolation, producing trainees who are technically capable but not yet able to translate that fluency
into pedagogically sound original content [8].

The third stage, the creative-productive stage, is the point at which trainees move from
guided technical exercises to independent design tasks: creating original digital learning materials
for a specified group of learners and a specified communicative objective. This stage requires
trainees to make genuine design decisions rather than complete templates, and it is here that
creative-generative capacities - ideation, problem reformulation, and the generation of alternative
design solutions - are most directly exercised and developed [3, 12]. Project-based digital
assignments, in which trainees design a complete digital learning resource, were found to be
particularly effective in supporting progression through this stage.

The fourth stage, the reflective-corrective stage, involves the critical evaluation of digital
materials that trainees have created, incorporating feedback from peers, instructors, and where
possible learners themselves, and the iterative revision of digital content in light of this feedback.
Reflective digital portfolios, maintained over an extended period and reviewed through structured
peer feedback, were found to be the most effective instrument for consolidating this stage, since
they require trainees to document not only what they produced but how and why they revised it
[17].

Across all four stages, three pedagogical conditions were identified as consistently
supporting trainees' progression. Graduated task complexity - moving from closely guided
technical exercises toward increasingly open-ended design problems - was found to prevent both
the frustration associated with premature independence and the superficial engagement associated
with excessive scaffolding. Scaffolded instructional support, particularly during the transition from
the technological-operational to the creative-productive stage, was found to reduce the risk that
trainees would default to reproducing existing templates rather than generating original content
[15]. Portfolio-based formative assessment, applied continuously rather than only at the end of a
course, was found to give trainees repeated opportunities to receive feedback and revise their work,
which is a defining feature of the reflective-corrective stage [17].
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DISCUSSION

The stage-based model proposed here complements existing structural accounts of digital
creative competence, which typically describe the competence as a composite of technological,
pedagogical, creative, and reflective components [9, 14]. Such structural accounts clarify what the
competence consists of, but they do not on their own specify how a trainee teacher moves from
lacking these capacities to possessing them in an integrated form. The model proposed in this
article addresses that gap by describing formation as a developmental sequence with identifiable
transition points, each associated with characteristic pedagogical needs and risks.

This process-oriented perspective has direct implications for the sequencing of
methodology courses. Courses that introduce independent design tasks before trainees have
developed sufficient technological fluency risk producing frustration and reliance on superficial
solutions, while courses that remain at the technological-operational stage for too long risk
producing technically competent trainees who default to reusing existing materials rather than
generating original content when they enter the classroom. The findings suggest that curricula
should be deliberately structured to move trainees through all four stages within a single course or
sequence of courses, rather than concentrating disproportionately on technical training alone [1,
11].

A further implication concerns assessment design. If digital creative competence is
understood as something formed through a staged process, assessment should track trainees'
progression through the stages - for example, by assessing motivational engagement and
orientation early in a course, technical fluency at an intermediate point, and independent creative
production and reflective revision toward its conclusion - rather than applying a single,
undifferentiated assessment criterion at the end of the course alone [2, 10].

The model has limitations that should guide further research. As a theoretical synthesis, it
requires empirical validation through longitudinal or repeated-measures research that tracks
individual trainees as they move through the proposed stages, in order to confirm whether the
sequence holds consistently across different trainee populations and whether some trainees move
through the stages in a different order or at markedly different rates [4]. Future research should
also examine how digital creative competence, once formed during pre-service training, is
sustained or attenuated once teachers enter independent classroom practice, and what forms of
continued professional support are needed to prevent its decline.

CONCLUSION

This article has argued that digital creative competence in future foreign language teachers
should be understood not only in terms of what it consists of, but in terms of how it is formed. The
four-stage model proposed here - comprising motivational-orientational, technological-
operational, creative-productive, and reflective-corrective stages - offers a developmental account
of this formation process, together with pedagogical conditions, graduated task complexity,
scaffolded support, and portfolio-based formative assessment, that support trainees' progression
through it. Methodology courses that are deliberately sequenced around these stages, rather than
concentrating on technical training in isolation, are better positioned to produce graduates capable
of independently designing original, pedagogically sound digital learning experiences over the
course of their teaching careers.
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KOT'APBI OKY OPBIHIAPBIHJIA BIVIIMAI ) KETIJIAIPY YIIIH
Y3JIIKCI3 BLJIIM AJTY )KYWECI

C.Ceitpynnun ateingarsl Kazak arpoTeXHUKAJIBIK 3€PTTE€y YHUBEPCUTETI,
Acrana Kanacbl
Ceiinyansl XKymadex Tepebexyib
ara OKBITYIIIBI, KAYBIMIACTHIPBIIFaH Mpodeccop M.a.

lepxan MypTa3a atbinaarsl XanablKapanblk Tapa3 YHUBEpCUTETI
VYpazosa ['ynemupa MypaTOekoBHa, CEHOP-JIEKTOP, MAarucTp
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Tyiiinaeme: Makainaza »korapbl OKy OpbIHIapbIHAa OLTIMAL XKETULAIPY YIL1H Y3IKCi3 OL1iM aiy
JKYHecl oNmeMIiK cama Aopekeci MEH MHHOBAIMSUIBIK OimiM Oepyre Heri3jeNnreH »KaHa Yriaeri
MHTEJIEKTYaIbl MEKTENTEP/IIH MaKCcaThl SKOHOMHUKAIIBIK KOHE SJISYMETTIK OMIp/IiH OapiibIK canachlHa
0acekere Ka0uIeTTi Oonarmak KaapiaapsH TopOueney 0ombi TadbuIaabsl. MeMIeKeTTiH HHTEIEeKTya/Ibl
QNICYETIHIH Heri3i, 0ocekere KaOUIeTTUTIINHIH 0acThl KOPCETKIII camaibl OLTIM, CHIHIAPIIBI FHUTBIM.
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JKorapbl 0Ky OpbIHIAphI Kyieci emimizaeri OUTIKTI KaapiapAbl KaIBIITACTBIPATBIH JKOHE ENIMI3IIH
WHTEJICKTYaJI/IbI QJICYETiH TaMbITaThIH OpTa. OJIEMJIIK OPKEHHUET MOFBIPIH/IA aT TOOCTIHCH €H TaMbIFaH
OTBI3 EJIJIIH KaTapblHa YMTBUTFAH TOYEJICI3 eiMI3IiH OaFIapra aFaH IIOK YB3l OLTIM, FEUTBIM JKOHE
HWHHOBAaus1.

Tyiiin ce3mep: Xorapsl OKy OpBIHBI, OUTIM aily »Kyieci, MHHOBaIWs, TopOHeney, Oocexere
KaOIIETTLIIK, FHIIBIM.

Pe3rome: B craThbe MOAYCPKUBACTCA, YTO IJId COBCPUICHCTBOBAHUA 06pa30BaHI/ISI B BBICHINX
y‘Ie6HBIX 3aBCACHUAX CHUCTEMA HEIPEPBLIBHOI'O O6p330BaHI/I$I OCHOBaHa Ha MHPOBOM YPOBHC
KauyeCcTBa W HMHHOBAIIMOHHOM 06pa3OBaHI/II/I, IeJIbIO HHTCHHGKTY&HBHHX IIKOJI HOBOT'O THIIa
ABJIACTCA BOCIIMTAHHUC KOHKypeHTOCHOCOGHHX 6y,£[y1_HI/IX KaJapoB BO BCEX C(bean SKOHOMHUYECKOI
U CcOUUaJIbHON *u3HU. OCHOBOM HMHTEIJIEKTYaJbHOIO IOTEHLMAjda IOCyIapcTBa, IJIABHBIM
I10Ka3aTcjieM KOHKypeHTOCHOCO6HOCTI/I SIBJICTCA KA@UYECTBECHHOC 06p330BaHI/IC, KOHCTPYKTHBHaAs
Hayka. CrucTema By30B-3TO Cpejia B CTpaHe, KOoTopas (popMupyeT KBanupuuupoBaHHBIE KaAPBI U
pa3BHUBACT I/IHTGJ’IJ’IGKTyaHLHHﬁ IIOTCHIMAJI CTpPAaHBI. B LHCHTpPEC MI/IpOBOI>’I OUBUIJIN3allNU -
o0Opa3oBaHHe, HayKa U MHHOBAIIMKM, OPUEHTUPOBAHHAS HA HE3aBUCUMYIO CTPaHY, CTPEMSIILYIOCS
BOMTH B TPUALATKY CaAMbIX PA3BUTBIX CTPAH, TAKUX KaK KOHHBIC oou.

KiaroueBble cioBa: BeicIiee ydeOHOE 3aBEJICHHE, CHUCTeMa OOpa30BaHWS, WHHOBAIIWH,
BOCIIMTAHHUC, KOHKypeHTOCHOCO6HOCTB, HayKa.

Summary: the article emphasizes that in order to improve education in higher education
institutions, the system of continuing education is based on world-class quality and innovative
education, the purpose of Intellectual schools of a new type is to educate competitive future
personnel in all spheres of economic and social life. The basis of the intellectual potential of the
state, the main indicator of competitiveness is high-quality education, constructive science. The
university system is an environment in the country that generates qualified personnel and develops
the intellectual potential of the country. Education, science and innovation are at the center of
world civilization, focused on an independent country striving to enter the top thirty most
developed countries, such as horse fighting.

Keywords: higher education institution, education system, innovation, education,
competitiveness, science.

TakpIpbINThIH 63eKTiairi: Kanmaii mMaMaHIBIKTHI JaspiamMailblk, OHBIH HETI3r1 Ke3l -
MekTenTe OepureTiH OumiM camackl. bBimiMHIH Oapiblk JKyHeciHiH camacklH KeTepy YIIiH
oOJIBICTap/IaFbl MYFAJIMIEP NAspialThIH TEJAarOTUKAIBIK WHCTUTYTTap/a OepiieTiH OUTIMHIH
CTaHJapTTapbl Oipael Ooyly YIIIH OJIapblH ©31H TapuXH KaJblITaCKaH, KaJpiiapbl >KETIIreH
VITTHIK TIEIarOTHKAJIbIK YHUBEPCUTETKE TONTACTHIpy Kepek. CoHIa FaHa OIEeMIIK JIEHTeHIiH
CYpaHbIChIHA call KeNeTiH ypraKkTap/bl Aaspiail aJambl3.

JKoraps! OKy OpbIHIapbIHBIH CaHBbIH KOOEHTKEHHEH I'opi, OHbI OITIpETIH MaMaHAApAbIH CallaCbhlH
*KakcapTkaH a0zan. On yIIH FeUIBIMFAa KaOUleTTi, OH-epici JaMblFaH, BIHTAJIbl, MEKTENTe
KYPTreHHEH-aK COFaH TYCY/l apMaHIaFaH jKacTapAbl TapTy.

3eprreynin Makcarbl: Toyenci3NiK anFaH >KpUAapiaH Oepi, Kas3ipri HapbhlK 3aMaHBIHAA
canazusl OiTiM Gepy MoceneciHe KoHUT OeumiHin xyp. Knaccukanblk yirigeri OiaiM xyieci xkaHa
WHHOBAIMsIFa OarIapiIaHFaH MOJIENbre aybICTBIPBUTYIa. BOOH KOHBEHIIMSICHIHA KOJI KOMFaHHAH
keilin KaszakcTaHHBIH >XKOFaphl OKY OpBbIHIApbl OuTiM Oepy »KyileciHe aWTapibIKTail KaHa
esrepictep enni. Kasip 6i3zme ym catbuibl OUTIM aily »Kyileci, ssFHM OakajlaBp-mMarucrparypa-
JIOKTOPAHTYpa ’KY3€ere achlpbuIya.

3eprreyain HITHAKeci: Bi3/ie KEHECTIK 19yip/ie KaJbIITACKI KaJFaH >KOFapbl OKY OpbIHIAphI
Kyllenepinzmeri KeiOip KepekTi MaMaH Jaspiayjla KeTKeH KaTellikTep, Oip»KaKTbUIBIK
PKOHOMHKAHBI TaMbITy/1a alKbIH Oaiikanrad eni. Con Ke3zeri MamaHaap Jaspiiayra KOWbUIATHIH
Tajanrap ecKipim, ereMeH e 0onFanbl batbic enfepinieri KalbITacKaH *KaHa KYHeH1 KaOblaayFa
Typa keni. CoHbIH Oipi - TeCTUIEY.

Tect TamcelpManapsl OUTIM aNyIIBIHBIH TEK MEXaHUKAJbIK TYPFBIAA OMJIaHYBIMEH FaHa
IIEKTENIII, OHBIH IIbIFAPMAIIbUIBIK OIay KaOUIETIH TeMeHaeTel. TecTiiaey IIbIFapMaIlbUIbIK
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oinayel ancipereTin ce6ed 0obI OThIp.JIOTHKaIBIK OMIaHATHIH TallChIpMaJIapIbIH CAHBIH KOOCUTY
KEpEK, COHJIa FaHa OHBIH Carachl apTaThiH 001a/bl. TeK KOPBITBIHIIBI TeCTIEY (POPMACHIH KATIBIPY
KEepeK.

JKorapel O11iM aiTy Tek KaOUIeTl )KOFaphl, JapbIH/IbI, FRUTBIMFA OciiMi Oap 13ACHYIIIIepre FaHa TOH
0omysI THIC.

JKorapbl 0Ky OpbIHIApBIHAA OUTIMJIL KETUIAIPY YIIIH Y3IIKCI3 OUTIM aimy KYyHeci YChIHBUIAIBI.
JlyHuexy3utik apeHaga 0ocekere KaOuIeTTl 3UATKEPIIiK KOFaM Kypy YIIiH OUTIMIII JKyiem TypIe,
yAaibl )KETULIIpIN TYpy KakeT. O yIiIiH OUTIKTI )KETUIIIPY KYpPCTapbiH, THUIBIMHU iccanapiiapabl
Ke0ipek yilbiMaacTeIpraH skeH. KasakcTana oneMHiH Oacka )KOFapbl OKY OpbIHAAPBIHIA O9CeKeTe
TyCce ajaThlH MaMaH Jaspiay YIIiH OipbIHFai OuUTiM Oepy KEHICTITiH Kypy KaxeT. by xyiieHi
KaMTaMachl3 €Ty YILIIH CTYIEHTTEpAiH OKYy KociOM meOepiliriH aHBIKTaWTBIH JKEKE OKY
TPaeKTypachlH KaJbINTACThIpCAK, OYJ1 0i3re apTypiil MOHAEPAl TaHAay KOHE JaWbIH/IAy YaKbIThI
JKarbIHaH YTHIMIBI Ooap ei.

2Korapsl 0Ky OpbIHIapbIHAAFEI TPO(ECCOP-OKBITYIIBIIAP KYPaMbIHBIH FHUIBIMU aTarbl OapiapbIH
KPEAUTTIK JKyHere coiikec KaiTa Jasipiay KypCTapblHAaH OTKi3il, FEUIBIMH-3EPTTEY KYMBICTAPHIH
Kyprizyre TapTy Kaxer. CTyIeHTTEpAiH ©3 OeTIMEH OpBIHAANTHIH O31HAIK >KYMBICTAPBIHBIH
camachlH JKETUIMIPETIH JKOFaphl JCHTEWIl TamcelpMaiap KypacTeipy Kepek. IIpodeccop-
OKBITYIIBUIAD KYPAaMbIHBIH IIEOEPIIK CaThICHIH MIBIFAPMAIIBUIBIK 13[IEHY KaOlleTTepiH,
MHTEJUIEKTYaIIIbI QJICYETIH KOFAPFBI JCHIeH/Ie COMKECTEHTIPY KaXKeT.

Kaszipri HapslK 3amaHbiHAa O09ocekere KaOiuleTTi, MHTEIEKTyalbl, FhUIbIMFA OeifiMi Oap, en
HKOHOMHKACHIH KOFAaphl JIOPEKEre KOTEPETiH, KOKIperi osy, pyXbl OWiK, MAaTPUOTTHIK ce3iMi
JKOFapbI, YIT-KaHbI KaApJap AalbIHAAY €l alJIbIHAa TYPFaH eH KoKeHKecTi Macenenep i Oipi.

JKorapbl 0Ky OpbIHIAPBIHBIH OacIIbUIapbl MaMaHAAp Jaspiay iCiHIe SKOHOMHUKA JaMYyBIHBIH
KOKETTUIIN KEPEeK €eTil OTBIPFaH, >KaHa OJIEMJIK OaFbITTaFbl OOCEKEJECTIKKE cail KeJeTiH
KaJpiapra KeHiI 0eiyi Kepek. bacibiHbIH MiHAETI TEeK KaHa COJ YHUBEPCHUTETTIH OKY JKYHeciH
yIBIMIACTBIPY FaHA €MecC, COFaH TYCKEH acTapJblH MaMaHABIFbIHA Cail AyphICc 01J1iM anyblHA
JKaFIail JKacalbIHybl KakKeT. OpuHe, Oy OarbIT ol Je memiMi TaObUIMaraH, MIHAETI MeH
MaKcaTbl, KYpPbUIBIMBIH JKeTe TyCiHe OepMeNTIH Macenenepal TyFbI3yaa.

bizneri ka3ipri ke3kapacThiH OaplibIK cajlaja €TeK alyblHa OaiIaHBICTHI OYPBIH JasipiaHFaH
MaMaHAapAbIH >KaHA WHHOBAIMSUIBIK TEXHOJOTHSUIAPbl Mrepyl YIIIH OpTa KOCINTIK KYyHeH1
JaMbITKaH >keH. Oun Oi3/1H FhUIBIMFA OapybIMbI3, camajibl OHJIPIC OPBIHAAPBIHBIH TETITlH
TaOyBIMBI3 YIIIIH 6T€ KaXKETTI.

Kanapreurran opra OuliM Oepy Ma3MyHBIH camajibl >KOHE THIMJI TYpPAE >KY3€re acblpy
MYFaTiMHIH KociOu miebepiirine Tikened OaimanbIcThl. OCBI Opaiila YCTa3ablH 63 MOHIH JKETIK
Oyl OKyIIBLIApIbIH OOMBIHAA KOMaHa/1a )KYMBIC 1cTel 01Ty, TEXHOJIOTHsIIap bl KOJ1aHy, 6acka
aJlaMIapAbIH MiKipiMEH caHaca OTBIPBII, BIHTBIMAKTACTBIK KYPY CHUSKTHI Oonamak MamaH OonyFa
KQXKETTl JaFJpUIapAbl JaMbITyFa MYMKIHAIK O€peTiH TeIarorukajiblK KaOUIeTIMEH HbIFast TYCEl.
MyraniMHiH KociOH 1medepitiri OKyIIBIHBIH MEKTETITE FaHa eMeC, OMip/ie 1e TAOBICTHI OOTYbIHA BIKITAJ
eTeql.

OnemMzIeri 03bIK MeKTenTep/iH OutiM Oepy KyHenepin Tangai kene, o TinTi 0i1iM Oepy xkyifeci
KaKCchl 00JIca J1a, OKY/BIH aJiFaIliKbl XKbUIIapbl OUTIKTLIIr ColiKec KeIMEHTIH MyFalimjepre Tar
0oJFaH OKYIIBUIAP JKETICTIKKE KOJ JKETKi3e ajJMaraH, COfaH KEWIHT1 KbUIIAphl J1a OJap.IblH COJ
OJIKBUTBIKTHI JKOIOFa MYMKIH/IIT1 JKETIEeH jKaTaThIHBIH aTall KePCeTKEH.

COHBIKTaH MEKTEN MYFaJIIMIHIH OKBITY camachlH apTThIpyAbl 0acThl OpBIHFA KOIOBI ©TE
MaHbBABL. OChl TYPFBIIaH ajFaHfa MYFaTIMAEPIiH KociOu OUTIKTUIICIH apTTBIPY €Ki acleKTire
IIOFBIPJIAHFAH: OKBITY JICTEMECI MEH TEXHOJOTHSIIaphl, MOHHIH Ma3MyHBl MEH Oarajay
xyheci.byn perre kocibu namy dopmaniasl OUTIKTUIIKTI apTThIpy asicklHaH (Oec *kbuiia Oip per)
IIBIFBIT, Y3IIKCI3 OKYIBI KO3JIEHTIH, TOKIPUOEMEH JKOHE TAIMTEPIIIKIICH O1pre KYpeTiH dMje Kaiaa
KEH KOHE UKeM/I1 OOJIFaHbI a03all.

Kanmmer opra OumiMm GeperiH MekTen MyfraimiMmuepiMeHn xymbic 2012 xbutbl «HazapOaes
3usarkepiik Mmekrentepi» JIBBY Ilenarorukanbik medepitik OpTalbFbIHIA AJFAILKBI IEJarorrep
JIeHTell Oarmapiama OOMBIHINIA OKyJTaH ©TKeHie Oactanisl. barmapiamMa Ma3MyHBI METAIoHIIK
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CHIIAaTTa JKOHE JI€ IMOH Ma3MyHbl MEH OHBI OKBITYIbl YUBIMAACTHIPYIBIH ONICHAMATIBIK >KOHE
TYKBIPBIMJIAMATIBIK, TOCUIIEPIH €CKepe OTBIPBIN KYpbUFaH. by Tocinaep opra OutiM OepyiiH jkaHa
CTaH/IapTTapbIHA XKOHE ITOH OOMBIHIIIA )KaHAPTHUFaH OLtiM Oepy OaraapiaManapbiHa HEeri3 OOJFaH.

Con ke3nieH Oacrar Kypc OapbIChIHAA MYFaIiMIEp KaHAPTHUIFaH OuTiM Oepy OarmapiiaMachiH
JKY3€re achIpy/AbIH HETI3r1 KUITI OOJBIN TaOBUIATBIH OKY MEH OKBITY YIEpiCiH YHBIMAACTHIPYIAFbI
KYHJIbUIBIKTapFa OaFnapiaHFaH, 1C-OpEeKeTTIK, >KeKe TyJiFara OarJapiaHfaH, capajlaHFaH OKBITY
o/icTepiMEH TaHbICA OACTaIbI.

2016 xbuiel «HazapbaeB 3usarkepiik Mektentepi» JIBBY¥ Ilemarorukanbik medepitik
OPTAJIBIFBl TEJArorTepAiH KCiOM OUTIKTLNITIH apTTHIPYIBIH JKaHA TYPIH KYpBIII, MEKTENTepre
eHrize 6actapl. O y3IIKCI3 yAepic CUIIaThIHA XKYPIll, TOMEHIETT Maceeep/i KaMThIbI:

MekTenTeH ThIC OKY, ToH Ma3MYHBI KoHe Oaranay xyieci OolbIHIIa, OYJI OKY KaHAPTHUIFaH
OimiM Oepy Ma3MyHBI OOMBIHIIA KYMBIC ICTEY YIIIH MYFalIiMepre KaXeTTi KociOW AaFIbl MEH
KY3BIPETTUTIKTEP/l AaMbITyFa OarbITTaiFad. BImIKTUTIKTI apTThIpy OarnapiaMachiHBIH Ma3MYHBI
THIHJIAYIIBUIAP/IbIH JKaHAPTBUIFAH OKY OarlapiiaMachlMEH >KOHE >KOocmapiiapMeH, Oararnay
KPUTEPHIATIEpIMEH XKOHE 9/IICTEPIMEH, OKBITY MEH OKY/IaFbl )kaHa 9/IiICTEPMEH TaHBICYBIH KAMTH/IBL;

MekTeninrinik oKy, OKbITY 9JiICTEMECi MEH TeXHOJOTUsIapbl OOMBIHINA, SIFHU OYJ1 MEKTENTIH
Oap bk MYFaTIMICPIHIH KOCIOM OUTIKTUTITIH KeTUTIIPYIiH €H THIMIII XKHE KOIDKETIMI 91ici OOJIBIIT
TabbUIaabl. XKaHapTeuiran OiTiM Oepy Ma3MYHBIH €HT13y Ke3eHiH/e KOciOu OUTIKTUIIKTI apTThIpy
JKyHeci MEKTENKe MEHITIHINE KaKblH OOJIybl KEepeK JKOHE Oyl MemarortepiiH Y3MIiKCi3 Kociow
JaMybIHa KOJI )KEeTKI3yre MyMKiHAIK Oepeni;

MexkTemmiTiK OKyAbIH Tarbl Oip THIMAI Typi - TomiMrepmik. Toxipubeni ycra3zgap
opinrecTepine Tipek 0oJia ajmajabl: ojap TOKIpuOeci aznay MyFaliMaepMeH Taxipube aamacasbl,
cabakThl OaKbUIaFaHHAH KEHiH 63 oiyapbIMeH Oedricelli, opinTecTepiHe ©3 TOHKIPHOECiH YFBIHBIM,
OHBI JKaKCapTyFa ’koHe Keke KaciOu amy OarbIThIH KypyFa keMekrecei. Ochl opaiiia aifta KeTeTiH
MCeJIe - TIJIMIEp IPINTECIHIH KYMBICBIH OaraaMaiiibl, oJiapra KoJiiay KepCceTei.

Ornemieri eH Y31k OutiM Oepy kylenepiHie opinTecTepiHe TNIMIepIiK eTyre KeOipeK yakbIT
0oy YIUiH OKBITY TOXKIpUOECIHAE KaKChl HOTHKETEe KOJ KETKI3reH MyFallIMJIEpiH OKY JKYKTeMecl
azaiiTeutafpl. benrimi Oip yakpIT ©TKEH COH OChl MYFalIIM-TNIMIepiepeH MeKTen OacIbIChl
TaH/1aJ1a]Ibl.

OmnunaiiH oKy - Oys1 ©3 OeTiHmIe OLTIM adyAblH aHAFYPJIbIM BIHFAWUJIBI TYpi, SIFHU TIOH JKOHE
Oaranay >xyheci OOWBIHIIA TETiH BeOWHApiap MEH OHJAWH-CceMHHapiap, coil CHSIKTHl «H3M»y
JABbBY-ubiH sk.nis. edu.kz TyFeIpHAMaCBIHAAFBI JKYHETIK-oAicTeMenik kemeHH H xkoHe [TIIIO-HbIH
WWW.CPM.KZ. 9/1ICTEMENIK KiTallXaHAChIHBIH TET1H pecypcTaphl.

Kyitenik-omictemenik kemeHHiH «Cabak xocmaprnay» (op cabak OoWbIHIIA KbICKa Mep3iMIi
JKOCTIap, TaHBICTHIPBUIBIM, OKBUIATHIH TAKBIPHII OOMBIHINA JBIOBICTHIK JKoHE OelHekaz0anap,
OKYILIbIJIApFa apHaJIFaH yJecTipMe MaTepuaniap, e31H-e31 Oaranay »oHe e3apa Oaranay mapakrapsl
yCbIHBUTFaH, «OKy-9fICTEMENIK KelIeH» - OKYJBIKTap/JblH AJIEKTPOH/bI HYCKajapbl, MyFajimre
apHaJFaH HYCKayJbIK, OKYIIbUIAPFa apHAJIFaH )KYMBIC JAQMTepi eHri3iireH, «llikipramac anaHpn -
OHJIalH (OpYM asiChIHIIA TXKIPHOE aTMacyFa JKoHE HesIapAbl TATKbIIayFa MYMKIHJIIK Oepeil dKoHe
Tarbl COJI CUSKTHI OOTIMIEPICH TYPAbL.

Ocpunaiiiia, nefarorrep/IiH K9CiOnOUTIKTUIITIH apTThIpy *kyiieci Oip apHaFraTOFBICAIIbI - MYFaJliM
KaHApThUIFaH OUTIMOEpY Ma3MyHBIH JKY3€re achblpyFa KaXeTTiOapiblk OUTIMMEH JKoHE
JaFAbUIAPDMEH,TYCIHIKTI ~ pPeCypcTapMeH  KaMTaMachI3eTUIN, OFaH  YHEMi  QJicTeMeliK
KoJJlaykepeeTinyl Kaker.)KaHapTeuiran Oi1iM Ma3MyHBIH €HTI3y YHepiCiHAe TaObICKa XKETYIIH
YKAJIFBI3 JKOJIbI - MYFATIMJIEP/IiH KYHIETIKT] )KYMBICBIH TYPaKThl TYpJ€ KaKCAPThII OTHIPYFa KOJ
KeTKi3y. by yiIiH neparortep/iiH Kocion JaMmybIHa yaKbIT apHarl, KyII-KyarT, 9/1iCTEMEINIK pecype
JKYMcay KaKETTiT TYCIHIKTI.

Kazipri ke3zme »*aHambul MyFaldiM peTiHIe JaMy YakbIT TanaObl. JKaHamibul ycras peTiHie
KOpiHiI,3aMaH aFbIMbIHA Cail OKIPTTEpPre MEMJIEKETTIK TIJIIMEHTepPTETIH TiJ1 MaMaHbl 00Ty YIIiH
KaHa 9MIiCcTep KOJTaHYAbIH THIMALTIT oTe 30p. XXI Facklp ycTa3pIOyTiHTI KYH TajgabbiHa cail KaH-
YKAKTbI JaMbIFaH, TepeHOLTIMMEH KapyJlaHFaH OKYIIbl TYJIFAChIH COMAAY YIIIH 631 Jie MeOepIiKTiH
IIBIHBIHAH KOpiHyl Tuic. Kaziprirtanma oKy ypaiciHe Ka3ak TUTIH OKBITYJa CaH alyaHaHa dJIic-
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Tocinaep camaibl OiTiM Oepyne yinkeH pesaTkapasl. OKylIbUlapFa 3aMaH TajaOblHa cail carasl,
TUSHAKTBI OUTIM Oepy - MyFajIiM aJIbIHAFbl YJIKEH MIHJIET.

OKBITYZIBIH KaHA TEJaroruKajiblK TEXHOJIOTHsJIaphlH cabakka eHri3y OyriHri Tanga opoip
YCTa3IbIH 0acThl MakcaThl 00JTyhI mapt. Cedeoi, enmimisre 3aMaH TajladbIHA cail oWyl almaThIH, IIYFBIT
nrerrimep Kadpiiaai OuteTiH, OerceH i, MbFapMalbll azamartap Kaker. Cabakra Tek OUTIMAUTIK
MakcaTTap/bl IIemnn KoWMail, OanamapablH >KeKe OacTapblHBIH KacHETTEpiH, KaOlleTTepiH
JAMBITY/IBIH KOJIJapbIH KApacThIpy/a JOCTYPIIi OKBITY MEH JaMbITa OKBITYABIH ail bBIpMAIIbUIBIFbIH
CaJIBICTBIPY KECTECI apKbLIbI KOpceTyre 0oanbl. MyFaiiM Oyi1 )KyileMeH JKYMBIC )KacaFaH/1a, YHeMi
OKYILIBI CaHAChIHJA OOJBIN JKaTKaH e3repictepli Oakbulaml, OHBIH JAMYBIH YKaH-KAKThl 3€pTTEH
OTBIPBII, 63 cadaKTapbIH COFaH Cail ©3repTil OTHIPYHI THIC.

XKana 3aman myrainimi ©3 OOMBIHIAFbI OAPIIBIK KAKChl KACUETTEP Il OKYIIbIIapra OuTiM Oepy MeH
TopOueneyne YWIecTipe OTBIPBII AApbITybl KepeK. ©3 OWIapblH epKiH >KEeTKI3e ajaThlH, aliFaH
OLTiMIEepiH eMip/e KOJJIaHa aJlaThIH OKYIIBLIAPIBI XKETUIIIPY - YCTa3 KombIHIa. OChl MaKcaTTapFa KeTy
YILI1H api Kapail )KyMbIC icTey, medep MyFaliiM 00Ty op MeIarorThly e3iHe OailIaHbICTHL

ByriHri 3aMaHHBIH 0acThl epeKIeiri, enimizzaeri OuTiM aremin Ouikke Ketepy Oombit Typ. bimimi
MBIKTBI €JIJTIH YpIIaFbl OUTIKTI 007161, OTaHHBIH TYTKACKIHA AHAIIBIIL, TYTAC JIEM/I 3epeiieH alaTbIHbIH
OPKEHUETTI eIICPIiH OperIi TipiiriHeH KopiHin oTeip. COHal OMiKKe KOTEPLTY YKOJIBIH/IA eTiMi3 O31H/IIK
KUMBUI-KapaKeTiH xacay ycTiHnae. Huet eTkeHi OuTiM canachlH apTThIpy, AaMbIFaH eNepAiH KaTapblHa
KOCBITY. ByJ1 J)KOJIa YIITTBIK epEeKIIeIKTePIMi3/Il CAKTal OTBIPHIIT, CAHAJIBI TYPJIE 9P ICTI capanTaii ajicak,
XXI racplp O6aceKeciH e YThIIMANHMBI3.

bubut enimi3 OofibiHIIA ykaHa Oaraapiama Kaobsuian el O 2016-2019 sxeuinap inmiae Oitiv 6epyi
JKOHE FBUIBIMIBI ©piTeTyre apHajibin OTbIp. OHBI MYJTIKCI3 JKy3€re achlpy iCi JKYpri3iay YCTIHZE.
AKXUKaTBhIHA KEJICEK, TOYEJICI3/IIK KBULIAPhI OLTIM MEH FBUTBIM CaTachiHIa pedopmarap a3 O0JFaH JKOK,

Hazap6aeB 3usiTkepiik MeKTENTepiHiH YATICiH Oipre-0ipre eHrizim OumiMal OaramayfblH >KaHa
JKYHECIH KaTbITacThIpy *Kaiibl exi. [LIbIHbIHa OKY JKerTiciH aneMaiK JeHreire ketepy icinne HazapOaes
3UATKEPITIK MEKTENTEPIHIETT OH e3repicTep yilpeHyre TypapibIK. Tek Oyi1 opemi icTi acipenert sxibepmei,
PETIMEH KYpPri3cek, eJ1 OUTIMIHIH eHcecl OyTiHTiIeH e OuikTel Oepepi coscis.

KopsIThiHABI: MeMiekeTimizie Korapbl OKY OpbIHIAPBIHBIH caHbl 131-1i Kypaca, COHBIH 9-bI
VITTBIK YHUBEpCUTETTEp caHaThiHAa. OHJa OKUTBIH CTYJEHTTEpre MEMIIEKETIMI3IIH 9p JKbUI CailbiH
apHaiibl TpaHTTap Oemin kenemi. JlereHMeH, skorapbl OUTIMHIH HETi31H aKbUIbl OKY Kypar OTbIPFaHbIH
OyriH Kaja aiMacak KepeK. AJl op JKbUI CaiblH KOJJapbhlHA JWIUIOM aJiFaH >KacTapiblH >KYMBICKA
OpHaJIacy Macelieci alIbIMbI3/IbI Opaii OepeTiHi /ie akuKart. butiM »oHe FbUTbIM MUHUCTPIITIHIH MTIMETI
OoifbIHIIIa, eiMi3/Ie KOFapbl OKY OpbIHAApbIH OiTiprenaepaid 50 naifbI3bl faHa alFaH MaMaH/AbIKTaphbl
OoiibHIIa eHOek erei. Enmimizae Tek meparor KaiplpiapblH JaspiaiTeiH 89 jxorapbl OKY OpbIHAAPHI,
OHBIH 33-1 MEMJIEKETTIK, S6-ChI JKekeMeHIK. JKbUT caliblH OChI OKY OpbIHIaphiH OiTipreH 30 MbIHHAH
aca TyJ1eKTiH Tek 10 MbIHHAH acachl FaHa MEKTeIKe MyFaitiM 0ona bl MTHTeeK Ty as Ibl YIT )KOOAChIHBIH
TYFbIPJIbI 0ACHIM OaFbITTAPBIHBIH OIp1 €TIMI3/IH FHUIBIMU QJIEYMETIH apTThIPY 'KOHE FHUIBIM/bI IaMbITY
60mbIn TaObuTa Bl COHFBI KbULIAp/a eTiMi3lIeri FhUIBIMHBIH TepeH TOKbIpayFa YIIbIparaHbl, allbl 1a
0oJICca aKMKAT.
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JIEHE TOPBUECI MAMAHJIBIFBIHBIH HET'I3T'T MIHJIETTEPI
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VYpazosa ['ynemupa MypaTOekoBHa, CEHbOP-JIEKTOP, MAarucTp
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Tyiiingeme: Makanaga 1neHe MOACHHMETIHE OKBITBIN, YHPETY XoHE TopOueneyAiH apHaibl
OaFbBITTBUIBIFBIH JKY3€T€ achlpy, CTYACHTTEPAIH XYMBIC KaOUIETTUIriH apTTBIPY, COHBIMEH Oipre
cabak yNIrepiMiH jKakcapTy YIIiH OapiblK Kypalgap MEH 9JicTep/i THIM/I Maiiatanyra MyMKIHAIK
Oepeni. COHIOBIKTaH KOCiOM KBI3METIH TAOBICTBI JKYPri3y YIIiH OKBITYIIBI OKY-TOpOHE YyIepiCiHiH
apHaﬁBI OarbITTHUIBIFBIH aHBIKTaﬁTLIH HeT13T1 KO3tayIlbl KYH_ITepI[i CCKCPY KaXCT,
NIVFBUIIAHYINBUIAPABIH  JICHE JKOHE IICUXOJIOTHSUIBIK JKaFJailapplHa OJIapIbIH ocep €Tyl
KapacCTbIpbLIFaH.

Tyiiin ce3aep: nene TopOueci, xyie, OUTIM any XKyilecl, UHHOBAIWs, TopOueney, OarbITTap,
MiH/IETTEMETIED, 3ePTTEY.

Pe3rome: craThs mo3BossieT 3¢(HEKTUBHO MCIIONB30BAaTh BCE CPEICTBA M METOJIbI Ui O0y4YeHus,
O6y‘leHI/I$I 1 BOCIIUTaHUA (I)I/I3I/I‘ICCKOI7I KYJIbTYPbI, ITOBBIIIICHUA pa60TOCHOC06HOCTI/I yqamuxcd, a
TaKKe yaydlleHus ycneBaemocTu. IlosTomy ans ycnemHoro BeaeHUs Npo¢ecCHOHaIbHOU
ACATCIIbHOCTHU MpernoaaBaTeio HCO6XO,Z[I/IMO YUYUTBHIBATDH OCHOBHBIC ABUXKYIINC CHIJIBI,
oTpeAessoe 0co0yI0 HallPaBIEHHOCTh Y4eOHO-BOCIIUTATENBHOIO MPOIIECCa; MPeayCcMaTprUBaeTCs
HUX BJINSAHHUEC HA (1)I/I3I/I‘IGCI(OC U IICUXOJOTHYECKOEC COCTOAHUEC 3aHNMAIOIINXCA.

KioueBbie cioBa: Qusnueckoe BOCIHTAHHE, CHUCTEMa, CUCTEMa OOpa30BaHWs, MHHOBAIIHH,
BOCIIMTAHUC, HAITPABJICHUA, 06$I3aTeJ'ILCTBa, HUCCIICO0BaHUA.

Summary: the article makes it possible to effectively use all means and methods for teaching,
teaching and fostering physical culture, improving students' performance, as well as improving
academic performance. Therefore, for the successful conduct of professional activity, the teacher
must take into account the main driving forces that determine the special orientation of the educational
process; their influence on the physical and psychological state of the students is envisaged.

Keywords: physical education, system, education system, innovations, upbringing, directions,
commitments, research.

TakbIpbINThIH 63eKTiIiri: Jlene MoneHueri MeH crnopT OoMbIHIIA OKYy OarnapiaMachbHbIH
Ma3MYHBIH TaHJAyJbIH SICTEMEIiK HETi3[epi OKBITHIN, YUPETY YIAEPICiHIH KAIIbI KOHE apHaibl
MIHJETTEpiH 1IemyMeH OaitnanbicThl. by Kangait na 6ip cnopT TYpiHiH epeKIesirine 6ailiaHnbICThI
OKY-TopOue XyHeciH YHWBIMIACTBIpY >KOHE Ky3ere acblpyra AudQepeHnuanipl >K0JIMEH ISy
KaKeTTUIIriMeH OaliIaHbICThI.

JleHe MoieHUETI MEH CIIOPTTHIK OUTIM >KYHECiHIH MakcaThl OapiblK JKacTarbl a3aMaMaTTap.IbIH
OKBIT, YHpeHyre, OHMIPICTIK EHOEKKE >KOHE IIBIFAPMAIIBUIBIK KBI3METKE JICHE JaspJIbIFbIH
KaMTaMachl3 €Tyre jKarai jkacayaaH TypaJibl.

3eprreynin MakcaTbl: byn MakcaT JeHE MOAEHHETI MEH CIOPTTBIH Ka3ipri 3aMaHfbl Jamy
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CaThICBIH/IA KETULAIPY/IiH KaJbl )KOHE apHaiibl MiHJETTEpPiH MIEIIyMEH Xy3ere acanasl. binim Gepy
MEKEMEJIEPIHIeT1 OKBITBIN, YHPETY JKOHE TopOHWeney YACpICiHAE JIeHE MOICHHETI MEH CIOpPT
JKYHECIHIH HeTi3T1 XKaJlbl MiHASTTEpiHEe MbIHAJIAP JKaTa bl: OKBII, YHPEHYILIIEP/iH IeHE carnajapblH
JAMBITY JKOHE KETUIIipy; opOip OKBIN, YHPEHYIIIre ACHE MOACHHETIHIH HEri3ri KOJaaHOasbl
JaFIbUTAPBIH MEHTePTY; MaKCaTKa JTaNBIKTBUIBIK, OATBUIABIK JKOHE MISIIIMIIUIIIK, O0acTaMablIIbIK
YKOHE TalKbIPJIBIK, TAOAHABUIBIK YKOHE JKITEPILUITIK, YCTAMIBUIBIK KoHE OaiicanblIbIK, YKBIMIIBLUIABIK
ce3iMi XKoHe e3apa )KOJIJACTHIK KOMEK Oepy CHIKTHI aaM/IbIK KACHETTEpre TOpOHeey; NeHCAYIBIKTHI
HBIFAlTy OHE ar3aHbl IIBIHBIKTBIPY, KOJIAWCHI3 KO3Fayllbl KYIITEPAiH >KOHE KOCciOM KbI3MET
JKaFTAaUBIHBIH 9CEePiHE OPHBUIBIKTHI aPTTHIPY.

3eprreyain HoTH:Keci: J[eHe MOIEHHMETI KYpChIHBIH apHaibl MIHACTTEPl — OKBITHIN, YHPETYIIH
MakKcaTTap MeEH MIHJETTepiH ICKe achlpyra, OaFbITTBUIBIK OKBITY OarnapiamachlHa JCHE
MOJICHUETIHIH OapJiblK OeyiMAepiH Kipridy, oJapAblH OPKAKWCHICBIH MEHIepyre OKY YaKbITHIHBIH
yisiecimMli KaThIHACBIH Oenrisiey, OKy-TopOue yAepiciH aHaaHAbIpy. OpOip MIHIETTIH 631HIH e3Trele
epekmieniri 6onaapl. bipiHi MiHAET — IeHe MOJICHHET] MIHJETTEPIHIH 1IIiHAE OACThl OPBIH/IBI ICHE
carajapblH JaMBITY JKOHE JKEeTUIIIpy anaapl. Te3iMAUTIKTI, KYIIT], IANIaHIbIKTHI )KoHEe d0XKIIIIKTI
JAMBITYIBIH KOFapbl JEHIeHiHIH MaHbI3bl JKaIIMbIFa OENTUIl JKOHE KOMIIUTIK MOWBIHIAFaH Karuaa
Oonpmn TaObuIanel. Kasipri 3amaHfbl JKarfaiiga Oyl JieHe canalxapblHBIH MaHBI3IBUIBIFBl TEK
JIOJIETIICHIN KOWBUIFAH JKOK, COHBIMEH Olpre ajaM ar3achlHBIH JKANIIbl TYJIFAIbIK JKarJaibIHA
OJIApJIbIH OCEPIHIH CaHJIBIK KOHE CalalIbIK CUIIATTaMAChI aJIbIHFaH.

Korapsl neHe MallbIHIBIFBI JACHTEHl Oap, YJIKEH JeHe KYKTeMeJepi MEeH KYHWKe-TICHXUKAJBIK
KYIITCHYIIH Oocepi KarJaiblHIa >KaH-)KAKThl JaMbIFaH aJjaM, TOKIpuOe OOWBIHINA, KYMBIC
KaOlIeTTIIr, KaXKYybl, )KYHKE OPHBIKTBUIBIFBI KOPCETKIIITEep1 OOMbIHINA Oacka afaMaapra KaparaHaa
enoyip 0ackIMIBIKTa OOJIAIBI.

ExiHIn MiHJET - JeHe MOJICHUETIHIH HEeri3ri KoJIaHOAalbl JaFAbUIAPBIH 9pOip OKBII, YHpEHYIIiHIH
MEHTepyi KYpyIe, KYTipyae, ceKipynae, 631H-031 KOpFay SIICTepiH OPBIHIAYIaFbl OPEKETTe JKOHE
KO3FaJly OUTIKTUTITIHAET] KAJIBINTACybl KapacThIPaIbl.

AJTaMHBIH KO3FaJIbIC OUTIKTUTITIHIH O6Jieri peTiHAe OMICTep MEH JKaTThIFylap JCHE >MXOHE
TICUXOJIOTHSUIBIK Camaiap/Abl JaMbITy JKOHE JKeTUAIPYAIH THIMII Kypaibl Oonbin Tadbuiagsl. Omap
SKCTpEMasbbl JKarjaiyiapjia anaTTHIK-KYTKapy KypasJapblH, >KEHUT CyFa CYHTYHAIH (BOJI0JIa3)
KaOIbIKTapbIMEH, KUIMIMEH XXY3y, CYHTY JXoHEe 0Oacka CyJarbl »oHE Cy acThIHIAFbl dpEKeTTep,
KYTIEreH Xarjaiiina Keaip-OybIpiabl, )KbIPTHUIFAH JKEPMEH JKYTIpY, Kapibl- OOpachIH JKar/aalbIH/Ia
KAIIBIKTBIKTB Ka)KeT OONFaH »KaFjaiila IIaHFbIMEH JXYPINl OTYy CHSIKThl apHailbl Aarabliap/bl
MEHIrepyre Heri3 0oJabl

Cyra Ky3yi yipeTy ylepici ar3aHblH KbI3METTIK MYMKIHAIKTEPIiH apTThIPY, acipece KypeK-KaH-
TaMBIPBl KOHE TBIHBIC aly JKYHECIHIH KBI3METIH JKaKCcapTy, JCHCAYJBIKThI HBIFAHUTY JKOHE
HIBIHBIKTBIPY MaKCaTBIHIA JKE€KE TYJIFaHBIH JCHE JKOHE epiK-XKirep camajapblH >KETUIIIpY YIIiH
KOJIAMJIbl MYMKIHJIK TYFbI3a/Ibl.

[[TanFpIMeH XYpY HET131HEH KbICHI KapJbl ayAaHaapaa MmeHrepineni. Kasipri Tagua ke3 KeiareH aya
paiibIHIa POJMKTI MAHFBUIAPMEH, POJIMKTI KOHBKHJICPMEH IIAHFBIMEH KO3Faly JKaTTHIFYJIapbIHBIH
UMMUTAIUSUIBIK MYMKIHAIKTEPIH OpBIHAaYyFa OOTIaabl.

YuriHm MiHIET — OKBITHII, YHPETY KoHE TopOueney yAepiCiHae OKbIN, YHpeHYIIIepIiH KeKe
TYJIFAITBIK carajiapblH KaJIBIIITaCThIPY.

Keke Tynra — alaMHBIH ICUXOJIOTUSIIBIK-OJIEYMETTIK KACUETTEPiHIH HET13T1 Heci.

«Keke Tysira» YFBIMBIHAA KEKE aJIaMHBIH KOFaM KypamblHIa OOJIATHIHIBIFBI  aHBIKTAJIATHIH
Oenrinepi allKbIHIATA b

MakcaTka yMThUTYFa, OaThIIABIKKA )KOHE MISTIMIIUIIIKE, 0aCTaMIIIBUIIBIKKA KOHE TAKBIPIBIKKA,
Ta0AH/IBUIBIKKA KOHE KaXKBIPJIBUIBIKKA, YCTaMIBUIBIKKA JKOHE CaOBIPIBLIBIKKA, Y KBIMIIBUIIBIK
ce3iMiHe KOHE 03apa JKOJITACTHIK KOMEKTECYTe TOpOHesiey OCKeJIeH YPIAKThIH JKOHE a3aMaTThIH KEKe
TYJIFAChl CHIATHI MEH CallalapblH KAIBINITACTHIPYAaFa MaHbBI3Ibl MIHJETI OOJIBIT TaObLIAIbI.

Korapsiga atar KepceTiireH canajiapabl IeHe MOJAMHETI MEH CIOPT Kypallgapbl apKbUIbI 1aMbITY
KOHE JKETULIIPYIIH iC KY3iHAErT MYMKIHIIKTEpl aJamJIapIblH JKEKe €peKIIeTKTepiMeH aiablHa
KOWBUTFaH OKY JKOHE TOPOHMENIK MIHACTTEepl IICNIyl €CENKEe abIHBIIN IMaiIaJaHbUIaThIH apHabI
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KATTBIFYJIAp MEH OJICTeMEIK TOCUIAep/l HIVFBUIAAHY cabaKTapblHAa OpBIHAAY KE3iHAE OJap/bl
JKYHeni )KoHe MaKCaTThl OarbITTa KOJ/IaHy JKaFIalbIH/1a FaHa ’KY3€re achIpbLIa/bl.

ANaMHBIH ©31HIH JapaiblK KacueTi (MHIMBUAYAJIbHOCTH) KOFAMJIBIK-TAPUXU MOJMHETTI
JAaMBITYJIaFbl 1C OPEKEeT MeH OuIiM Heci peTiHae opOip aJaMHBIH TIPHIUIIK KbI3METIHIETI aapa
epeKIIeINiKTepl MEH aJ/IbIHA KOMFaH OKY KoHE TOpOHEIiK MiHIETTEPiH Ky3ere achlpyarbl ©3iHe TOH
KalTalaHOAWThIH pyXaHH KY#1 MeH 1IIKi ce31M1 OOJIbIN TaObLTa IbI.

TepriHmli MiHAET- OKy TopOHe YHepiciHAeri caybIKTBIpy OarbIThl. byn OipiHmii ke3ekrte
JNEHCAYIBIKTBl HBIFAUTY KOHE ar3aHbl IIBIHBIKTBIPY, KOJAMChI3 JKaFdaiyaplIblH OcepiHe
OPHBIKTBUIBIKTBI, TO3IMIUIIKTI apTTBIPY JKOHE KOCIOM KBI3METTIH ©31He TOH epeKIIeniri OOoJbII
TaOBUIAIBL.

By MiHIETTI mienryie Teopusi MEH iC TOKIPUOCHI JCHE MOJACHHUETI MEH CIIOPTTHIH YAEpiCiHACTI
OailTaHBICHl IPUHIIUII ©3 KOPiHICIH Tababl.

Ke3 keneH cropTThIK MIHIETTI HICHTY TEK CTYICHTTIH JeHCayJIbIFa eCCOIHCH FaHa eMec, KepiCciHIe
JEHCAYJIBIKTHl YHEMI HBIFAUTY KOHE ar3aHbl HIBIHBIKTBIPYAAFbl MAaKCAaTThl MIHAETTEPl OPBIHIAY
HETi3iHJe KaMTamachl3 eTimyl Tuic. JKakchl JeHCAymlbIK JI€eHE MOAMHETI MEH CHOPTTHI JYPBIC
YIBIMIACTBIPYABIH OacThl HOTHKEIEPiHiH Oipi peTiHIe KapacThIPbLIA/IbL.

Oky oHe KociOM KbI3MET YZepiciHzae maiima OomaTeiH 9pTYpili OeliHeneri Koiaaichl3 KO3FayIibl
KymrepAis (hakTopiaapablH) KOITirl, agaM ar3achbIHbIH OPHBIKTHI TO3IMILIITIH apTThIPY MIapaiapbiH
Tayan eremi. MyHBIH HEri3i, KaH-KAaKThl JIEHE MASPJIBIFBIH KAXKETTI JCHTeiiHe >KETKi3y OOJIbII
TaObUIABL.

bipkarap karmaiiiapia JKEKeJIereH CBIPTKBI KOJIAHCBI3 dCep eTYII KYIITepAiH ocep eTyiHe
ar3aHbIH JKOFapbl TO3IMJILIIK KOPCETYIHE KETY1 YIIiH KaH-)KaKThl IeHE aspIibIFbl apHalbI Kypaliaap
MEH JICHEH1 KATTBIKTHIPY 9IICTEPIMEH TOJIBIKTBIPBLIA/IBI.

CTyneHTiH NMCUXUKANBIK JaMYbIHBIH KO3FayIIbl KYII1, OHBIH KaOileTTepi MEH KOpIllaFaH OpTaMeH
OailylaHBICy TYPJICPIHIH JKETKEH JaMy JCHICHIHIH apachlHIaFbl YHICCIICYIIUTIK OOJIBIT Ta0bLIa b

JleHe MoJIeHMETI MEH CHOPT cajachlHIAFbl apHaiibl MIHACTTEP/l LIENly JKeKe TYJIFaHbIH pyXaH!
JKOHE JIeHE carajapbhlHbIH KaJIbBINTACYbl YIIH YJIKEeH MaHbI3Fa ne. Onapabl OpbIHAAY CHPOTTHIH
KaHJal 1a 6ip Typi OOHBIHIIA CIOPTIIBUTIAPABI JAHBIHIAYIBIH KaXKETTI MYMKIHIIT1 OOJBIT TaObLTA IbI.

ApHaiibl MIHAETTEP/IIH JKeKellereH (ToObIHA) IeHe TaMybIHa aybITKYbl Oap 'KoHE JIEHE 1aspIIbIFbl
TOMEH CTYACHTTEPMEH IIYFbUITaHy cabakTapblH  YHBIMAACTBIPY  MIHAETTEpi  apHalbl
KapacTeIpbUIabl. Bysl MiHIETTEpAl IIenry OKBITYIIBIAaH MEIWIIMHA CANachl MEH (DU3HOOTHUSHBIH
’Kac epeKIIeNiKTepl MeH MOP(OIOrusAChIHAaH apHaiibl O11iMi OOJTybIH Tajlall eTel.

Keke TysFraHbIH KYpPbUIBIM HETi31, SFHU CTYIEHTTIH KbI3bIFYIIBUIBIFBl MEH KaXXETTUIIr, KypAenl
MCUXUKAIBIK KYPBUIBIMBIHBIH OAaFbITBl OHBIH MiHE3 — KYJIKBIH, 1C OpPEKETiH, CIIOPTTHIK
KBI3BIFYIIBUTBIFBIH aHBIKTAN B

AaMHBIH OKY JKOHE KOCIOM KbI3METI JKaF[JalbIHIAFbl KOHE MIHE3IHJeriT Ma3MYHJIBIK
alBIPMANIBUTBIK JICHE MOJICHUETI MEH CIIOPTTHIH JKalMbl JKOHE apHalbl MIHACTTEPIH IIENTy
KKETTUIIrH alKbIHAaNIbl. ApHAiibl MiHJETTEp/Ie ACHE Al bIHIBIFEIHA HAKTHUIBI, EPEKIIIe Tajar KO
©3 CUIaThIH Ta0a/bl.

ApHaiibl MIHAETTEp/i IIENTy >KOHE OHBI XKY3€re achlpy >KOJIaphl CTYACHTTEPIIH JCHE >KOHE
TICUXOJIOTHSUTBIK JAWBIHABIKTAPBIH AYPHIC YHBIMAACTHIPY/1a HET13/11 MaHBI3bI Oap.

Amnaiia apHaitbl MiHIETTEP/Ii AHBIKTAY €JIeYJi KHBIHIBIKTAP TYBIHAATAIBI, SFHU JICHE JaspIIbIFbIHA
KOWBLIATBHIH €PEKIIIe TAIANTHIH CUTIAThI CHIPT KO3Te kKUl OaliKamManapl.

ApHaiibl MIHAETTEpl HIeNIyre KOMbUIATHIH HETI3rl TajanTbl Oeilin Kapay YJIKEeH KHUBIHIIBUIBIK
TYFBI3a]Ibl, OUTKEH1 9pOip CIIOPT TYPi YILIiH OJapabl MIENIyiH 631H/iK epeKIIesniri 60aabl.

CTyneHTTIH NCUXUKAJBIK JaMybl — JK€Ke TYJIFaHbIH camajblK OIpTIHIAEN JaMyIlbl ©3repici, sSIFHU
OHBIH OapbhICBIHIIA OPTYPJ JTUHAMHKAMEH JKac epeKIIelNiriHe Kapai jkaHa KYpbUTy KalbIITacaibl.
[29;]

CTyneHTTep/liH IeHe JaspiIbIFbIHA KOMBUTATHIH €PEKIIIe O3TelIeNir 6ap TananThl Tajgay HeTi3iHe
JIEHE MOJICHHUETI MEH CITOPTTHIH apHANbI MIHACTTEPIH aHBIKTAY/IBIH MaHbI3IbI MOCEJIEC], CTYICHTTEP/II
OKBITHIN, YUpETy YaepiciHae OapblHIIA KOl MeIIepae KaXeTTi KO3FaIbIC JaFapliapbl MEH JICHE,
MICUXOJIOTHSUIBIK, apHANBI canlalapblH aHBIKTAy OOJIBIN TaObLIA IbI.
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CryneHTTepliH AeHE AaspiIbIFbIHA KOMBUIATHIH €peKIIe Talall apHaiibl MiHAETTepAE 63 KOPiHICIiH
Tadabl.

JleHe MoIEHHMETIHIH KYpalaapbl MEH 9/IiCTepi apKbUIbI HICHIUIETIH apHalbl MiHAETTEp MbIHAJAp
OOJIBIIT TaOBLIAIBI:

- OKY ayAMTOPHSIIAPBIHIAFI a3 KO3FAIBICTAFBI JKOHE O1p capbIHbI EHOCK HeMece cadaK Ke3iHaerl
OPHBIKKaH KYII TYCYiHE TO3y KaOUIETTUIIrH KAJIBIITACTBIPY;

- TO3IMIUTIKTi, MIANIIAHABIKTHL JKOHE jKayan Oepy >XoHe OpeKeT pEeaKIHSICHIHBIH IJIIIri,
KCHICTIKTE YKOHE yaKbITKa Oariap jkacay/bl JaMbITY JKOHE KETIIPY;

- ICHEeHIH YHJIEeCIM/Ii CalIMaFbIH CYHEeMeIIey;

- BICTBIKKA, CYBIKKA, TEMIIEPATypaHbIH aybITKYbIHA aF3aHbIH TO3IMIUIIIH apTThIPY;

- OATBUIIBIKTHI JKOHE MISHTIMINUIAIKTI, YCTAMIBUIBIK MTEH CaObIPIBLUIBIKTHI, 0acTaMalIbUIABIK TIEH
TaIKBIPJIBIKTHI, MAKCAaTKA YMTBUTYIIBUIBIK I1€H CE31M KYII1 OPHBIKTBUIBIFBIH JAMBITY;

- JKYHKe XKOHE XKYPEK KaH-TaMbIpjaphl KYHeCIHJeTi, acKa3aH-1IeK >KOIAAPBIHAAFbl KbI3METTIK
OY3bLTYbI, KO3/IIH KaXKYbIH, MYCIHHIH ayBITKYbIH KQJIIIbIHA KENTIPY.

ApHalibl MIHICTTEp J€HE MOACHUTIHIH OapiblK TapaylapblH OKBITY OarnapiamMacblHa EHAIpY,
JKEKeJIereH TaKbIpbIITap OOMbIHINA IIYFBIIAaHYyFa O6JIIHI€H OKY YaKbIThIHBIH YHIECIMIl KaTbIHACKIH
Oenriney eceOiHEeH Ky3ere achIpbLIabl.

ApHaiibl MiHAETTEP/I1 YPHIC aHBIKTAY IBIH HET13/1 (IPUHLUIITI) MOH1 Oap, eTKeH1 OyJ1 MiHAETTED
OKy TopOue yIepiciHiH Ma3MYHBI MCH OaFbIThIHA €JICYIIi 9Cep eTe/i.

ApHailbl MIHAETTEpIIIH CHIATTaMachl CHOPT TYPIHIH epeKIIeNiKTepiH camajibl YFbIHYFa
K@XKETTUTIKICH, OJIAPJbIH OpPKAWCBICHIHBIH OKBITYIBIH MaKCaTTapbl MEH MiHJETTEepiHE KOSTBHIH
TajlanTapblHa OailIaHbICThl 60Ia/IbI.

MekrenTepe xoHE KociOu oprta OuTiM Oepy MeKeMmelepiHae MaMaHIbIK (MTpoduias) OOWBIHINA
OKBITY €HAIpiIyiMeH OalNaHbICTBl OKY VAEpICiH THIMJII apTThIPAaThIH, OFaH JapallaHiblpy
MYMKIHJIIKTEpiH TYFBI3aTbIH, OKYIIbUIApAbl JaiibiHaayabiH auddepennusiiay  OarmapiamMachl
JlalbIH ATy AQ.

Jlene MoJeHUETIH KETUINIPYAIH MaHBI3Abl OaFbIThl CIIOPT MEKTENTEPIH/Ie, MaMaHIaHIbIPbUTFaH
CHOPT 3aJ11apbIH/Ia, CIIOPT YHipMesepi CUAKTHI KOchIMIIa Oi1iM Oepy *kyiesnepiHae OKbIThIN, YHpeTy
YAepiciH napayiay OOJbINT TaObLIaAbl, SIFHU OJIAPABIH OPKANCBHICBIHIA OPTYPJIl CHOPT TYPJIEPiHIH
epeKIIeNIKTEepiH ecenKe anaThlH KypAeni OeinikrepiMeH (IuddepeHnus) oKy OaraapiaManapsl
Oomnanpl.

bynan 6acka, GeikTepMeH YHpeTy jkoHe Japaay HeT131H/e IeHe MOJIEHUET] MEH CIIOpT OOMBIHIIIA
OKBITHIT, YHpeTye OKy OarmapiaMachlH KAJIBIITACTHIPY MIYFBUIIAHYIIBUTAPFA OHMOJIOTHSUIBIK, aya
paiibl reorpausIIbIK JKOHE QJEYMETTIK KO3FaylIbl KYLITEpAIH OCepliepiH ecemKe ajiblll JKy3ere
acelpplianbl. CoHbIMEH Oipre, Oyl KO3Fayllbl KYIITEp OKBITHIN, YHPETYAIH CHEeUU(PUKAIBIK
MiH/IETTEepiH aHbIKTAIl, ICKE achIpyFa eJeyJli oCepiH THUTI3e/l.

OKpITHIN, YHpETYAlH Ma3MyHbl, CUMAThl, JKarJalbl JKOHE CTYIACHTTEpAl AaspiayAblH ©31HAIK
epeKiIenikTepi 00yaabl, sSIFHU OJapbl OKBITHII, YHPETYiH koHE TOpOueneyiH apHailbl OaFrbIThIH
aHbIKTal1bl. CTYACHTTEP/I1 apHalibl OAFBITIICH JalbIHAY JETeHIMI3, KaH1ai 1a 61p COPTTHIH TYpPiHE
JKAJIITBI )KOHE JKEeKellereH OeiiMIeTy MiHIeTTEPiH MISHIYAiIH €H XKaKChI IOPEKECIH KaMTaMachl3 €TeTiH
JIeHe MOJICHMETIH OKBITHIIN, YHPETYAIH koHe TopOueneydiH ¢dopmanapbl MEH oIICTEepiH, XKyHeni
KYpaJJIapbiH 1pIKTEY, TAHIAY JKOHE 1C KY31H/Ie KOIAaHy OOJIbIT TaObIIa Ibl.

Kazipri eckeneH emip TamaObl KargaliblHAA JI€HE MOJCHETIHE OKBITBIN, YHUpETy IKoHE
TopOueneyaiH apHaiibl OaFbIThI XKalJIbl MacesIeNiep YIKEH TEOPUSIIBIK KOHE TIXKIPUOETiK MaHbI3Fa He
oomyna.

Frutbimu 3epTTey )KYMBICTapPBIHBIH HOTHKEIEpl MEH TOKIpHOE KOPCETKEH/IEH CTYyIEHTTEP i ICHe
MOJIEHUETIHE OKBITHII, YHPETY MEH TopOueney/iH apHaiibl OaFbIThIH aHBIKTAHTHIH KO3FAyILIbl KYLITEP
MBbIHaJIap OOJIBIN TaObLIAIbI:

- 6i11iM Oepy yaepici KYpri3iieTiH OpbIHAAFbI JKaF1ai;

- OKy OapbICBIHIAFBI JIEHE KYKTEMECIHIH KoHE KYWKE-TICUXUKAJBIK KYIITEHYIH MOJIepl MeH
CHIIATHI;

- XOO-garel OKBITYIBIH camachkl JKOHE OHBIH CTYICHTTEPIIH JI€HE MOHE ICHUXHKAJIBIK
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KaraalIapbelHa acep eTyi;

- OKY TOIITapbIH XKYHelen, KYpy epeKIIeIiKTepi;

- KelOip >kekerereH epekmenikTepi (0imiM, OLTIKTUIIK KOHE JaFAbUIapsl MEHIepyre bIHTAJaHy
JIOpEeXECl; OKY-CIIOPTTHIK Oa3aHbIH Y3aKTBIFbl JKOHE OBITBIPDAHKBI, 06seK-0eJIeK OpHanacybIMEeH
0ailIaHBICTHI JKOHE T.0.).

CryneHTTep KYHIETIKTI ©3JepiHiH YaKbITTaphIHBIH HETi3ri OeiriH ayauTopusiapiaa, CIopT
FUMapaTTapblH/Ia, SFHU ABIMKBULIBIK HEMECe KYPFAKTBhIK KOPCETKILITEP KOFaphl, ayachl JaCTaHFaH
JKepJe KATThIFyMEH IIYFbIIIaHy Ke31HJIer y3aK KYIUTEeHY JKaFJaibIH1a o TKi3e .

A¥3ara eneyJi acep eTylll TITIpKeHIIPrilITep IiH CaHbl, )KYKTEMeIep CUITaThl, OJapAbl KO0 YIIIiH
apHaiibl mapajap KeIICHIHIH ocepiMeH oe3repyl MyMKiH. MpIcaibl, erep Kaxy, Inapiiay, >Kyhke-
NICUXUKAIBIK KYIITEHYI Maiiaa 060ca >KeTKUTIKCI3 1eHe OeJICeHATITIH KaIIbIHA KeNTIPeTiH, Halap
ce31M KYHiH TYCIpETiH, )KYMBIC KaOlJICTTUIITIH T€3 OPHBIHA KEATIPETIH KoHE KOHUI-KYHIH KOTEPETIH
KATTBIFyJap OpbIHAanaabl. MyHnail oKy OarnmapiamacbiHna OenriieHOereH >KaTTBIFyJap CIOpPT
OMBIHAAPHI, KbI3MET TYP1 OOMBIHIIA KBI3BIKTHI, KYJKLI1 )KapbIcTap TYpiHJIE OTKI31Tyl MyMKIH.

Jlene TopOmeciHiH MaHBI3/Ibl MIHACTTEPiHIH Oipi opOip MIYFBUIAAHYIIBIHEI JIEHE KATTHIFyJIapbIH
OpBIHJIayFa KbI3BIKTHIPY OOJbIN TaObuIafbl. MyHIa OKBITYHIBIHBIH OUTIKTUIINHE, KaOUIeTTiIiriHe
KOHE TOXKIpUOenTirine, OKy OpHBIHBIH MaTepHAIBIK-TEXHUKAIBIK JKOHE OKY-CHOPTTHIK Oa3achlHa,
CaHMTAPJIbIK-TUTUCHAJIBIK JKaf/laiiblHa, cabaK OTUIETIH OPBIHHBIH CIOPT Kypasl-KaOAbIKTapbIMEH
YOHE CTIIOPT KOHABIPFBUIAPBIMEH KapaKTaHIBIPBLTYbIHA KOII JopeKeie OaillaHbICTHI.

OKy TOOBIHBIH YXBIMBIH epexe OoMblHIIA OipAed »acTarbl HIYFUIAAHYIIBUIAP KYpanbl.
OKBITHIM, YHpeTy OapbIChIHa 9pOip MIYFBUIAAHYIIBIHBIH CHeH(DHUKAIBIK epeKIIeNiKTepi eCKepiiel,
CHOPTTHIK Kypai-KaOJbIFbIHCHI3 JKOHE CIOPT KOHIBIPFBIIAPBIHCHI3 J]a OPBIHAATYBl MYMKIH 9pTYpJi
KATTBIFYJIAp, OMICTep MEH dpekeTTep MeHrepinemi. CTyISHTTepAIH MASPIbIK JCHICHl HEFYpPIIbIM
JKOFapsbl 60JIca, CONFYPIIBIM OKBITHIIN, YHPETY Kypajiapbl MEH dicTepl e dPTYPJIi )KoHE KYpAeIipeK
Oomnapl.

KopbiThiHabl: OKBITHIN, YHpeTYAiH apHailbl OaFbIThIH AHBIKTAWTBIH KO3FAayIIbl KYIUTEP OKY-
TopOuMe yIepiCiHIH Ma3MyHbIHA KOHE CUNIAThIMEH ©3apa ThIFbI3 OailylaHbpicTa. OpOip OKBITYIIBIHBIH
OapbIHIIIa MaHBI3Ibl MIHAETI-CTYICHTTEPAIH JeHE TopOHecinae Oy KO3Faylibl KYIITepAiH OapbiFbl
YKaH-)KAaKThI TAJIJJAHYbl JKOHE €CelKe ajbIHybl MYMKiH. [leHe Mo/eHHeTiHe OKBITHIN, YHPETY KOHE
TopOMeney/iH apHaiibl OaFbITTBUIBIFBIH JKY3€Tr€ achlpy, CTYACHTTEPAIH JKYMbIC KaOUIeTTUIIiH
apTThIPy, COHBIMEH Oipre cabak yarepimiH ’kakcapTy YIUiH OapiblK Kypanjaap MEH 9iCTepl TUIMIL
naiinananyra MyMKiHIiK O6epeni. COHIBIKTaH KOCiOM KbI3METIH TaOBICThI XKYPri3y YIIIH OKBITYIIbI
OKYy-TopOue yJiepiCiHiH apHaiibl OaFbITTHIIBIFBIH AHBIKTAUTHIH HET13T1 KO3FayIlbl KYLITEP/l €CKEPY
KaXXeT; IIYFbUIIaHYIIBUTIAP/IbIH I€HE ’KOHE NCUXOJIOTUSUIIBIK YKaFAaliaapblHa oJIap IbIH 9Cep €Tyi; AeHe
MOJICHMETIHE OKBITHIN, YHpeTyaiH OapblHIIA TUIMII Kypajaapbl MEH 9JicTepiH maijanany. Jlene
MOJIEHUETIHE OKBITHIIN, YHPETy MEeH TopOueneyIiH apHaiibl OaFbITThUIBIFBIHBIH MIHAETTEPIH eIy
CTYJIEHTTEPMEH JKYMBIC JKYPri3yJe OKBITYUIbIJAH (KATTHIKTBIPYIIbI) KOCIOM IIbIFapMallblUIbIK
13JIEHIC KOHE KOFaphI MeIarOTMKAIBIK IeOePIIIKTI )KOHE apHalbl TaWBIH/IBIK JCHICHIH Tamamn eTei.
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JEHE TOPBUECI CABAKTAPBIHJIAT'BI K¥YPAJIIAP MEH 9AICTEP
MA3MYHbI

Ceiinyaan )Kymadex Topedexy bl
ara OKbITYIIbI, KAybIMIACTBIPBIIFAH MPO(deccop M.a.
C.Ceitpynnun ateiHgarsl Ka3ak arpoTexXHHUKaIBIK 3epTTeY YHUBEPCHUTETI,
AcTaHa Kanacel
[lepxan MypTasa aTeiHIaFel XalbIKapaiblK Tapa3 YHUBEpCUTETI
VYpazosa ['ynemupa MypaTOekoBHa, CEHbOP-JIEKTOP, MAarucTp
https://orcid.org/my-orcid?orcid=0009-0009-1136-1833&justReqistered=true

Tyiingeme: Makanana paeHe TopOueci cabaKTapblHAAFbl Kypalaapbl, YHpeTy >KoHe
TopOMeney/IiH apHaiibl OaFbITTBUIBIFBIH KY3€Te achlpy, CTYIEHTTEPHAiH JKYMBIC KaOUIETTLIITiH
apTThIpy, COHbIMEH Oipre cabak yarepimiH KakcapTy YUIIH OapiblK Kypaigap MEH SIicTepl
TUIMII Tlaligananyra MyMKiHIIK Oepeni. COHIBIKTaH KOCIOM KhI3METIH TaOBICTHI XKYPri3y YIIiH
OKBITYIIIBI OKY-TOpOHME YIEpiCiHIH apHailbl OarbITTHUIBIFBIH AHBIKTAWTBIH HETi3r1 KO3FayIIbI
KYIITEPIi €CKepy KaKeT; HIYFBUITAHYIIBUIAPBIH JCHE JKOHE ICHUXOJIOTHSIBIK JKaFJaiiapbiHa
OJIapAbIH 2CEP eTyi MCH QI[iCTep Ma3MYHBI KapaCTbIPbIJIFaH.

Tyiiin ce3mep: cropT KXaTTeIFyJap, OWbIHIAp, IIapanap, Kypaiaap, daictepp, OutiM amy
Kyheci, TopOueney, MiHaeTTeMe, cabakTTap.

Pe3rome: cratns 103BOJISIET 3(1)(1)GKTI/IBHO HCIIOJIB30BAaTh BCC CPCACTBA U METOJbI HAa YpPOKax
@HSHHGCKOI’I KYJIbTYpPBI, JIsI pealn3aluu CHCI.II/IB.J'IBHOfI HaIlIpaBJICHHOCTU 06yquI/151 u
BOCIIMTaHUsI, ITOBBIIICHUA pa60TOCHOCO6HOCTI/I yqyamuxcsa, a TakKKe Jd  YIYyYIICHUA
yCIICBACMOCTHU. HOBTOMy A1 YCIICIHOI'0  BEACHUA HpO(l)eCCHOHaHBHOﬁ ACATCIIbHOCTHU
npenoaaBaTejIro H€O6XOJII/IMO YUYUTBIBATE OCHOBHEBIC JABUKYIIHUEC CHUJIIBI, OIPCACIIAIONINC OCO6y10
HAIpaBJICHHOCTb y‘Ie6H0-BOCHI/ITaTeHLHOFO npomnecca, CoACpKaHue METOAOB U UX BJIIMAHUC HaA
(1)I/I3I/I‘I€CKO€ U IICUXOJOT'NYCCKOC COCTOAHUC 3aHUMAIOIIINXCA.

KiaroudeBble cioBa: CIIOPT YHpaXHCHUA, UT'PBI, MCPOIIPUATHUA, CPEACTBA, MCTOAbI, CUCTEMA
06yquH$[, BOCIIMTAaHUC, ITPUBCPKCHHOCTD, 3aHATHUS.

Summary: the article makes it possible to effectively use all means and methods in physical
education lessons, to implement a special focus on teaching and upbringing, to improve students'
performance, as well as to improve academic performance. Therefore, for the successful conduct
of professional activity, the teacher must take into account the main driving forces that determine
the special orientation of the educational process; the content of methods and their impact on the
physical and psychological state of students.

Keywords: sports, exercises, games, activities, means, methods, learning system, upbringing,
commitment, classes.

TakpIpbInThIH 03eKTidiri: Kypangap Ttek cabak OapbIiChIHIA KOJIAHBUIBIN, OHBIH
MIHJIETTEpiH OpbIHAAayFa OaFbITTAIFaH, OKBITYIIBI MEH OKYIIBIHBIH 1C-0pEeKeT KUMbLIAapbIMEH
OJIapJIbIH ~ TYypJepiH araiiMbpl3. ©Ofic-OyJ HaKThl TamchlpMallapbl OpPBIHAAY YIIIH
KOJIIaHBIIATBIH aMajapAblH KOCBHIHABICHL. JleHe TopOueci cabaxTapbl TanchlpMalapbiH
OPBIHAAYABIH KYpalaapbl MEH OJICTEpiHE JICHE XATTBHIFYJapbl MEH TYPJ akmapaTr Typiepi
xatazabl.Jlene TopOumeci cabaKTapblHBIH Kypajgapbl MEH 9JicTepi axbIpamac OipiikTe
0oJanml.
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Bapnbik KaTThIFylap KO3FalIbiC KYPBUIBIMBI OOWBIHINIA aHAIBIMIBIK KOHE alHAIIBIMIIBIK
eMmec OoJpIn OesriHenl. ARHAIBIMABIK A€M, Oenriai O1p KMMbBUI TONITaMAachkl OAPJIbIK 1C-OpPEKET
OapbIChIHIA JAEpJiK Tyrenaed KalTalaHblll OTBHIPATBIH JCHE JKATTHIFYyJapblH aiTambI3
(MBICATIBI, XKYTIPY, XYPY, KY3Y, €CKEK €y, IIaHFbl TeOy, KOHbKH TeOy). ANHAIBIMIBIK €MEC
Jien KUMBLI TYpJiepi KaiTaaaHOaiThIH JeHe KaTThIFyJIapblH aTaMbl3 (CEKipy, JIAKTBIpY OOKC,
Kypec, oWbIHIap, cemcepiecy, T.0.). ATanraH op OeyiiMAep TONTap MEH LIAFbIH TONTapra
Oemineni

3eprreyain MakcaTbl: bynan OypelH 1a alThUIFaHAAH JICHE KATTBHIFYJApbIH HET13T1 TOPT
TonKa Oesyemi3: 1) cmopT *KaTTBIFyJIaphl; 2) TUMHACTUKANIBIK KAaTTHIFyNnap; 3) oibiHaap; 4)
TypucTiK mapainap. Cnoprt KaTTeIFyiapbl, Oyl — JeHe JaWbIHIBIFBl 1OPEKECIMEH, KHUMBLI
OHEpIH MEHIepyiIMEH, ICHUXMKAaHBIH KeH J>KaKTapblH JaMBITYMEH JapbiC IIOHI peTiHze
KOPIHETIH KHUMBUI iC-opeKeTl. | MMHAaCTUKaJbIK >KaTTHIFyJIapbl €HOCK, 9CKEPH, CIIOPT KOHE
TaOBIHY 1C-OpEKeTTepi MEH COJIapAblH YisecyiHeH Kypanaabl. OWbIHAAp OWBIHIIBLIAPIBI
poiiepre, oJapAblH OPBIHAAUTHIH KUMBLI-KO3FalbICTapbIHA 00Ty 11 aHBIKTAaUThIH (padynamMeH
cunarraiaasl. TypucTik mapanap (CepyeH, SKCKYpCHs, KOPBIK KOHE casgxaTr) KO3FaJIbICTHIH
OenceHai KypanaapbIMeH eI/1 MEKEHIepl a3 )KepJe OpbIHalabl.

3eprreynin HaTHKeci: [leHe KaTTHIFyJIapbIHBIH Oyiail 001y OKBITYIIBI MEH OKYIIBIHBIH
JIeHe TopOueci MeH CHOpPT cabaKTapblHIarbl Ke3-KeJNreH TalCbhlpMaHbl OpBIHIAY YIIiH
KOJJIaHBUIYBl MYMKiH. O31He TOH KHMBUI iC-OpeKeTTepiH Oumyi YIIiH KaxeT. Anaiga JcHe
JKATTHIFyJIapbIH aTaJIFaH TONTapra 06yl oJapibl )KIKTeyre TalanTaHy JIem KapacThIpy Iy pbiC
emec, cebebi aeHe TopOMEciHIH emKaHgal Ja KUMBUI KypajJJapblH TeK Oip FaHa TOMKa
JKATKBI3bIN KOIOFa Oonmaibl. JleHe aTThIFylapblHbIH KOIIIUIIr JeHe TopOueci MeH CropT
cabaKTapbIHBIH OapJIBIK TalChipMalapblH OpbIHAAyFa apHAJIFaH.

Karteiry (meHe TopOueci MeH CHOPT cabaKTapbIHBIH OJici peTiHAe) — Oyl HaKThI
TarchlpMaliapAbl OpbIHAAayFa apHalFaH, (KOMBUIFAH MaKCcaTKa KETy) MaKCaTThl OaFrbITTaIFaH
OeJIrisi KUMBLI 1C-OpeKeTiHIH XyHenl KalTanaHysl.

OnapabslH MarblHachlHa Kapail (yJIKeH Hemece Killl MIHJAETTepJl aTKapy MYMKiHJITiHe
Kapail) KaTTeIFynapabl (9oaicTepii) eki Tomka OejeMi3: Heri3ri jkoHe kemekuri. Herisri
dJiicTepre JieHe TopOueci MeH CIOPT cabaKTapbIHBIH OapJibIK MIHIETTEPIH OPBIHAAWTBIH, all
KOMEKII KaTThIFyJIapJia JIeHEe JKaTThIFYJapblH YpeTyae FaHa KOJIJAHBUIATBIH KaTThIFyjap
KaTaIbl.

JleHe )aTThIFyJIapblH OJIapbIH KOMETIMEeH KaHJail TaricelpMaiap opblHJalaThIHbIHA Kapai
MbIHaHJlail Tontapra 6enyre Oonazasl: 1) peTTik; 2) qallbIHABIK, 3) XKYpri3uieTid; 4) kipicae;
5) ceimbar; 6) TopOuenikK.

Pertik meHe KaTTBHIFyJIapsl JEN - NalbIHAATYIIBIIAPABl YHBIMIACTRIPYFa, OJapbl canka
TYPFbI3yFa apHaJFaH *KaTThIFyNapabl aifTambl3. JlalbIHABIK JE€HE KATTHIFyJIaphl TIpeK-KUMBLI
anmapaThl MEH KHMBLJI canalapblH 1aMbBITY YIIH KOJIaHbUTaAbl. J[eHe ®KaTThIFyIapbIHbIH Oy
TYp1 €3 1lIiHJe KUMbUI CarachbliHa, sSIFHU OHBIH dcep €Ty MYMKIiHJITiHe Kapail OipHerie Typre
OeniHedl (KyWITl, T€3A1KT1, TO3IMIUIIKTI, T.0. JaMbITyFa apHaJliFaH >KaTThIFyap). JlalbiHIbIK
KATTBIFyJIapblHA THIHBIC ally JKaTTHIFyJaphl Aa kaTajisl. JKyprizijeTin KarTeirynap yipeHin
KATKaH KUMBLI Typajibl OeiiHe KalbITaCThIpy, OHBIH KYPBUIBIMBIH MEHIepYyl >KEeHUIIETY
KaTeHi IyphICTay TAKTUKAJIBIK JaFIbIHBI UTEPY YIIiH Naiiganansuiansl. Kipicme »kaTThIFyaapbl
OeJiceHll JeMabIC )kKoHe ca0aKKa KbI3bIFYUIBIIBIFBIH apTTHIPY YIIIH KoJiaHbuiabl. CeiMOaT
KATTBIFyJIapbl JIeHE KEMIIUIINH JIyphIcTay YVIIIH Kyprizuieni. TopOuenik KaTThIFyJap
KeMeriMeH Oeurii 6ip MiHe3-KYJIbIK CUIAThIHA, ICUXUKAJIBIK IPOLleCTepre bIKMNal eTy YUIiH
KOJITaHbLTaAbI (MBICAJTBI, 0ATHIIIBIKKA MICTTIMTAJIBIKKA, alITEIKIayFa, OaliKaMma3JbIKKa, €CTe
yCcTay MeH 3eiiHre).

Konnmany asceiHbIH OenTijiepiHe Kapail )KaTThIFy d/IiCTepl NMaigalaHbIIaThIH aifHATBIMIBIK
YKOHE alfHaJIBIMJIBIK €MEeC JIeHE JKaTThIFyJIapblHa OeJiHel.

Herisri omicTep *KyMBIC CUIIaThbIHA Kapall Y3A1KCI3 XOHE WHTEPBAIABI OOJBIN OOJiIHEIl.
Y3aikci3 okarTeiFynap (omicTep) y3aK yakbIT ilIiHAE opTamia KapKbIHMEH Oenrim Oip
KUMBLIJIBI OPBIHJIaY apKbLIbI jkacanaabl (Mbicaibl, 800M-re )yripyre 1ailblHAalFaH CIIOPTIIBI
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ymiH — 3-5 kM-re OipKenki KbUIAaMABIKIEH TOKTamai >Kyripy). Y3MIiKCi3 KaTTBIFyJap
HET131HeH aWHaJIBIMABIK CIIOPT TYpJEpiHIe, COHJAal-aK KHUMBUI Y3aKTBIFbl OCNTiJIeHTeH
YaKbITIEH MIEKTEJETIH alHAIBIMABIK eMeC TYpJEpiHAe e KOJIJaHbUIaAbl (MbIcalbl, OOKCTA,
KYpecTe, CIOPT OWBIHIAPbIHBIH Kenuulirigae). CnopTTelH alHaIBIMABIK €MeC TypJiepiHae
Y3[1KCi3 KATTHIFyJIap KYPBUIBIMBI OOMBIHINIA ©3TEPETIH HEMECE ©3repMei OPBIHIAIAThIH CIIOPT
KATTBIFyJIapblH OYTIHJEH HeMece OHBIH XEKE TONTapblH JEMajbICChl3 OPBIHIAY apKbLIb
JKY3ere achIpblIaabl (MbICaIbl, OOKCTAFbl KANThl YPY TONTAaMa KaTThIFyJIapsl, GyTOOIIIBLIAD
MeH OacKeTOOoNIIbUIapAbIH JONTHl ajblll XXYPY JKATTBIFYJaphl). Y3MIKCI3 >KaTThIFyJapjaa
cabakraH cabaKKa KaTThIFy KejeMi OipTe-0ipTe yiras Gepeni.

WMHTepBanabl KaTThIFyJap KUMbUIIApAbl y30el OpbIHIayAbl KapKbIHABUIBIKIIEH HUIepim
HEMece TYPJIi Y3aKThIK MEeH Y31-y3ill OphIHAY apKbUIbI KYPBITIaIbl.

Xorapeina aTanraH xaraaliapablH e3repyiHe Kapail Oyil oJiic Ke3eKTi XKaTThIFyJIap jKOHE
KaiTanay )aTTBIFyJIaphl €T eKire OesiHenl.

Ke3ekTi »kaTThIFyJap KUMBULIBI OPBIHAAY KYIIIH O1pTe-0ipTe 03repTy apKbLIbl (KE3€KIEH)
opbiHAanaael. by oic aifHAIBIMABIK JKOHE alfHAJIBIMJIBIK €MeC CIIOPT TYPiHAE KOJIaHbLIAIbI,
AFHU Y3JIKCI3 JKaTThIFyJapMeH KaTap KojaaHblianbsl (OOKC, Kypec, CIOPT OHHBLAApHI).
CHopTThIH alfHATBIMIIBIK €MeC TYpJIepiHe KE3EKTi JKATTHIFyJap TYpJli KapKbIHIAFbl Y3IIKCi3
KUMBLJI TYPiHJE OphIHIAIA bl (63repMeni).

1. KambIKTHIKTBIH Kol 0etiri 0asy, a3pl-Te3 OarbIHIbIPbLIA b

2. KambIKTBIKTHI TEH TYPAE 9pi T3, opi Oasy OarbIHABIPY

3. KambIKTHIKTHIH KOIl 06J1iri Te3, a3bl, 0asy OaFbIHIBIPBLIIAIbI

4. Te3 Oacray KUMBULABI OasyJaTyMeH asKTajgajbl, COCBIH XbUIAAMIBIK apTajbl, OJ
KAIIBIKTHIKTHI T€3 OTYMEH asKTalla bl

5. KambIKTBIKTBI KbICKa, OeiikTepne Oasy ©TyMEH >XbUIAAMIBIKTBHI OipHelle AYpKiH
e3repTy

6. JKaTThlKKaH KalIBIKTBIKTBI T€3 OTIMN, KaHIIa CIOPTIUBI BIPFAKThl YCTall Typa ajajbl,
COCBIH KaJIFaH KaIIBIKTHIK O6JIIriH O0asy askTay

Kaiiranay xaTTeiFynapbl Oip cabak OapsicbiHAa Oenriiai Oip KUMBUIABL JE€MaJlbIC
y3iaicTepiMeH oOpbIHAAyFa Kypanaael. byn omic Oapabslk crnopt Typi cabakrapbiHaa
KoJAaHblIaasl. VHTepBanapl oJICTIH KalTajay >XKOHE Ke3eKTlI HYCKayjapbl apachblHIAFbl
allpIpMalIbUIBIK O1p1HIIL JKaFJaiila OKyIIbLIap AEMaJbICTHIK Y3111C YaKbITBIH/IA TOJIBIFBIMEH
neManmMaiiael (Hemece 6acka 0ip KUMBULAAPABI OPBIHIAMIBI), al eKIHII1 JKaFJaia-1eManbic
YUIIH HETI3T1 JKaTThIFy MalalaHbpuIafbl, OipaK OHBIH OpPBIHIANY KAapKbIHBI OYHIa Te3
TeMeHAelal  (MbIcalbl, IKY3yle-epKiH  XKy3y, IKelaskrapaa-xkail okyripy) /[lene
JKATTBIFYJIapbIHBIH aWHAJIBIMIBIK €MeC TypJepiHae KauTajay oficl >KaTThIFy IMOHIHIH
©3repMeyiH HaKTayMEeH HeMece JKaTThIFy MOHIH e3repTyMeH opblHAanaasl. JKaTTeirynap Oip
CBI3BIKIIEH HeMece JdjiJeyMeH opblHAanansl. Jlonaey omiciHiH Typl wmeHOep oaici OOJbII
tabbuiazel. Kalitanay onmiciHiH Oip CHI3BIKTHI TYPiHJIE XATTBIFY CHOPT KaTTHIFYBIHBIH TYpJIi
TOCUINIK JKYHENIKTepIH HEMece OHBIH TAaKTHKAaJBIK TYpJEpiH MEHIepy YUIIH TYpJl KUMBLI
canajapbIH 0ipi3/i ocep eryi yuiH 6ip meHoepMeH xyprizineni. Kaittanay oaicinin gonuey
HeMece IIeHOep HYCKAachlHJA >KaTThIFy OipHeme «meHOepae» opbiHAanansl. Kemnrerexn
seprreymuiepain (C.I1. bemun-I'eiiman men I'.®. Ilonesoii-tennucre, F0.B. Kynmmup-
xy3yne, E.M. UymakoB-kypecTe) MaaiMeTTepi OOMBIHIIA CHI3BIKTHI 9J[iCKe KaparaHaa JJIIIK
oxici Tuimal aen ecenteneni. [llendep amict TypIi AeHe KaTTHIFyJIapbIH OarAapiaHFaH PEeTIeH
YKOHE OJIapAbIH dPKAMCHICHIH KApKBIH/BI KaliTagayMeH Oi1pi3/ii OpbIHAayFa KYpbUIFaH.

byHaa KuUMBLT CHUIATBI, >KATTHIFYABIH KapKBIHIBUIBIFBI MEH KejeMi cabak MiHAETIHE
OailnaHbICThl aHBIKTaJaAbl. By oic OoibIHIIA KATTHIFyIap KaTapblHAa TAllCHIPMAaHbI aJIJIbIH -
aja YMpeHiNn >KOHE OKYIIBUIAPJBIH €H KOFapFhl MYMKIHJIKTEPiH aHbIKTaFaHHAH KEWiH FaHa
Kipice amanpl. 4-6 anTamaH COH Op JKaTThIFy OOWBIHINA OKYUIBUIAPABIH €H >KOFapFbl
MYMKIHJIKTEpiH aHBIKTay YIIiH Oakpuiay >kypriziiesai. Tamceipma peTi Ke3eHIMEH aybICHIT
TYpabl.

Y3mikci3, KaiTanay jKoHE KE3eKTI JKaTThIFyJliap «Ta3a» Kyhinme Oip-OipiMeH yHiecim Te
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KojpaHbla Oepeni. EH kem Taparan yiluecimal KaifTanay Ke3eKTi JKaTThIFyjiap OOJIBIIT
TaOBLIAIEL.

Tannaran crnopt TypiHe, cabak Ke3eHi, OpBIHJANATBIH TalChpMaap, OKYIIbLIAPIABbIH
JKarJaiiblHA Kapald aTajgraH »JKaTTBIFy OJicTepiHiH OipiHE HeMmece OJapIblH TYpJi
yinecimaepine tannay xkacananel. Onap Oip Hemece OipHemie apanac cabakrap OapbIChIHIA
Oenriai 61pi3AUTIKIIEH Ke3EeKTeCi OThIPaIbI.

JKarTeiFynmapaplH HETi3ri 9MicTepi aKaJeMHSUTBIK XOHE OWBIHIBIK JKaphICTap TYpiHIE
opbIHAANabl. AKaJEeMUSIIBIK TYP €H 0acThIChl OpPbIHIAJaThIH KATThIFYJIap TYPiH/IE, OJapAbIH
KYPBUIBIMJIAPBIH KaTaH CaKTal OTBIPBIN, OKYIIBl 3€WiHIH ayJapyMeH CulaTrTajaibl, aj
OUBIHIBIK (KapBICTBHIK) TYPiHE CIOXKETTIK €HIIpiIe 1, HAKThI KUMBLI TallCBIpMaJiapbl MEH OFaH
KOJ  JKeTKI3y  KepceTkimTepi aHbIKTanmanbl. OWBIH  9MiCi  JIETeHIE  KapBICTHIH
YUBIMIaCTHIPBUIYBIH HEMECE OMBIHJIBI Typa MaFbIHACBIH/IA TYCIHTE€H )KOH eMec 0J1 OeplireH
TarCchlpMasiapAbl HICIIYre KOMEKTECETiH KOCBhIMINA eKIiHAI i3xeyre OarbpiTTanrad. JleHe
KATTBIFyJIapbl OYTiHAECH »OHE OHBIH JKEKeJlereH J>KYHeliKTepi OKBIThIIaAbl, ajl KHUMBbLI
camacblH JaMBITyFa apHalFaH »>KaTTBIFyJNap >Kapbic TypiHAe opbiHAanansl. JKapeictap
OKBITYLIBIHBIH HEMece OKYIIbLIApAbIH ©3]1epl YChIHFaH OHJIPICTIK epexesep OoWbIHIIA
opbIiHAananel. byn ofic ymiH Typii cHapsaTap MEH OWBIH JKaTTHIFYJApBIHBIH acHanTapbiH
naiijianany cuIarblHa TOH. JKapbICTHIK ofic OKYUIbIFa YJIKeH KuMbuUl. Epkinairin Gepei,
OJIapABIH KBI3BIFYIIBUIBIFBIH apTTBIPAJbl, KUMBUI TYpJepiH i3aeyne Oactama KeTepyre
MYMKIHAIK Oepeni. XKaTTeiryaapabl YIKEH KeJIeM/le XKoHe YJIKEeH KapKbIHMEH OPbIHJayFa kKO0Jl
amIbIll, CHOOPT TACUIAEpiH Te3 opi JKETIK MEHrepyre, ar3aHblH KbI3MET MYMKIHAIKTEpiH
JaMBITyFa kapaem Oepeai. bipcaiiblc CHAKTBI copT TypJiepi cabakTapblHlla HEMECE CIOPT
OMBIHJAPBIH/IA KAPBICTHIK 9J1iC HETi3T1 OOJBIN TaObLIa b

KarTelFyablH KOChIMIIA dicTepi TOObIHA MBIHA OJICTEp JKaTaJbl: a) «KAKET KOMEK
apKBUIB», 9) «eKi jKakTaH», 0) «KUMBUIABI O€iiHeney apKbUIbl», B) «KUMBUIIBI KOPCETY
apBIKBLIY.

KaxeT keMeKk apKbUIBI )KaTTHIFYJIap 9/iCi MBIHAHIAH: OKBITYIIBI YHPETIN )KaTKaH KHMBLIIBI
OpblHAayJda ©31 apajacaibl, OKYUIbLIApFa JeHe KeMeriH kepcereni. On  KUMBUIABI
OarpITTAlIbl, OKYHIBIHBI YCTam TYpajabl, TapTalabl, OHBIH KHUMBUIBIH IKBUIIAaMAATHIII,
OastynaTajbl, I€HEHIH KeKe 06JIIKTepiHIH KaJIIblH JyPbICTANIbI.

«EK1 )xaKTaH» )KaTTBIFY 9/1iCl OKYIIbUIapFa aCCUMETPHUSIIBI CIIOPT KATTHIFYJIapblH €K1 asiK-
KOJIMEH HeMece JIEHEHIH €Ki JKaFbIMEeH OpBbIH/ayAbl YHPEeHYre MyMKiHIIK Oepei.

KuMmpinaelr  OeliHeney KaTTBIFyJap OJICIHIH MOHI MBIHAJa: OKYyIIbUIAp  CHOPT
KATTBIFYJIAPbIHBIH TOCUIEpl Typasbl XKyHenl OWIalabl, CIOPT XATTHIFyJapblH OYTiHAEH
HEMece JKeKkelle OeiKTepl TOCUIAepiH, KUMbULAApbIH Oipi3AiiiriH OipHeme  JYpPKIH
OeitHeneini. OKymbIIap ©3 3eiiHiH KUMBULJIBIH KeKe MmapaMeTpiepine (blprarblHa, eKIiHIHE,
KHMBLI XKU1JIIT1HE) )KOHE KUMBUIJbI OPBIHAAY YaKbIThIH 1A Maii/1a 001aThIH KUMBLI ce31MAepiHe
aynapysl MyMKiH. Byn olic cmopT KaTTBIFYJapbIHBIH TACUIIH MEHTepyre, Keije coiikec
KUMBIJI CallachlH JaMBITYyFa xKapaeM Oeperi. by omicTiH )aTTeIFynap TypiHe 6enrisi 0ip aeHe
XKATTBIFYBIH Oipi3/1 OpbIHAAY/bl OCHHENEHTIH CypeTTepli cany O0JbIn TadbUIa b

«KuMBUIIBI KOpCeTy» KAaTTBIFy o/iCi OKYIIbUIAp aWKbIH CHOPT XKATTHIFYJapblH KUMBLI
KYPBUIBIMJIapbl MEH JKaFAailnapbl KaTbIHAChbIHA Kapall OeliHeneial (MbpIcaibl, THMHACTHUKAJIBIK
TasIKThI OenTeMIp).

KopbiThinabl: JleHe TopOueci MeH cmopT cabakTapblHAa KOJIAHBUIATHIH aKmapar
Kypayjiap MeH oaicTepi (KATTBIFY 9JiCTepi CUSAKTHI) HEri3ri )koHe KOMEeKIIi O0JbIn OeiHeIl.
Herisrinepine ce3 Oen OeitHenen kepcery xkartaabl. Co3/iH KOMETIMEH JIeHe TopOueci MeH
crnopT cabakTapblH/Ia a) OKYUIBIIAPAbl YHBIMAACTHIPY; 9) OUTiMAlL Manimaey; 6) OopbIHIaNFaH
KATTHIFyJapbl )KOHE OJapAbIH HOTHXKEJEPIiH Tajjay MeH Oaraiay; B) KOHUI-KYH >KaFJalblH
peTTey; T) TopOueney MIHJIETTEpiH OBIHJIAay KaMmTamachl3 eTineni. belfHenmen kepcery
YHPEHETIH KUMBULAAP TYpaJibl HAKThl MOJIMETTI KbICKA YaKbIT imIiHAe O1ayre MYMKIHIIK
Oepeni.

AKMapaTThIH KOMEKII KypaJaapbl MEH OAICTepiHe KHUMBLUI OapbICHIHIAFBl JBIOBICTAP
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KUMBLIJIaH KaJIFaH i371ep, OareIT-0arnap, COHAali-aK aKnapaTThlH TEXHUKAIBIK KYpalapbl MCH
oicTeEpl KaTabl.

OJedunerTep Tizimi:

1. C.III. ©6enbaeB TopOue Teopusachl MeH dricTeMeci (0Ky Kypaiibl) Anmatsl «Jlapera» 2004x.

2. MexkTenTeri AeHe HIBIHBIKTBIPY. PecrnyOnnKanblK FRUTBIMU-OIICTEMENIK KypHal. AJIMaThl
Kanacel. 2004 xpuiaad 2 aiaa 1per meiransl, 2005, 2013, 2015x.

3. T.baumberoB. /leHe MIBIHBIKTHIPY cabaKTapPBIHAAFBI JKAIIbBLIAMBITYIIBI KATTHIFYyIap JKOHE
TEPMHUHOJIOTHS . OaicTeMenik Kypan. Anmatel. «Ka3ak yausepcureti» 20065k

4. P.P.Aman6aeB. CnopT TeOpHsCHI MEH OIICTEMECIHIH J>KalIbl Heri3aepi.(OKy Kypaubl)
Anmarter 2006:x. KC x TA.

5. E.K. Yanb6aes, ®.K. Yanbaea Jlene MofIeHUET] )KOHE CIIOPTTHIH TEOPUSCHI MEH 9/1iCTEMECI.
Oky kypanbl. Ockemen. C.AmankonoB ateiHgarel HIKMY G6acnacer. 20065k.

6. 1O. Teneyranues. blprakrtel rumaacTuka. OKy-omicTeMenik Kypai. Anmarel «Ka3ymbn
2000x.

7. T. BaiimetoB. JleHe MIBIHBIKTBIPY caOaKTapbIHAAFBI JKAIMBIIAMYIIBI JKATTHIFyJap >KOHE
TEPMHHAJIOTUs oicTeMeNik Kypain. Exinmi 6aceiM. Anmatel. «Kazak yausepcureri» 2000:k.

8. 0. Teneyranues. [lene Topoueci. OKy -omictemenik Kypai. Anmatsl «XKazymsny 2006k.

9. H.O. baiizakoBa. Jlene TopOueci cabaKTapblHIAFbl YITTHIK OWBIHAAPABI KOJIIAHYIBIH
omicremeci. OKy -omicTemenik Kypanbl. Anmmatel «Kazak yausepcureti» 2009k .

s
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KypmMmerti npogeccop-oKbITymIbLIAP, JOKTOPAHTTAP, MATUCTPAHTTAP!

XTY Kapmbicel PecniyOmuKaibIK FEUTBIMU-KOIIIIIK )KYPHAIBIHBIH 2025 jKbULIBIH KaHTap-
HaypbI3 aliblHAA IIBIFATHIH KeJIeCli CaHbIHA TOMEHETi FBUIBIMU OarbITTapFa COWKec KeleTiH
MakaJiajap KaObUIIaHaIbI:

- JKaparbuibicTaHy FBUTBIMAAPHI, TEXHOJIOTHS;

-  DKOHOMHKA;

- Ilepmaroruka;

- Tapux;

- KyKbIK;

- ®umnonorus.

MaxkasaHbl KapbIKKa HIBIFApy YIIIH TOMEH/eriged TaJantapra coiikec 00/1ybl KaxeT:

1. Makana e3eKTi, FbUIBIMH TYPFBIIAH KaHa JKOHE MPAKTUKAIBIK KaFbIHAH MaHBI3AbI O0JIyBI
THIC. ABTOpJIap FBUIBIMH HOTIIKENIEPIH AaHBIKTBIFBI MEH MAaHBI3JBUIBIFBIHA, COHIAN-aK
JKYMBICTap/IbIH FHUIBIMU Ma3MYHBIHBIH ©3€KTUIIrHE jkayan Oepeni. [lnaruarka sxon 6epinmeiini.

2. Makana MotiHi 5-7 mapak keneminme Times New Roman, kernb - 12, xomapansik |
MHTEPBAJIMEH JKa3bLTYhI KEPEK.

3. IapakTbIH mapameTpi: )KOFaprbl )koHe ToMeHT1 — 20 MM, con — 30 MM, oH — 15 MM, a3ar
*Koi— 1 cm.

4. Con xak »orapbl OypbibiHAa MiHIeTTI Typae YK (90XK) unnekci Kolbulysl THIC.

5. Bip xonnmaH keiliH opracbiHaH OasHgama TakelpplObl BAC OPIIITEPMEH (xoro
HIpUTIIEH) Ka3bUTYhl KEPEK.

6. basnnama TakpIpbIObl acThIHA, Oip KOJAAaH KeWiH — Mapak OpTachlHIA jKall opinTepMeH
aBTOp (J1Iap) - IbIH aThI-KOHI Ka3bUTybl KepeK (KO MIpH(TICH), aKaJeMHUSUIbIK J9pexKeci,
Jayas3bIMBI.

7. TakpIpbINTHIH aCThIHA J>KYMBIC ICTEHTIH MEKEMEHIH TOJIBIK aTbhl, MEKEH-Kalbl (KOIO
wpuTICH) KOPCETLIE.

8. Tyiiingemene (Pe3stome) — ym Tinme (Ka3ak, OpBIC, aFbUIINIBIH) MaKaia aBTOPI
KO3FaIl OThIPFaH 0acThl UAESTHBIH KbICKAIla Ma3MYHBI MEH OarbIT-0aFaapbl cUMaTTalybl Kaxer (70-
100 ce3). Tyiiingemene TakpIpblll YII Tijge ka3bliaybl THic. COHBIMEH Katap
YCBIHBUIFaH )KYMBICKA KaTBICTHI TYHIH co31ep Oepinyi Kepek.

10. bip unTepBanaH KeiiH MaKaiaa MITIHI )Ka3bLTybl KEPEK.

11. Onebuertep TiziMi eHOEKTE KOPCETLTY TOpTiOiHE Kapail MaKaJlaHbIH COHBIH/IA Ka3bLIaIbl.
Cinteme petiHze OepUIreH MOTIHJAE TIK JKaKIIAaHBIH IMIIHIAE SJeOHEeTTep TI3IMIHACTI HOMIpIHE
coiikec HomipmeH kopcetineni. (Yuri: Cinreme [1, c. 11]. Oneduer 1. CeititbaeB M.C. ¥ b1 XKibek
KOJIbI OOMBIHIAFBI KaJalapslH Tapuxu reorpadusicer A.:, Feueiv, 1999. — 284 6.).

12. "ITII XKapubicel" *KypHambl KbUIbIHA 4 peT, siFHU 3 aiiga 1 per mbiFansl. KypHanabiH
KE3eKTI HOMIpiHE Makala OepyaiH IIEeKTI Mep3iMi-KypHai IIbIKKaHra Jeifin 1,5 ail OypbiH
Oepinei.

13. Makana MakylJaHFaHHaH OHE JKypHaJl HOMIpiHE eHTrI3UITeHHEeH KeWiH Makaia
JKapUsJIaHFaHbl YIIIH TeJeM XKYpri3iieni. ABTOpFa TejieM Typallbl JepeKkTemenepi Oap xar
x10epineni. Erep Tenemal yiibiM xKyprisce, 0i3re mapt *xacay YUIiH YHBIMHBIH J€peKTeMeNIepiH
xki0epy kaxer. "ITII XKapmbicer" xxypHaabiHIa Makana sxapHackl 3500 TeHre

Eckeptry: MakananplH Ma3MyHbIHa aBTOp (J1ap) »kayam Oepeni. FvIIbIMH-penakiusuIIbIK
anKachl MakajaHbl JKapusiay (kapusiiamay) HeMmece KeWiHre Kalablpy KYKBIFBIH ©31He
Kanaeipassl. XKapusitanOaran Makaganap Kepi KanTapblIMai bl 5KoOHE OJIapFa MiKIp Ka3blIMaNIbI.
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Maxkana mukhanmedyarova@htii.ku kopmopoTHBTIK momrachbl apKbLIbI KAOBLITAHAIBI
HeMece XTUU FuuIbIMH :KYMBICTAP KIHE XAJIBIKAPAJIBIK OailjianbIcTap 0ackapMacbhiHa 202
kabuHerke (AKearokcan, 69 «b») eTkize anacbizaap.

KypHanna sxkapusuianFaH MaKaiaaapIblH CTUTIHE, MAa3MYHBIHA, TPAMMATHKAJIBIK
KaTeliepiHe pPeNaKIUsIbIK aJlKa MYIIeepi skayarn OepMei.

[aptter 6.1. 11,9. Eceni 6.1. 12
Tapaneivbr 40 gana. Tanceipsic Ne 90

XTHU GacmaxaHachl,
080000, Tapas3 k, XKamObL1 TaHFBUTBL, 73A
YBa:kaeMble NpenoaaBaTeu, JOKTOPAHTbI, MATUCTPAHTHI!

B cnenyromem Homepe PecmyOnmkaHCKOro HayqHO-TOMYJISIPHOTO >KypHasia "BecTHuk
XTVY", Beixomsmiem B siHBapb-MapT 2025 ropa, NMpUHUMAIOTCS CTaThbU, COOTBETCTBYIOIINE
CJIEIYIOIIMM HayYHBIM HAIPABIICHUSM:

- EcrecTBeHHBIE HAYKH, TEXHOJIOTHH;

- DKOHOMHUKA,;

- [lemaroruka;

- Uctopus;

- [IpaBo;

- @unosiorus.

Jist my0JIMKanuM cTaTbM HE00X0AUMO COOTBETCTBOBATD CJIeAYIOIIMM
TpeOOBaHUSIM:

1. Crathst nomkHa OBITH aKTyaJbHOM, HaydyHOW M HMMETh HOBHM3HY IPaKTHYECKOTO
3HaueHus. ABTOpbl HECYT OTBETCTBEHHOCTb 3a JOCTOBEPHOCTb W 3HAUYMMOCTb Hay4YHBIX
pe3yJbTaTOB, a TAKXKE aKTYAIIbHOCTh HAYYHOTO co/iepkaHus paboThl. [Inaruar He nomyckaercs.

2. TekcT cTaThy DOJDKEH OBITHL HammucaH B 00beMe 5-7 auctoB Times New Roman, kerib -
12, ¢ MEXCTPOYHBIM UHTEPBAJIOM 1.

3. TMapameTtp nucra: BepxHUA ¥ HWOKHHA — 20 MM, JeBbIid — 30 MM, mpaBbiid — 15 MM,
ab3auHsbIif orcTymn-1 cm.

4.B neBoM BepxXHEM YTy 00513aTeIbHO JOKEeH ObITh pocTanieH unaexc YK (Y IK).

5.Yepes oJ1HY CTPOKY IO LIEHTPY 3arojI0OBOK J0KJIa/]1a JOJHKEH ObITh HAITMCAH MPONUCHBIMU
OykBamMH (KUPHBIM LIPUPTOM).

6.ITox 3aromoBKOM JI0KNIaja, MOCJIE OAHOM CTPOKHM — B IIGHTPE JIUCTA JOJDKHBI OBITh
HanMcaHbl MHUIMAIBI aBTOpa (OB) MPOCThIMH OyKBaMu (KMpHBIM LIPU(TOM), akageMudecKas
OCTEIIEHEHHOCTD, JOJKHOCTbD.

7.Ilox 3arojoBKOM yKa3bIBaeTCs IIOJIHOE Ha3BaHME, aapec (KHUPHBIM MIPUPTOM)
YUpEXJIEHUs, B KOTOPOM OH paboTaer.

8. Pestome (Pestome) — Ha Tpex s3bIKax (Ka3aXCKUM, PYCCKHM, aHTIMHCKHI) TOIKHO
CoJIepKaTh KpPaTKOe CO/epKaHKUE U OMHCAHWE OCHOBHBIX UJEH, 3aTparuBaeMbIX aBTOPOM CTaThbU
(70-100 cnoB). B pe3rome Tema obKHA OBITH M3JI0KEHA Ha TPeX si3bIKaxX. TakKe JOJKHBI ObITh
JTaHbl KITIOYEBBIE CII0BA, OTHOCSIIMECS K MpeaaraeMoii padore.

10. Yepes onuH MHTEPBAJ TOJKEH OBITh HAIIMCAH TEKCT CTAThU.

11. Coucok nuTepaTypbl H3/Iaraercsi B KOHIIE CTaThbM B 3aBUCUMOCTH OT TMOpsIKa
U3JI0KEeHUs1 B Tpyde. B Tekcre, MpuBEIEHHOM B KauecTBE CCBUIKM, B KBaJpaTHBIX CKOOKax
YKa3bIBa€TCSl HOMEP, COOTBETCTBYIONIUI HOMEPY B crMcKe auTeparypsl. (O6paserr: ccbuika [1, c.
11]. Jlureparypa 1. Ceiitbaee M. C. uctopuueckas reorpadus ropono BAoib Bennkoro
[llenkoBoro mytu A.: Hayka, 1999. — 284 C.).
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12. XKypnan «I Tl XKapubice» BeIXoasT 4 pas3a B rof, T.€. 1 pa3 B 3 mecsua. [IpenenpHblii
CPOK I10/IaY¥l CTaThU B OUEPEIHOM HOMED KypHasa — 3a 1,5 Mecsia 10 BeIX0/1a )KypHala

13. Omunara mpou3BOAUTCS 32 IYOJUKAILIUIO CTAaThU TOCIIE OA00PEHUS CTaThU U BKIIFOUCHUS
B HOMEp XypHasla. ABTOpPY BBICBUIAETCS MHCbMO C peKBU3UTaMHU 00 oruiate. Ecnu omnaty
IOPOM3BOIUT OpraHM3alUs, HEOOXOAWMO HaM OTHPABUTh PEKBU3UTHI OPTraHU3ALMH IS
cocrtaBiieHus 10roBopa. CTOMMOCTh 3a MyOnuKaiuio oHoi ctaThi B xypHaie «ITI1 XKapribicei»
cocrasiseT 3500 TeHre.

[Ipumeuanue: 3a coaepkaHue CTaTbu oOTBeuaeT aBTop (bI). HayuHo-penakumoHHas
KOJIJIETHSI OCTaBIISIET 3a co00M MpaBo HAa MyOJIMKALUIO (HEepas3TIalleHue) Uil OTCPOUYKY CTaThH.
Heony6nukoBaHHbIe CTaThU HE MOAJIEKAT OT3bIBY U PELIEH3UPOBAHHUIO.

Crarbu NpUHUMAIOTCS TI0 KOPIIOPOTHBHOM noure Mukhanmedyarova@htii.ku wmm moryt
OBITh TEpelaHbl B YIPaBJICHHE HAYYHO-HCCIEAOBATEIbCKUX pPadOT U  MEXAYHapOAHOIO
corpynaudectea MTUU, kabuner 202 (yn. Kentokcan, 69 «by).

UJteHbI peTaKIIMOHHON KOJUIETUU HE HECYT OTBETCTBEHHOCTH 32 CTHIIb, COACPKAHHUE,
rpaMMaTHYeCKHe OMUOKH CTaTel, OMyOJIMKOBAaHHBIX B )KypHAJIE.
Ycnosueie .. 11,9. pacuerssie m.ur. 12
Tupax 40 sk3. 3akaz Ne 90

Tunorpadus MTHUU,
080000, r. Tapa3, mpocrekt XKamObia, 73A.
Dear teachers, doctoral students, undergraduates!

In the next issue of the Republican popular Science magazine "Vestnik HTU", published
in January-March 2025, articles corresponding to the following scientific directions are accepted:

- Natural sciences, technologies;

- Economy;

- Pedagogy;

- History;

- Right;

- Philology.

To publish an article, you must meet the following requirements:

1. The article should be relevant, scientific and have a novelty of practical significance.
The authors are responsible for the reliability and significance of scientific results, as well as the
relevance of the scientific content of the work. Plagiarism is not allowed.

2. The text of the article should be written in the volume of 5-7 sheets of Times New
Roman, size - 12, with a line spacing of 1.

3. Sheet parameter: upper and lower - 20 mm, left - 30 mm, right - 15 mm, paragraph
indentation-1 cm.

4. The UDC index (UDC) must be affixed in the upper left corner.

5. After one line in the center, the title of the report should be written in capital letters
(bold).

6. Under the title of the report, after one line — in the center of the sheet should be written
the initials of the author (s) in simple letters (bold), academic degree, position.

7.Under the heading, the full name, address (in bold) of the institution in which he works
is indicated.

8. Summary (Summary) - in three languages (Kazakh, Russian, English) should contain a
summary and description of the main ideas touched upon by the author of the article (70-100
words). In the summary, the topic should be presented in three languages. Keywords related to the
proposed work should also be given.


mailto:mukhanmedyarova@htii.ku

XTY xapLibIChl 232 No2(65); 2026

10. The text of the article should be written after one interval.

11. The list of references is set out at the end of the article, depending on the order of
presentation in the work. In the text given as a reference, the number corresponding to the number
in the list of references is indicated in square brackets. (Sample: link [1, p. 11]. References 1.
Seitbayev M. S. Historical geography of cities along the Great Silk Road A.: nauka, 1999. - 284
p.).

12. The magazine "ITIl Zharshysy" is published 4 times a year, i.e. 1 time in 3 months..
The deadline for submitting an article to the next issue of the journal is 1.5 months before the
publication of the journal

13. Payment is made for the publication of the article after the approval of the article and
inclusion in the issue of the journal. A letter with payment details is sent to the author. If the
payment is made by an organization, it is necessary to send us the details of the organization for
drawing up the contract. The cost for the publication of one article in the journal "ITIl Zharshysy"
is 3500 tenge.

Note: the author(s) is responsible for the content of the article. The Scientific Editorial
Board reserves the right to publish (non-disclosure) or postpone the article. Unpublished articles
are not subject to review and review.

Articles are accepted by corporate e-mail mukhanmedyarova@htii.ku or they can be
transferred to the the department organization of scientific research and international cooperation
of ITII office 202 (Zheltoksan str., 69 "B").

Members of the editorial board are not responsible for the style, content, grammatical
errors of articles published in the journal.
Conditional p. L. 13. calculated P. L. 14
Edition of 40 copies . Order No. 90

Printing house of ITII,
080000, Taraz, Zhambyl Avenue, 73A.
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